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Abstract. This scientific article analyzes the level of subjective well-being of students of Rézekne Academy of
Technology (RTA) and the main factors affecting this phenomenon. The need for such studies is justified by the
latest studies in various countries, which show that nowadays the prevalence and severity of mental problems
among young people and early adulthood is increasing. Taken together, these studies show that students are
increasingly experiencing symptoms of increased anxiety and stress, as well as depression. Thus, the deterioration
of the subjective well-being of young students is a big challenge in modern universities.

The purpose of the empirical study: to investigate the level of subjective well-being of students in relation to certain
demographics, as well as to determine the factors that significantly influence this phenomenon in the student
environment.

The analysis of scientific literature and empirical results is used as a basic method in the development of the
article.
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Introduction

The concepts of subjective well-being and happiness are used interchangeably in this
article. This approach was justified in 2004 by R.Emons, who treats the concept of subjective
well-being as a scientific synonym of the concept of happiness (Emons, 2004).

The issue of subjective well-being (feeling of happiness) acquires special relevance in the
age stages of youth and early adulthood, when a person's identity is formed, as well as the next
profession is chosen and its basics are learned. High subjective well-being is associated with
the optimism of young people, satisfaction with their life in general and certain aspects of it.

The need for studying the subjective well-being of young students is also supported by
the latest studies conducted in different countries (Baik et al., 2015; Cvetkovski, Reavley &
Jorm 2012; Eisenberg et al., 2009; Larcombe et al., 2015; Slavin et al., 2014, etc.), who show
that there is a decrease in the level of emotional well-being and mental health in the student
environment, which is related to the problems of professional self-determination, material
security, household and social adaptation of students, as well as the prevalence of mental
illnesses. The mentioned authors conclude that the symptoms of increased anxiety and stress,
obsessive-compulsive disorder, as well as depression are increasingly detected in the
environment of young students.

COVID-19 has left immense psychological impact on the students subjective well-being.
There are a great number of studies that have been carried out with the aim to explore the
relations between a mental wellbeing and distress during the pandemic (e.g. Gray et al., 2020).

The purpose of this article: to characterize the level of subjective well-being of Rézekne
Academy of Technology (RTA) students, as well as to determine the most important factors
determining the happiness of young students in connection with certain demographic factors.

The analysis of scientific literature and empirical results were used as the basic methods
in the creation of the article.
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Treatment of subjective well-being in contemporary positive psychology

In a number of national contexts subjective wellbeing is considered as a significant aspect
of individuals’ life. Individuals with higher level of subjective well-being can cope better with
the anxiety and difficulties at work and stressful situation at work (The World Health
Organization, 2020).

The issue of subjective well-being is comprehensively studied within the framework of
positive psychology. Here we can single out such authors as F. Andrews and S. Whitey
(Andrews, & Whitey, 1976), E. Diener (Diener, 1984), R. Emmons (Emmons, & Diener, 1985),
M. Argyle (Argyle, 2003), D. Myers (Myers, & Diener, 1996), R. Venhoven (Veenhoven,
2005), D. Kahneman (Kahneman, 2010), M. Seligman (Seligman, 2012), R. Lucas (Lucas,
2008).

In addition, the study of happiness is represented in many empirical studies
(Lyubomirsky, 2005; Nix, Ryan, Manly, Deci, 1999; Diener, Seligman, 2002; Stevenson,
Wolfers, 2008; Burns, Machin, 2010; etc.).

The planned empirical studies of the subjective well-being of young students will be
based on the hedonistic tradition of the mentioned phenomenon. Many positive psychology
paradigms were developed within this tradition. The theoretical basis of the research on the
feeling of happiness of young people studied in this article is made up of Andrews, & Withey,
1976, Argyle, 2003, Seligman, 2011, Diener et.al., 1999, according to which the feeling of
happiness is treated as satisfaction with life in general, dominance of positive emotions over
negative ones and satisfaction with one's life in time perspective (see Fig. 1).

Subjective Well-being

) LT

Satisfaction with life Satisfaction withn Dominance of
in general life in time positive emotions

over negative ones

Figure 1 The components of happiness (Argyle, 2003)
E. Diener formulates three areas of the feeling of happiness: 14 emotional responses of
individuals, satisfaction in various areas of life and global evaluation of life. Within such a
structure, the author distinguishes the components of well-being contained in Table 1.

Table 1 The structure of the components of the feeling of happiness (Diener et.al., 1999)

Positive affects Negative affects Satisfaction with life Satisfaction in various
areas of life
Joy Feeling of guilt and shame Desire to change the life Work
Delight Sadness Satisfaction with the life Family
Sense of satisfaction Anxiety and disturbance Satisfaction with past Leisure
Pride Anger Satisfaction with future Health
Affection Stress Satisfaction ~ with  other | Finance
people's view of a person's life
Happiness Depression Reluctance to change life Individual himself
Rapture Envy A sense of fulfillment in life Individual’ s group

A high level of happiness reflects the predominance of positive emotions and cognitive
attitudes. The cognitive component of the feeling of happiness, or life satisfaction, is based on
specific sources of satisfaction, such as work, marriage and other areas. The basis of the
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emotional component of subjective well-being is the positive emotional evaluation of events by
individuals in the long term. On the other hand, it is typical for individuals with a low level of
happiness to evaluate personal life events as unpleasant, which cause negative emotions -
anxiety, depression, anger, etc. (e.g. Gray et al., 2020).

In the following, the factors affecting subjective well-being are analyzed, applying them
to the study process in the higher education institution.

Analysis of demographic and social determinants of students’ subjecitve well-being

According to a worldwide study (Akhtar, 2015; Baik et al., 2015; Bexley et al., 2013;
Burns, Machin, 2010; Cvetkovski et al., 2012; Larcombe et al., 2015; Lerkkanen et al., 2018;
Nepomuceno et al., 2016; Ryff, 2017; Sarokhani et al., 2013; etc.) meta-analysis, it is possible
to establish that there is a large number of diversity of factors affecting subjective well-being.
The main findings of the mentioned studies are described below.

Subjective well-being is often associated with demographic factors (Lee et al., 2016),
certain personality qualities (Dangi, Nagle, 2015), and socio-economic conditions (Boyce et
al., 2010; Lee et al., 2016). This article analyzes the most important factors influencing the
subjective well-being of young students. The mentioned factors were classified into 2 groups.

In the following, an analysis of the factors that influence the subjective well-being of
young students is carried out.

When characterizing the characteristics of subjective well-being in groups of different
genders, it is possible to establish that women, in general, are characterized by a higher level
of subjective well-being. Women are able to form an emotionally "deeper" contact with people,
thus enabling the necessary emotional exchange, which positively affects the everyday
emotional background. In addition, it is recognized that women are capable of feeling stronger
emotions than men - thus also joy and other positive emotions, which positively affect their
psychological well-being (Burns, Machin, 2010).

However, recent studies in the student environment do not find significant differences
between the level of subjective well-being of men and women (Akhtar, 2015).

The correlation between an individual's age and their sense of happiness is moderate
(Argyle, 2003). Differences in the understanding of the phenomenon of happiness of people of
different ages were found, as well as in highly developed countries, a general trend related to
the increase in life satisfaction with age was found. In the period between the ages of 25 and
43, positive emotions rise - people become more and more satisfied with life and happier, the
proportion of negative emotions decreases (Blanchflower & Oswald, 2008). Such a tendency is
explained by the fact that the gap between what a person wants and what he has achieved
decreases with age.

The results of studies regarding the influence of the place of residence (rural or urban) on
subjective well-being, conducted in different countries, are relatively contradictory. In a US
study of 1,200 respondents from rural and urban areas, it was found that urban residents were
characterized by a higher level of subjective well-being (Tommis et al., 2007).

On the other hand, a study conducted in Brazil involving 417 respondents from rural and
urban communities determined that urban residents were characterized by higher levels of
mental disorders and lower subjective well-being (Nepomuceno et al., 2016).

At the beginning and middle of the 20th century, it was a popular idea that the urban
environment worsened the mental health of the population. However, empirical studies on the
effects of specific urban factors on mental and physical health did not confirm a statistically
significant relationship between urban living and poorer health (Shaw et al., 2002).

The status of health is treated both as a cause of well-being and as a consequence of this
phenomenon. A meta-analysis by H. Roslaba and co-authors showed that the correlation

44



between health status and subjective well-being is within 0.32. It was found that this correlation
tends to increase when subjective health criteria (subjective assessment of one's health status)
are used (Roslaba et al., 2017).

There is a link between subjective well-being and the existence of certain diseases,
especially if these diseases significantly limit a person's capabilities (Roslaba et al., 2017). In a
student environment, it has been found that the prevalence of depression and the deterioration
of subjective well-being are often associated with unhealthy behaviors such as alcohol
consumption, low physical activity, poor diet, unhealthy daily routines, and high levels of stress
(Schofield et al., 2016).

Social relations are a very important factor influencing the subjective well-being of
students. It has been studied that the social activity of young people has a positive effect on
their sense of happiness, as it develops the social competence of young people and performs
social support functions (Demir, 2010; Lerkkanen et al., 2018).

The existence of social relations is also very relevant in the process of youth identity
formation, as it helps to understand oneself and provides the necessary support. At this age, the
sense of belonging to one's student group increases the subjective well-being of students, and
the diversity and number of social groups is also important. On the other hand, social isolation
and insufficient public support are associated with various diseases and even a decrease in life
expectancy (Demir, 2010; Lerkkanen et al., 2018).

However, nowadays many young people do not form close social relationships with
fellow students, feel socially isolated and often graduate from a higher education institution
without making new friends (Baik et al., 2015).

Students' subjective well-being is also influenced by their material condition: to what
extent the student is satisfied or dissatisfied with it. It is acknowledged that participation in
higher education has never been more expensive for young people studying than it is today. For
many young people, the direct and indirect costs of studying are a major source of stress (Bexley
etal., 2013).

Due to poor financial security, many students are forced to work low-skilled jobs in
addition to their studies. In such circumstances, there is often not enough time to prepare for
seminars, tests or exams. This creates additional psychological stress, impairing subjective
well-being (Bexley et al., 2013).

In the last decade, students' sense of uncertainty about the value of the education obtained
at the higher educational institution in the labor market has been increasing. Students are aware
that only obtaining a higher education is no longer enough to ensure a competitive remuneration
for the work done. This creates additional psychological pressure and increases students' stress
level (Ibrahim et al., 2013; Sarokhani et al., 2013).

It has been established that students' living conditions can significantly affect their
subjective well-being (Larcombe et al., 2015). Those students who live in dormitories are
affected by the number of fellow students in one living space, relationships with roommates,
physical factors such as unwanted, uncontrollable noises, as well as the air temperature in the
rooms. Too many roommates, low or too high air temperature, uncontrollable noises,
unpleasant behavior of roommates were determined to be the main factors that lower the
subjective well-being of students by increasing the level of neuroticism (Larcombe et al., 2015).
On the other hand, reliable, friendly relations with roommates, the existence of a private room,
the possibility of resolving conflict situations in a civilized manner are factors that favorably
affect the subjective well-being of students in dormitories. It should be noted that living in
dormitories promotes a sense of belonging to one's student community (Ozdemir & Tuncay,
2008).
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Those students who live in separate apartments are protected from many negative living
conditions of dormitories, but they are often unable to fully integrate into their student group
(Ozdemir & Tuncay, 2008).

The subjective well-being of young students is also influenced by the existence and
content of free time. Of all the ways of spending free time, belonging to certain interest groups
and physical culture and sports have the most beneficial effect on the student. The positive
effect of belonging to certain interest groups on the student's sense of happiness is explained by
the fact that the diversity of lessons in different social groups satisfies people's social needs,
during the lessons one gets pleasure from successfully performing various activities and
overcoming difficulties (Molina-Garcia et al., 2011). On the other hand, sports activities
increase the level of endorphins, which are responsible for the emergence of inner comfort and
well-being (Havkins, Foose, Binkley, 2004).

Lack of free time, or activities imposed by fellow students, as well as negative content of
free time (common use of alcohol or other psychoactive substances, frequent visits to
nightclubs, or inactivity) negatively affect students' physical health, value system, as well as
subjective well-being (Molina-Garcia et al., 2011).

The study process places high demands on the plasticity of the psyche and physiology of
young people. Upon entering a higher education institution, a student is forced to adapt to a
complex of new factors characteristic of higher education. The most important of them are
studying the study program, relations with the academic staff, professional identification and
relations with fellow students. These factors determine that throughout the study period young
people are exposed to significant psychological stress, which is significantly higher for students
than for young people of other social groups (Cvetkovski et al., 2012).

It has been established that the cognitive and emotional stress of students will increase
dramatically during the knowledge test sessions, and physical health may also deteriorate
(Eisenberg et al., 2009).

The subjective well-being of students is also affected by the hygienic conditions of the
study process: considerable time in front of the computer monitor, being in a poorly ventilated
room, a large number of students in the auditorium. The mental health and subjective well-
being of young students are also negatively affected by a constant lack of time, low physical
activity, violation of a rational daily routine (diet and sleep) (Slavin et al., 2014).

In addition, the first-year students' sense of happiness is also affected by experiences
related to leaving the usual school environment, doubts about the correct choice of profession,
insufficient skills to regulate behavior and activities, as well as the lack of skills to organize
optimal academic work and leisure time (Baik et al., 2015).

Taking into account the above-mentioned findings, the following empirical studies intend
to determine the influence of the study environment of RTA on the subjective well-being of
students.

Research design
Respondents from RTA Faculty of Economics and Management, Engineering and
Education, Languages and Design were involved in the research. Participation in the study was

voluntary. The total size of the research sample: 75 respondents.
Respondents were stratified by gender and age (see Table 2).
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Table 2 Demographic characteristics of the research sample (created by the author)

Number of selected Percentage of

Demographic parameters selected
respondents (N) respondents (%)
Gender Men 31 42
Women 44 58
Age 18-20 53 70
21-35 16 22
36 - 40 6 8

One of the most widely used methodologies for researching the level of subjective well-
being is the "Oxford Happiness Questionnaire" (Hills, Argyle, 2002; adapted from: Kalvans,
Ignatjeva, 2011), which was developed by M. Argyle and P. Hills at Oxford University. This
methodology was created with the aim of quantitatively assessing the overall level of an
individual's feeling of happiness.

This survey was used in most of the happiness studies conducted at Oxford. The overall
reliability of this methodology is very high (a=.91) (Hills, Argyle, 2002).

It should be noted that future studies are planned, in which the qualitative (content)
aspects of the feeling of happiness of young students will be studied with the help of the Oxford
happiness survey.

In order to identify the factors influencing the subjective well-being of young students, a
survey created by the author of this article was used, in which students were offered to freely
name the 5 main factors that currently significantly affect their sense of happiness. In addition,
these factors were proposed to be ranked according to their importance.

The results obtained with the help of the mentioned methodologies are analyzed below.

Analysis of the research results
The research results are analyzed using the average values of the obtained empirical
data. The qualitative interpretation of the results was realized according to the instructions

of the Oxford happiness survey (see Table 3).

Table 3 Qualitative interpretation of empirical data (created by the autor)

Scored points according to the Content interpretation of the obtained
test guantitative data
1-2 Unhappy
2,1-3 A little unhappy
3,14 Not happy, not unhappy
4,1-5 Quite happy
5,1-6 Very happy

In the first stage of the study, the overall level of subjective well-being in the entire
respondent group (n=75) was determined. According to the obtained results, the overall level
of the studied phenomenon corresponds to an average value of 3.9. According to the
methodology instruction, the subjective well-being level of the researched RTA student group
can be interpreted as: "Not happy not unhappy", which can be interpreted as a borderline state
between a reduced and sufficient level of subjective well-being.

In the next stage, the level of subjective well-being in the gender groups of the
respondents is compared (see Figure 2).
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Figure 2 The level of subjective well-being of students in different gender groups
(created by the autor)

As can be seen in Figure 2, the average level of subjective well-being of men and women
corresponds to values of 3.8 and 3.9, respectively. Such a level can be described as a boundary
level between insufficient and sufficient subjective well-being. In addition, no significant
differences were found in the level of subjective well-being between groups of different
genders. A slightly higher average level of the mentioned phenomenon in the female group can
be explained by the larger number of female respondents in the research sample.

More detailed content interpretation of the levels of the respondents’ feeling of happiness
in the groups of male and female respondents is illustrated in Figure 3.

25 20 21
20 18
15

10
2 4 3.2

Unhappy A little unhappy Not happy, not Quite happy
unhappy

Men Women

Figure 3 Content interpretation of respondents’ subjective well-being (created by the autor)

The lowest number of respondents was found in the "Unhappy" group, which is
characterized by markedly insufficient subjective well-being.

The highest number of female respondents was found in the group "Quite happy",
followed by the group "Not happy, not unhappy".

On the other hand, among male respondents there is a group characterized by a
borderline state between sufficient and insufficient subjective well-being, followed by a group
with a sufficient level of subjective well-being.

In the "Slightly unhappy™ group, which is characterized by reduced subjective well-
being, there is a slight dominance of men over female respondents.

In the next stage of the research, the factors influencing the subjective well-being of
students were determined, which are summarized in Figure 4.
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Figure 4 The main factors influencing the subjective well-being of students
(created by the autor)

In the course of the research, it was noted that the subjective well-being of students is
influenced by the following factors: family relations, material condition, social relations, good
health, delicious food, availability of rest/free time, physical activity and learning new
knowledge.

As the most important factor, students mention social relations, which presupposes the
existence of friends, as well as involvement in diverse social activities.

The next most important factor is having family/a good family relationship.

Good health plays an important role in ensuring the subjective well-being of young
students. The next most important factor is meaningful leisure time, which includes rest.

Material security is quite important in ensuring the subjective well-being of students.

Additional factors are mentioned: delicious food, opportunity to learn new knowledge
and physical activity.

In the final stage of the research, the factors determining the subjective well-being of
students in different gender groups were analyzed.
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Figure 5 The main factors affecting the subjective well-being in the gender groups of the
respondents (created by the autor)

As can be seen in Figure 5, the most important factor in the group of both women and
men is social relations and their quality. Having a good family/family relationship is the next
most significant factor in both gender groups.

Material condition and good health in the group of men are evaluated as the next most
important factor determining subjective well-being, while women mention the factor
"Recreation/free time".

It is possible to find that material condition and good health are more important for men
than for women. On the other hand, women value mental nutrition, physical activity and
learning new knowledge more highly.
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Conclusions

In the course of the realization of scientific literature and empirical research, the author
came to the following conclusions:

1. The subjective well-being of RTA students is characterized by the boundary level
between sufficient and insufficient subjective well-being (51% of respondents).

2. A sufficient level of subjective well-being, according to the interpretation of the
Oxford happiness questionnaire, was found in 37% of respondents.

3. The obtained results highlight necessity of conducting further research of subjective
well-being and its determining factors, paying attention to the research of factors
related to the study process.

4. No significant differences in the level of subjective well-being were found in the
groups of female and male respondents.

5. The most important factors that determine the subjective well-being of the
respondents of the study sample are: meaningful social relations, good family
relations and good health.

6. Good health and material condition are evaluated as equally important in the group

of male respondents.

Women attach more importance to the existence and quality of free time.

8. Men give the least importance to the factor "Tasty food", while women - to the factor
"Material condition".

~
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