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AS 

Student Creativity and Its Development in Visual Arts in the 

Contemporary Education System

Abstract. The present paper looks at school age children’s creativity and the potential of its 

growth in the context of the contemporary educational system. In broad terms, visual art 

education in Latvia can be categorised in three categories: compulsory prescriptive, that every 

child has to learn in general schools, relatively voluntary in specialised art schools and 

voluntary in art studios. The paper draws on the practical experience of the author while 

teaching art in a studio that is voluntary in attendance. Through seven years of observation the 

author has found that children’s creativity grows the most when they are given tasks that 

inspiring fantasy and lack restrictive guidelines.
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Informal art studio – a place for development of gifted and talented students
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Importance of creativity in the development of a student’s personality
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Factors that aid the development of student creativity in education
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Perspectives of creativity development in visual art teaching
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Summary

Creativity cannot be defined in a single and universal way. However, these days it 

is important to be creative in all aspects in life. Therefore, the development of creativity 

in an educational environment should be a priority for all educators. 

The talent and exceptional gifted skills of a student can be discovered best within 

the framework of informal art studios where the main focus lies on the discovery and 

development of students’ creativity. 

In art education, more attention should be given to alternative teaching methods in 

regard to teaching and learning visual arts, as these could be more helpful in finding the 

most suitable methods to foster students’ imagination and inner freedom through art.

Even though there is some research in Latvia about visual arts in school, it does 

not show the current situation in art teaching and creativity development. Equally, there 

is no research about the actual situation in visual arts in school and in comparing 

students’ performance and creativity to the results in informal art education. 

The creative potential of students in visual arts is impacted by different factors, 

such as existing talent, school environment, the teacher’s ability to motivate students to

learn art, the communication between students and teachers, the opportunity to attend 

additional art classes, the socioeconomic status of the family, the parents’ motivation to 

interest the student in art, the overall environment. 

The current educational system devotes too few hours to visual arts; therefore the 

learning of the subject is incomplete as it is impossible to give the students full insight 

into the art world and develop their own creativity. Thus, a good alternative to the lack 

of class hours could be the development of more informal visual arts studios available 

to all interested students and within that framework they could develop their gift, talent 

and creativity. 

The methodology used by the teacher has a significant link with students’ 

creativity. Via the use of contemporary teaching methods, it is possible to encourage 

students’ creativity without large additional costs. 

An informal visual arts studio is one of the opportunities for a student to develop 

and rediscover their creativity outside school. 
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The author will continue research to potentially develop a new visual art teaching 

methodology based on data collected in long term observation and alternative teaching

methods. 
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