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Abstract. The trend observed in the education system is that pupils often spend their free time
using mobile phones or computers for entertainment. As a result, pupils have a rather modest
vocabulary, which poses a problem to formulate and express their thoughts in the learning
process, to describe the central thesis in more detail, for example, using adjectives.

The research aim is to determine the methods used in teaching adjectives and their usefulness
in the Latvian language class in order to improve pupils’ reading literacy. The research
methods include analysis of corresponding theoretical and methodological literature, a teacher
survey, and processing and interpretation of the data obtained. The most appropriate methods
for teaching the topic ““Adjective, according to the teachers, are the explanatory illustrating
and reproductive method; whereas the documents studied concerning the introduction of
competency-based education recommend mainly the heuristic and research method, and this
creates a relative mutual discrepancy. To promote the pupils’ reading literacy, teachers need
to explore the children’s interests and use them as the basis for creating methodological
materials about adjectives which correspond to modern reality and are fascinating and
interesting to pupils. Such an approach would motivate pupils to appreciate the importance of
using adjectives in everyday life. In the Latvian language class, when teaching the topic
“Adjective”, teachers need to try and work as counsellors, gradually guiding their pupils to
achieving the goal by noticing different patterns for adjectives, like competency-based
education provides.
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levads
Introduction

21.gadsimta, ko devé par tehnologiju laikmetu, vérojama tendence, ka
skoléni no macibam brivo laiku biezi vien pavada, lietojot mobilos telefonus vai
datorus izklaides noliika, mazak - macibam. Sai paradibai novérojamas blaknes:
skoléniem ir saméra pieticigs vardu krajums, kas macibu procesa rada problému
izversti formul€t un izteikt savu domu, centralas t€zes raksturo$anai izmantojot
detalizetaku aprakstu, pieméram, ar ipaSibas vardu palidzibu. Skoléniem rodas
ar1 griitibas brivi veidot stastijumu paplasinatiem teikumiem ka macibu situacijas
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klasg, ta ar1 arpus skolas. Tricigs vardu krajums vienlaikus apgritina ar vispargjo
kompetenéu un caurviju prasmju pilnveidi. Ipa§ibas vardu apguves procesa
skoléni pilnveido sp&ju domat radosak, lietojot bagatinatu vardu krajumu.

Macibu satura reforma paredz, ka skoléni iegiis ne tikai zinasanas, bet ari
prasmes, kuras noderés dazadas nozimigas dzives jomas. Kompetencu pieeja
nosaka, ka katra stunda skolénam ir saprotami maciSanas mérki un kritériji labam
sniegumam, ka ar7 iesp&ja novertet sasniegto rezultatu. Skolénam ir skaidrs, kas
izdodas, kas pagaidam ne tik labi, un ko darit talak, lai rezultats tuvinatos
optimalam. ZinaSanas un jaunapgiitas prasmes tiek lietotas daudzveidigos
kontekstos, t.sk. ar realo dzivi saistitos - macitais ir nepiecieSams un izmantojams.
(VISC, 2019)

Raksta meérkis — pétit metodes 1pasibas vardu maciSana sakumskola
kompetencu pieejas ievieSanas konteksta un mekl&t risinajumus $1 procesa
uzlaboganai. Saja noluka veikta skolotdju anket&$ana par ipa§ibas vardu macisana
lietojamajam metodém 3.klas€ un iegiitie rezultati analizéti, piedavajot
risinagjumus skolénu tekstpratibas pilnveidei sakumskola. Pe&tijuma baze —
piecpadsmit Rugaju un Balvu novadu sakumskolas skolotaji. Pétfjums veikts
2020.gada.

P&tijuma teorétisko bazi veido psihologijas zinatnieku K.Schaie, D.Shafer,
K Kipp, E.Kalvana, J.M.Harackiewicz un C.Hulleman atzinas par skolénu
vecumposma ipatnibam jaunakaja skolas vecuma, latvieSu valodas metodikas
specialistu D.Laivenieces, l|.Helmanes, Z.Anspokas, S.Lazdinas, S.Zarinas
p&tijumi par latvieSu valodas macibu satura apguvi, ka arT kompetencu piecjas
teorétiku atzinas par pilnveidota macibu satura ievieSanu.

MaciSanas process latvieSu valoda: teorétiskas literatiiras apskats
Learning process in Latvian: review of theoretical literature

Gan klasiskaja, gan jaunakaja teorctiskaja literatiira atrodamas atzinas, ka
jaunakais skolas vecums irno 7 lidz 11 gadiem. Psihologs E.Kalvans norada, ka
jaunakaja skolas vecuma vados$a ir macibu darbiba, kura notiek dazadu macibu
prickSmetu pamatu apguve, ka ar attistas individa socialas iemanas. Skolens,
balstoties uz savam sekm&m, vérté savas personibas veiksmigumu. Nepartraukti
notiek intensiva intelektuala attistiba (Kalvans, 2018).

A1 arzemju pedagogiskas psihologijas specialisti akcenté uzstadijumu, ka
jaunakaja skolas vecuma doming&josa psihiska funkcija ir domasana. D.Shaffer un
K.Kipp raksta, ka skoléns veido logiski pareizus spriedumus, kuri balstas uz
uzskates Iidzeklu lietojumu. Macibu process ir atbilstoss skoléna domasanas
attistibai (Shaffer & Kipp, 2013).

Jaunakaja skolas vecuma skol€niem intensivi attistas uzmaniba, un petnieki
ir vienpratigi, ka sakuma domin€ netisa uzmaniba. Sakumskolas klases ir svarigi,
lai macibu procesa bérni gltu pozitivas emocijas. J.M.Harackiewicz un
C.Hulleman apgalvo: ja skoléniem ir interese par macibu stunda notiekoSo, tad art
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veidosies pozitivas emocijas, skoléni bis vairak motivéti darboties
(Harackiewicz & Hulleman, 2009).

Sakumskolas macibu procesa ir svarigi, lai pedagoga izmantotie materiali ir
spilgti, uzmanibu piesaistosi vai piedavati spéles forma. Petnieki D.Shaffer un
K. Kipp apgalvo, ka skoléni var atceréties lielu informacijas daudzumu bez
izpratnes. Lai skoléniem attistitos jédzieniska atmina, nepiecieSams prasmigi
vari€t uzskates lidzeklu daudzumu. ,,Ja pieaugs macibu materialu apjoms un to
sarezgitibas ITmenis, tas veicinas skoléniem apjégtas atminas attistibu. Skoléni sak
veidot logiskas sakaribas apjomiga macibu materiala iegaumésana — sak attistities
saiknes starp atminu un domasanu” (Shaffer & Kipp, 2013).

Lidzigus uzskatus pauz arl citi pedagogijas zinatnieki. I.GraSilova un
[.Kimova apgalvo, ka sakumskola, planojot macibu stundas, ir jaievéro satura
atbilsttba vecumposmam, pasSreiz€jais attistibas Itmenis, klases T1patnibas,
efektivakie paneémieni un darba organizacijas veidi, lai macibu saturs tiktu
saprasts un apguts. Macibu saturam jabiit uzskatamam, jo ta skoleni labak spg;j
uztvert un ilgak saglabat atmina, ka ar1 jamaca skoléniem saprotami, bet reize ari
jaaktualizé skolénu uzmaniba, izvirzot problému. Ta rezultata skoléniem rodas
velme iegiit atbildes par nezinamo (Grashilova & Kimova, 2020).

Sakumskolas klas€s tiek stiprinata skolénu izpratne par latvieSu valodas
nozimi cilvéka dziveé. Vienlaikus tiek izkoptas bérnu valodas prasmes dazadas
sazinas situacijas gan rakstiski, gan sarunajoties, tiek pieversta uzmaniba skolénu
pareizrunai un pareizrakstibai. Saja izglitibas posma skoléniem sak veidoties
interese par macibam un ve€lme macities, ka ar1 tiek likts pamats citu valodu
apguvei. LatvieSu valodas macibu stundas skoléniem javeido priek3stats par to,
ka valodas apguve ir domasanas un izzinas process. Saja procesa skoléni macas
runas kultiiras un uzvedibas normas, informacijas iegtiSanas, apstradaSanas,
uzkrasanas un analizes panémienus, ka arT latvieSu valodas stundas apgtito macibu
saturu macas analizét un izmantot praktiskas situacijas.

Sakumskola latvieSsu valoda tiek uzskatita par vienu no nozimigakajiem
macibu priekSmetiem. Z.Anspoka norada, ka ,latvieSu valodas stundas saturs
sekmes skolénu veértibizglitibu, t.i., tadu izglitibu kuru veido ne vien zinaSanas
par valodu, tas likumsakariba, prasmes lietot valodu dazadas sazinas situacijas,
bet ar1 attiecksmes pret dazadam vertibam: parcilvéciskam, nacionalam,
individualam, religiskam, politiskam, &tiskam, esttiskam, materialam u.c.”
(Anspoka, 1999, 123).

Sakumskola latvieSu valodas stundas macibas dalgji tiek integrétas, un lidz
ar to kompleksi tiek planota visu macibu priekSmetu satura apguve. Var secinat,
ka nav noteiktas stingras robeZas starp atseviSkiem macibu priekSmetiem.
LatvieSu valodas apguve notiek arT citu macibu priekSmetu stundas, attistot
skolénu klausiSanas, runasanas, lasiSanas un rakstiSanas prasmi. Skoléni macas
macities pasi un reize ar1 apgist saskarsmes prasmes ar apkartejiem.

Apgistot t€ému ,,Ipasibas vards” latvieSu valodas stundas, skoléni macas
raksturot, analizét redz&to, apraksta dazadas lietas, paradibas, procesus ar ipasibas
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vardu palidzibu. Ta ka $aja vecuma skoléniem uzmaniba nav noturiga, skolotajam
jacensas macibu stundas dazadot, padarit interesantakas, izmantojot dazadas
speles, veidojot saistosakus materialus un stradat ar interaktivajiem macibu
lidzekliem. Skoléni macas sadarboties, izteikt savu un uzklausit citu viedokli un,
péc psihologu pétijumiem un ieteikumiem, veido savu paSveért€jumu un
motivaciju iesaistities izglitibas procesa.

LatvieSu valodas metodikas specialistes Z.Anspoka un I.Helmane raksta, ka
latvieSu valodas macibu satura apguve 3.klas€ skolénu logiskas un pareizas
mutvardu runas un rakstu runas prasmes veicinaSanai tiek organizeta vienlaikus
trijos I[imenos — teksta, teikuma un varda limeni. Svarigakais ir mérktiecigs darbs
ar tekstu, kura ietilpst gan darbs ar tekstu kopuma, gan atsevisku teikumu, vardu
savienojumu un varda analize no satura un formas viedokla (Anspoka & Helmane,
2016). Ar1 L.Abolina uzsver, ka ,,macibu procesa ir svarigi lasit ar izpratni, lai
lasito var saprastu un izmantot talakas maciSanas darbibas. ” (Abolina, 2020, 64)

V.Vaivade un Z.Anspoka raksta, ka, lai apgitu dazadas zinaSanas un
prasmes, veidotos atbildiga attieksme pret apkart€jiem cilvékiem un vidi, attistitos
sadarbibas prasmes un rastos vélme regulari pilnveidoties, ir svariga macisanas
kompetence. To raksturo savu vajadzibu apzinasanas, prasmes nepiecieSamibas
gadijuma pielietot macibu lidzeklus, ka ar1 pétit un analizét tos, un macisanas
nozimiguma apzinaSanas. MaciSanas kompetence ir svariga latvieSu valodas
apguvé. LatvieSu valodas stundas skoléni apgiist prasmes klausities, rakstit, lasit
un runat. Svarigi, lai skoléni iemacttos arT organizet savu darbu, pielietot dazadas
prasmes neparedz&tas situacijas (Vaivade & Anspoka, 2014).

S.Zarina aicina izglitibas vidé biezak lietot terminu “tekstpratiba”, ar to
saistot jaunas iespgjas jeégpilni lasit un darit to ar prieku formalas un neformalas
ikdienas situacijas (Zarina, 2018). Skolotajam ir jaatrod un japiedava tadi teksti,
kas rosinatu bérnu lasit patstavigi un ar interesi. Savukart S.Lazdina raksta, ka
skoléni pasi mekles, apskatis un atklas latviesu valodas likumsakaribas. Vini veiks
dazadus apzinatus nove€rojumus, iedzilinasies taja, ko dara, izteiks dazadus
pienémumus, pielaujot kliidas, izdaris secindgjumus un veidos jaunus
pienémumus. Skoléns pats veidos savu zinasanu kratuvi, kur visu atklato
nostiprinas valodas lietoSanas paradumi (Lazdina, 2018).

Temas ,,Ipasibas vards” apguves gaita skolens attista tadas caurviju prasmes,
ka pasSizzina un pasvadiba, domaSana un radosums, sadarbiba un lidzdaliba, ka ar1
digitala pratiba. Skoléni pasi mekle nepiecieSamo informaciju, macas patstavigi
pildit uzdevumus, ka arT mégina pielietot iegiitas zinaSanas dzive. Ipasibas vardu
lietoSana palidz skoléniem izteikties konkrétak, domat Iidzi un iedzilinaties taja
ko saka. Macibu procesa svarigi ir sadarboties, izteikt savu viedokli, ka ar1
uzklaustt citus un lietot interaktivos macibu lidzeklus.

Tacu, balstoties uz jauno pieeju, mainisies latvieSu valodas macibu satura
sakartojuma veids. Tiks dota priekSroka valodas praksei, izmantojot iegtas
zinaSanas. Macibu saturs tiks apgiits tris sadalas, kuras ir savstarpgji saistitas:
sazinas noliks konteksta, valodas struktiira un teksts, tekstveide. Katra no $Stm
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sadalam ir segmentéta divos Itmenos: iedevuma (vero, klausas, lasa) un atdevuma
Itment (raksta, prezent€) (Laiveniece, 2018).

Atgriezeniska saite tiek definéta ka informacijas un komentaru sanemsanas
process, kas veicina mérka sasniegSanu (Skola2030, 2019).

A.Waullschleger un A.Garrote raksta, ka atgriezeniska saite macibu konteksta
tiek skaidrota ka skolotaja sniegta informacija par uzdevuma izpildi vai darba un
maciSanas kvalitati. Tas merkis ir atbalstit skolénu maciSanos un mazinat
neatbilstibas starp paSreiz€jo izpratnes Ilimeni un jaunu macibu mérki
(Wullschleger & Garrote, 2020).

Pozitiva atgriezeniska saite skolénu starpa veicina objektivu un adekvatu
skolénu paSveértejumu. LatvieSu valodas stundas atgriezeniska saite ir
nepartraukta, skoléni izsaka savu viedokli, izpilda dazadus uzdevumu grupas un
individuali, ka ar1 vérte savu darbu.

Ar macibu metodes palidzibu skolotajs nodod nepiecieSamo informaciju
skoléniem. Macibu metodes arT nosaka maciSanas efektivitati. Svarigi ir izveleties
piemérotako macibu metodi, tapec, pienemot lémumu, janem veéra macibu saturs,
mérki un uzdevumi (Bota, 2017).

Neatkarigi no izvelétas metodes skolotajam vienmer jarada macibu situacija,
kura iepazistina skolénus ar meérki, jaformul€ uzdevumi, jaizskaidro darba
noteikumi, japaskaidro kads rezultats tiek gaidits un ka tas tiks veértéts, ka
arl jaiesaista skoléni rezultata novértéSana un darba norises izvertésana
(Bikse, 2018).

Ir svarigi neaizrauties ar izskaidrojoSi ilustrativo metodi, jo Saja situacija
dominé skolotajs, bet skoleni tikai uztver informaciju un darbojas lidzi péc
skolotaja noradijumiem, sanemot zinaSanas gatava veida. Skoléni mazak
ledzilinas, atri sak pazust uzmaniba, ka arT tiek kaveti skolénu patstavigas izzinas
procesi. Té€émas apguves limenis rezultata var biit zems, jo skoléni dala gadijumu
spés tikai reproducét iegauméto, tacu miisdienas ir svarigi ar1 pielietot iegttas
zinaSanas dziveé. Turpreti heiristiska metode lauj skolénam patstavigi atklat
faktus, apskatot atseviSkus gadijumus. Tapéc skolotajam ir svarigi radit tadus
nosacTjumus macibu stundas, kur skoléns pats nonak lidz secinajumam. ST metode
skoléniem maca vairak but patstavigiem un pasSiem meklet atbildes, aktivi
darbojoties, analiz&jot un izvertgjot, pielietot savas zina$anas. So metodi
izmantojot, skoléniem vairak paliek atmina paSu noskaidrota informacija, neka
tad, ja ta tiek sniegta gatava veida. Kopuma var secinat, ka visas apliikotas macibu
metodes var tikt izmantotas latvieSu valodas stundas, apgiistot Ipasibas vardus.
Katra skolotaja izvelas metodes, nemot véra skolénu spéjas, griitibas, ko
skoléniem sagada t€ma, sasniedzamo rezultatu, ka ari skolénu vecumposma
Ipatnibas. LatvieSu valodas stundas tiek pieversta uzmaniba varddarinasanai, tiek
bagatinata skolénu valoda ar 1pasibas vardiem, svariga ir ari to pareizrakstiba.
Pedagogam jalauj, lai skoléns pats saskata dazadas likumsakaribas vardu
pareizrakstiba, radosa tekstpratiba, veicinot paSvaditu maciSanos, kas ir biitisks
kompetencu pieejas komponents.
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Metodes un rezultati
Methods and results

Saskana ar izvirzito meérki tika veikta empirisko datu vakSana pilotp€tijuma
apjoma. Izstradatas anketas meérkis bija noskaidrot, kadas metodes skolota;ji
uzskata par piemérotakajam témas “Ipasibas vards” macisana, veicinot skolénu
tekstpratibu, un kadus macibu materialus vini izmanto latvieSu valodas stundas.
Anketésana piedalijas 15 Rugaju un Balvu novadu sakumskolas skolotajas.

Analizgjot atbildes uz jautajumu par darba pieredzi, var konstatet, ka
lielakajai dalai darba pieredze ir 16 gadi un vairak. Tacu art jaunajam skolotajam
tiek dota iesp€ja pieradit sevi, un anketéSanas rezultati rada, ka diviem
respondentiem darba pieredze ir mazaka par 5 gadiem, savukart pieciem
respondentiem ta ir 6-15 gadi. ST pieredze ir pietickami nozimiga, lai secinatu, ka
pedagogi sp€j objektivi raksturot situaciju skola un vinu sniegtas atbildes par
ipasibas vardu macisanu ir ticamas.

Apkopojot respondentu atbildes uz jautajumu par témas “Ipasibas vards”
maciSana izmantojamajam metodém, secinams, ka visi respondenti latvieSu
valodas macibu stundas izmanto izskaidrojosi ilustrativo metodi (skat. 1.att.).
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1.attéls. Respondentu atbildes par lietotajam macibu metodem
Figure 1 Respondents’ answers on the use of teaching methods

Lielaka dala (87% respondentu) atzimgja, ka izmanto ari reproduktivo
metodi apglito zinaSanu nostiprinaSanas noluka. levérojami mazak (47%
respondentu) izmanto problémiska izklasta, un tikai 40% respondentu - heiristisko
macibu metodi. Vismazak (27% no visiem respondentiem) izmanto p&tniecisko
metodi. Pec respondentu atbildem var secinat, ka vecaka gada gajuma skolotaji
mazak izmanto metodes, kuras skoléni vairak darbojas pasi, bet labpratak sniedz
zinaSanas gatava veida. Tacu $ads zinasanu piedavasanas veids nav 1sti piemérots,
jo pilnveidota macibu satura ievieSana skolas paredz, ka skolotajs funkcioné ka
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konsultants, lai skoléni koordinéti risinatu izvirzitas problémas un pasi nonaktu
l1idz secinajumiem.

Analizgjot atbildes uz jautdjumu par efektivakajam metodém t€mas
,IpaSibas vards” apguvé (bija iesp&ja atzimét divus variantus), lielaka dala
respondentu jeb 80% izcel reproduktivo metodi (skat. 2.att.).
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2.attels. Respondentu atbildes par lietotajam mactbu metodem
Figure 2 Respondents’ opinion on the most effective teaching methods

Tikai divi jeb 13% no respondentiem uzskata, ka efektiva ir heiristiska
metode un par vienu vairak (tris jeb 20 %) doma, ka p€tnieciska metode. P&c
Siem rezultatiem var secinat par pieradumu, ka zinaSanas tiek sniegtas gatava
veida un tad tas var pielietot, tatu vairak biitu nepiecieSams paSiem berniem
domat un darbojoties ieglit zinaSanas. Tas veicinatu skolénu sp€jas pielietot
legiitas zinasanas dz1v€, izmantojot pasibas vardus sazina ar citiem. Tacu, izp&tot
kompetencu pieejas ievieSanas dokumentus u.c. materialus, var secinat, ka
efektivakas macibu metodes ir heiristiska un pétnieciska. So metozu izmantojuma
gaita skoléns pats, skolotaja mudinats, mekleé informaciju, pakapeniski macas
saskatit un atklat latvieSu valodas likumsakaribas.

Uz jautajumu par to, kadus macibu materialus pedagogi izmanto latvieSu
valodas stundas, visi respondenti atbild€ja, ka izmanto macibu gramatas un darba
burtnicas. Lielaka dala jeb 60% respondentu izmanto ari interaktivos macibu
lidzeklus, bet 47% respondentu iegulda darbu un pasi veido dazadus macibu
materialus stundam. (Skat. 4. att.)

Salidzinot iegitas atbildes ar konkréto skolotaju vecumu, var secinat, ka
vairak interaktivos macibu lidzeklus izmanto jaunakie skolotaji, bet skolotaji ar
lielaku darba pieredzi stundas vairak strada ar macibu gramatam un darba
burtnicam. Tas neiznem tik daudz laika, gatavojoties stundam, ka lietojot
interaktivos macibu lidzeklus vai veidojot savus materialus. Tacu skolotajiem
nepiecieSams sekot [1dzi laitkam un izmantot musdienu iesp€jas, ikdiena stradajot
ar interaktivajiem macibu rikiem, kas vairak ieinteresétu skolénus un padaritu
efektivaku macibu satura apguvi.
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4.attels. Respondentu atbildes par lietotajiem mdacibu materialiem
Figure 4 Respondents’ answers on the use of learning resources in class

Visi respondenti anketa rakstija, ka skoléniem loti patik darboties ar
interaktivajiem macibu lidzekliem, tacu tie tiek izmantoti retak ka citi, jo aiznem
vairak laika, lai sagatavotos stundam, un skoléni 3.klas€ v€l macas tikai darboties
ar dazadam tehnologijam. Interaktivie macibu materiali ir saisto$aki, kosaki,
skoléni tos uztver atrak un iegtta informacija beérniem ilgak paliek atmina. Divu
respondentu domas bija lidzigas atzina, ka skoléni ar interesi aizpilda ari skolotaju
izveidotas darba lapas, ja tas ir saistitas ar kadu skoléniem aktualu te€mu.
Pieméram, 1paSibas vardus skoléni ar lielaku interesi mekl€s teksta par kadu
gramatu, kas Sobrid ir aktuala skolénu vidii, neka no piedavata teksta macibu
gramata.

Apkopojot respondentu atbildes uz anketas jautajumu par to, kadus
panémienus skolotdji izmanto, organiz&jot atgriezenisko saiti témas ,,IpaSibas
vards” apguves gaita, var secinat, ka visi aptaujatie pedagogi savas macibu
stundas izmanto mutisko atgriezenisko saiti (skat. 5.att.).

Retak jeb 47% izmanto rakstisku atgriezenisko saiti, bet atgriezenisko saiti,
pielietojot Zestus, izmanto tikai 13%.

Noslédzosais anketas jautajums bija par to, kadas atgriezeniskas saites
formas skolotaji izmanto latvieSu valodas stundas. 60% respondentu organizg
atgriezenisko saiti, kad skoléns sniedz informaciju paréjiem skoléniem. 13%
respondentu atbild€ja, ka atgriezeniska saite tiek organiz€ta, skolotajam
komunicgjot ar skolénu. P&c respondentu atbildém var secinat, ka lielakoties
skolotaja mudina un sniedz informaciju, lai sasniegtu noteikto stundas meérki
(skat. 6.att.).

36



Rita Burceva & Kristine Revelina

100% -
90% -
80% -
70% -
60% -
50% -
40% -
30%
20% -
10% -

0% -

H Respondentu
atbilzu varianti

Mutiski Rakstiski Pielietojot Zestus
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Figure 5 Respondents’ opinion on the approaches to using feedback when
teaching the topic “Adjective”
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valodas stundas
Figure 6 Respondents’ answers on the use of the feedback form in the Latvian language
lessons

Kopuma var secinat, ka joprojam skolotaji stundas izmanto metodes, kuru
letvaros zinasanas tiek sniegtas gatava veida. Skolotaji ar lielaku darba pieredzi
izmanto mazak interaktivos macibu Ilidzeklus, neka to dara gados jaunaki
skolotaji.
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Secinajumi
Conclusions

levieSot pilnveidoto macibu saturu visparéjas izglitibas iestades, ari latviesu
valodas stundas pedagogiem jaizv€las macibu metodes, kuras nodroSinatu
daudzveidigu kompetencu attistibu macibu procesa. NepiecieSams, lai
skoléni pasi risinatu kadu problémsituaciju, izp€tot, analiz€jot un izdarot
secinajumus, macitos pielietot ieglitas zinasanas dazadas dzives situacijas un
izmantot Sim nolikam valodu ka sazinas lidzekl:.

Skolotajiem nepiecieSams macibu procesa izmantot misdienigakus,
skoléniem saistoSus macibu lidzeklus, veicinot bérnu vélmi darboties un
paradot, ka latvieSu valoda var biit interesants, runu un ari personibu
bagatinoSs macibu priekSmets. Atgriezeniska saite ir buitiska latviesu valodas
macibu procesa sastavdala, jo ta notiek nepartraukti, izsakot viedokli,
darbojoties grupas, ka arT novertgjot paveikto darbu. Ja atgriezeniska saite
tieck veidota, apzinoties tas meérki, tad ta palidz izveértet valoddarbibas
prasmju apguves ltmeni stunda, skolénu izjttas klasg, ka arT noskaidrot vinu
pasvertejumu.

Pilotpétijuma iesaistities skolotaji uzskata, ka latvieSu valodas stundas t€mas
,Ipasibas vards” apguvé 3.klasé piemérotakas macibu metodes ir
reproduktiva un izskaidrojosi ilustrativa, tacu, izpetot kompetencu pieejas
1evieSanas dokumentus u.c. materialus, var secinat, ka efektivakas macibu
metodes ir heiristiska un pétnieciska. So metozu izmantojuma gaita skoléns
pats, skolotaja mudinats, meklé informaciju, pakapeniski macas saskatit un
atklat latvieSu valodas likumsakaribas.

Skolotajam javeido interesantas, rosinoSas latvieSu valodas stundas paSibas
vardu apguvei, iesp&ju robezas izmantojot interaktivos macibu lidzeklus,
macibu procesa kopa ar berniem veicot petijjumus ar dazadiem uzskates
lidzekliem, lai skoléni macitos raksturot realus priekSmetus, paradibas,
notikumus, literaros t€lus ar ipasibas vardu palidzibu. Lai skolotaji,
model&jot nodarbibas 1pasibas vardu apguvei, izmantotu dazadas maciSanas
iesp€jas, biitu parliecinati un vairak motivéti, nepiecieSams apmeklet
dazadus kursus (t.sk. arT tieSsaist€), kas attistitu pedagogu digitalas
kompetences, padzilinatu izpratni par kompetencu pieeju un tas ievieSanas
aspektiem latvieSu valodas stundas.

Apgiistot temu “Ipasibas vards”, skoléniem jarod iesp&ja macibu procesa
regulari diskutet, izteikt viedokli, pamatot to, veidot atgriezenisko saiti. Tas
pilnveidos skolénu sp&ju domat radosak, bagatinat un aktivi izmantot vardu
krajumu, ka ar1 attistis skolénu komunikacijas prasmes ikdiena izversti
formulét savu domu, apzinati un mérktiecigi veidojot paplasinatus teikumus.
Pedagogiem nepiecieSams izpétit skolénu intereses un, balstoties uz tam,
veidot miusdienu realitatei atbilstoSus, ka arT skoleniem saistoSus un
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interesantus metodiskos materialus par 1pasSibas vardiem. Tas ieinteresétu un
motivetu skolénus noveértet ipasibas vardu lietojuma nozimigumu ikdiena.

Summary

The trend observed in the education system is that pupils often spend their free time using
mobile phones or computers for entertainment. As a result, pupils have a rather modest
vocabulary, which poses a problem to formulate and express their thoughts in the learning
process, to describe the central thesis in more detail, for example, using adjectives. Pupils also
have difficulty with narrating using extending structures both in the learning situations in class,
as well as outside of school. Poor vocabulary also makes it difficult to improve general
competencies and transversal skills.

The research aim is to determine the methods used in teaching adjectives and their
usefulness in the Latvian language class in order to improve pupils’ reading literacy. The
research methods include analysis of corresponding theoretical and methodological literature,
a teacher survey, and processing and interpretation of the data obtained. The theoretical basis
of the study is formed by the conclusions of educational psychology specialists K.Schaie,
D.Shafer, K.Kipp, E.Kalvans on the peculiarities characteristic for pupils in the early school
age, conclusions of Latvian language methodology specialists l.Helmane, Z.Anspoka, S.
D.Laiveniece, S.Lazdina on the acquisition of the Latvian language curriculum, as well as the
conclusions of competency-based education theorists on the introduction of the improved
curriculum.

Latvian language lessons in elementary school involve partially integrative learning, and
thus a complex plan is created for the acquisition of all subjects. It can be concluded that no
strict boundary exists between specific subjects. The Latvian language is also acquired in other
classes, developing pupils’ listening, speaking, reading, and writing skills. The pupils are
learning to learn independently and simultaneously acquire communication skills with others.
When choosing teaching methods and approaches, the features characteristic of the child’s age
need to be taken into consideration, as well as each student’s individual level of personality
development. Foreign educational psychology specialists also emphasize the affirmation that
the dominant cognitive function in the early school age is thinking. When learning the topic
“Adjective” in the Latvian language class, the pupils learn to characterize and analyse what
they see, describe different things using adjectives. Since at this age pupils cannot focus for a
long time, teachers need to try and vary their lessons, make them more interesting using
different games, creating more fascinating materials and working with interactive learning
resources. Pupils learn to cooperate, express their own opinion and listen to the opinions of
others, and form their self-esteem and motivation to participate in the education process.

It can be concluded from the respondent’s answers that the older generation of teachers
more rarely uses methods that allow pupils to work more independently but prefer to provide
ready knowledge. However, such delivery of knowledge is not really appropriate because the
introduction of the improved curriculum in schools provides that teachers need to be more like
counsellors, to enable pupils to solve problems in a coordinated way and improve their reading
literacy, which is still a new concept in language education.

The most appropriate methods for teaching the topic “Adjective”, according to the
teachers, are the explanatory illustrating and reproductive method; whereas the documents
studied concerning the introduction of competency-based education recommend mainly the
heuristic and research method, and this creates a relative mutual discrepancy. It has to be
concluded that teachers need to use more modern and motivating resources in the education
process, appropriate for the pupils’ age, promoting their desire to work and showing that the
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Latvian language can be an interesting school subject which helps enrich one’s personality. The
analysis of the answers given by the respondents shows that in the Latvian language class
teachers rarely use interactive learning resources because they have not yet learnt to use them
in the education process, because it requires a lot of time, and they are afraid to make mistakes
because they have no confidence in their abilities.

To enable teachers to use different teaching opportunities when modelling their lessons
for the acquisition of adjectives, to be confident and more motivated, they need to attend
different courses (including online), which would develop their digital skills, deepen their
understanding of competency-based education and the aspects of its introduction in the Latvian
language class. When acquiring the topic “Adjectives”, pupils need an opportunity to have
regular discussions in the learning process, to express and justify their opinion, to use feedback.
This will improve the pupils’ ability to think creatively, to enrich and make active use of their
vocabularies, as well as develop the pupils’ everyday communication skills for formulating and
elaborating on their thoughts and creating sentences in a meaningful and purposeful way. To
promote the pupils’ reading literacy, teachers need to explore the children’s interests and use
them as the basis for creating methodological materials about adjectives which correspond to
modern reality and are fascinating and interesting to pupils. Such an approach would motivate
pupils to appreciate the importance of using adjectives in everyday life. In the Latvian language
class, when teaching the topic “Adjective”, teachers need to try and work as counsellors,
gradually guiding their pupils to achieving the goal by noticing different patterns for adjectives,
like competency-based education provides.
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