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PREFACE
Dear readers,

| am delighted to present the latest issue of the journal “Education Reform:
Education Content Research and Implementation Problems”. The aim of the
journal is to promote the development and dissemination of scientific researches,
ensuring free access to research information online without financial, legal or
technical barriers.

In this issue, most authors address the problems of special and inclusive
education, looking for ways to promote the development of accurate sound
pronunciation and vocabulary of children with language disorders (J. Kalmikova,
E. Michule, A. Ruhmane, R. Ogrina, A. Vindece et al.). Attention is also paid to
children with mild mental disabilities in general education, development of their
reading literacy and imagination (A. Verbicka, M. Rozenfelde, A. Teresko et al.).
In connection with special needs, an insight into the project activities is provided,
offering the model for fair travelling of families with children affected by
behavioural disturbs (L. Danilane).

The other topics considered are no less important, such as the impact of
COVID-19 on the study process (J. Zascerinska) and students' psychological
well — being, as well as the impact of the education establishment leader
management style on the reaching goals of the education institution
(I. Skaistkalne-Virka, 1. Prudnikova).

In the collection, we offer to get acquainted with the results of fundamental
and applied research project of the Latvian Council of Science “Implementation
of Transformative Digital Learning in Doctoral Program of Pedagogical Science
in Latvia (DocTDLL)” and the ESF project “Reduction of Fragmentation of Study
Programmes and Strengthening of Resource Sharing by Developing and
Licensing the Bachelor's Study Programme “Special Education” and Accrediting
the Study Direction “Education, Pedagogy and Sport” (M. Rozenfelde,
I. Prudnikova).

All papers are published open-access. Readers are welcome to visit our
website http://journals.rta.lv/index.php/ER. This link will provide access to the
electronic versions of the papers published in this and previous issues.

| thank all the authors and reviewers for their contribution to the current issue
of “Education Reform: Education Content Research and Implementation
Problems”. | would like to take this opportunity to encourage authors from
around the world to publish their research results in the journal “Education
Reform: Education Content Research and Implementation Problems”. Up-to-date
information on accepting the papers is available on http://journals.rta.lv/
index.php/ER/index

Editor, PhD Svetlana Usca
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POST-COVID-19 UNIVERSITY GOVERNANCE
IN GERMANY

Jelena Zascerinska
Centre for Education and Innovation Research, Latvia

Abstract. Researchers admit that there will not be a quick return to “business as usual’,
especially related to internationalization, the financing of studies and universities, research
and administration. The enabling research question is formulated as following: What is the
relationship between the COVID-19 pandemic and university governance? The aim of the
article is to examine the relationship between the COVID-19 pandemic and university
governance underpinning the elaboration of implications for higher education. The study was
of the qualitative nature. The exploratory study was implemented. The study was carried out in
Germany on the 22nd September 2020. Focus group interview served as a method of data
collection. The data were interpreted via structuring and summarising content analysis. The
theoretical finding is that the COVID-19 pandemic is a factor that influences the university
governance. The COVID-19 pandemic is an external factor in regard to university governance.
Factor impact can be regulated. Factor impact can be increased or decreased according to the
situation requirements. The empirical data allow concluding that the COVID-19 pandemic
fastens the changes in governing the universities in Germany. Implications for higher education
are presented. Research limitations are identified. Directions of further research are proposed.
Keywords: COVID-19, higher education, Germany, governance, objectives, rules, university.

Introduction

The outbreak of COVID-19 in the world has led to the unprecedented
changed in people’s lives. Many people have experienced rapid transformations
in many aspects of their lives: working conditions, shopping, travelling, finance,
etc.

Higher education has also been significantly adapted to the new situation
created by the COVID-19 pandemic. Higher education is conventionally
delivered by higher education institutions. “Higher education institutions” and
“universities” are used synonymously in this work.

The first university reaction to the COVID-19 pandemic in March 2020 was
expressed by the full lockdown: university staff and students were not allowed
entering university campus and premises. The corona lockdown has interrupted
usual university processes in almost all areas, namely teaching, university
management, laboratory work, etc. Then, in April 2020, face-to-face lectures were

http://dx.doi.org/10.17770/er2020.2.5336
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replaced by their digital equivalents. Since the global spread of the coronavirus
pandemic, universities, as higher education providers, gradually shift their on-
campus activities to the on-line performance. On-line lectures, department on-line
meetings, student on-line project work are only some of the university measures
in response to the COVID-19 pandemic.

Against this background, many researchers admit that probably there will not
be a quick return to “business as usual”, especially related to internationalization,
the financing of studies and universities, research and administration.

The enabling research question is formulated as following: What is the
relationship between the COVID-19 pandemic and university governance?

The aim of the article is to examine the relationship between the COVID-19
pandemic and university governance underpinning the elaboration of implications
for higher education.

The study was of the qualitative nature. The exploratory study was
implemented. The study was carried out in Germany on the 22" September 2020.
The focus group interview served as a method of data collection. The data were
interpreted via structuring content analysis as well as summarising content
analysis.

Conceptual Framework

University governance is defined as the constitutional forms and processes
through which universities govern their affairs (Shattock, 2006). University’s
affairs at institutional level refer to

e teaching and
learning,
internationalization,
the financing of studies and universities,
research and
administration as well as

e  others.

University governance is opposed to university management. Figure 1
reflects the inter-relationship between university governance and university
management.

University management ensures the implementation of university’s
constitutional forms and processes by which university’s objectives are achieved.

University governance relies on university policies. University policies
include guidelines, rules, and procedures established to support efforts and
encourage work towards stated objectives (Aboy, 2018).



Post-COVID-19 university governance in Germany

University governance

University management

Figure 1 The relationship between university governance and university management

University governance is formed by factors. By factor, a reason of the
phenomenon’s change is meant. Factors are conventionally differentiated
(Zascerinska, Zascerinskis, Andreeva, &Aleksejeva, 2013), as shown in Figure 2,
into external and internal.

Factors

External Internal

Figure 2 The relationship between factor, external factor and internal factor

The COVID-19 pandemic in this work is certainly an external factor that
shapes university governance. It should be noted that, depending on the research
focus, the COVID-19 pandemic can be also analysed as

e aresearch object,

e acriterion and indicator,

e astructural element, etc.

Identification of the COVID-19 pandemic as a factor leads to the research
goal to mitigate or diminish the effect of the COVID-19 pandemic on universities.

Scientific literature addressed to analyse the decrease in the impact of the
COVID-19 pandemic on universities reveals that there is no “right answer”, no
“one-size-fits-all” response (Peregrine, DeJong, DiVarco, McDermott & Emery
LLP, 2020). The ultimate consideration in play post-pandemic is the expectation
that university governance policies and procedures will periodically be re-
evaluated in the light of their particular facts and circumstances (Peregrine,
DelJong, DiVarco, McDermott & Emery LLP, 2020).

There is a need to refocus thinking away from the short-term and urgent
issues and look to the medium and long term (McVitty, 2020). Though each
university may have its own internal discussions and scenarios, there’s a loss of
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quality and efficiency of strategic thinking about the sector as a whole (McVitty,
2020). This is not only about institutional autonomy but about sourcing the best
ideas and insight about the role of higher education in a post-Covid-19 world
(McVitty, 2020).

Traditionally, effective governance has been framed as protecting the
longevity and sustainability of one’s own institution (McVitty, 2020). But
governors can offer a strategic leadership on how education institutions can fulfil
their mission to serve their place, as well (McVitty, 2020). The most appropriate
approach is for the university governors to pursue such a self-analysis from a good
faith, informed perspective (Peregrine, DeJong, DiVarco, McDermott & Emery
LLP, 2020).

Hence, the analysis of scientific literature results in findings that

e university governance changes due to particular facts and

circumstances,

e the approach of self-analysis from the informed perspective should be

practised,

e long term issues and sustainability should be prioritized, instead of

dealing with the short-term and urgent issues,

e the focus should be put on the whole sector of higher education, but not

on each university.

Empirical Study Design

The empirical study was enabled by the research question: What is the
impact of the COVID-19 pandemic on the university governance in Germany?

The study purposes were to investigate the effect of the COVID-19 pandemic
on the university governance in Germany.

The qualitative study was implemented. The exploratory study was
employed in the present work.

The interpretive research paradigm was used in the study. The interpretive
paradigm is characterized by the researcher’s practical interest in the research
question (Cohen, Manion, & Morrison, 2003). The interpretive paradigm is
featured by the researcher’s interest in a phenomenon. The interpretive paradigm
Is aimed at analysing the social construction of the meaningful reality. Meanings
emerge from the interpretation. The researcher is the interpreter (Ahrens, Purvinis,
Zascerinska, Miceviciene, & Tautkus, 2018).

The data were collected via the focus group interview. The focus group
interview examined how knowledge, and more importantly, ideas, develop and
operate within a given cultural context as well as explored exactly how the
opinions were constructed (Kitzinger, 1995). A focus group usually includes from
five to 10 participants (Krueger, 2002). The choice of participants for a focus

10
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group interview is conventionally based on three criteria (ZaScerinska,
Aleksejeva, Aleksejeva, Glonina, ZaScerinskis, & Andreeva, 2015):

e  participant’s knowledge on a given topic,

e  participant’s cultural difference, and education’s diversity (scientific

direction, occupation, training, etc), and

e  participants’ hierarchy in the group.

The number of participants depends on the heterogeneity of the focus group:
the greater the heterogeneity of the group, the fewer the number of participants
(Okoli & Pawlovski, 2004). Further on, smaller groups show a greater potential
(Krueger & Casey, 2000) to examine the process of the construction of the
knowledge and opinion.

The focus group interview was video-recorded, and detailed notes were
made. The interview was relatively open and exploratory until novel concepts and
ideas stop emerging. The full transcripts of the focus group interview were made,
and the thematic analysis was carried out to elucidate common themes and topics
of the discussion. The structuring content analysis was used to seek to assess the
material according to the particular criteria that are strictly determined in advance
(Mayring, 2004, p. 269). The summarizing content analysis seeks to reduce the
material in such a way that the essential contents are preserved, but a manageable
short text is produced (Mayring, 2004, p. 269).

Empirical Study Results

The focus group interview was carried out within the Forum of University
Councils organised on the 22" September in Berlin, Germany. The Forum was
entitled “Corona and the Consequences — What is next to Universities?”.

The focus group was composed of about 30 respondents. The participants
were
university rectors, presidents and chancellors,
representatives of State Ministry for Science,
representatives of Germany Academic Exchange Service,
university researchers, and
university professors.

The focus group interview was based on the following questions:

How is a university run in the times of crisis?

How is the participation work organised in times of contact restrictions?
How do the universities deliver the digital semester?

Which positive developments can be expanded and perpetuated?

How can politics best support universities in this situation?

How and when can the international exchange be restarted?

11
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e What effects does the corona-related economic slump have on the

university funding?

A respondent of the focus group interview stated that, in order to prepare
universities to work in emergency situations, more focus should be put on the
elaboration of a strategy, and not on defining separate actions.

Another respondent of the focus group interview agreed that by 2025
universities in Germany have to be able to practice hybrid (partly on campus and
partly on-line) models in regard to teaching, learning, research and other
activities.

In terms of teaching, a specific (professional) knowledge within a study
programme will be delivered mostly on-line, while the knowledge for personal
development of students — face-to-face. It was pointed that the preparation of a
face-to-face lecture requires the same time as for the preparation of an on-line
lecture. It was also noted that on-line lectures can be given by the university staff
without the obligation for the teaching staff to do it from the university campus.
On-line lectures can be delivered from any place and location.

Lectures for big students’ groups were discussed to become on-line as the
coronavirus pandemic restricted the number of participants per event. On-line
lectures for big students’ groups arise the problem of the use and management of
big lecture halls in university buildings.

The transfer to the hybrid model of university studies increases the students’
load. The respondents expressed the opinion that students’ work within the
university studies will only grow. As students’ work within the university studies
is tightly connected to students’ learning, learning will take more and more an
individual format. Individual learning will allow students’ own pace within the
university studies.

The delivery of lectures mostly on-line raised the issue of the use and
management of university buildings. Currently, administrative staff members
work in office rooms which are mostly occupied by one person. The respondents
highlighted a possibility of creation of co-working spaces for administrative staff
members at universities.

Another important issue that received a lot of attention was universities’
internalization. The respondents opined that university internalization should be
enhanced as internalisation facilitates the financing of studies and universities.
The universities in Germany expect the increase of international team members
after the introduction of the vaccine against coronavirus. The interview
respondents pointed an interesting fact that during the first wave of the COVID-19
pandemic, more international students applied for an Erasmus+ exchange in
Germany. The respondents assumed that the exchange students wished to stay in
Germany during the first wave of the COVID-19 pandemic, despite Germany that
time was on the list of the countries with a high infection rate, as Germany has a
good health system that is highly ranked in Europe and worldwide. The interview

12
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respondents stressed that a new university ranking criteria such as a country’s
health system will appear in future.

University internalisation was also related to the university networking
activities. Networking was concerned in a wider context, not only as part of
university internalisation. The respondents underlined that a network cannot be
established via digital tools, personal contacts and meetings are significant for the
network creation and maintenance.

Empirical Study Findings

The analysis of the data collected through the focus group interview was
based on the criterion, namely affairs/areas of university governance at
institutional level.

The structuring content analysis allows finding that the most effected
affairs/areas of university governance in Germany are

e  Teaching:

—  Mode such as face-to-face and on-line,
—  Knowledge: specific and for personal development (soft skills),
—  Teaching space such as lecture halls and on-line lectures,
e Learning:
— Individual format,
—  Pace,
—  Workload,
e  University internalisation:
— International visitors,
— International networking,
—  State health system,
e  University administrative staff management:
—  Office space
e  University buildings’ management:
—  Big halls’ maintenance,
e  University networking:
—  Personal contacts.

It should be pointed that the respondents of the focus group interview
highlighted that networking cannot be established without personal contacts and
meetings. The respondents definitely considered teaching staff professional
networks. In relation to university students, the university studies are an
opportunity for students to start their own professional networking. Professional
networking is also useful for group learning and peer learning that are found to be
the necessary part of the students’ study process (Zascerinska, 2013). However,

13
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the use of mostly digital tools for studies at university does not promote the
establishment of a student’s professional network. This allows finding that the
student’s study process has to include all the parts, namely teaching, peer learning
and learning (Zascerinska, 2013).

The summarising content analysis allows identifying that the university
governance in Germany has been externally affected at the institutional level. The
emergency situation related to the COVID-19 pandemic has greatly impacted the
university governance processes to be shifted in a short period of time

e from face-to face and hybrid

e to fully digital.

However, it should be pointed that hybrid studies at the universities in
Germany were planned in advance and already partly introduced. The COVID-19
pandemic has only increased the pace as well as shortened the planned period of
the time of the transformation, namely from face-to face and hybrid.

Along with the changing university governance processes, the COVID-19
global spread has an enormous influence on the re-elaboration and updating of
university governance policies, rules and guidelines.

Conclusions

The theoretical finding is that the COVID-19 pandemic is a factor that
influences the university governance. Further on, the COVID-19 pandemic is an
external factor in regard to the university governance. Another theoretical finding
is that the factor impact can be regulated. The factor impact can be increased or
decreased according to the situation requirements.

The empirical findings reveal that changes in the university governance in
Germany are in the full compliance with the university governance’s shifts
described in scientific literature. The empirical data allow concluding that the
COVID-19 pandemic fastens the changes in governing the universities in
Germany. For example, the introduction of the hybrid teaching and learning
model was planned by 2025. The introduction of the hybrid teaching and learning
model in Germany has already started, and the COVID-19 pandemic only speeded
up this process. This leads to the conclusion that the university governance in
Germany is well-planned and oriented to the sustainability of both, namely higher
education and higher education institutions. The organisation of the Forum of
German Universities” Councils implies that issues of the whole sector of higher
education in Germany are being discussed and solved, and not the problems of
each university. The university governance in Germany changes due to the
COVID-19 pandemic effect. Another empirical finding is that Germany sets 2025
as the year of the introduction of the hybrid teaching and learning at universities.
This discloses that the university governors in Germany concentrate on long-term
issues and sustainability. Raising the issues of the relationship between higher

14
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education and state health system as well as the management of the university
buildings makes evident that the university governors practise the approach of
self-analysis from the informed perspective as these issues have not been
investigated in scientific literature.

Implications for higher education have been formulated:

e the universities’ governors are proposed to work together when dealing
with the COVID-19 pandemic in particular in universities and in
general in higher education,

e  teaching in the study process at university has to be combined with peer
learning in order to support the establishment of students’ professional
networks,

e students need face-to-face classes to start their professional networking
in order to build and strengthen their professional capacity and
competence,

e administrative premises have to be re-organised in accordance with the
available space for working,

e the use of the university buildings and halls has to be re-structured,

e the university ranking system is to be updated with the state health
system.

The present research has some limitations. A limitation is that the
relationship only between the COVID-19 pandemic and the university
governance has been set. Another limitation is that the empirical study was carried
out only in one country, namely Germany. The group of respondents was limited
by the participants of only one forum.

The further research will focus on identifying internal factors that influence
the university governance. The list of external factors that influence the university
governance will be extended. The future work will tend to increase the number
and widen the groups and countries of respondents. The search for methods of
data collection, analysis and interpretation is planned. Comparative studies of the
impact of the COVID-19 on the university governance of different countries is
also proposed.
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INFORMACIJAS TEHNOLOGIJU IZMANTOSANA
SKANAS S IZRUNAS KOREKCIJAS PROCESA
PIRMSSKOLAS VECUMA BERNIEM

Use of Information Technology in the Sound “S” Correction
Process for 5-6-Year-Old Children with Phonetic Disorders

Jelena Kalmikova
Rezekne Academy of Technologies, Latvia

Aija Vindece
Rezekne Academy of Technologies, Latvia

Abstract. Today, the pre-school education system is undergoing major changes aimed at
improving the quality of education. New approaches, methods, and programmes are being
developed. There is an increased need to introduce innovative technologies that are designed
to gain new knowledge, accelerate the process of obtaining knowledge, improve the quality of
education, and increase the motivation of children. The development of speech, which
includes the ability to clearly pronounce sounds and distinguish them, to control the
articulation apparatus, to correctly form a sentence, is one of the most urgent tasks that
speech therapists at pre-school institutions should solve.

Keywords: correction of sound pronunciation, information technology, pre-school age
children.

levads
Introduction

Pirmsskolas izglitibas iestadés bérnu ar dazadiem runas trauc€jumiem ir
daudz un to skaitam ir tendence pieaugt, par to liecina logopédu praktiska
pieredze (Tubele, 2019).

Peéc Latvijas Logopedu asociacijas datiem visparizglitojoSo skolu
1-4.klases 30-35% izglitojamo nepiecieSama logopeédiska palidziba;
pirmsskolas izglitibas iestad€s 5-6 gadus veciem b&rniem — 35-40% izglitojamo
nepiecieSama logopédiska palidziba, bet vecuma no 3-5 gadiem — pat lidz 50%
b&rnu (Latvijas Logopédu asociacijas darba grupa, 2015).

Pirmsskolas pédeja posma, kad notiek obligata sagatavoSana
pamatizglitibas apguvei 5-7 gadus veciem b€rniem un ari sakumskola nakas
konstatét, ka apméram 40-50% audz€knu ir valodas sist€mas traucgjumi:
nepreciza skanu izruna vai to kroploSana, neizteiksmiga runa, neliels vardu
krajums, nespgja veidot saistitu runu. So traucgjumu sekas — bérnu nevélésanas
komunicgt, grutibas macibas (Skaista & Barda, 2011).
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Runa un komunikacija ienem centralo vietu cilveka dzive, “ka vina garigas
attistibas faktors, paSregulacijas nosacijums”, ka “lidzeklis personibas
piesaistiSanai sabiedriskajam zinasanam un sabiedribas pieredzes apgtiSana, ka
domasanas attistibas nosacijums” (Stavceva, 2013), bet informacijas tehnologiju
izmantoSanas aktualitati nosaka sociala vajadziba péc pirmsskolas vecuma b&rnu
audzinaSanas un macibu kvalitates uzlaboSanas, praktiska nepiecieSamiba péc
misdienu datorprogrammu izmantoSanas pirmsskolas izglitibas iestades.

P&tfjumi par informacijas tehnologiju izmantoSanu pirmsskolas izglitibas
iestadés (Siraj-Blatchford, 2006; Hayes & Whitebread, 2006; Kalash, 2011,
Kalinina, 2008; Stavceva, 2015) parliecinosi pierada ne tikai So tehnologiju
IzmantoSanas iesp&jamibu un lietderibu, bet arT ipaSu lomu bérna intelekta un
personibas attistiba kopuma.

Latvija nav izstradati un pieejami digitalie macibu lidzekli pirmsskolas
vecuma b€rniem visu jomu apguvei, tai skaita arT runas trauc&jumu korekcijai
(Daniela u.c., 2018). Beérniem skanu izrunas apguves darbs Skiet neinteresants
un nogurdino$s, tapéc logopédiem ipasu aktualitati ieglist IT tehnologiju
izmantosana digitalu logop&disko uzdevumu izveidei un izmantoSanai skanu
izrunas korekcijas darba.

Raksta merkis: analizét izstradata digitala didaktisko sp€lu un uzdevumu
kompleksa skanas S korekcijai 5—6 gadus veciem b&rniem ar fonétiskiem
trauc€jumiem pielietojumu pirmsskolas izglitibas iestades logopéda darba.

Metodes: Literattiras analize, darbibas p&tijums

Literaturas analize
Literature review

Lai cik atSkirigas ir pasaules valodas, ko bérni macas ka savu pirmo
»dzimto valodu”, vinu pirmas valodas apguve visuma notiek péc vienam un tam
pasam likumsakaribam: attistiba norit palénam, pakapeniski, zinama noteikta
seciba. Tomer katrai valodai ir citads skanu sastavs un ir savadaka vardu un
teikumu struktiira. Sis atskiribas atspogulojas bérnu valodas apguves procesa
(Dravina, 1992).

Var secinat, ka bérna valodas attistibu ietekmé, nevis kads konkréts faktors
vai vairaki atseviski faktori, bet gan visu faktoru kopums. Valodas attistibu
ietekmejoSie faktori atrodas daudzveidiga savstarpgja mijiedarbiba. Tie viens
otru tieSi vai pastarpinati ietekmé pozitiva (attistot, pilnveidojot, papildinot,
kompensgjot...) vai negativa aspekta (traucgjot, izraisot, bremzgjot,
pastiprinot...). PriekSnosacijumu mijiedarbibas modelis katra individuala
gadfjuma 1ir atSkirigs un tad€jadi nosaka bérna valodas attistibas procesa
individualo raksturu, vienreizigumu (Tomele, 2015).
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Sasniedzot 4-5 gadu vecumu vairums bérnu izruna pareizi visas valodas
skanas. Tafu ir bérni, kam individualo, socialo vai patologisko attistibas
Ipatnibu dél runas nepilnibas var palidzet noverst tikai logopeds (Miltina, 2005).

Valodas skanu apgiiSana balstas uz diviem savstarp€ji saistitiem procesiem:
valodas skanu uztveres attistibas procesu jeb bérna fonematiskas dzirdes
attistibu, un valodas skanu izrunas procesu (Jel'konin, 1998).

Vairaki autori (Fomicheva, 1989; Miltina, 2005; Skaista & Barda, 2011)
iedala valodas skanu izrunas veidoSanu $ados posmos:

1. Runas aparata sagatavoSana pareizai artikulacijai. SagatavoSanas
posma tiek izmantoti dazadi lupu, me€les, balss un elpoSanas vingrinajumi.
Izpildot Sos vingrinajumus, ieteicams izmantot spoguli, lai runatajs var verot
savas kustibas un tas koriget (Skaista, Barda, 2011).

2. lzolétas skanas maciSana, izmantojot skanas atdarinasanu, mehanisku
panémienu (lietojot 1apstinu, logopediskas zondes vai nomazgatu raditajpirkstu),
skanas izrunas maciSana no citam pareizi izrunatam skanam bez mehaniskas
palidzibas, ka arT skanas maciSanai var izmantot jaukto pan€mienu (Skaista,
Barda, 2011).

Zinatniskie petijumi liecina, ka no skanas pirmas pareizas izrunas lidz tas
ieslégSanai runa paiet ilgstoSs laika posms, apméram 30-45 dienas. Sakuma
jaunapgito skanu bérns lieto paral€li ieprieks€jai — aizstajéjskanai, turklat veco
skanu lieto biezak neka jauno. Péc tam jaunapgiita skana klust lietojuma biezaka
neka substitiits (aizstajéjskana), un beidzot jauna skana pilniba “izspiez”
iepriek$€jo aizstajeju no berna runas (Miltina, 2005).

3. Skanas automatiz€Sanas posms jeb pakapeniska, preciza iemacitas
skanas ievieSana runa (zilbés, vardos, vardu savienojumos, teikumos, saistita
runa).

4. Skanu diferencéSanas posms (8is posms ir nepiecieSams tikai tad, ja
skanas aizstaj vai jauc, pieméram, kacis — kakis, loka — roka). (Skaista, Barda,
2011).

Viena no centralajam problemam logopédiskaja darba ir pirmsskolas
vecuma bernu motivacija. Loti bieZi ne skolotaja logopeda velesanas, ne runas
korekcijas metodikas zinasanu nepietiek, b€rna runas attistibas pozitivai
dinamikai. B&€rnu nogurdina regulara zilbju un vardu atkartoSana, att€lu
nosaukSana skanu automatizacijai un diferencéSanai (Kas'janova, Vasil'eva,
Golovina, 2013).

Saja gadijuma par vienu no korekcijas procesa optimizacijas lidzekliem var
kalpot elektroniskie metodiskie Iidzekli

Datoru tehnologijas paver pilnigi jaunas macibu iesp€jas, kas ir saistitas ar
miusdienu datoru un telekomunikaciju unikalam iesp&jam. Datoru var izmantot
visos universalu macibu darbibu veidoSanas posmos. Turklat macibu procesa
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datoram ir dazadas funkcijas: informacijas avota, skolotaja, darba rika, uzskates
lidzekla, trenaZiera, rotalu vides, diagnostikas un kontroles lidzek]a.

Par elektroniskiem izglitibas resursiem sauc macibu materialus, kuru
lietoSanai tiek izmantotas elektroniskas ierices.

Elektroniskie izglitibas resursi médz biit dazadi un tos ir loti rti klasificet
tieSi peéc atSkiribas pakapes no tradicionalam poligrafijas macibu gramatam
(Osin, 2007). Klasifikacija ir atspogulota 1. attéla.

| Tekstografiskie E-gramatas
— televizija resursi Digitilie izdales matenili
§ : R e Digitalie le_sI:ates materiali
2 M radio | sastav no vizwila . Filmas
g | skagu Multfilmas
2 e T | Audiogramatas
o
B e Dnditalas didakuskis spéles
'S | [ mobilais talmnus | hh“rmusi i Diditilie didaktiskie
< nzdevimm
S
= | = programmatira s . | Interaktivie digitalie
: 1 SIE uzdevumy/ spéles
— satelita sistémas

1.attéls. Informacijas tehnologiju ierices un resursi ( autoru veidots)
Figure 1 Information technology devices and resources (developed by the authors)

Pedagoges L. Daniela, Z. Rubene un L. Goba sava darba ,,Datu apkopojums
un arvalstu un Latvijas pieredzes analize par digitalo macibu Ilidzeklu
pieejamibu un izmantoSanu vispargjas izglitibas macibu satura nodrosinasanai”
elektroniskos izglitibas resursus iedala tekstografiskajos, vizualajos vai skanu
fragmenta  resursos, multimediju elektroniskajos izglitibas  resursos,
interaktivajos elektroniskajos izglitibas resursos, tados ka e-—gramats,
audiogramatas, digitalie izdales materiali, digitalie izdales lidzekli, digitalas
didaktiskas speles (Daniela, Rubene, & Goba, 2018).

M. Heis un D. Vaitbreds (Hayes & Whitebread, 2006) atzimé “bérna
holistiskas ticksmes attisttbu macibam” un Si procesa ietvaros péta |IT
pielietoSanu §adas macibu jomas: informativi komunikativas tehnologijas un
pareizrakstiba, matematiska domasana, zinatneradoSums, sp&ja risinat problémas
un spélu modeli,vizuala lasitprasme un vizuala maksla, médiju pratiba (digitala
animacija), muzikala izglitiba.

IT piemé€rosanu pirmsskolas vecuma bérnu izglitiba var sasaistit ar sociali
komunikativo attistibu, kognitivo attistibu, valodas attistibu, makslu un estétisko
attistibu, fizisko attistibu (Dmitriev et al., 2016).
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Interaktivas macibu metodes:

- nodroSina macibu procesa skolotaja un skol€na pozitivu sadarbibu
zinasanu un prasmju apguvei;

- macisanas notiek darbiba;

- skoléniem ir iesp€jams izmantot savu pieredzi;

- tiek veicinata skolénu patstaviga darbiba (Ieteicamas macibu metodes,
pan&mieni un organizacijas formas, 2013).

Pareiza misdienu informacijas tehnologiju izmantoSana lauj padarit macibu
procesu informativi bagatu, iespaidigu un &rtu, biitiski palielinat bérnu macibu
motivaciju, att€lot realu priekSmetu vai paradibu krasu, kustibu un skanu, kas
veicina iesp&jami plasu pirmsskolas vecuma bérnu spgju atklasanu, smadzenu
darbibas aktivizésanu (Stavceva, 2015).

Misdienas tehnologiju izmantoSana lauj:

- radit informaciju uz ekrana rotalu forma, kas izraisa bérnos lielu
interesi, jo tas atbilst galvenajam pirmsskolas vecuma bérna darbibas
veidam — rotalai;

- spilgti, telaini piedavat be&rniem apgiistamo materialu, kas atbilst
pirmsskolas vecuma b&rnu uzskatami telainai domasanai;

—-  pieveérst bernu uzmanibu materialam ar kustibu, skanu, animaciju, bet
neparslogot materialu ar tam,;

- Veicinat pirmsskolas vecuma bérnu pétniecisko sp&ju attistibu, izzinas
aktivitati, prasmes un talantus;

~  ledroSinat bérnu sarezgitu uzdevumu risinasanail, parvarot radus$as
griitibas (Revnivceva, 2012).

Pirmsskola, kura maciSanas un pirmo zinasanu apguve ir organizéta
rotalnodarbibas, visas atbilstoSajas izglitibas jomas digitalie macibu lidzekli ir
nepiecieSami ka pirmsskolas pedagoga audiovizualie atbalsta materiali un
1zzinoSo spélu resursi. (Daniela u.c., 2018).

Metodologija
Metodology

Skanu izrunas sekméSanai, autore izstradaja nodarbibu planus un tiem
atbilstoSu digitalo didaktisko sp€lu un uzdevumu kompleksu skanas S
automatizacijai 5-6 gadus veciem bérniem ar fonétiskiem traucgjumiem, kuru
var izmantot uz interaktiva ekrana vai tafeles, ka ar1 datora.

Nodarbibu plana katrai skanas izrunas pozicijai ir noraditi nepiecieSamie
artikulacijas aparata vingrinajumi, skanas izruna zilbé€s un dazadas vardu
pozicijas, ka ari dazadi didaktiskie uzdevumi. Katras skanas S pozicijas
nodarbibu planam atbilst 2-3 digitalo didaktisko sp€lu un uzdevumu
prezentacijas.
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Digitalo didaktisko spelu un uzdevumu komplekss tika veidots, ka
didaktiskais materials skanas S automatizacijai 5—-6 gadus veciem b&rniem ar
fonétiskiem trauc€jumiem, kas ieklauj uzdevumus skanu automatizacijai
dazadas pozicijas zilbes, vardos, teikumos. Digitalo didaktisko sp€lu un
uzdevumu kompleksa prezentacijas ir ieklauti dazada veida animacijas efekti,
skanu efekti, ka art uzdevumos ir izmantots vizualais materials, paplasinat bérnu
vardu krajumu, palidz apgiit burtus un lasiSanas pamatus, piesaista bérnu interesi
un veicina iemanu apgiiSanu.

Prezentacijas ieklautie didaktiskie uzdevumi ir veidoti ieklaujot tajos
rotalas elementus, kas veicina b&€rnu interesi un paaugstina motivaciju. Ar
didaktisko uzdevumu palidzibu bérni tiek vingrinati atpazit skanas vardos un
noteikt skanas vietu vardos, noteikt zilbju skaitu vardos, uzlabo lasitprasmi,
apgiist gramatiski pareizas runas noteikumus.

Katra prezentacija ir ieklauts slaids, kura ir atgadinajums atpitinat un
vingrinajumus acim. Sos vingrinajumus logopéds piedava péc vajadzibas, bet
atgadinajums bérnam veido ieradumu atpiitinat redzi, stradajot ar IT.

Katras prezentacijas beigas bérnam tiek piedavata iesp€a novertét savu
darbu nodarbibas laika. Sis uzdevums paredz pedagoga un bérna dialogu par
izpildito uzdevumu kvalitati, uzdevumiem, kas b&rna izraisija interesi vai
sagadaja gritibas. Sads nodarbibas noslégums palidz bérnam saskatit savu
progresu, motive turpmakam darbam wun palidz pedagogam ieviest
nepiecieSamas korekcijas macibu procesa, novert€t nepiecieSamibu pec
turpmaka darba pie noteiktas skanu pozicijas vardos.

Nodarbibu planos un uz tiem balstitas digitalo didaktisko sp€lu un
uzdevumu prezentacijas ir ieveérota noteikta struktira, kas palidz sagatavot bérna
runas aparatu pareizai skanas S izrunai noteikta pozicija, ka rezultata izpildit
uzdevumus, kas seko nodarbibas nosléguma.

Rezultati
Results

Petfjums tika veikts Y pirmsskolas izglitibas iestade un taja tika iesaistiti
pieci 5-6 gadus veci bérni ar fon&tiskiem traucgjumiem, vinu vecaki un cetri
5-6 gadigo grupas nodarbinatie pirmsskolas skolotaji. Petijums tika veikts no
2019. gada jiunija Iidz 2020. gada maijam.

Pirmaja jeb konstat€josa posma tika izstradati precizas skanu izrunas
vertejuma kriteriji. Kopvertéjums veidojas no punktiem, kurus iegiist par skanas
S izrunas precizitati katra varda pozicija. Maksimali ieglistamais punktu skaits —
36 punkti. Atbilstosi iegiito punktu skaitam tika noteikts skanas S izrunas
precizitates Itmenis, kur 34-36 punkti — augsts Itmenis, 24-33 punkti— vidgjs
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Iimenis, 23 un mazak punkti — zems limenis. P&tljuma tika iesaistiti bérni,
kuriem tika konstatéts zems S izrunas precizitates [imenis.

Otraja jeb veidojosa petfjuma posma tika veikta skanas S izrunas korekcija
un bérnu, vecaku un grupas skolotaju anketésana.

Saja pétijuma posma tika pielietots autores izstradatais digitalo didaktisko
sp€lu un uzdevumu komplekss skanas S korekcijai 5-6 gadus veciem bérniem
ar fonetiskiem trauc€jumiem.

TreSaja posma tika veikta skanas S izrunas precizitates atkartota
noteikSana, iegiito rezultatu salidzinasana, apkopojums un secinajumu izstrade.
Apkopojot konstat€josa un kontrol€josa posma iegiitos rezultatus var secinat, ka
acimredzams uzlabojums skanas S izruna visiem bérniem. P&c digitala
didaktisko sp€lu un uzdevumu kompleksa skanas S korekcijai 5-6 gadus veciem
bérniem ar fonétiskiem trauc€jumiem apgiiSanas visi berni 2020.marta veiktaja
skanas izrunas precizitates noteikSana, ieguva 31 lidz 34 punktus. Izpétes
salidzinoSos rezultatus par 2019. gada oktobri un 2020. martu skatit 2.attgla.
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2. attels. Skanas S izrunas precizitates limenu salidzindjums
Figure 2 Comparison between the accuracy levels of the sound “S”” pronunciation

Veicot izstradata digitalo didaktisko sp€lu un uzdevumu kompleksa skanas
S korekcijai 5-6 gadus veciem bérniem ar fonétiskiem traucgjumiem analizi,
tika noteiktas ta stipras Un vajas puses, izvertetas iespéjas un draudi. Ka stipras
puses ir atzimgjams tas,ka digitalo didaktisko sp€lu un uzdevumu kompleksa
skanas S korekcijai 5-6 gadus veciem berniem ar foné&tiskiem trauc€jumiem
izstradé tika ieverota =zinatniski pamatota skanas apgiiSanas seciba,
sistematiskuma princips ir un b&mu vecumposma ipatnibas. Ari tas, ka
materialu var izmantot diferenceti, jo katrai skanas pozicijai ir piedavatas 2—-3
nodarbibas. Izvertéjot vajas puses var minét faktu, ka materialu kompleksa
izmantoSana ir atkariga no IT nodroSinajuma un logopéda datorprasmém un
darba ar to ir nepiecieSama lielaka logopéda uzmaniba Kompleksa izmantoSana
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sniedz iespSjas korekcijas darba iesaistities grupas skolotajiem un bérnu
vecakiem.

Secinajumi
Conclusions

1. Pirmsskolas izglitibas iestades apmekle beérni ar dazadiem runas
trauc€jumiem, bet laicigi veikts skanu izrunas korekcijas darbs, uzlabo
bérnu valodas skanu izrunas un runas kvalitati.

2. Pareiza musdienu informacijas tehnologiju izmantos$ana lauj padarit skanu
izrunas korekcijas procesu b&rnam interesantu, mérktiecigu, paSmotivétu,
kas veicina skanu izrunas automatizaciju saistita runa.

3. Pielietojot praksé autoru izstradato digitalo didaktisko sp&lu un uzdevumu
kompleksu skanas S automatizacijai 5-6 gadus veciem b&rniem ar
fonétiskiem trauc€jumiem, tiek ieverojami uzlabota skanas S izrunas
precizitate visas izrunas pozicijas, kas liecina izstradata materiala lietderibu
un efektivitati.

4. Autoru izstradato digitalo didaktisko sp€lu un uzdevumu kompleksu,
skanas S automatizacijai 5-6 gadus veciem b@rniem ar fon€tiskiem
trauc€jumiem, var izmantot logopedi, pirmsskolas skolotdji un b&rnu
vecaki.

Summary

The article analyses the ideas of I. Miltina, S. Tubele, U. Skaista and
E. Barda, I. Siraj-Blatchford and J. Siraj—Blatchford, J.U. Stavceva etc. about
the correction process of the sound “S” pronunciation for 5-6-year—old children
with phonetic disorders, and the opportunities for information technology
application in the pre-school education process in the work of a speech
therapist. The article also describes a set of developed digital didactic games and
tasks for the sound “S” correction for 5-6-year—old children with phonetic
disorders and its application.

The research was carried out in order to study the opportunities for the
correction of the sound “S” pronunciation for 5-6-year—old children with
phonetic disorders, and to develop and test a set of digital didactic games and
tasks for speech correction work at a pre-school educational institution. The
following research methods were used: literature analysis, observation, survey,
statistical data processing, operational research, method of expert opinion. In the
process of research, criteria for determining the accuracy of the sound “S”
pronunciation and a set of didactic games and tasks for the sound “S” correction
work for 5—6-year—old children with phonetic disorders were developed. Having
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analysed the research data, it was concluded that the application of didactic
material in practice proved that children significantly improved the level of the
sound “S” pronunciation. The material of the research can be used by speech
therapists, pre—school teachers, and parents (doing with their children the tasks
given by speech therapists).
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REZEKNES TEHNOLOGIJU AKADEMIJAS STUDEJOSO
JAUNIESU PSIHOLOGISKAS LABKLAJIBAS
EMPIRISKA IZPETE

Empirical Research of Psychological Well — Being of Young People
Studying at Rezekne Academy of Technology

Eriks Kalvans
Rezekne Academy of Technologies, Latvia

Abstract. This scientific article reflects the results of research on the psychological well-being
of students at the Rezekne Academy of Technologies. The need for such research is justified by
recent research in various countries, which shows that the prevalence and severity of mental
problems among students is increasing. Overall, these studies indicate that students are
increasingly experiencing symptoms of increased anxiety and stress, as well as depression.
Thus, the deterioration of students' psychological well-being is a major challenge in today's
higher education institutions.

The aim of the empirical research: to study the content and peculiarities of the psychological
well-being of students in relation to certain demographic and social factors.

The analysis of scientific literature and empirical results were used as basic methods in the
development of the article.

Keywords: students, psychological well-being, adaptation, demographic and social
determinants of students’ psychological well-being, gender, material security, health.
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Introduction

Psihologiskas labklajibas problematika iegiist Tpasu aktualitati jaunieSu un
agrina brieduma vecumposma, kad veidojas cilveka identitate, ka arf tiek izveleta
nakama profesija un tick apgiti tas pamati. Augsta psihologiska labklajiba saistita
ar jaunieSu dzives mérka izjutu, optimismu, sp&ju nodibinat pozitivas attiecibas
ar citiem, kas rada prieksSnoteikumus pozitivaipersonibas attistibai.

Stud&joso jauniesu psihologiskas labklajibas izp&tes nepiecieSamibu pamato
ar1 jaunakie dazadas valstis veiktie pétijumi (Cvetkovski, Reavley, & Jorm 2012;
Baik et al., 2015; Eisenberg et al., 2009; Larcombe et al., 2015; Slavin et al., 2014;
u.c.), kuri liecina, ka stu dentu vidé vérojama psihologiskas labklajibas
pazeminasanas, kas saistita arstudentu profesionalas pasnoteiSanas, materialas
nodroS$inatibas, sadzives un socialas adaptacijas problemam, ka garigo slimibu
izplatibu. Ming&tie autori secina, ka stud€joso jaunieSu vid€ aizvien vairak tiek
konstat€ti paaugstinatas trauksmes un stresa, suicidalo ideju, obsesivi kompulsivo
trauc€jumu, ka ar depresijas simptomi.
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ST raksta mérkis: atspogulot RTA studentu psihologiskas labklajibas saturu
un Tpatnibas, saistiba ar noteiktiem demografiskajiem un socialajiem faktoriem.

Raksta veidosana ka pamatmetodes tika izmantotas zinatniskas literatiiras un
empirisko rezultatu analize.

Pétijuma teorétiskais pamatojums

Theoretical substantiation of the research

Veiktie stud€joso jaunieSu psihologskas labklajibas empiriskie p&tijumi
pamatojas uz pétnieces K. Rifas psihologiskas labklajibas SeSu faktoru teoriju

(Ryff, 2017).

Turpmak tiek raksturoti min&tie faktori stud€joso jaunieSu psihologiskas
labklajibas konteksta (skat. 1. tabulu).

1.tabula. K. Rifas SeSu faktoru modelis studéejoSo jaunieSupsihologiskas labklajibas
konteksta (raksta autora izveidots péc Anic, Toncié, 2013, Ryff, 2014; Viejo et al.,2018)
Table 1 C. Ryff Six-factor model in the context of psychological well-being of students

(created by the author according Anic, Tonci¢, 2013, Ryff, 2014; Viejo et al.,2018)

Psihologiskas
labklajibas satura
faktors

Faktora raksturojums studenta personibas un studiju procesa
konteksta

Sevis akceptésana

Saistits ar precizu un adekvatu stud@josa motivu, izjitu un ricibas
uztveri. Sevis akcept€Sana nozimé ari savu Ipasibu apzinaSanos un
pienemsanu, kas ir IpaSi aktuali jaunieSu identitates veidoSanas
procesa un profesionalaja identifikacija.

Pozitivas attiecibas
ar citiem

Faktors, kassaistits ar emocionalo labizjiitu no siltam, uzticamam
attiectbam ar citiem, ka ar1 sp&ju rupéties par viniem, ka ari
kompromisa nepiecieSamibas izpraSanu savstarpgjas attiecibas.
Tadgjadi speja veidot tuvas attiecibas ar citiem liecina par stud€joso
jaunieSu personibas emocionalo un socialo briedumu.

Personiska izaugsme

Psihologiskas labklajibas faktors, kas tieSi saistits ar studiju procesu
un stud€josa ka nakama specialista izaugsmi, jo paredz jaunieSu
personiskas attistibas izjiitu un sava potenciala realizacijas spé&ju,
atvertibu jaunai pieredzei, aizvien lielaku sevis pilnveidoSanu un
savas uzvedibas uzlaboSanu laika gaita, ka arT aizvien dzilaku sevis
IepaziSanu un augstaku efektivitati.

Dzives mérkis

Faktors paredz studenta sp&ju darboties savu personiski nozimigo
mérku virziena. Studiju procesa konteksta tas paredz mérktiecibu
1zveletas profesijas apguve, speju parvarét objektivas un subjektivas
studiju procesa griitibas, turklat svarigi, lai jaunietis biitu parliecinats
par savu mérku svarigumu.
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1. tabulas turpindjums

Ikdienas prasibu Raksturo studenta spg&ja izveleties vai radit tadus apstaklus, kas atbilst
istenoSana personiskajai biitibai un lauj efektivi virzit savu dzivi. Sis faktors,
studiju procesa konteksta, paredz studenta sp&u organizét dazadus
savas dzives aspektus, kas saistiti ar studiju prasibu izpildi, labvéligu
sadzives apstaklu veidoSanu, ka ar1 sp&ju veidot tadu vidi, kas
veicinatu psihologisko labklajibu kopuma.

Autonomija Paredz studenta pasSnoteikSanos un neatkaribu, sp&ju izturét socialo
spiedienu, uzvedibas pasregulacijas sp€ju, ka ar1 sevis novérté€sanu,
nemot vera personiskos standartus. Studenta potenciala realizacija
tieck traktéta gan ka autonoma darbiba (paSizglitiba, studentu
patstavigais darbs), gan ar1 ka sadarbiba ar citiem (akadeémiska vide).

Stud€joso jaunieSu psihologisko labklajibu ietekmé daudzveidigu faktoru
kopums. Pamatojoties uz pé&tijumiem par psihologiskas labklajibas fenomena
determinantu daudzveidibu (Akhtar, 2015; Baik et al., 2015; Bexley et al., 2013;
Boyce et al., 2010; Burns, Machin, 2010; Demir, 2010; lbrahim et al., 2013;
Larcombe et al.,, 2015; Lerkkanen et al., 2018; Nepomuceno et al., 2016;
Ozdemir & Tuncay, 2008; Roslaba et al., 2017; Ryff, 2017; Schofield et al., 2016;
Shaw et al., 2002; Sarokhani et al., 2013; Tommis et al., 2007;), 2. tabula apkopoti
vairaki faktori, kuri tika ieklauti stud&josSo jaunieSu psihologiskas labklajibas
empiriskaja izpete.

Saja raksta netiek analizéta tadu nozimigu faktoru ka studiju procesa aspektu
un briva laika satura ietekme uz studentu psihologisko labklajibu, jo paredzéta So
faktoru detalizétaka empiriska izpé&te.

2.tabula. Studejoso jauniesu psihologiskas labkldjibas demografiskie un
socialiedeterminanti (raksta autora izveidots)
Table 2 Demographic and social determinants of students’ psychological well-being
(created by the author)

Demogra- Ietekme uz studéjoso Socialie Ietekme uz studéjoSo jauniesSu
fiskie jaunieSu psihologisko faktori psihologisko labklajibu

faktori labklajibu

Dzimums | Sievietes raksturo augstaks | Sociala StudéjoSo  jaunieSu sociala
pozitivu attiecibu ar | aktivitate | aktivitate pozitivi ietekmé vinu
apkartgjiem Iimenis neka psihologisko labklajibu, attistot
viriesus. Kopuma, bitiskas jaunieSu socialo kompetenci un
atskiribas starp virieSu un sniedzot nepiecieSamo  socialo
sievie$u psihologiskas atbalstu.
labklajibas lIimeni un saturu
netiek konstatetas.
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2. tabulas turpinajums

Dzives Dzives  vieta  ietekm& | Materiala | Nepietickama materiala
vieta psihologisko labklajibu, | nodrosinat | nodro$inatiba paaugstina studentu
saisttba ar noteiktas lauku | iba stresa lIimeni ikdiena, veicna Saubu
vai  pilsétvides  sociali par sekmigu augstakas macibu
ekonomiskajiem iestades absolvésanu rasanos, rada
apstakliem. nepiecieSamibu stradat paraléli
studiju procesam, kas negativi
ietekmé studentu psihologisko
labklajibu.
Veselibas | Fiziskas veselibas stavoklis | Sadzives Studentu  sadzives  apstaklu
stavoklis | un  veselibas uzvedibas | apstaklu socialie un fizikalie (troksni, vides
paradumi, ka arl savas | kvalitate temperatiira, studentu  skaits)
fiziskas veselibas faktori kopmitn€s vai arpus tas
subjektiva interpretacija butiski ietekmé vinu psihologisko
veicina/pasliktina studentu labklajibu ikdiena.
psihologisko labklajibu
Briva Studentu psihologisko | Studiju Nepieciesamiba pielagoties studiju
laika labklajibu pozitivi ietekmé | vide videi, studiju procesa higiéniskie
saturs piederiba pie noteiktam apstakli, iepriekS ierastas vides
intereSu grupam un atstaSana  butiski ~ paaugstina
nodarboSanas ar  sportu. studentu psihologisko spriedzi, kas
Uzspiestas aktivitates, vajas adaptacijas sp&ju gadijuma
kopg€ja alkohola wvai citu var pazeminat vinu psihologisko
psihoaktivo vielu lietoSana, labklajibu.
bieza naktsklubu
apmeklesana, vai
bezdarbiba pasliktina
studentu psihologisko
labklajibu

Jauzsver, ka Sis raksts atspogulo tikai stud&joso jaunieSu psihologiskas
labklajibas kop€ja Iimena un satura, ka ari ta ipatnibu Saistiba ar studenta
dzimumu, subjektivo veselibas stavokla novért§jumu, socialo aktivitati un
materialo nodro§inajumu izpétes rezultatus.

Pétijuma organizacija un norise
Research organization and process

P&tfjuma shéma un metodikas ilustrétas 1. attela.

P&étfjuma pirmaja posma respondentu demografisko un socialo faktoru
noteikSanai tika izmantota pétijuma autora izveidota sociali demografiska aptauja.
Jaatzime, ka aptaujas pilnaja varianta tika ieklauti ar1 tadi socialie faktori ka
studentu briva laika saturs un studiju vides kvalitates novertejums.
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P&tfjuma otrais posms ieklava studentu psihologiskas labklajibas izpéti,
izmantojot K. Rifas ,,Psihologiskas labklajibas skalas” (Ryff & Keyes, 1995).

Psihologiskas labklajibas
Itmenis un struktiira:
pozitivas attiecibas ar

RTA studéjoSie -
IR citiem
jauniesi > .
n=90 autonomija
prasme 1stenot ikdienas
vajadzibas

personiska izaugsme
Sevis pienemsana
dzives mérka esamiba.

Rezultatu
! .| apkoposana
RTA stud€joSo sociali v un
demografiskie Metodikas: > o
raksturojumi: K. Rifas secinajum
dzimums ,Psihologiskas
dzives vieta labklajibas
veselibas stavoklis skalas”;
Materiala nodrosSinatiba Sociali
sociala aktivitate demografiska
sadzives apstaklu kvalitate. aptauja

l.attéls. Empiriska péttjuma shema
Figure 1 Scheme of empirical research

Nosléguma posma notika sakotn€jo rezultatu apkopoSana, apstrade, un
analize. Psihologiskas labklajibas satura un Itmena analiz€é izmantotas
respondentu rezultatu vidgjas vertibas.

Pétijuma rezultati
Research results

Pétijuma rezultatu analizes pirmaja posma tika veikts jaunieSu sociali
demografisko datu apkopojums (skat. 3. tabulu).

Izanaliz€jot 1egttos sociali demografiskos datus, iesp€jams secinat, ka
respondentu sadalijums péc lielakas parametru dalas ir proporcionals. Tadel
iespgjams salidzinat studgjoso jaunieSu psihologiskas labklajibas Iimenus péc
minétajiem parametriem. Tome@r jaatzime, ka neizdevas izveidot procentuali
viendabigu respondentu grupu péc parametra ,,Sadzives apstaklu kvalitate. St
iemesla dél psihologiskas labklajibas limenis péc minéta parametra netika
analizgts.
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3.tabula. Studejoso jauniesu sociali demogrdfiskie dati(raksta autora izveidots)

Table 3 Socio-demographic data of young students (created by the author)

Sociali demografiskie Respondentu Sociali Respondentu
dati procentuala demografiskie dati procentuala
sadale sadale
Dzimums: Materiala
viriesi 51% nodrosindatiba.
sievietes 49% augsta 30%
vidgja 37%
zema 33%
Dzives vieta. Sociala aktivitate:
pilséta 53% zema
lauki 47% augsta 48%
52%
Veselibas stavokla Sadzives  apstaklu
subjektivs novertéjums:. kvalitate:
labs apmierinosa
viduvgjs 36% neapmierinosa 74%
slikts 33% 26%
31%

Nakamaja posma tika noteikts psihologiskas labklajibas saturs un limenis
visa respondentu grupa. legita aptaujato jaunieSu psihologiskas labklajibas

agregéeta raditaja Iimenis vertejams ka videjs (saskana ar testa instrukciju).
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Analiz&jot respondentu psihologiskas labklajibas saturu, iesp&jams
konstatét, ka p&tamas izlases studentus raksturo augsta personiskas izaugsmes un
dzives mérka izjita, vid€ja Iimeni atrodas autonomija un prasme istenot ikdienas
vajadzibas. Savukart stud&joso jauniesu psihologiskas labklajibas problematiskie
aspekti saistas ar attiecibam ar apkart&jiem un sevis akceptéSanu (skat. 2. attelu).

Nakamaja pétijuma posma tika noteikts jaunieSu psihologiskas labklajibas
saturs dazadadu dzimumu grupas (skat. 3. attelu).

legiitie rezultati parada, ka p€tamas izlases sievietes raksturo augstaks
psihologiskas labklajibas Iimenis, neka virieSus. Kopuma viriesu psihologiskas
labklajibas limenis veérteéjams ka videjs, bet sievieSu — ka augsts (saskana ar
pétijuma metodikas instrukciju).

Sievietes raksturo augstaks visu psihologiskas labklajibas struktiiras faktoru
Iimenis, iznemot faktoru ,,.Dzives meérka izjuta”, kura Iimenis abas grupas ir
vienads. VirieSiem augstak attistitais faktors ir ,,Dzives merka izjuta”, bet
sievietetm — ,,Personiska izaugsme”. legiitie razultati dzimumu grupas atSkiras
statistiski nozimigi (p<0,05).
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3.attels. JaunieSu psihologiskas labklajibas saturs daZadu dzimumu grupas
Figure 3 Content of youth psychological well-being in different gender groups

VirieSus raksturo dzives mérka esamibas un dzives virzibas izjita, bet
sievietes - personiskas attistibas un sava potenciala realizacijas izjita, atveértiba
jaunai pieredzei, aizvien lielaka sevis pilnveidoSana. Savukart zemakais lTmenis
raksturo faktoru ,,Sevis akceptéSana” gan virieSu, gan sievieSu grupas. Iesp&jams
izteikt pieneémumu, ka daudzus RTA stud&josos jaunieSus raksturo ideala un reala
pastela atskirtibas.
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4. att€ls atspogulo kop&jo psihologiskas labklajibas Itmeni (K. Rifas
metodikas seSu skalu primaro datu summas vidgjas vertibas attiecigajas studentu
grupas) stud€joso grupas ar dazadu veselibas stavokla subjektivo novertejumu.

215

210 -

205 -

200 -

195 -

190 -

185 -

Laba veseliba Slikta veseliba ~ Viduvgja veseliba

4.attels. Psihologiskas labklajibas videjie raditaji studentu grupdas ar daZadu veselibas
stavokla subjektivo novertejumu
Figure 4 Mean indicators of psychological well-being in groups of students with varios
subjective assessment of health conditions

leglitie rezultati saskan pétijjumiem, kuri apstiprina, ka psihologiska
labklajiba pazeminas, ja individs subjektivi noveérté savu veselibas stavokli ka
neapmierinoSu (Roslaba et al., 2017; Kemp et al., 2018). 4. att€la redzams, ka to
studentus, kuri novért€ savu veselibas stavokli ka sliktu, raksturo zemaks
psihologiskas labklajibas Iimenis, neka studentus, kuri subjektivi noveérté savu
veselibu ka labu vai viduvéju.

Turpmak tiek analizéti psihologiskas labklajibas vidgjie raditaji studentu
grupas ar dazadu materialas nodroSinatibas Itmeni (skat. 5. attelu).

Iegutie dati liecina, ka zems psihologiskas labklajibas Iimenis raksturo
studentu grupu ar neapmierinoSu materialo nodrosinajumu (studentu subjektivs
materiala stavokla vertejums). Tomer jaatzime, ka to studentu, kuri noverté savu
materialo nodro$inatibu ka augstu, psihologiskas labklajibas limenis ir zemaks
neka studentiem ar vidéju materialo nodroSinatibu. Iegiitos rezultatus pamato ar1
petijumi, kuri liecina, ka individa psihologiska labklajiba pazeminas tikai
sasniedzot noteiktu minimalo ienakumu slieksni, savukart, netiek konstatétas
psihologiskas labklajibas atskiribas starp cilvékiem ar vid&jiem un augstiem
ienakumiem (Bexley et al, 2013; Boyce et al., 2010; Nepomuceno et al., 2016).
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Figure 5 Mean indicators of psychological well-being in groups of students with varios

financial position

Jaatzime, ka iegitie rezultati tiks izmantoti detalizétakiem pétijumiem par
studiju vides un dzives vietas ietekmi uz RTA stud&joso jaunieSu psihologisko

lablajibu.

Secinajumi
Conclusions

Veikta zinatniskas literatiiras un empiriska peétijjuma rezultata, autors nonaca
pie $adiem secinajumiem:

1.

Kopéjais RTA 1. kursu stud&jos$o jaunieSu psihologiskas labklajibas
Iimenis vertejams ka videjs;

Petijuma iesaistitos RTA studentus raksturo augtd Iiment izteikta
personiskas izaugsmes un dzives mérka izjuta, kas sekmé studiju
sasniegumus;

Respondentu psihologiskas labklajibas problematiskie aspekti saistas ar
speju veidot pozitivas attiecibas ar apkart€jiem un sevis pienemsanu.
Sie rezultati aktualizé nepiecieSsamibu veicinat 1.kursu studentu
adaptaciju studiju videé, izmantojot mentoru un studentu psihologiska
atbalsta dienesta darbibu.

Studgjosas jaunietes raksturo augstaks psihologiskas labklajibas
Iimenis visos tas satura aspektos, iznemot dzives mérka izjttu, kura abu
dzimumu rezultati ir identiski.

Stud&joso jauniesu veselibas stavoklis ir aktualsmiisdienu studiju vides
1zaicingjums, jo slikta veseliba un negativs savas veselibas stavokla
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subjektivais novertejums pasliktina studentu psihologisko labklajibu un
var klut par skérsli sekmiga studiju procesa;

5. NeapmierinoSa materiala nodro$inatiba, ka arT tieSo un netieSo studiju
izmaksu paaugstinaSanos pazemina stud&joso jaunieSu psihologisko
labklajibu un var kliit par galveno stresa avotu daudziem studgjoSajiem.

Summary

The study process puts high demands on the plasticity of the psyche and
physiology of young people. When enrolled in a higher education institution, the student
is forced to adapt to a new set of factors that often negatively affect their psychological
well-being.

As a result of scientific literature and empirical research, the author came to the
following conclusions:

1. The total level of psychological well-being of RTA 1st year students is assessed

as medium;

2. RTA students involved in the research are characterized by a high level of sense
of personal growth and life purpose, which promotes study achievements;

3. Problematic aspects of respondents' psychological well-being are related to the
ability to form positive relationships with others and self-acceptance. These
results highlight the need to promote the adaptation of 1st year students to the
study environment through the use of mentors and student psychological
support services.

4. Young female students are characterized by a higher level of psychological
well-being in all aspects of its content, except for a sense of purpose in life, in
which the results of both sexes are identical.

5. The health status of young students is a current challenge in today's study
environment, as poor health and negative subjective assessment of their health
status worsen students' psychological well-being and can become an obstacle to
a successful study process;

6. Unsatisfactory material security, as well as the increase in direct and indirect
study costs, lowers the psychological well-being of young students and can
become the main source of stress for many students.
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VARDU KRAJUMA PAPLASINASANA 5-6 GADUS
VECIEM BERNIEM PEC SKANU S-Z; 5-Z IZRUNAS
TRAUCEJUMU NOVERSANAS

Extending the Vocabulary to 5-6-Year-Old Children after
Correcting Sounds S-Z; Sh-Tick Phonetic Disorders

Evita Michule
Rezekne Academy of Technologies, Latvia

Marite Rozenfelde
Rezekne Academy of Technologies, Latvia

Regina Ogrina

Rezekne Academy of Technologies, Latvia

Abstract. Children nowadays have insufficient vocabulary, difficulties in expressing their
opinion and expressing themselves, difficulties in asking questions and answering them.
Therefore, it can be concluded that it is important to improve child's speech and vocabulary,
which includes all of the aforementioned elements. Even after eliminating the pronunciation
disorders of the sounds s-z and sh-zh, it is necessary to develop the active and passive
vocabulary, to ensure that as many words as possible are in the active vocabulary. It is
important to improve the grammatical structure of the language, so that children can form
longer simple extended sentences instead of sentences consisting of 2-3 words. It is necessary
to work on improving the conversational language, so that children, when answering questions,
can substantiate their thoughts, attitudes, are able to perceive the essence of the content,
preserve it and express themselves in the end. The paper provides information about a set of
speech therapy games, developed and approbated by E. Michule, for the enrichment of the
vocabulary of 5-6 year old children after the elimination of pronunciation disorders of the
sounds s-z and sh-zh, as well as the results obtained in the approbation.

Keywords: vocabulary development, 5-6 years old children, set of speech therapy.

levads
Introduction

Bérns ta ir misu vertiba, bérniba cilvéka dzivi pavada visa vina miza
garuma, jo bérnibas atminas ir patibas izpratnes avots. Bérnibas atminam ir
svariga nozime cilvéka dzive, sava zina ta veido vina vertibu orientaciju, sava Es
apzinaSanos (Dzintare, 2000).

Pirmsskolas 1zglitibas macibu satura programma valodas apguvei ir svariga
nozime tadel, ka ta sekmé bérnu izpratnes veidosanu par valodu ka domasanu,
savstarp&jas sazinasanas un radosas paSizpausmes lidzekli (Miltina, 2017).
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Pirmsskolas vecuma bérniem ir svarigi attistit prasmi saklausit un to izprast,
diferencet valodas skanas, pareizi tas izrunat, paplasinat vardu krajumu, attistit
stastitprasmi. Ipasa nozime valodas apguvé ir agrinai palidzibai un gimenes
iesaistei, jo turpmaka b&rna nakotne ir atkariga no pamata, kas tiek ielikts bérna
agrinas attistibas laika, tas ir, gimeng, jo te bérns sak runat un notiek valodas
apguve (Tubele, 2019).

Valodas apguves norise ir loti svariga, jo ir bérni, kam attistibas Ipatnibu,
socialo faktoru dgl ir runas nepilnibas un tas var palidz&t noverst tikai logopeds
(Miltina, 2017). Skanu izrunas nepilnibas veicina b&rna izzinas darbibas
aizkavésanos, emocionalo jutigumu, biezi vien bérniem ir kritiska attiecksme pret
savu runas nepilnibu, kas bérna var radit vélmi izvairities no runasanas ar
vienaudziem, veidot pozitivu saskarsmi, b&rns var arl noslégties sevi, pat ir
iesp&jamas bailes izteikties, [idz ar ko berns var neiesaistities rotalnodarbibas
(Miltina, 2017).

Misdienu bérniem ir neietickams vardu krajums, vérojamas gritibas izteikt
savu viedokli un izteikties, gritibas uzdot jautajumus un atbildét uz tiem. Lidz ar
to var secinat, ka svarigi ir pilnveidot be€rna runu un vardu krajumu, kura ietilpst
viss iepriek$ minétais (Taurina, 2015).

Zinatniska raksta mérkis: izp€tit un teorétiski pamatot 5-6 gadus vecu bérnu
vardu krajuma paplaSinaSanas nozimi, iesp€jas; izstradata un aprobéta spélu
apkopojuma lietderibu 5-6 gadus vecu pirmsskolas bérmu vardu krajuma
paplasinasanai pec skanu s-z; $-Z izrunas trauc€jumu noversanas.

P&tijuma metodologija: teorétiska literatiiras avotu, izstradatas un aprobétas
logopédisko spelu kopas aprobacijas rezultatu izpéte.

5-6 gadus vecs bérns ar valodas un runas traucéjumiem pirmsskola
5-6 years old child with language and speech disorders in preschool

Bérns ir viengabalaina personiba, kas aktivi apgiist apkart€jo pasauli:
priek§metu pasauli un cilvéku pasauli (Nikiforovs, 2014). Logopéde S. Ttbele
bérna attistibu raksturo ka nepartrauktu paskustibas procesu, kam vispirms ir
raksturiga jaunu, ieprieks$gjos periodos nebijusu kvalitasu rasanas (Tubele, 2019).
Atsaucoties uz logopédes G. Tomeles veikto p&tijumu no 2011-2017. gadam par
bérna valodas attistibas trauc€jumiem, S. Tubele uzskata, ka ir pieradits bérnu
skaita ar valodas traucgjumiem skaita pieaugums, jo pirmsskolas izglitibas
iestades vidgjais 3-7 gadus vecu bérnu skaits, kam ir valodas trauc€jumi vai
nepietiekama tas attistiba, svarstas no 41,01 11dz 48,03%, noverojami ar1 gadijumi,
kad smaguma pakape paliclinas (Tubele, 2019). Pirmsskolas vecums ir
nozimigakais posms bérna attistiba, tadel, ka ta laika strauji pieaug fiziskas un
psihiskas attistibas iesp€jas, mainas saskarsmes saturs un veids, bérnam rodas
jaunas vajadzibas, intereses, tad€jadi ar1 jauni stimuli aizvien daudzveidigakai
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darbibai (Miltina, 2017). Pirmsskolas bérnam ir izteikta kustibu aktivitate, kas
saistita ar vina augSanu un koordinacijas sp€ju pilnveidosanu, §im vecumposmam
ir raksturiga rotala, jo ar tas palidzibu bérns iepazist apkart€jo pasauli, izveido
savu attieksmi pret redzeéto, dzirdeto, izjusto, savstarpja sadarbiba ar
vienaudziem un pieaugusajiem iegiist praktiskas, dzivei nepiecieSamas prasmes
un iemanas, tadel rotala ir nozimiga logopéda darba (Williams, 2002).

Bérna valoda pirmsskolas vecumposma ir jauna kvalitaté, bérna vardu
krajums strauji pieaug no 300 lidz pat 4000 vardu, bérni v€las apgiit jaunus
vardus, sarezgitakus, jo tas ir izaicinajums un gandarijums b&rmam (Whorall &
Cabell, 2016). Tas lauj attistit apkart&jas pasaules iek$€jo reprezentaciju, aprakstit
noteikumus, cilvekus, izjutas (Martinsone & Miltuze, 2015). Bérns intensivi
apgiist gramatiku un jaunus jédzienus, vairak tiek attistita dialoga runa neka
egocentriska konteksta runa, bet bérna runa vél iezim€jas egocentriskas iezimes
lidz ar to ja ir runas trauc€jumi, tas liedz veidot bérnam veiksmigu dialogu ar
bérnu, jo otrs var nesaprast bérna domu (Vigotskis, 2002).

S. Tubele, analiz&jot bérna runu un valodu, apgalvo, ka, ja taja ir traucgjumi,
pieméram, skanu analizes un sint€zes problémas, tad ir v€rojamas ari kliidas
lasiSana, rakstu darbos, kas traucé bérnam apgiit macito, ka ar1 lasit un macities
rakstit un §is problémas var veicinat uzvedibas problémas, kas traucé macibu
procesu. Pedagogs ari var nepamanit isto c€loni, kadeél b&rmam verojamas
uzvedibas problémas (Tubele, 2013). Zinatniskajos pétijumos par valodu Vacija
un ASV ir vérojamas kopsakaribas berniem ar valodas probléemam pirmskolas
vecumposma un griittbam skolas laika, tiesi rakstu darbos, [idz ar to var secinat,
jo atrak un preventivak uzsaks pasakumus pirmsskola, jo veiksmigaks bus bérna
turpmakais macibu process (Catts & Hogan, 2002).

Bérns, uztverot telus, redz tiesi to, kas vinam taja mirkli liekas butisks, bérni
macas veidot kopsakaribas, pazit lietas un situacijas péc to biitiskakajam
pazimém. Sp€ja uztvert beérnam tiek attistita darbojoties ar1 citiem kognitivajiem
procesiem, uz ka bazes bérnam veidojas rakstit un lasit prasmes motivacija
(Grinvalde & lkale, 2010).

Uz valodas bazes veidojas ne tikai domasana, kas ir visas izzinas darbibas
pamats, kas simboliz€ kultliras realitati, bet ari valodas struktiira iespaido
personas izturéSanos un domasanas veidu (Tubele, 2019). Jo bagataka ir bérna
valoda, jo labakas organizatoriskas sp€jas, informacijas iegauméSana,
komunikacija ar bérniem, preventivaka un agraka runas trauc€jumu noteiksana,
jo efektivak un veiksmigak izdodas to izlabot un sniedz iesp&jas uz pilnvertigu
attistibu (Leon, Dias, Martins, & Seabra, 2018).

5-6 gadu vecuma strauji pieaug bérna vardu krajums, palielinas runa lietoto
lietvardu, darbibas vardu, vietniekvardu un ipaSibas vardu skaits, bérni lieto
virsteikumus un paligteikumus, biezi vien veidojot sarezgitas konstrukcijas, tiek
apgiita dzimtas valodas gramatiska uzbiive (Grinvalde & lkale, 2010). Bérns $aja
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vecumposma valodu izmanto ne tikai savu darbibu koment€sanai, bet ar1 pasaules
atklasmé un izpratnes veidoSana par to. Ja 5-6 gadus veciem b€rniem ir
noverojami runas un valodas trauc€jumi, tas skar daudzas bérna dzives jomas,
ipasi ja péc gada bis jauzsak skolas gaitas. Griitibas rodas veiksmigai
socializacijai sabiedriba, tiesi valodas un runas joma, bérns var nepareizi saklausit
vardus, nesaprast to nozimi, noslégties un nemé&ginat veidot kontaktu ar
vienaudziem, trauc€jumi varbit gan vieglaki, gan smagaki (Skeat, Wake, Eadie,
Bretherton, & Reilly, 2012). Tie var saistities ar mutvardu runu, gan lasiSanu un
rakstiSanu, Iidz ar to tas viennozimigi negativi ietekmé& b€rna psihisko attistibu,
atstajot sekas gan uz darbibu, gan uzvedibu, savukart smagi trauc€umi Spé€j
iespaidot bérna intelektualo attistibu, personibas veidoSanos, tas ir negativas
rakstura iezimes, mazvertibas komplekss u.c., var kavéties dzimtas valodas
veiksmiga apguve, ka arT nakotn€ profesijas izvéle (Martinsone & Miltuze, 2015).

Skanu s-z; $-7 izrunas traucgjumu korekcijai, 11dzigi ka visu citu skanu
izrunas korekcijai ir sekojosi logopéda darba posmi: sagatavoSanas posms, tiek
sagatavots artikulacijas aparats pareizas skanu izrunas veidoSanai, paraléli
darbojoties ar pirkstu siko motoriku, ka ari pilnveidojot dzirdes un uztveres
uzmanibu; pareiza skanas izrunas maciSana; skanu izrunas nostiprinaSana, kur
pakapeniski bérns ar §STm skanam izmanto zilbes, vardus, vardu savienojumus,
teikumus un tekstus; skanu diferencé€Sanas posms. Paraléli logopédam jastrada ar
roku sikas motorikas attisttbu un javeic bérna méles vingrinajumus, lai skanu
1zrunai biitu pareizs méles novietojums. Sika motorika ir savstarp€ji saistita ar
valodas attistibu, jo galvas smadzenes ir Joti tuvu runas valodas zonai
(Cherkasova, 2013). Roku un pirkstu vingrinajumi var buit dazadi ar dabas
materialiem utt., tie palidz attistit roku stko muskulatiiru, Iidz ar to veicinot bérna
garigo attistibu un stimul&jot runas centra darbibu (Sternfelde, 2017).

Péc skanu s-z, $-7 izrunas trauc&jumu novér$anas japapildina aktivo un
pasivo vardu krajums, japanak, lai pec iespgjas vairak vardu bitu aktivaja vardu
krajuma. Darbibas vardu krajumu svarigi papildinat ar priedeklu palidzibu ie-,
uz-, aiz-, pa-, sa-, no-, at- utt., ka ari japaplasina ipasibas vardu lietojumu, lai biitu
plasakas iespgjas dazadu ipaSibas vardu pielietojumam. Svarigi pilnveidot
valodas gramatisko struktiiru, lai b&rni veidotu garakus vienkarSus paplasinatus
teikumus, nevis tie sastavétu no 2-3 vardiem. Jastrada pie sarunvalodas
pilnveidoSana, lai bérni, atbildot uz jautajumiem, spétu pamatot savas domu,
attieksmi, spgj uztvert satura butibu, saglabat to un beigas izteikties. Jamaca
nepartraukt sarunu biedru, bet ieklausities un uzklausit to, jamaca veidot
stastijumu, lai bérns spétu pastastit gan par dzirdéto, gan redz&to, svarigi kada
seciba, kada apjoma (Liepina, 2003).
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Spélu apkopojums vardu krajuma paplasinasanai péc skanu s-z; $-7
izrunas traucéjumu noversanas
Set of games for vocabulary development after the elimination of
pronunciation disorders of the sounds s-z and sh-zh

Pirmsskolas bérna vecumposmam ir raksturiga rotala, jo ar tas palidzibu
bérns iepazist apkart€jo pasauli, izveido savu attieksmi pret redzeto, dzirdeto,
1zjusto, savstarp&ja sadarbiba ar vienaudziem un pieaugusajiem iegiist praktiskas
dzivei nepiecieSamas prasmes un iemanas, tadel rotala ari ietekmé€ un caurvij
logopéda darbu, jo darbojoties ar artikulacijas aparatu, pirkstu siko motoriku,
dazadiem skanu izrunas traucg€jumiem u.c. logop€ds sava darbiba izmanto rotalas
elementus, pilnveidojot b&€rna izrunu, attistot pirkstu siko motoriku, veicinot
pozitivu socializaciju sabiedriba (Williams, 2002). Pamatojoties uz So un
lidzigiem apgalvojumiem E. Micule izstrada un aprobé logopédisko sp&lu kopu
vardu krajuma paplasinasanai péc skanu s-z; $-7 izrunas trauc&jumu novérsanas.

Izveidota logopédisko spélu kopas merkis — paplasinat vardu krajumu péc
skanas s-z; §-Z izrunas trauc€jumu novérsanas. Logopédisko spélu kopu iesp&jams
pielietot gan frontalajas, gan individualajas nodarbibas. Logop&diskaja spelu kopa
icklautas 8 spéles: ,,Skanu Ric¢u Racu,” ,,Domino,” ,,Saliec mani,” ,,Atgriez mani,”
,Jegriez lielo krasu ratu,” ,,Zako piedzivojumi,” , Lielais burtu rezgis” un ,,Atrodi
otru.” Katrai logopédiskajai spélei ir savs mérkis un sagatavots spéles apraksts.
Logopédisko speélu materials ir sistematiski planots un veidots ta, lai katra spéle
nostiprinatu un papildinatu iepriek§ apgito un nakoSais posms ir veidots ka
turpinajums ieprieksejai spélei, lidz ar to metodisko materialu ieteicams realizet
piedavataja varianta. Vienas nodarbibas ilgums 15-20 min, nodarbibas planotas
1 reizi ned¢la. Ja kada nodarbiba netiek pabeigta, tad ta tiek turpinata nakosaja
nodarbiba.

Lai parbauditu E. Micules izstradatas logopédisko spélu kopas ,,Vardu
krajuma paplasinasana 5-6 gadus veciem b&rniem péc skanu s-z; $-Z izrunas
traucg€jumu noveérsanas” pielietojuma efektivitati, tika veikts petijums pirmsskolas
1zglitibas iestadg€, laika posma no 2019. gada oktobra lidz 2020. gada maijam.
Petijuma tika ieklauti pieci 5-6 gadus veci bérni, kuriem bija noversti skanu s-z;
§-Z izrunas trauc€jumi. Vardu krajuma parbaudei autore izmantoja logopédes
A. Baumanes gramatas ,,Izruna pareizi!” ,,Vingrinajumi un diktati pareizas runas
un rakstibas veidoSanai” att€lus un kartites.

Tika izveidota bérnu valodas krajuma parbaudes kritériju tabula. Bérniem
tika piedavati 10 lietvardi, 10 1pasibas vardus un 10 darbibas vardi. Kritériji vardu
krajuma izvert€&jumam: zems Itmenis (1 balle) — 1-4 vardi, ikdienas (2 balles) 5-7
vardi, plasaks (3 balles) 8-10 vardi. Parbaudot bérna vardu krajumu pirms
aprobacijas uzsakSanas, tika secinats, ka tas ir nepietiekoSs un tapec ir jastrada pie
ta pilnveidoSanas, lai, uzsakot skolas gaitas, b&rns spétu izteikties, veidot
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vienkarSus stastijumus, atbild€t uz jautajumiem, sp&tu izlasit tekstu un saprast to.
Lai b&rns spétu pastastit par sevi, savu gimeni, apkartni utt.

Izveidota materiala pielietojuma efektivitate apstiprinajas, jo stradajot ar So
materialu, 3 bérniem uzlabojas vardu krajums no zema uz ikdienas vardu krajumu,
bet 2 bérniem vardu krajums uzlabojas dalg;ji, jo ir nepiecieSams ilgaks laiks, lai
biitu lidzigi rezultati ka iepriek$gjiem trijiem b&rniem. BieZak bérna runa bija
verojami 1pasSibas, darbibas un lietvardi. Tika veikta katra bérna vardu krajuma
analize pirms un péc metodiska materiala pielietoSanas, kopuma uzradita visu
piecu pétijuma ieklauto bérnu vardu krajuma paplasinasanas pozitiva dinamika.
Pieméram, petijuma rezultatu atspogulojums 1. attéla parada, ka Bérna Nr.1 vardu
krajums palielinajies no zema uz ikdienas Iimeni: paradijies 1paSibas vardu un
lietvardu skaits.

2.5

2
15

m Pirms

1 - — Pec
0.5 - q |

O - T T T 1

Vardu krajums Ipasibas vardi Darbibas vardi Lietvardi

l1.attels. Bérna Nr. 1. vardu krajums pirms un péc logopédisko spelu aprobdcijas
Figure. 1 Child No. 1. Vocabulary before and after approbation of speech therapy games

Pirmsskolas izglitibas procesa logopéda darba svarigi veidot rotalveida,
aktivas nodarbibas, ka paredz vecumposma pazimes, interesantas, ar izaicinajuma
elementiem, kas ieinteresétu b&rmu. Var izmantot dazadus s€rijveida attélus,
pasizgatavotas spéles, var lasit kopa, meklet att€lus, likt kopa att€lus, vienlaikus
sarunajoties ar bérnu, lasit stastus, pasakas péc tam tas noteikti parrunat, uzdot
jautajumus, laut beérnam padomat un atbildét, u.c.
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Secinajumi
Conclusions

1. Jo Sauraks ir vardu krajums, jo bérns izjtt lielaku diskomfortu nodarbibas un
ikdienas dzive, ka ar1 vecumposms rada, ka b&rnam ir svarigi socializ&ties
sava vienaudZi grupa, netikt izsmietam, jo vienaudzu viedoklis ir loti svarigs.

2. Svarigi 5-6 gadu vecu bérnu logopédiskas nodarbibas veidot ar rotalu un
spelu elementiem.

3. Svarigi logopédiskaja korekcijas darba izvéleties beérna vecumposmam
atbilstoSas metodes, darbs ir japlano secigi, sistematiski un ar noteiktu
griitibas pakapi.

4. E. Micules i1zveidotais materials izstradats atbilstosi logopedu darba vardu
krajuma palielinasanai teoretiskajam atzinam un veiksmigi pielietojams
logopéda darba.

Summary

The child's language is of a new quality in the preschool age, the child's vocabulary
is rapidly growing from 300 to 4000 words; children want to learn new and more
complex words, because it is a challenge and satisfaction for a child (Whorall & Cabell,
2016). It allows developing the inner representation of the surrounding world and
describing rules, people, and feelings (Martinsone & Miltuze, 2015). At the age of 5-6
years, the child's vocabulary grows rapidly, the number of nouns, verbs, pronouns and
adjectives used in speech increases; children use proverbs and auxiliary sentences, often
create complex constructions and learn the grammatical structure of the mother tongue
(Grinvalde & lkale, 2010). The richer is the child's language, the better are
organizational skills, memorization of information, communication with children, more
preventive and earlier detection of speech disorders is possible, the more effective and
successful it is to correct speech disorders and provide opportunities for full
development (Leon, Dias, Martins, & Seabra, 2018).

The aim of the scientific paper: to study and substantiate theoretically the meaning
and possibilities of vocabulary development of 5-6 year old children and the usefulness
of the developed and approbated set of games for the vocabulary development of 5-6
year old preschool children after the elimination of pronunciation disorders of the
sounds s-z and sh-zh. Children nowadays have language disorders, insufficient
vocabulary, difficulties in expressing their opinion and expressing themselves,
difficulties in asking questions and answering them. Therefore, it can be concluded that
it is important to improve child's speech and vocabulary, which includes all of the
aforementioned elements (Taurina, 2015). After eliminating the pronunciation disorders
of the sounds s-z and sh-zh, it is necessary to develop the active and passive vocabulary,
to ensure that as many words as possible are in the active vocabulary. It is important to
develop the vocabulary of verbs with the prefixes ie-, uz-, aiz-, pa-, sa-, no-, at-, etc., as
well as to expand the use of adjectives in order to have more possibilities for the use of
different adjectives. It is important to improve the grammatical structure of the language,
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so that children can form longer simple extended sentences instead of sentences
consisting of 2-3 words. It is necessary to work on improving the conversational
language, so that children, when answering questions, can substantiate their thoughts,
attitudes, are able to perceive the essence of the content, preserve it and express
themselves in the end.

The paper provides information about the set of speech therapy games, developed
and approbated by E. Michule, for the vocabulary development after elimination of the
pronunciation disorders of the sounds s-z and sh-zh. The set of speech therapy games
can be used in both frontal and individual lessons. The set of speech therapy games
includes 8 games: "Ludo of Sounds”, "Domino", "Put Me Together", "Return Me", "Cut
the Big Colour Wheel", "Jacques' Adventures"”, "The Big Grid", and "Find the Pair".
Each speech therapy game has its own goal and a description of the game has been
prepared. The material of speech therapy games is systematically planned and designed
so that each game reinforces and complements what has been learned before and the
next stage is designed as a continuation of the previous game; therefore it is
recommended to implement the methodological material in the offered version. The
duration of one lesson is 15-20 minutes; lessons are planned once a week. If a lesson is
not completed, it is continued in the next lesson. Research was conducted in a pre-school
educational institution in the period from October 2019 to May 2020. Research included
five 5-6 year old children, who had eliminated the pronunciation disorders of the sounds
s-z and sh-zh. The effectiveness of the developed material was confirmed, because 3
children improved their vocabulary from low to everyday vocabulary, but 2 children
improved their vocabulary partially, because it takes longer time to have similar results
as the previous three children. Adjectives, verbs and nouns were more common in
children's speech.
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NETRADICIONALO ZIMESANAS TEHNIKU
PIELIETOJUMS IZTELES ATTISTISANAI SKOLENIEM
AR VIEGLIEM GARIGAS ATTISTIBAS
TRAUCEJUMIEM

Non-traditional Drawing Techniques for the Development of
Imagination for Students with Mild Mental Disabilities

Marite Rozenfelde
Rézeknes Tehnologiju akadémija, Latvija

Svetlana Bogurdovicha
Rézeknes Tehnologiju akadémija, Latvija

Aija Teresko

Rézeknes Tehnologiju akadémija, Latvija

Abstract. Imagination development for pupils with mild mental disorders requires special
attention and special pedagogical approach, because independent and creative thinking skills,
initiative of creative activity cannot develop by itself; it is not a side effect of knowledge
acquisition, it needs to be promoted and activated. The paper raises the issue of the importance
of imagination development and opportunities for pupils with mild mental disorders during
extracurricular activities, using non-traditional drawing techniques. The paper provides
information about the collection of non-traditional drawing techniques developed and
approbated by S. Bogurdovicha.

Keywords: non-traditional drawing techniques, pupils with mild mental disorders, imagination
development.

levads
Introduction

Izt€le — cilvéka garigas darbibas svarigakais priekSnoteikums, kas ciesi
saistita ar izzinas procesiem. Izt€le ienem nozimigu vietu gan apkartgjas pasaules
prickSmetu un paradibu izzinasana, gan zinaSanu apguvé un izpraSana, gan ari
apkartéjas pasaules parveidoSana (Liepina, 2003, 2008). Krievu psihologs
S. Rubinsteins uzskata, ka rado$as iztéles pamatnozime izpauzas aspekta, ka
,b€z tas nav iesp&jams stradat, neizt€lojoties starprezultatu un gala rezultatu,
kuri ar1 rada izt€li cilvéka apzina. Bez izt€les nav iesp€jams progress nedz zinatné,
nedz tehnika, nedz maksla” (Rubinshtejn, 2015) un ta “veidojas un attistas
tikai darbosanas procesa, vispirms jau — jaunradé” (Rubinshtejn, 2015). Tatad
iztele ir cilvéka pieredzes paplaSinasanas svarigaka funkcija, turklat ta intensivi
attistas be&rniem 5 1idz 15 gadu vecuma (Subbotina, 2014). Ja vecaki, audzinataji
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un pedagogi pieverS nepietieckamu uzmanibu fantazijas sp€ju attistiSanai beérna,
tad nakotné vinam iestdjas strauj§ ST procesa aktivitates kritums, cilveka
personibas noplicinasanas, samazinas radosas domasanas spéjas, ziid interese par
zinatni un makslu” (Subbotina, 2014). Skolénu t€lotajdarbibas pétnieki
V. Hibnere (Hibnere, 1998); M. Vidnere (Vidnere, 2015); O. Sapovalova
(Shapovalova, 2016, 2019); G. Grigorjeva (Grigor'eva, 2000) uzskata, ka
telotajdarbiba ir skolénu prata, grafomotoro prasmju, emocionali estétiskas un
gribas attistiSanas lidzeklis.

Nepietiekamas izzinas darbibas un personibas attistibas kopuma rezultata,
skoléni ar garigas attistibas trauc€jumiem izjiit zinamas griititbas macibu procesa,
kur ir nepiecieSama piedavata materiala izpratne, atceréSanas, reproducéSana un
praktiska izmantoSana. Tadg] sadu skolénu vispargja attistiba Ipasi nozimiga ir
speciali organiz&tas korig€josi attistoSas nodarbibas specialas izglitibas skolotaju
vadiba, kas virzitas uz skolénu ar viegliem garigas attistibas trauc€jumiem iztéles
attistiSanu. [zt€les attistiSana skoléniem ar viegliem garigas attistibas
trauc€jumiem prasa IpaSu uzmanibu un specialu pedagogisko pieeju, jo
patstavigas, radoSas domasanas spé€jas, radosas darbibas iniciativa pati no sevis
nevar attistities, tas nav zinaSanu apguves blakus efekts, to nepiecieSams veicinat
un aktivizet. Jaunako klasu skolénu ar viegliem garigas attistibas traucg€jumiem
iesaistiSana macibu procesa caur radoSuma attistiSanas pieeju specialas izglitibas
pedagogam sniedz iesp&jas visu izzinas procesu, tai skaita — izt€les, korekcijai un
attistiSanai.

Lai sekmétu skolenu ar viegliem garigas attistibas trauc€jumiem radosas
izt€les attistibu, izmantojami daudzveidigi te€lotajdarbibas panémieni. Uz
telotajdarbibas nozimigo lomu, b&rniem ar garigas attistibas trauc&umiem
izglitibas procesa, noradijusi daudzi specialas pedagogijas un psihologijas
pétnieki: L. Vigotskis (Vygotskij, 2004), S. Rubinsteins (Rubinshtejn, 2015) u.c.
Netradicionalo ziméSanas tehniku izmantoSana skolénu ar viegliem garigas
attistibas traucgjumiem izt€les attistiSanai ir likumsakariga. Vairums no
netradicionalajam zimé&Sanas tehnikam pieskaitamas spontanai ziméSanai, kad
zZim€jums top nevis maksliniecisko pane€mienu izmantoSanas rezultata, bet ka
rotalu manipulacijas efekts. Sadu netradicionalas zimé$anas panémienu deve par
,hotikumu” (anglu valoda — happening), kad rezultats nav prognozg€jams, tomer
darboSanas process ir sekmigs un raisa skolénos interesi par t€lotajdarbibu.

Zinatniska raksta merkis: izpétit skolenu ar garigas attistibas trauc€jumiem
izteles attistiSanas iesp€jas, aprakstit izstradato un aprobéto korekcijas
programmu izt€les attistiSanai, izmantojot netradicionalas zim&sanas tehnikas.

P&tijuma metodologija: teorétiska literatiras avotu, izstradatas un aprobétas
korekcijas programmas analize.
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Netradiciondalo zimesSanas tehniku pielietojums iztéles attistiSanai skoléniem ar viegliem
garigas attistibas traucéjumiem

Teorétiskais pamatojums
Theoretical background of the problem

Pastav vairak ka 40 dazadi jédziena ,,izt€le” skaidrojumi, tacu jautajums par
tas biittbu un atSkiritbam no citiem psihiskiem procesiem ir diskutabls. Izt€le ir
abstrakts jédziens, lidz ar to - visai griiti defin€jams un izmé&rams, un to ir griiti
atdalit no citam kognitivajam sp&jam. Izt€le ir 1pasa cilvéka psihes forma, kas
aiznem vietu starp uztveres, atminas un domasanas procesiem (Shinkarjova, &
Karmanova 2015, 1053-1055). Bitiska loma iztéleé ir vadibas funkcijam, kas
asociétas ar smadzenu prefrontalo (prieksgjo) garozu (Carlson, White, 2013) un
cilvéka attistibas cikla nobriest pedejas, laujot merktiecigi virzit uzvedibu.
Jédzieni, kas tiek plasi saisttti ar izt€li, ir abstraktas domasanas sp&ja jeb logiska
domasSana (Jauk et al., 2013). Izt€le ir psihisks izzinas process, kura uz veco t€lu
parstrades pamata veidojas jauns t€ls. Tas ir process, kas sakas tad, kad ir radusies
probléma”(Liepina, 2003, 2008,181). Iztele ka garigs process ir vizuali figurala
domasana, pateicoties kurai, cilvéks var orientéties, meklet problému risinajumus,
planot nakotni, izvirzit mérkus. Tas lauj efektivak darboties un attistities
(Shinkarjova, & Karmanova, 2015). Personibas ieguvums iztéles attistiSana ir
lietderigs: izt€le ierosina zemapzinas procesus, paplasina emocionalo
pardzivojumu robezas, padara tos dzilus un nozimigus (Vidnere, 2015,7). Vairaki
autori norada, ka intelektualai kapacitatei un valodas attistibai ir nozime izteles
veicinasanas panakumos. [zt€les process raksturigs tikai cilvékam, un ir cilvéka
darbibas svarigs nosacijums, jo, iekams cilveks sak darboties, vins$ vispirms
iedomajas, kas un ka ir jadara. Sp&ja paredzet savas darbibas galarezultatu pirms
darbibas sakuma, veselumu pirms ta dalam jauna téla veida, t. 1., nospraust merki,
kvalitativi atSkir cilvéka darbibu no dzivnieka uzvedibas (Nemov, 2019).

Izt€les attistiba notiek cilvéka pieredzes ietekmé ontogenézes procesa, kura
uzkratais ideju daudzums kalpo materialu jaunu attélu radiSanai. ST procesa
attisttba ir cie$i saistita ar cilvéka personibu, vina audzinaSanu un citiem
garigajiem procesiem un to attistibas pakapi (domasanu, atminu, gribu). Ir ]oti
griiti noteikt vecuma robeZas, kas raksturo izt€les attistibas dinamiku (Pasev,
2015). Zinatniskie p&tijumi pierada, ka cilvéka dzives laika iztéle veic specifiskas
funkcijas:

e  Realitates atspoguloSana télos (nesaraujami saistita ar domaSanu un
organiski ieklaujas taja, izpauZzas cilvéka spgja atsaukt atmina pagatnes
notikumus, radit domas pagatnes kadrus, kas tiek saglabats att€lu un
atveidojumu veida);

e  Emocionalo stavoklu regulesana (ar izt€les palidzibu cilvéks sp&j kaut
dalgji apmierinat daudzas vajadzibas, mazinat ar tam saistito
sasprindzinajumu);
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e  Darbibas plana veidosana (darbibas izvértéSana, programmu, variantu
izstradasana, izvert€Sana un realizacijas iesp&ju apsverSana, kas
nepiecieSsams lémuma pienemsanai. Paredzot nakotnes notikumus,
pardomajot darbibu gaitu un So darbibu sekas, cilvéks var noveérst
nepatikSanas, pasargat sevi no iesp&jamam problémam);

e C(Cilvéka darbibas planosana un programmeésana (palidz cilvékam
izveidot darbibu ieks€jo planu, t.i., oper&jot un manipulgjot ar t€liem,
izpildit prata kadas darbibas. Palidz izt€loties gala rezultatu veél
nepabeigtai darbibai. TieSi §1 funkcija veicina cilveku sapnu
veidoSanos. Izpauzas cilvéka spgja fantazgt, izgudrot un radit).

o  C(Cilvéka izzinas procesu un stavoklu netisa regulesana (ar veiksmigi
raditu t€lu palidzibu cilvéks var pieverst uzmanibu notikumiem, ar telu
palidzibu cilveks ieglist sp&ju vadit savu uztveri. leklauta cilvéka
redzesloka paplasinasana, zinaSanu iegtiSana, cilvéka uzvedibas
konstruésana nenoteikta situacija (Nikulin, & Velichkovskij, 2006).

Izteles attistiba skoléniem ar garigas attistibas trauc€jumiem ir aktuala

miusdienu specialas pedagogijas un psihologijas probléma, jo izt€le ir jebkuras
radosas darbibas pamats. Lielaka dala pétijjumu ir veltita izteles attistibas
ipatnibam pirmsskolas un jaunaka skolas vecuma bérniem ar viegliem garigas
attistibas traucg€jumiem (Vygotskij, 2004; Borovik, 2000; Shapovalova, 2016,
u.c.). Petijumi pieradijusi, ka $adu skolénu izt€le attistas péc tam pasam
objektivajam likumsakaribam ka vienaudziem ar pietickamu intelekta Iimeni, tatu
tai piemit virkne specifisku ipatnibu, kas janem vera macibu procesa un
korig€joso nodarbibu planosana. Tisa iztele skoléniem ar viegliem garigas
attistibas trauc€jumiem raksturojama ka reproduktiva, t.i., atdarinosa izt€le. Tapéc
darba ar Siem bérniem svarigi ir izmantot dazadus uzskates lidzeklus, ilustrativus
piemérus un att€lus, lai raditu Siem skoléniem izt€les priekSstatus. Ar1, neskatoties
uz pedagoga ieprieks sagatavotajam izstradném, skoléni ar garigas attistibas
trauc€jumiem var nespét saplanot sava darba gaitu un iedomaties gala rezultatu.
Tas saistits ar vinu visas psihiskas darbibas noturigajiem traucgjumiem. Visi
kopigie psihes traucgjumi, 1pasi — izzinas darbibas augstakaja pakapg€, negativi
letekmé izt€les attistibu. Skoléniem ar garigas attistibas trauc€jumiem izt€les
ITmenis ieverojami atskiras no normas (Shapovalova, 2016), nav izveidojusas ne
strukturalas, ne operativas izt€les sastavdalas, griitibas sagada atminas telu
izmantoSana, kopt€lu radiSana, runa (valoda) neveic savas regul&josas funkcijas.
Ta ir fragmentara, nepreciza un shematiska (Liepina, 2008), vaji attistita.
Visvairak tas attiecas uz radoso un verbalo izteli. Izteli raksturo paléninats temps,
vaja izzinas aktivitate, zemas darba sp€jas, apgriitinata augstako psihisko funkciju
izpausmes, un tas izskaidrojams ar centralas nervu sist€mas organiskiem
bojajumiem (Shapovalova, 2016). Pastav iztEles un runas savstarp€ja saistiba
(Rodionova, 2012): nepietickami attistita runa, pat intelektualas attistibas
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gadijuma negativi ietekmée skolénu iztéles attistibu. Tas izpauzas ka originalitates
un emocionala piesatinajuma pavajinasanas gan verbalajos (runas), ta ari uzskates
(redzes) t€los, to viengabalainibas un izpratnes traucgjumos (Shapovalova, 2016).
Loti svariga ir pedagoga vadosa loma izt€les sp€ju attistiSana, tapec planota,
meérktieciga, pakapeniska, strukturala skolotaju darbiba vizualas makslas
nodarbibas, runas attistiSana gan individualajas, gan grupu nodarbibas, savstarpgji
sadarbojoties pedagogiem, psihologiem un vecakiem, veicina gan atveidojosas,
gan radosas izt€les limena paaugstinasanos (Borovik, 2000). Darba ar skoléniem,
kuriem ir garigas attistibas trauc€umi, janem véra ari daudzas citas skolénu
ipatnibas, pieméram, redzes un kustibu koordinacijas traucgjumus, redzes
uztveres deficitu un tas fragmentaro raksturu, lenigumu, nediferencésanu, izzinas
pasivitati, kas saistita ar zemo intereses Itmeni, ka ari to, ka nav izveidojusies
patvaliga darbiba un paskontrole. Pastav cieSa saikne starp izteli un domasSanu,
izteles attistibas I[Tmenis ir saistits ar trauc€jumu smaguma pakapi. [zt€le attieciba
uz domasanu veic kompensg&josu funkciju.

Vizuala maksla tiek atzita par vienu no svarigakajiem psihiskas korekcijas
lidzekliem skolénu ar garigas attistibas trauc€jumiem izglitosana (Groshenkov,
2002). Atklat visa pilniba savas radosas sp€jas, izmantojot vienigi tradicionalos
izteiksmes lidzeklus, skol€ni nespgj, jo tie nesekmé izteles un fantazijas attistibu.
(Groshenkov, 2002).

Jeédziens ,,netradicionalas ziméSanas tehnikas™ ietver sevi neparastu, jaunu
materialu, piederumu, vizualas makslas pan€mienu izmantoSanu, kas nav
tradicionali un ierasti. Zimét netradicionali nozimé - vienlaiciga vairaku tehniku
izmantoSana, originala un savdabiga darba izpilde. Pastav loti daudz
netradicionalo zZiméSanas tehniku, un to raksturigaka iezime — tas lauj atra laika
sasniegt vélamo rezultatu (Groshenkov, 2002). Netradicionalo zim&Sanas tehniku
izmantoSana veicina skolénu zinaSanu un priekSstatu veidoSanos par apkartgjo
vidi, lietam un to izmantoSanu, izmantojamiem materialiem, to pasibam un
pielietoSanas iespejam. Tas izslédz iesp&ju ziméet p&c Sablona, jo pedagogs gatava
parauga vieta piedava skoléniem panémienus darba ar netradicionaliem
materialiem un piederumiem. Tas stimul€ skolénu izt€les, radoSuma, patstavibas,
iniciativas, individualas pasizpausmes attistibu (Zaharova, 2010). Netradicionalo
zimé&Sanas tehniku izmantoSana sekmé pozitivu t€lotajdarbibas motivaciju, raisa
priecigu noskanojumu, mazina bailes darboties ar krasam un Saubas par zZiméSanas
procesa neizdoSanos. Netradicionalo zim&Sanas tehniku izmantoSana ir
nepiecieSams precizi ievérot veicamo darbibu secibu. Tadgéjadi skoléni macas
planot zimeéSanas gaitu. Daudzas netradicionalas ziméSanas tehnikas veicina
redzes un motoras koordinacijas attistibu, pieméram, roku sikas motorikas
attistiSana svariga nozime ir zZiméSanai ar rokam, pirkstiem gan uz papira, gan
smiltts; zZim€Sanai ar ausu kociniem, skrapéSanas tehnikas izmantoSanai utt. Sis
tehnikas pieprasa precizitati un kustibu atrumu, prasmi neklidigi noteikt speka
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iedarbibas stiprumu uz materialu vai izmantojamo piederumu, pacietibu,
kartigumu, uzmanibu (Nikitina, 2014). Nodarbibas, kuras tiek piedavatas
netradicionalas zimeésanas tehnikas, skoléniem ar garigas attistibas trauc€jumiem
nav vienmulas, nogurdino$as un lauj viniem saglabat aktivitati un augstas
darbaspgjas visu laiku, kas paredz&ts radosa uzdevuma veiksanai (Nikitina, 2014).
Vairums netradicionalo tehniku tiek attiecinatas uz spontanu zimé&Sanu, kad
zim&jums rodas ka rotalu rezultats. Skolénam ir japalidz iemacities zimét,
izmantojot dazadus zZim&Sanas veidus, tehnikas, radot izpratni par tiem. Katra no
Sim tehnikam ir ka rotala. Popularakas netradicionalas ziméSanas tehnikas ir:
akmentinu apgleznoSana, ziméSana ar grafita zimuli (zZzim&Sana ar dzeSgumiju),
zZim&Sana ar smiltim, drudli, dzijas vai k&des zZim&jums, monotipija, Zimésana ar
plaukstam un pirkstiem, tintes traipu tehnika, zZim&ums uz saburzita papira
(burzitais zim€jums), zime&Sana ar vaska kritiniem un akvareli, mitrais zim&jums
(zZim&jums tehnika "slapj$"), mandalu kraso$ana, mandalu zimé&Sana, akrila
gleznas izveide (Fluid Art), magiskas figtiras, nospiedumu tehnika, punkté$anas
tehnika (pointilisms), tuSas skrap&jums (francu v. gratter — skrapét), zimesana ar
ziepju burbuliem, tehnika “akvarelkrasu $lakatas,” gleznoSana ar kafiju, u.c.

Korigéjosi attistosa programma izteles attistiSanai skoléniem ar viegliem
garigas attistibas traucéjumiem
The corrective developmental program for the development of imagination for
students with mild mental disabilities

P&tfjuma veiksanai, lai noskaidrotu skolénu ar viegliem garigas attistibas
trauc€jumiem radosas izt€les attistiSanas iesp€jas izmantojot netradicionalas
zimgsanas tehnikas, tika izstradata un aprobé&ta koriggjosi attistoSa programma,
kura p&c satura un procesa organizacijas formas ir kompleksa, jo veicina ne tikai
1zt€les attistibu, bet arT attista stko motoriku, valodu, domaSanu un pasSas prasmes;
péc vecumposmu Ipatnibam programma domata dazada vecuma skoléniem ar
viegliem garigas attistibas traucgjumiem pamatskola; p&c nodarbibu formas -
individualas un grupu nodarbibas; péc realizacijas laika — macibu gads. Realizgjot
programmu, nodarbibas nepiecieSams ieverot noteiktu struktiru: ievaddala
(pirkstu vingrinajumi, spéles, kas paredzétas skolénu kautriguma mazinasanai,
sastinguma parvaré$anai, sagatavosanai radoSajam darbam); pamatdala (taja
ieklauta vizuala, radosa darbiba); nosléguma dala (darba rezultatu apkoposana,
pasverteéjums, kura mérkis — apkopot padarito, laut skoléniem izteikt izjustas
emocijas ar mérki — nomierinat). Programmas istenoSanas rezultata planots:
attistit radoSo izteli, psihiskos procesus: uztveri, atminu, domasanu, sakarigu
mutvardu runu; iepazistinat ar netradicionalam ziméSanas tehnikam; labot
motorikas trukumus un pilnveidot redzes un kustibu koordinaciju, izmantojot
daudzreiz atkartojamas darbibas un pielietojot visdazadakos izteiksmes Iidzeklus;
macit veidot sakotn€jo ieceri un to 1stenot; attistit skolénos maksliniecisko gaumi,
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interesi un milestibu pret t€lotajdarbibu; macit planot savu darbu, iekartot darba
vietu, izveleties nepiecieSamos lidzeklus, noteikt veicamo darbibu secibu; macit
patstavigi izmantot dazadus materialus, lai raditu izteiksmigu siZetisku darbu;
nodroSinat katram skolénam psihologiski un pedagogiski labvéligus apstaklus
rados$a potenciala Tstenosanai.

Lai paaugstinatu skolénu radosas spé€jas, tika sagatavotas un istenotas
Cetrdesmit devinas 35 - 40 mint$u grupu un individualas nodarbibas divas reizes
nedela, kuras netradicionalas zimeSanas tehniku apguvé tika izmantoti
vingrinajumi, literarie darbi, spéles, etides.

Darba organizésanas formas ar skoléniem sekojoSas: saruna, ilustraciju un
zim¢jumu aplikosana, iepaziSanas ar dazadiem vizualas makslas materialiem;
dzejolu, pasaku, miklu lasiSana; skandarbu noklausiSanas; kustibu, didaktiskas
spéles; elpoSanas, pirkstu vingrinajumi.

Programmas nodarbibu témas: Ainava “Zelta rudens,” Akmentinu
apgleznoSana, Apburtais mezs, Briniskigas traipu parvértibas;, Briniskiga
plauksta, No punkta uz punktu, Tusas skrap&jums/kompozicija, Jiiras ainava,
Zim&jumi uz juras smiltim, Celojums uz mandalas sirdi, Mandalas zZim&S$ana,
Dridles, Burvju pavediens, Rudais kakis, Jiras dziles, Ziedu gleznoSana,
Abstraktas gleznas, Magiskas figtiras, Saceri un uzzimé pasaku!, Klusa daba ar
rudens lapam, pasu gatavotiem Sabloniem, Slepenais zimejums, Pasaka par ziepju
burbuli, Ziemas ainava, Brinumi no kafijas kriizes, Klusa daba “Cerinziedu
puskis,” u.c.

Nodarbibu piemeri:

o Téma “Akmentinu apgleznoSana”(ziméSanas tehnika — akmentinu
apgleznoSana ar akrila krasam, izmantotie literarie darbi un interneta
resursi: J.Osmana dzejolis “Dzintars”, audio ieraksts un videofilma
”Baltijas jiira rudent”);

o Téma “Apburtais mezs” (zim€Sanas tehnika - nepabeigtie Zim&jumi,
izmantotie literarie darbi un interneta resursi: Mikla par mezu, video
»-Mezmala” (2.47) https://www.youtube.com/watch?v=gz12SFInpgE,
S. Pogorelovska dzejolis);

e Tema “Ainava “Zelta rudens” (zim&Sanas tehnika - nospiedumu
tehnika, izmantotie literarie darbi un interneta  resursi:
https://www.youtube.com/watch?v=yJOstiQIqQUE, Albums "Gadalaiki.
Rudens. Saksofons" - Rudens ogle (Official audio) (3.55) Izpilda Zintis
Zvarts (saksofons), M.Hodjakovas dzejolis ,,Rudens”).

Petijums tika veikts vidusskola no 2019. gada augusta beigam lidz
2020. gada martam. Petfjuma tika ieklauti tris mazakumtautibu skoléni ar
viegliem garigas attistibas traucgjumiem. Skolénu ar viegliem garigas attistibas
traucgjumiem izteles attistibas Itmena novértéSana tika veikta macibu gada
sakuma, pirms izstradata netradicionalo ziméSanas tehniku apkopojuma
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aprobacijas, un péc tas - aprila beigas, izmantojot tos pasus izpetes materialus.
Diagnostikai tika izmantota M. Iljinas metodika ”Objektu attélu izveidoSana”,
N. Pavlovas, L.Rudenko metodika ”Asociacijas,” R.Nemova metodikas
,Verbala fantazija” un ,,Skulptiira”. Katrai no iepriekSminétajam diagnostikas
metodém piemit sava virziba, siks istenoSanas apraksts, veért€Sanas kriteriji un
lIimeni. [zt€les attistibas Iimena diagnostika notiek balstoties uz skolénu radosas
darbibas rezultatiem. Vadoties péc teor€tiskajiem priekSstatiem par to, kadas
funkcijas veic radosa iztele, tas diagnostic€Sanai izmanto: radoSas darbibas
rezultatu (tekstu, zim&umu, gleznu, rokdarbu utt.) izp€tes metodi; telu
reproducéSanas vai pabeigSanas metodikas, piem&ram, atjaunot t€lu vai papildinat
figiiras, pabeigt stastu. Sakotngjas izpetes laika, nemot véra skolénu personibas
ipatnibu atSkirigos attistibas limenus, tika istenota individuala pieeja. Vaji
lasosajam skolénam tika sniegta mutiska instrukcija, daziem skoléniem bija
nepiecieSami motivejosi ieteikumi. Skoléni pienéma pedagoga palidzibu un
atbalstu. Rados$as izt€les diagnostika tika veikta katram skolénam individuali, lai
1zvairitos no mutisko atbilzu vai lidzigu zimejumu atkartoSanas.

Pielietojot izstradato netradicionalo ziméSanas tehniku apkopojumu iztéles
attistiSanai speciala pedagoga nodarbibas, tika sasniegta kaut art neliela, tomér
pozitiva dinamika. Skolénu ar viegliem garigas attistibas trauc€jumiem izteles
attistibas raditaji uzlabojas kvantitativi un kvalitativi (skatit 1. tabulu).

1.tabula. Iztéles atfistibas limena apsekoSanas rezultatu salidzindjums
Table 1 Comparison of imaginative development level research results

N. Pavlovas, R. Nemova M. Iljinas
L.Rudenko metodika metodika R.Nemova
Skolens ekspresmetode Verbala "Objektu attelu metodika
”Asociacijas” fantazija” izveidoana” “Skulptiira”
LK I mer. IImeér. | Imér. |IImeér. | Imér. | I mér. | Imer. | Il mer.
o 6 16 3 4 6 11 7 8
N.C. 6 16 3 5 7 8 7 8
J.S. 7 16 3 4 8 11 8 9

Aprobacijas laika skolenos tika attistitas tadas rakstura ipasibas ka patstaviba
un iniciativa, daudz radosaka pieeja uzdevumu istenosana.

Secinajumi
Conclusions

1. Iztele, tapat ka jebkurS izzinas process, ir loti svarigs skolénu ar garigas
attistibas trauc€jumiem visparigaja attistiba, tapec ta ir pastavigi jaattista.
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2. lzteles attistibu skoléniem ar viegliem garigas attistibas trauc€jumiem ir
iespejams veicinat atrodot atbilstoSu pieeju, nemot véra katra skol€na
iespéjas, vajadzibas un intereses, kas tika istenots. Nodarbibas javeido un
javada ar pozitivam emocijam, kas izraisa skol€nos Iidzpardzivojumu,
prieku un gandarijuma sajitu par paveikto.

3. Skolénu radosas darbibas rezultati ir tiesi atkarigi no pedagoga personibas,
vina vadosas lomas, ieinteres€tibas un aizrautibas.

Summary

Imagination development for pupils with mental disorders is a topical problem of
modern special pedagogy and psychology, because imagination is the basis of any
creative activity. As a result of insufficient cognitive activity and personal development
in general, pupils with mental disorders experience certain difficulties in the learning
process, which requires understanding, remembering, reproduction and practical use of
the offered material. Therefore, specially organized corrective developmental classes
under the guidance of special education teachers, which are aimed at developing the
imagination of pupils with mild mental disorders, are especially important in the general
development of such pupils.

Intentional imagination for pupils with mild mental disorders can be described as
reproductive, i.e. imitative imagination. Therefore, when working with these children,
it is important to use various visual aids, illustrative examples and pictures to create
imaginative images for these pupils. Also, despite the work previously prepared by the
teacher, pupils with mental disorders are not able to plan the course of their work and
imagine the final result. This is due to the permanent impairment of all their mental
activities. All common mental disorders, especially at the highest level of cognitive
activity, negatively affect the imagination development.

For pupils with mental disorders, the level of imagination differs significantly from
the norm (Shapovalova, 2016), neither structural nor operative components of
imagination have developed, difficulties are caused by the use of memory images,
creation of collective images, speech (language) does not perform its regulatory
functions. It is fragmentary, inaccurate and schematic (Liepina, 2008), poorly
developed. This is especially subject to the creative and verbal imagination. Imagination
is characterized by a slow pace, weak cognitive activity, low work capacity, impaired
manifestations of higher mental functions, and this can be explained by organic damage
to the central nervous system (Shapovalova, 2016). There is a correlation between
imagination and speech (Rodionova, 2012): underdeveloped speech, even in the case of
intellectual development, negatively affects the development of pupils' imagination.
This manifests itself in the weakening of originality and emotional saturation in both
verbal (speech) and visual images, in their integrity and comprehension disorders
(Shapovalova, 2016). The leading role of a pedagogue in the imagination development
is very important; therefore planned, purposeful, gradual, structural activity of teachers
in visual arts classes, speech development in both individual and group classes,
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cooperating with teachers, psychologists and parents, promotes the level of both
imitative and creative imagination (Borovik, 2000).

It is natural to use non-traditional drawing techniques to develop the imagination
of pupils with mild mental disorders. Most of the non-traditional drawing techniques
belong to spontaneous drawing, when the drawing is created not as a result of the use of
artistic techniques, but as an effect of plays' manipulation. This non-traditional drawing
technique is called a "happening”, when the result is unpredictable, but the process is
successful and arouses pupils' interest in fine arts. Drawing non-traditionally means to
use several techniques simultaneously, to create an original and unique work. There are
many non-traditional drawing techniques, and their most characteristic feature is that
they allow achieving the desired result quickly (Groshenkov, 2002). The use of non-
traditional drawing techniques promotes the formation of pupils' knowledge and ideas
about the environment, things and their use, the materials used, their characteristics and
application possibilities. They exclude the possibility to draw according to a template,
because instead of a ready-made sample, a teacher offers pupils techniques for working
with non-traditional materials and accessories. It stimulates the development of pupils'
imagination, creativity, independence, initiative, individual self-expression (Zaharova,
2010). The use of non-traditional drawing techniques promotes positive motivation for
fine art, creates a happy mood, and reduces the fear of working with colours and doubts
about the failure of the drawing process.

In order to carry out the research and find out the possibilities of developing the
creative imagination of pupils with mild mental disorders using non-traditional drawing
techniques, a corrective developmental program was developed and approbated. In order
to increase the pupils' creative abilities, forty-nine group and individual classes (each
35-40 minutes long) were prepared and implemented twice a week, in which exercises,
literary works, games, and sketches were used in the acquisition of non-traditional
drawing techniques. The following forms of work organization were applied:
conversation, viewing illustrations and drawings, getting acquainted with various visual
art materials; reading poems, fairy tales, riddles; listening to compositions; movement,
didactic games; breathing and finger exercises.

Application of the developed collection of non-traditional drawing techniques for
the imagination development in the classes of a special pedagogue resulted in a small,
but positive dynamics. The imaginative development of pupils with mild mental
disorders improved quantitatively and qualitatively. During the approbation, pupils
developed such qualities as independence, initiative, and a much more creative approach
to the implementation of tasks.
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Abstract. Pupils with combined disorders study in educational institutions; as a secondary
disorder, the majority of pupils with mental disorders have insufficient development of the
language system to varying degrees. Pupils with mental disorders have a narrow vocabulary
and difficulty to express their thoughts clearly, as well as memory and the ability to memorize
new information tend to be reduced. The curriculum in language lessons in primary school
envisages that pupils with mental disorders learn to read, write, listen, understand information,
learn to express one's thoughts correctly and in clear language, as well as to enrich vocabulary.
The paper focusses on the methods of creating and developing vocabulary for pupils with
mental disorders and insufficient development of the language system. The material developed
and approbated by V. Shkryaba for the work of special education teachers in primary school is
described.

Keywords: insufficient development of the language system, mental disorders.

levads
Introduction

Valoda ir virzitajspeks, kas pilnveido intelektu, izraisa emocijas, veido gribu
un jitas, kalpo ka saikne starp apkart€jo vidi un cilvéku. Valoda ir jebkuras
fiziskas dabas pazimju sist€éma, kura pilda komunikativu un izzinas funkciju
cilvéka darbosanas procesa (Kanepgja, 2003).Valodai ir butiska nozime skoléna
socialemocionalaja un psihiskaja attistiba, ta pilda noteiktas funkcijas: regul€joso,
komunikativo un visparinoSo. Agrina vajadzigo pasakumu noteikSana,
novertéSana un ievieSana palielina iesp&ju, ka skoléns ar valodas trauc€jumiem
tiks gala ar pamatprasibam, ar kuram vin§ saskaras beérniba, pusaudZa gados
un picaugusa vecuma. Daudzos gadijumos valodas stimuléSana ir viss, kas
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nepiecieSams, lai atbalstitu skoléna valodas attistibu. Pedagoga valoda un runa ar
skolénu sniedz zinasanas, formé& attiecksmi pret apkart€jo pasauli un sekmé
skolenu dialogrunas pilnveidi.

Latvija piecaug to skolénu skaits, kuriem ir runas trauc€jumi, nepietiekama
runas un valodas attistiba, pieaug to skolénu skaits, kuriem ir runas un valodas
attistibas aizture vai trauc€jumi, kas kltst arvien sarezgitaki (Tubele, 2013).
Griitibas var biit saistitas ar vienu vai vairakam jomam: vardu krajumu, gramatiku
vai komunikacijas prasmém. Tas var ietekmét funkcionalo komunikaciju, socialo
lidzdalibu, meistaribu skolas priekSmetos un profesionalo dzivi.

Valodas pasliktinaSanas ir saistita ar vajaku valodas apguvi un lietoSanu,
neka paredzets attiecigaja vecuma. Gritibas var biit saistitas ar vienu vai vairakam
jomam: vardu krajumu, gramatiku vai komunikacijas prasmém. AtbilstoSi runas
valodas traucgjumu izpausm&m un smaguma pakapém, runas attistibas valodas
sist€émas nepietiekama attistiba (VSNA) tiek iedalita tris Iimenos.

Pirmais limenis - visparpienemtas runas neesamiba, kas ietver skolénus, kuri
pasi neizprot frazes, kuriem ir griitibas saprast viniem adres€to runu un, kuri
verbali komunicg izteikti ierobeZota apjoma;

Otrais limenis - kop€jas runas pirmsakumi - raksturo skolénus, kuriem ir
pamatprasmes konstruét vienkarSus gramatiskus teikumus, bet kuriem ir
levérojamas gritibas saprast citu runu, izmantojot tikai primaros leksiskos,
gramatiskos un citus verbalos sazinas lidzeklus.

TreSo limeni raksturo detalizéta runa ar izteiktiem fonétiski-fonémiskas un
leksiski-gramatiskas nepietiekamas attistibas elementiem (Levina, 2008).

Ceturtais limenis liecina par paaugstinatu skolénu runas un valodas prasmi,
kura sasniegusi runas attistibas treso Itmeni, bet joprojam ir ieveérojami
samazinata, salidzinot ar ontogenézes datiem (Filicheva, 2011).

VSNA raksturots ka sistematisks traucéjums, kura b&rnam ir traucéta valoda,
neskatoties uz to, ka vinam ir normala, redze, dzirde un intelekta attistibas limenis.
(Cupure, 2013).

Savukart, garigas attistibas trauc€jumi (GAT) skaidroti ir samazinata
vispareja intelekta darbiba, kas ka tas biitiski ietekmé skoléna sp&ju adaptéties -
tieck trauc€tas socialas saskarsmes funkcijas, komunikacijas iesp€jas, spéja
macities, sp&ja sevi apripét. (Ancane u.c., 2009). Skoléniem ir raksturigs Saurs
vardu krajums, griitibas skaidri izteikt savu domu, pazeminata atmina un sp¢ja
iegaumet jaunu informaciju (Vanaga, 2018).

Latvijas izglitibas iestadés macas skoleéni ar kombin€tiem trauc&jumiem:
lielakai dalai skoléniem ar GAT, ka sekundars traucgjums, ir VSNA dazadas
pakapés. LatvieSu valodas stundas sakumskola skoléniem ar GAT macibu saturs
paredz apgiit lasit prasmi, rakstit prasmi, klausities prasmi, saprast informaciju,
macities pareizi, skaidra latvieSu valoda izteikt savas domas, ka ar1 bagatinat
vardu krajumu.
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Petijuma meérkis: teoretiski izpétit vardu krajuma paplaSinasanas skoleniem
ar GAT un VSNA iespgjas, aprakstit izstradato un aprob&to materialu vardu
krajuma paplasinasanai sakumskolas skoléniem GAT un VSNA.

P&tfjuma metodologija: teorétiska literatiiras avotu, izstradata un aprobéta
materiala analize.

Teoréetiskais pamatojums
Theoretical Background of the Problem

VSNA ietekmé visus valodas komponentus, kuri skar skanu izrunu un
valodas izpratnes pusi (Tymnoscka, 2016). Raksturojot bérnus ar VSNA, var
atzimet vairakas pazimes, kas atSkir vinus no vienaudZiem: nepilniga runas
aktivitate, kas atstaj iespaidu uz manu, intelektualas un emocionalas un
gribasspeka attistibu; izteikta dazadu veidu uztveres nestabilitate; samazinata
uzmanibas stabilitate un ierobezots atminas apjoms (Benilova & Davidovich,
2014). Skoléniem ar valodas trauc&jumiem biezak rodas uzvedibas, socialas, ar
skolu saistitas un garigas veselibas problemas neka skoléniem, kuriem nav
valodas attistibas traucéjumu (Ottem & Lian, 2008), atseviski skoléni ar valodas
trauc€jumiem klist kautrigi un intraverti un viniem ir griiti runat (Snowling et al.,
2006).

Tiek uzskatits, ka 40-60% skoléniem ar GAT piemit runas trauc&jumi
(Liepina, 2008). Ari vieglu garigas attistibas trauc€jumu gadijumos manami
kav€jas runas attistiba. Sakumskolas vecumposma skol€niem ar garigas attistibas
trauc€jumiem vardu krajums ir neliels, tas sastav no darbibas vardiem, lietvardiem
un paligvardiem, ir novérojami saistitas runas veidoSanas trauc€jumi. Daudzi
skoléni nesp€j nosaukt paradibas, prickSmetus ar kuriem saskaras ikdiena. Vardu
jéga tiem ir neskaidra un nesaprotama.(Teresko et al., 2013; Liepina, 2008).
Skoléniem ar GAT viena no raksturigakajam iezimém - nepietickams vardu
krajums, ka paplasinasanai macibu stundas un citas nodarbibas javelta ipasu
uzmanibu. Lai skoléni apgiitu jaunus vardus un spétu tos lietot ar izpratni, ir
nepiecieSams regulars, pacietigs, ilgstoss darbs (Vanaga, 2018).

Uzsakot skolas gaitas, skoléniem ar GAT un VSNA ir lielas griitibas uzsakt
macibu procesu, jo nav attistijusies valoda, ir nepietickams vardu krajums, utt.
Skoléniem GAT un VSNA bez specialas apmacibas netiek aktiviz€ta runa,
neveidojas arm pirmsvardu saskarsme ar klatesoSajiem, netiek attistita
priekSmetiska darbiba. Gadijuma, ja skoléniem ir pietieckams vardu krajums, lai
tiktu veidota saskarsme ar apkart€jiem, viniem tritkst vardiskas komunikacijas
iespéjas, jo esosie vardiskie lidzekli netiek paredzeti vajadzibai péc saskarsmes
apmierinaSanas, ka rezultata arT rodas sarezgijumi starppersonu saskarsmes
veidosana (Tubele, 2002). Sakumskolas skoléni GAT un VSNA biezi izvairas no
runas saskarsmes. Gadijuma, kad runas saskarsme starp skolénu un pieauguso vai
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vienaudzi ir izveidojusies, ta ir diezgan nepilnvertiga un islaiciga. Tas pamata var
biit sekojosi c€loni: saruna partriikst, jo ziid v€lme izteikties; nabadzigs vardu
krajums, kas trauce izteiksmes veidosanos (Miltina, 2005).

Stradajot ar sakumskolas skoléniem, kuriem ir GAT un VSNA, ir svarigi
saprast, kada valodas un runas attistibas posma vini ir. Tas ir nepiecieSams, lai
salidzinatu valodas attistibu un izvéleties atbilstosakas pieejas v€lamo rezultatu
sasniegSana. [zp&tot skolénu esoso vardu krajumu, nosaka: aktivo vardu krajumu;
vardu krajuma apjomu; vardu krajuma kvalitati (vai vardus lieto pareizi vai né);
pasivo vardu krajumu (to parbauda, ja bérns kadu vardu nenosauc); nominativo
jeb nosaukSanas funkciju; signifikativo funkciju (nosaukt priekSmetu péc
apraksta, to neredzot); nosakot, ka izprot vardu gramatisko nozimi; un ka izprot
vardus ar konkrétu un abstraktu nozimi (Tubele & Liise, 2004).

Vardu krajuma apjoma noteikSanai iesaka izmantot sekojuSus uzdevumus:
nosaukt priekSmetus un pateikt visparinoso vardu; nosaukt darbibas; nosaukt
ipasibas; nosaukt priekSmetus peéc apraksta; pec dalas nosaukt veselo; dotajam
vardam atrast sinonimus un antonimus (Ttbele Lise, 2004).

Latvijas Izglitibas satura un eksaminacijas centrs piedava sekojoSas macibu
metodes darba ar skoléniem ar GAT un VSNA (ISEC, 2008), kuras skolotajs var
izmantot vardu krajuma apjoma palielinasanas darba: darbs ar gramatu
(skoléniem rodas priekstats par gramatas uzbiivi, tas saturu un nodalam, to skoléni
1izmanto informacijas mekl€Sanai, zinasanu atkartoSanai un dazadu vingrinajumu
veikSanai); darbs ar tekstu (skoléni klausas, lasa, mekle teksta informaciju,
analizé un apstrada to, ka ar1 péc noteiktam instrukcijam sistematizeé iegiito
informaciju); demonstrejums (demonstréjuma laika tiek panakts, ka skoléni iegiist
apgiistama objekta, notikuma, paradibas veérojumu, kas sekmé& macibu satura
pilnvertigaku apgtisSanu un uztveri); diskusija (pedagogs vai skoléns izvirza kadu
tematu apsprieSanai, visi izsaka, aizstav un pamato savu viedokli); ekskursijas,
muzeja apmeklejums (ar macibu satura saistitu vietu apmekI&jums, sniedz ieskatu
vai detalizétaku informaciju par p&tama objekta bitibu); lomu spéles (pedagogs
piedava skoléniem izsp€lét lomas dazadas macibu situacijas un skoléni iejiitas
situacijas atbilstosi atveidotas lomas uzdevumiem); parrunas dialogs (pedagogs
uzdodot jautajumus, parliecinas kada méra skoléns ir sapratis uzdoto informaciju,
cik daudz atceras macito vielu); prata vétra (pedagogs vai skoléns izvirza
jautajumu vai problému, skoléni individuali vai ar pedagoga palidzibu nonak pie
problémas atrisinajuma); rotalas, spéles (pedagogs macibu vielas nostiprinasanas
noliikos, pamatojoties uz skolénu spg&jam un vajadzibam, izvélas spéles un
rotalas); Situaciju izspéle (Skoléni uzdevumos, kas saistiti ar sadzives un ikdienas
gadijumiem, pielieto savu individualo pieredzi); stastijums, skaidrojums
(pedagoga uzdotajiem jautajumiem un jaunas vielas skaidrojumam ir jabut
skolénam saprotamam, emocionalam, bez liekvardibas, var izmantot uzskates
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lidzeklus); mutvardu un rakstveida vingrinajumi (mutvardos vai rakstveida
vairakkartigi pielietoti, praktiski vingrinajumi ar pieaugosu griitibu pakapi).

Vardu krajuma paplaSinaSanai skoléniem ar GAT un VSNA jaievéro
ieteikumi: preciza instrukcija vardu krajuma veidoSanai; vairakkart€js jaunapgiito
vardu pielietojums; iesp&jas izmantot jaunapgiitos vardus tadas aktivitates
ka diskusijas un raksti$ana; stratégijas, kas palidz patstavigi noteikt vardu nozimi
(O' Conner, 2007).

Tiek izdaliti Cetri galvenie uzdevumi vardu krajuma paplaSinaSana:

Pirmkart, vardu krdajuma paplasindasana ar jauniem vardiem,

Otrkart, vardu krajuma konsolidacija un pilnveidoSana. Skoléniem vards ne
vienmer ir saistits ar priekSmeta ideju. Skoléni daZreiz nezina precizu priekSmetu
nosaukumu, tapéc tas ietver jau zinamo vardu izpratni, varda piepildiSanu ar
konkrétu saturu un realo pasaules uztverti;

Treskart, vardu krajuma aktivizesana. (pasivie vardi un aktivie vardi, kurus
skoléni ne tikai saprot, bet apzinati lieto sava runa). Darbojoties ar skoléniem ir
biitiski, lai jaunais vards tiktu ieklauts skoléna aktivaja vardu krajuma, kas notiek
tikai tad, ja skoléni to fiks€ un reproducé runa. Skolénam ne tikai ir jadzird
skolotaja runa, bet ari ta jaatskano;

Ceturtkart, no skolenu runas neliteraru vardu izslégsana (slengs, dialekts,
vietvards). Tas ir loti butiski, ja skoléni atrodas disfunkcionala valodas vidé
(Ivlanova, 2016)

Materials vardu krajuma attistiSanai sakumskolas skoleniem ar garigas
attistibas traucéjumiem un valodas sistémas nepietiekamu attistibu
Material for Vocabulary Development for Primary School Pupils with Mental
Disorders and Insufficient Development of the Language System

Autore V. Skrjaba laika posma no 2019. gada janvara lidz septembrim
izstradaja materialus vardu krajuma attistiSanai sakumskolas skoleniem ar GAT
un VSNA. Izstradata materiala aprobacija ilga no 2019. gada septembra lidz
2020. gada februarim. P&tijuma iesaistitie skoléni macas péc specialas
pamatizglitibas programmas izglitojamiem ar GAT (izglitibas programmas kods
21015811).

Pétijjuma sakuma autore apkopoja dazadus uzdevumus, kas ietver
priekSmetu, darbibu, 1pasibu nosaukSanu, priekSmetu nosaukSanu p&c apraksta,
veselo nosaukSanu pec dalas, doto vardu sinonimu un antontmu nosaukSanu,
stastljuma veidoSanu péc att€la, kura vért€ vardu krajuma izmantoSanu, ka ari
teikumu péc uzbiives izmantoSanu, lietvardu lietoSanu kopa ar 1pasibas vardiem.
Uzdevumi tika izmantoti, lai noteiktu katra p&tijuma iesaistita skoléna vardu
krajumu. Apkopojot iegitos rezultatus, tika noskaidrots, ka visi skoléni veido
tikai vienkar$i nepaplasinatus teikumus un nesp&j veidot secigu stastjumu.
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Stastijums visiem skoléniem ir nenoturigs, teikumi atkartojas. Maz lieto 1pasibas
vardu, nesp&j nosaukt vardiem sinonimus un antonimus.

Skolénu vardu krajuma paplasinasanai autore izstradaja dazadus uzdevumus,
kas ietver lietvardu, darbibas vardu, ipasibas vardu, prievardu, priedeklu,
profesiju, sinonimu, antonimu, visparinoso vardu nosauksanu. Uzdevumi veidoti
péc principa, kas ietver vardu salidzinaSanu un izrunasanu, radot att€lu, vardu
apguSanu rotalas laika, priekSmetu nosaukSanu p&c apraksta un priekSstata,
priekSmetu pazimju nosaukSanu, teikumu papildinasanu ar vardiem, skatoties
attela vai patstavigi, vienas tematiskas grupas vardu nosaukSanu, vienas
tematiskas grupas att€lu atlasiSanu un to nosaukSanu, ceturta lieka att€la
nosauks$anu, pamatosanu, kapec tas ir lieks. Uzdevumi veidoti, lai aptvertu Cetras
pakapeniskas darbibas vardu krajuma paplasinasanai: klausoties (uztverot jaunus
vardus); paSam runajot (aktivizéjot, nostiprinot vardus runa); lasot (uztverot
jaunus vardus); rakstot (aktiviz€jot, nostiprinot jaunos vardus).

Macibu materiala ietvertas dazadas macibu metodes: darbs ar gramatu,
darbs ar tekstu, lomu spéles, parrunas dialogs, prata vétra, rotalas, situaciju
1zspéle, stastijums, skaidrojums, demonstréjums, vingrinajumi (mutvardu un
rakstveida). Visas nodarbibas skoléni veica Cetras pakapeniskas darbibas vardu
krajuma paplaSinasanai: klausiSanas, runasana, lasiSana, rakstiSana. Viena
nodarbiba darba autore izmantoja vairakas metodes, kas ir sava starpa saistitas un
papildina viena otru.

Darba autores izstradatajam nodarbibam ir ieteicoss raksturs, kur ieklautos
uzdevumus, pamatojoties uz nodarbibai izvirzitajiem meérkiem - jaunu vardu
apguve, to iegaumésana vai nostiprinaSana, var attiecigi papildinat vai samazinat.
Uzdevumu izvé€le apgiistot noteiktu tému ir atkariga no pedagoga profesionaliem
uzskatiem un skolénu individualajam ipatnibam.

Izstradato nodarbibu TstenoSanas laiks var but dazads, tas neaprobeZojas ar
vienu macibu stundu, nodarbibas var atkartoties, var ari vienai un tai pasai
nodarbibai pievienoti citi uzdevumi, palielinot nodarbibu istenoSanas ilgumu.

P&c koriggjosi attistosa darba rezultata skolénu vardu krajums paplasingjies
ar lietvardiem, darbiba vardiem un ipasibas vardiem (piemers 1. attgla)

Kopuma skoléniem ir uzlabojuSies rezultati antonimu un sinonimu
nosauk$ana. Vini spgj veidot vienkarSus paplaSinatus teikumus un nelielu secigu
stastijumu. Vert§jot kop&jos rezultatus, var redz€t, ka autores izstradatais
materials ir palidzg&jis paplasinat vardu krajumu skoléniem ar GAT un VSNA.
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Figure 1 Pupil's X assessment results in comparison

Secinajumi
Conclusions

1. Skoléna runas veidoSanas process ir jabalsta uz visparigajiem didaktiskajiem
principiem, kuri kalpo par izejas punktiem macibu lidzeklu izvele.

2. Ir butiski nodarbibas veidot ta, lai aptvertu Cetras pakapeniskas darbibas
vardu krajuma paplaSinasana: klausoties (uztverot jaunus vardus), pasam
runajot (aktiviz€jot, nostiprinot vardus runa), lasot (uztverot jaunus vardus),
rakstot (aktivizgjot, nostiprinot jaunos vardus).

3. Vardu krajuma paplasinasanai ir butiski ieveérot sistematiz€tu t€mu apguvi,
pakapenisku macibu vielas apguvi - no vieglaka uz sarezgitako, paSu
uzmanibu pieverSot apgitas vielas atkartoSanai un nostiprinaSanai.

4. lIzstradato materialu var pielietot logopédi, pedagogi, specialas izglitibas
skolotaji, internata skolotaji, skolénu vecaki skolénu ar GAT un VSNA
vardu krajuma paplasSinasanai.
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Summary

Pupils with combined disorders study in Latvia's educational institutions; as a secondary
disorder, the majority of pupils with mental disorders have insufficient development of the
language system to varying degrees. The curriculum in Latvian language lessons in primary
school envisages that pupils with mental disorders learn to read, write, listen, understand
information, learn to express one's thoughts correctly and in clear Latvian language, as well as
to enrich vocabulary. When starting attending school, pupils with mental disorders and
insufficient development of the language system have great difficulty starting the learning
process due to lack of language development, insufficient vocabulary, etc. Speech is not
activated for pupils with mental disorders and insufficient development of the language system
without special training, foreword communication with the persons present is not formed, and
subject activity is not developed. If pupils have enough vocabulary to communicate with others,
they lack verbal communication because the existing vocabulary is not intended to meet the
need for communication, which also leads to difficulties in interpersonal communication
(Tubele, 2002).

Primary school pupils with mental disorders and insufficient development of the language
system often avoid speech communication. In the case of spoken communication between a
pupil and an adult or peer, it is rather deficient and short. It may be due to the following reasons:
the conversation is interrupted because the desire to express oneself is lost; poor vocabulary
that interferes with the formation of expression (Miltina, 2005).

The aim of the research: to study theoretically the possibilities of vocabulary development
for pupils with mental disorders and insufficient development of the language system, to
describe the developed and approbated material for vocabulary development for primary school
pupils with mental disorders and insufficient development of the language system.

The research methodology: theoretical analysis of literature sources and the developed
and approbated material.

Researching pupils' existing vocabulary, the following categories are determined: active
vocabulary; volume of vocabulary; quality of vocabulary (whether words are used correctly or
not); passive vocabulary (this is checked if a child does not name a word); the nominative
function; signifying function (name the object according to the description without seeing it);
determining how a child understands the grammatical meaning of words and how he/she
understands words with concrete and abstract meanings (Tubele & Lise, 2004).

In order to determine the volume of vocabulary, it is recommended to use the following
tasks: name the subjects and say the general word; name activities; name the characteristics;
name the items according to the description; name the whole object by the described part; find
synonyms and antonyms for a given word (Ttbele & Lise, 2004).

In order to develop vocabulary, pupils with mental disorders and insufficient development
of the language system should follow the recommendations: precise instructions for forming
vocabulary; repeated use of newly acquired words; opportunities to use newly acquired words
in activities such as discussions and writing; strategies that help to determine the meaning of
words independently (Farstrup & Samuels, 2008; O' Conner, 2007). There are four main tasks
in developing vocabulary: first, developing vocabulary with new words; second, consolidation
and improvement of vocabulary. The word is not always related to the idea of the subject for
pupils. Pupils sometimes do not know the exact name of the subject, so this includes
understanding already known words, filling the word with specific content and a real perception
of the world; third, activation of vocabulary (passive words and active words that pupils not
only understand, but consciously use in their speech). When working with pupils, it is important
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that the new word is included in the pupil's active vocabulary, which only happens if pupils
record and reproduce it in speech. A pupil must not only hear the teacher's speech, but also play
it; fourth, the exclusion of non-literary words (slang, dialect, place-names) from pupils' speech.
This is very important if pupils are in a dysfunctional language environment (Ivlanova, 2016).

In the period from January to September 2019, the author V. Shkryaba developed
materials for the vocabulary development for primary school pupils with mental disorders and
insufficient development of the language system. The approbation of the developed material
lasted from September 2019 to February 2020. The pupils involved in research study according
to the special elementary education program for pupils with mental disorders (education
program code 21015811). After corrective development work, the pupils' vocabulary has
expanded with nouns, verbs and adjectives. In general, pupils' results in naming antonyms and
synonyms have improved. They are able to form simple extended sentences and small
sequential narratives. Assessing the overall results, it can be seen that the material developed
by the author has helped to develop the vocabulary of pupils with mental disorders and
insufficient development of the language system.

Conclusions

1.  The pupil's speech development process should be based on general didactic
principles that serve as starting points for the choice of teaching aids.

2. It is important to design the lessons in a way to cover four gradual steps in
developing the vocabulary: listening (perceiving new words), speaking (activating,
reinforcing words in speech), reading (perceiving new words), and writing
(activating, reinforcing new words).

3. In order to develop the vocabulary, it is important to follow the acquisition of
systematized topics, gradual acquisition of the subject - from the easiest to the most
complex, paying special attention to the repetition and strengthening of the acquired
material.

4.  The developed material can be used by speech therapists, teachers, special
education teachers, boarding school teachers, and parents of pupils with mental
disorders and insufficient development of the language system to develop the
vocabulary.
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LASISANAS PRASMJU ATTISTISANA BERNIEM AR
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VISPAREJAS IZGLITIBAS IESTADE

Development of Reading Skills for Children with Mild Mental
Disabilities in a General Education Institution
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Abstract. Currently, the world is experiencing changes in the education of pupils with mild
mental disorders. There is a tendency to include and educate pupils in general education
institutions, while correcting the diagnosed and existing developmental disorders. Most pupils
with mild mental disorders have language and speech impairments, including reading
disorders, which make the learning process difficult. The work of teachers and speech therapists
is hampered by the specifics of pupils' mental disorders in the pupils' mental processes and
activities, as well as insufficient work material. Teachers and speech therapists do research,
compile existing and develop new didactic materials for their work, including the development
of reading skills. The paper analyzes theoretically the peculiarities of reading skills of pupils
with mild mental disorders and the possibilities of their correction in the work of a speech
therapist in a general education institution.

Keywords: inclusive education, reading skills, pupils with mild mental disorders, speech
therapist.

levads
Introduction

Lasi8ana ir viena no valodas pamata prasmém, tas arT ir process, kura notiek
kadas konkrétas informacijas uztvere, sapratne, izpratne un noverteésana (Skujina,
Anspoka, Kalnbérzina, & Salme, 2011). Sis process ir sarezgits, jo taja piedalas
dazadi 1izzinas procesi: uzmaniba, atmina, domaSana uztvere u.c. (Luse,
Miltina, & Tubele, 2012; Kaulina, 2013). Miisdienu sabiedriba uzskata, ka ar
lasttprasmes palidzibu skoléns var izzinat gan apkart€jo pasauli, gan sevi, ka ar1
sp€j sazinaties ar citiem (Zarina, 2013). Desmit gadu laika, kop$ Latvija iesaistas
starptautiska lasitprasmes noveérteSanas pétijjuma IEA PIRLS, Latvijas skolénu
lasiSanas prasmes ir redzami uzlabojusas (Ozola,2017). Ta ir pozitiva tendence,
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taCu lasitprasmes apguve skoléniem ar garigas attistibas trauc€jumiem, nav tik
veiksmiga, lai gan ir pamata solis cela uz neatkarigu dzivi, ieklausanos sabiedriba
un lidzdalibu taja (DiBlasi, Buono, Citta, Costanzo, & Zoccolotti, 2018).

leklaujosas izglitibas merkis ir istenot tiesibas uz izglitibu jebkuram
izglitojamajam, lai tiktu respektétas vinu atSkirigas sp€jas, vajadzibas un
Ipatnibas. IeklaujoSajai izglitibai janovers jebkada veida diskriminacija macibu
vide (UNESCO, 2013). Latvijas lzglitibas attistibas pamatnostadnes 2014. —
2020. gadam paredz skolénu ar specialajam vajadzibam, tai skaita skolénu ar
viegliem garigas attistibas traucgumiem, izglitoSanas ieklaujosa izglitibas
procesa vispargjas izglitibas iestadé veicinasanu (Saeima, 2014). leklaujosa
1zglitiba paredz sniegt kvalitativu izglitibu trim lielam mérka grupam: bérniem un
jaunieSiem ar specialajam vajadzibam; socialas atstumtibas riskam paklautiem
beérniem un jaunieSiem; reemigréjusiem un arzemeés dzimuSiem Latvijas valsts
piederigo bérniem un jaunieSiem (VISC, 2017). Pastav daudzi iemesli, tai skaita
ar1 skolénu vecaku izglitibas iestades izvéles iesp€ja, ka rezultata Latvija
nostiprinas tendence skolénus ar viegliem garigas attistibas trauc€jumiem ieklaut
un izglitot vispargjas izglitibas iestades macibu procesa.

Ieklaujosa izglitiba ir patstavigs, nepartraukts un mainigs process
(UNESCO, 2008). Petijumi pierada, ka icklaujosas izglitibas istenoSanas procesa
Latvija ir $adas gratibas:

1. pedagogiem trikkst profesionalas kompetences specialas izglitibas
jautajumos; pedagogi nespej pilnvertigi veikt diagnostiku, ka ari
izveidot katram trauc€umam atbilstoSus paligmaterialus; nelielas
macibu iestades triikst resursu atbalsta pasakumu nodroSinasanai
macibu un audzinaSanas procesa; macibu iestades skolénu vecakiem
biezi vien ir noraidoSa, neizprotosa atticksme pret skolénu ar specialam
vajadzibam ieklauSanu (Jurs & Apséna, 2018);

2. nepiectickams finansialais nodroSinajums; nepietiekamas atbalsta
specialistu likmes macibu iestade, 11dz ar to vaja specialistu savstarpgja
sadarbiba; materialo resursu (piemérotas macibu gramatas, specialais
aprikojums utt.) trikums atbalsta pasakumu kvalitativai izpildei;
sabiedribas atticksme pret ieklaujoSo izglitibu (Rozenfelde, 2014).

3. finansials atbalsts (26,1 % aptaujato skolotaju), metodiskais atbalsts
(25,2 % aptaujato skolotaju); materiali tehniskais atbalsts (24,9 %);
sabiedribas atbalsts (23,9 %), nepiecieS8ams apgit papildus zinasanas un
prasmes(86 %) (Vanaga, Grinfilde, 2018).

4. trokst atbalsta materialu (59 %), plasaks metodisko materialu klasts
(56 %), skolotaja paligs (51 %), papildus informacija un zinasanas par
skoléna specialajam vajadzibam (49 %), tehniskie paliglidzekli (38 %).
(Rascevska et al., 2017).
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LasiSanas prasmju attistisana bérniem ar viegliem garigas attistibas traucéjumiem
vispareéjas izglitibas iestade

Lai vispargjas izglitibas iestadeé ieklauta skoléna ar viegliem garigas
attistibas trauc€jumiem un valodas un runas trauc€jumiem, tai skaita lasitprasmes
trauc€jumiem, Korig€josi attistosa darbiba biitu efektiva, nepiecieSamas savlaicigi
un precizi veikt skoléna pedagogiski psihologisko un logopédisko izpéti, lai
noteiktu traucg€juma veidu, iesp&jamo cé€loni, ka ari, lai izvert€tu nepiecieSamas
koriggjosas darbibas. Ar izpé&tes palidzibu tick konstatgtas arT skoléna individualas
attistibas 1patnibas un izvértéta pedagogisko un logopédisko panémienu
iedarbibas efektivitate (Tubele, 2019). Pedagogam stradajot ar skolénu ar
viegliem garigas attistibas trauc€jumiem visparizglitojosa izglitibas iestade ir
svarigi atcereties:

e Ir loti svarigi, lai skoléns ar viegliem garigas attistibas trauc€jumiem
visparizglitojo$aja klas€ macitos to pasu t€ému, ko macas pargjie klases
biedri, tikai atbilstosi savam attistibas limenim;

e  Macibu lidzekliem jaatbilst skoléna attistibas limenim,;

e  Skoléna darba vietai jaatrodas kopa ar par&jiem klases biedriem (VISC,
2017).

Sobrid Latvijas logopédiem, kas, strada visparizglitojosajas macibu iestades,
nakas saskarties ar daudz un dazadam problémam, kas samazina vinu darba
efektivitati. Logope€dam skola ir maza slodze, logopédijas nodarbibas skolénu ir
daudz vairak neka, tas bitu ieteicams. Logop&€dam visbiezak nakas organizet
grupu nodarbibas un neatliek laika individualajam nodarbibam, kuras ir ]oti
svarigas skoléniem ar viegliem garigas attistibas trauc€jumiem, jo So skolénu
attistibas lItmenis atskiras (Tomele, 2013).

Zinatniska raksta meérkis: aktualiz€t lasitprasmes apguves specifiku un
lasitprasmes korekcijas darba iesp€jas logopeéda darba ar vispargja izglitibas
iestade ieklautiem skoléniem ar viegliem garigas attistibas trauc€jumiem, tostarp,
sniedzot informaciju par izstradatu un aprobé&tu logopéda didaktisko materialu
lasitprasmju uzlaboSanai sakumskola.

P&tijuma metodologija: teorétiska literatliras avotu analize.

LasiSanas prasmju apguves Ipatnibas skoléniem ar viegliem
garigas attistibas traucéjumiem
Peculiarities of Reading Skills Acquisition for Pupils with Mild Mental
Disorders

Lasitprasme ir definéta ka prasme ,,atveidot skanas ar burtiem, savienot
burtus vardos, uztvert, izprast, analiz€t un novertét rakstitu tekstu, apzinaties
lasiS8anas meérki un izvéleties atbilstigu lasiSanas veidu, ieverojot lasitaja
kultiiru.”(Skujina, Anspoka, Kanlbérzina, & Salme, 2011). Bérns lasisanas
prasmes jau sak apgiit pirmajos dzives gados, sakuma atdarinot un mehaniski
iegaumgéjot, bet vélak lasiSanas prasmes berns apglist veicot apzinatas lasiSanas
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darbibas (Kaulina, 2013). LasiSanas apguves procesa loti svarigas ir ne tikai
skoléna psihologiskas un fiziologiskas ipatnibas, bet arl skoléna interese par
lastSanu un personiska motivacija lasit (Guthrie & Wigfield, 2000).

Garigas attistibas trauc€jumi ietver sevi virkni izmainu b&rna personibas
raksturojuma, veidojot kopuma sarezgitu personibu. Tas ir emociju, atminas,
uzmanibas, runas un valodas sp€ju Ipatnibas, manu uztveres izmainas, Ipatngjas
motivacijas, uzvedibas iezimes un vispariga ipatna darbiba ikdienas aktivitates.
(Keskinova & Ajdinski, 2018). Skolénam ar garigas attistibas trauc&jumiem
novero stabilus, izteiktus un neatgriezeniskus psihiskas darbibas trauc€jumus
centralas nervu sistémas (CNS) organisku bojajumu rezultata (TereSko et al.,
2013). Trauc€jumi var biit iedzimti, parmantoti vai ieguti (Luse, Miltina, &
Tubele, 2012). Skoléniem, kuriem ir viegli garigas attistibas trauc€jumi parasti
nav smadzenu patalogiju pazimju vai citu fizisko anomaliju (Liepina, 2008;
Petracovschi, 2012), bet biezi novéro zemu izzinas interesi, Sos skolénus ir griti
ieinteresét  darboties, tostarp ar1 logopediskajas nodarbibas (Tibele,
2019/a).Skoléniem ir griitibas veidot sakaribas starp redzes, dzirdes un kustibas
uztveres priekSstatiem (Liepina, 2008).

Lai jebkur§ skoléna, t.sk. skoléns ar viegliem garigas attistibas
traucgjumiem, varétu veiksmigi apgtt lasitprasmi, vinam jabit apgitam
pamatprasmeém — valodas skanu apzinasana, analize un sint€ze, burtu paziSana un
sasaiste ar konkrétu skanu, dekod@Sanas prasme, attistits vardu krajums (Tomele,
2020). Faktori, kas ietekmé lasiS8anas prasmju apguvi, tai skaita art lielakajam
skaitam skolénu ar viegliem garigas attistibas trauc&jumiem ir:

e  gritibas iegaumét vai atskirt grafiski lidzigos burtus (b, p, d, t, | utt.);
vaji attistita fonematiska dzirde, nediference skanas;

Mazs vardu krajums (neizprot vardu nozimi);
Uzmanibas nenoturigums;
redzes atminas traucéjumi (Anspoka, 2008).

LasiSanas prasmju apguve skoléniem ar garigas attistibas trauc€jumiem ir
sarezgits process, jo Siem skoléniem nav skaidras varda fonematiskas un
morfologiskas izt€les. Skoléns visbiezak burto vai lasa 1€ni un neparliecinosi, min
burtus un vardus, samaina vienu vardu ar citu (Freimanis, 2007, Orska &
Olutnika, 2008), ir griitibas nosaukt burtus vai sasaistit burtus ar skanam un veikt
to analizi, ka ar1 izprast izlastto tekstu. IeklaujoSas izglitibas iestades skolotaju un
logopédu izaicinajums, ir veicinat un attistit So skolenu lasttprasmi, neskatoties
uz pastavosajiem trauc€jumiem un Ipatnibam.

Skoléniem ar viegliem garigas attistibas trauc€jumiem griiti apgiit lasiSanas
prasmes ar1 tapec, ka nesp€j koncertét uzmanibu, izlasit vardu vai teikumu lidz
beigam, ka art trikst intereses par lasiSanu ka tadu (Liepina, 2008). Vislielakas
griitibas Siem beérniem sagada lasita teksta izpratne, to ietekmé skolénu zemais
domasanas un valodas attistibas Itmenis, ka ari pieredzes trikums. Seviski griiti
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Siem be€rniem izprotami teksti, kuros te€loti iekS€jie pardzivojumi, vieglak
uztverami vestijuma rakstura teksti, mazak — apraksti, jo b&rnam griti prieksstatit
dabas ainavu p&c vardiska apraksta (Liepina, 2008).Visbiezak skoléniem ar
viegliem garigas attistibas trauc€jumiem ir griiti atstastit izlasito, nav secibas
notikumu izklasta, jo skoléns nepietickami izprot izlasito (Freimanis, 2007). Ja
skolénam biis traucéta telpiska un redzes uztvere vai sint€zes procesu nepilnibas,
tad vinam bis griitibas arT ar burtu apgiiSanu, jo latvieSu valoda ir vairaki loti
lidzigi burti (Tabele, 2008). Siem skoléniem visbiezak ir analitiski sintétiskas
darbibas trauc€jumi, kas ietekmé skoléna prasmi burtus apvienot zilb&s
(Freimanis, 2007; Lidaka, 2016).

Skolénam ar viegliem garigas attistibas trauc€jumiem uztvere ir lénaka par
skolénu uztveri, kuriem nav attistibas trauc€jumu. Piem&ram, abeces perioda
skoléni ar grutibam apgust zilbju saliedéSanu, jo viniem redzes t€ls — burts un
atbilstoSais dzirdes signals — skana nesaistas kopa ka viena vesela vieniba
(Freimanis, 2007).

Socialajai videi ir loti liela ietekme gan uz skoléna attistibu kopuma, gan ar1
uz valodas attistibu. Ja skolénam ir nepietieckams valodas attistibas Iimenis, tas
apgrutina skolénam wuztvert un apstradat informaciju, iegiit zinaSanas un
reproducét tas, ka arT tas var ietekmé&t komunikaciju gan ar vienaudziem, gan
pieauguSajiem (Lidaka & Tomele, 2017).

Lai korig€josi attistosa darbiba noritétu sekmigi un dotu rezultatus
nepiecieSams ieverot Sadus specifiskus principus: kompleksa pieeja traucgjumu
korekcija, patogenétiskais princips (izvéloties traucEjuma novérSanas metodes,
nem VE&ra savstarpgjo saikni starp primaro trauc€jumu un sekundaro),
nepiecieSams nemt véra lasiSanas trauc€juma simptomatiku un izpausmes pakapi,
lasiSanas apguves procesa posmu, kada b&rns tobrid atrodas, nepiecieSams
balstities uz saglabatajiem analizatoriem un to mijiedarbibu (Tubele, 2008).

Visbiezak lasiSanas prasmju apgiiSana notiek klas€, kura macas skolens ar
viegliem garigas attistibas trauc€jumiem, papildus apmeklgjot logopeda
nodarbibas. Pirmaja liment bérns apgiist skanu grafiskos apzZim&jumus — burtus.
Lai burtu apguve bérnam nesagadatu problémas, tam japrot pareizi izrunat skanas,
jaspgj pareizi diferencet skanas péc dzirdes, jabut attistitai prasmei analizet zilbes
sastavdalas, ka arT jabiit pietieckami attistitiem sint€zes procesiem, telpiskajiem
priekSstatiem un redzes analizei. Otraja limeni bérns apgust lasiSanu pa zilbém,
taCu bernam aizvien ir griitibas ar zilbju saliedéSanu vardos. Izlasot vardu, bérnam
ir gritibas ar ta saprasanu, ka ar1 ja berns izlasa teikumu pa zilbém, teikuma beigas
vairs bérns neatceras ko ieprieks ir izlasijis. Savukart, tresaja limeni notiek pareja
no analitiskajiem pan€mieniem uz sintezgjosiem, tacu aizvien tiek pielietots gan
pirmais, gan otrais panémiens. VienkarSakus vardus berns jau sak lasit kopa, bet
sarezgitakus vai mazpazistamus — pa zilbém. Vesela teksta bérns katru teikumu
lasa izol&t1, nesaistot to ar ieprieks izlasito. Ceturtaja limeni bérnam jau vairs nav
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problému ar tekstu lasiSanu tekosi, lasa pa vardiem vai vardu grupam. Vienigi
griitibas aizvien sagada lasita izpratne (Ttbele, 2008). Skoléni ar viegliem garigas
attistibas trauc€jumiem var sasniegt gan visus lasitprasmes apguves limenus un
iziet cauri visiem lasitprasmes apguves posmiem, bet var biit ar1 ta, ka skoléns
lestrégst viena no posmiem vai ITmeniem, jo vina attistibas Tpatnibu dgl, nav
iesp&jams apgiit visas tekoSai un izprotosai lasiSanai nepiecieSamas prasmes.

Lai skolénam ar viegliem garigas attistibas trauc€jumiem iemacitu lasit, ir
japarzina un japielieto klasiskas un jaunizstradatas lasitprasmes apguves metodes:

e  Prieksa lasiSana (klausoties, sekojot un lasot (rundjot) lidzi, skoleni
vingrinas lasit un apjégt vardu nozimi péc ilustracijam, konteksta,
atceréties varda izskatu un izmantot to cita situacija); SifréSanas
uzdevumi (palidz skolénam ieraudzit katra burta vai konkrétu burtu
vietu vardos, ka arf attista atminu, uzmanibu un logisko domasanu);
didaktiskas burtu spéles (Anspoka, 2008);

e  uzskatamas un praktiskas metodes (Tibele & Steinberga, 2004);

e  spélu elementu pielietojums (Tubele & Vilka, 2016).

e skanu Zestu metode(kopuma izstradati 40 skanu Zesti, katrai noteiktai
skanai atbilst kads konkréts Zests, kas palidz attistit ari skoléna
kognitivos procesus, ka ar1 rada saikni starp abam smadzenu puslodém)
(Petrova, 2019);

e e-gramatu ar papildu multivides efektiem un atbalstoSo e-tekstu
pielietojums (Mosito, Warnick & Esambe, 2017).

Logopedi lasiSanas prasmju attistiSanas procesa saskata sekojoSas griitibas,
kas raksturigas skoléniem ar viegliem garigas attistibas trauc€jumiem: nesaprot,
neatceras lastto, 1éns darba un uztveres temps, fonematiskas uztveres traucgjumi,
zilbju sintézes griitibas, korekcijas motivacijas trilkums, nenoturiga uzmaniba,
netiek ieverotas pieturzimes, vecaku vienaldziba atbalstot korekcijas darbu.

Didaktisko materialu komplekts lasiSanas prasmju attistiSanai skoléniem ar
viegliem garigas attistibas traucéjumiem visparizglitojosa macibu iestade
Collection of Didactic Materials for Development of Reading Skills for Pupils
with Mild Mental Disorders in General Education Institution

Lai sekmétu skoléna ar viegliem garigas attistibas trauc€jumiem lasitprasmi,
uzlabotu maciSanas kvalitati un ilgtermina palielinatu skoléna iesp&jas veiksmigi
socializéties un ieklauties sabiedriba, tika izstradats un aprobéts didaktisko
materialu komplekts lasiSanas prasmju attistiSanai un pilnveidei. Didaktisko
materialu komplekts sastav no tris dalam:

1. dala apkopotas aktivitates paredzetas fonematiskas uztveres attistiSanai un
prasmes sasaistit burtus ar konkrétam skanam attistiSanai (AtSifré vardu!; Kas
dzivo majina?; Piepildi masinu!; Atrodi 1sto skanu!)
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2. dala apkopotas didaktiskas speles darbam ar zilbeém lasitprasmes iemanu
attistiSanai un nostiprinaSana(Atrodi neiederigo zilbi!; Zilbju cel$; Aboli; Zilbju
marites, Vilciena sastavs);

3. dala apkopotas aktivitates paredzetas lasiSanas tehnikas uzlaboSanai un
kognitivo procesu attistiSanai, lai skoléns sp€tu izprast izlasito (Pasaka ar att€liem;
Pasaku puzle; Saliec teikumu!; Atrodi pareizo ilustraciju!; Lasi un kraso!)

Didaktisko materialu komplekts sastav no 14 didaktiskam spélem un
vingrinajumiem, kas ir krasaini, uzmanibu piesaisto$i un skoléniem viegli
uztverami.

Didaktisko materialu komplektu ikdiena var izmantot ne tikai logopé&di, bet
ar1 specialie pedagogi, pirmsskolas izglitibas pedagogi, sakumskolas pedagogi un
ar1 skoleénu vecaki.

Darba ar didaktisko materialu, skoléniem nepiecieSamas 1sas un skaidras
instrukcijas, lai spétu izpildit uzdotos uzdevumus. Skoléna lasiSanas klidu
novertésanas rezultati jafikse tabula (Tubele, 2019, Lidaka, 2016). Didaktiskaja
materiala tiek piedavati 13 kritériji, pe€c kuriem janotiek izvéleto skolénu
novertésana, katra skoléna individualais veértejums ievietots punktu sisteéma,
robezas no viens lidz Cetri.

Didaktisko materialu komplekts lasiSanas prasmju attistiSanai skoléniem ar
viegliem garigas attistibas trauc€jumiem tika aprobts vispargjas izglitibas
iestades logopéda darba laika posma no 11.11.2019. — 10.04.2020. Aprobacija
tika iesaisttti trfs sakumskolas 1-2 klases skoléni, kuri macas visparizglitojosa
macibu iestade apgiistot izglitibu péc specialas pamatizglitibas pirma posma
(1.-6. kl.) programmas izglitojamiem ar viegliem garigas attistibas trauc&jumiem
(programmas kods 11015811). Visiem aprobacija iesaistitajiem skoléniem ir
logopéda diagnosticéti lasiSanas prasmju trauc€jumi.

Secinajumi
Conclusions

1. Attistitas lasiSanas prasmes skol€niem ar viegliem garigas attistibas
traucgjumiem dod iesp&ju veiksmigi iegiit izglitibu un ieklauties sabiedriba.

2. Skoleniem ar viegliem garigas attistibas trauc€jumiem ir dazadi valodas un
runas trauc€jumi, tacu visizplatitakais traucg€jumi tomeér ir lasiSanas un
rakstiSanas trauc€jumi. Logopedi skoleniem ar viegliem garigas attistibas
trauc€jumiem saskata tadus lasiSanas trauc€jumus vai griitibas ka: trauceta
burtu apguve, redzes uztvere, skanu dekodéSana un diferencéSana, zilbju
sint€ze un lasita teksta izpratne. Atkariba no traucgjuma limena, var aptuveni
prognozet, cik daudz skoléns spe€s apgit un cik ilgs laiks tam bis
nepiecieSams.
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Skoléniem ar viegliem garigas attistibas trauc€umiem ir griti apgtt
lasiSanas prasmes, jo Siem skoléniem izzinas procesi norit 1€nak, var biit
trauceta redzes uztvere, ir analitiski sintetiskas darbibas traucgjumi, vaji vai
nepietickami attistiti fonematiskie priekSstati un priekSstati par varda
morfologisko sastavu, ka arl Siem skoléniem visbiezak ir mazs vardu
krajums.

Logopédiem biezi vien trukt metodiska materiala, ko varétu rekomendét
vecakiem, lai tie var€tu izmantot sava b&rna lasiSanas prasmju attistiSanai.
Tam jabut krasainam un viegli uztveramam skoléniem ar viegliem garigas
attistibas traucg€jumiem.

Rekomendacijas:

1.

Logopedam, attistot lasiSanas prasmes skoléniem ar viegliem garigas
attistibas trauc€jumiem, paral€li jaattista ari fonematiska uztvere, redzes
uztvere, telpiska uztvere un uzmanibas noturiba.

Logopédiskas nodarbibas, skoléniem ar viegliem garigas attistibas
traucgjumiem, nepiecieSams veidot ta, lai nodarbibas aktiva faze nebiitu
ilgaka par 10 — 15 minitém, jo skoléniem ar viegliem garigas attistibas
trauc€jumiem ir nenoturiga uzmaniba.

Nodarbibas javeido balstoties uz rotalu darbibu, pielietojot didaktiskas
speles un vingrinagjumus, kas motivétu skolénus aktivak piedalities
nodarbibas un tas regulari apmekI&t.

Nodarbibas izmantojamajam materialam jabut spilgtam, krasainam un
skolénam viegli uztveramam.

Logopeédam ar skolena vecakiem veidot cieSu sadarbibu, lai kopgjiem
spekiem palidzetu skolénam apgiit lasiSanas prasmes.

Summary

Inclusive education aims to provide quality education to three major target groups:

children and young people with special needs; children and young people at risk of
social exclusion; children and young people of Latvian citizens who have re-emigrated
and were born abroad (VISC, 2017). There are many reasons, including the possibility
for pupils' parents to choose an educational institution, as a result of which the tendency
to include and educate pupils with mild mental disorders in the study process of general
education institutions is strengthening in Latvia. Research proves that the process of
implementing inclusive education in Latvia has the following difficulties:
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1.  teachers lack professional competence in special education issues; teachers
are not able to fully perform diagnostics, as well as to create auxiliary
materials corresponding to each disorder; small educational institutions lack
resources to provide support measures in the teaching and educating process;
parents of other educational institution's pupils often have a negative and
incomprehensible attitude towards the inclusion of pupils with special needs
(Jurs & Apséna, 2018);
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2. insufficient financial security; insufficient rates of support specialists in an
educational institution, thus weak mutual cooperation of specialists; lack of
material resources (suitable textbooks, special equipment, etc.) for quality
implementation of support measures; society's attitude towards inclusive
education (Rozenfelde, 2014);

3. financial support (26.1 % of surveyed teachers), methodological support
(25.2 % of surveyed teachers); material and technical support (24.9 %);
public support (23.9 %), it is necessary to acquire additional knowledge and
skills (86 %) (Vanaga & Grinfilde, 2018);

4.  lack of support materials (59 %), wider range of methodological materials
(56 %), teacher's assistant (51 %), additional information and knowledge
about the pupil's special needs (49 %), technical aids (38 %) (Ras¢evska et.al,
2017).

Mental disorders include a number of changes in a child's personality
characteristics, forming a generally complex personality: peculiarities of emotional,
memory, attention, speech and language abilities, sensory changes, specific motivations,
behavioural traits and general peculiarities in daily activities, low cognitive interest; it
is difficult to interest these pupils in activities, including speech therapy classes.
Acquisition of reading skills for pupils with mental disorders is a complicated process,
because these pupils do not have a clear phonemic and morphological imagination of a
word, most often pupils spell or read slowly and unconvincingly, guess letters and
words, exchange one word with another (Freimanis, 2007, Orska & Olutnika, 2008), it
is difficult to name letters or associate letters with sounds and perform their analysis, as
well as to understand the read text. The challenge for teachers and speech therapists in
an inclusive education institution is to promote and develop the reading literacy of these
pupils, despite the existing disabilities and peculiarities. Pupils with mild mental
disorders also find it difficult to learn reading skills because they are unable to give
attention, read a word or sentence to the end, and lack interest in reading as such; they
have a low level of thinking and language development and lack of experience. It is
especially difficult for these children to understand texts, which depict inner
experiences; it is easier to understand texts of the message nature, harder - descriptions,
because it is difficult for a child to imagine the natural landscape from a verbal
description (Liepina, 2008). Most often it is difficult for pupils with mild mental
disorders to retell what they have read; there is no sequence in the description of
events, because a pupil does not sufficiently understand, what he/she has read
(Freimanis, 2007).

In order to teach a pupil with mild mental disorders to read, it is necessary to know
and apply classical and newly developed methods of acquiring reading skills:

e reading aloud (by listening, following and reading (speaking) together, pupils
will practice reading and understanding the meaning of words according to
illustrations and context, remembering the appearance of the word and using
it in another situation); encryption exercises (helps a pupil to see the place of
each letter or a specific letter in words, as well as develops memory, attention
and logical thinking); didactic letter games (Anspoka, 2008);
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e demonstrable and practical methods (Tabele, Steinberga, 2004);

e  application of game elements (Tubele, Vilka, 2016).

e  method of sounds and gestures (a total of 40 sound gestures have been
developed, each specific sound corresponds to a specific gesture, which also
helps to develop the pupil's cognitive processes, as well as creates a
connection between the two hemispheres of the brain) (Petrova, 2019);

e use of e-books with additional multimedia effects and supporting e-texts
(Mosito, Warnick, Esambe, 2017);

e  collection of methodological materials for the development of reading skills
for pupils with mild mental disorders (by A.Verbicka).
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BIOENERGOPLASTIKAS ELEMENTU IZMANTOSANA
ARTIKULACIJAS VINGRINAJUMU APGUVEI
PIRMSSKOLAS VECUMA BERNIEM AR VALODAS
SISTEMAS NEPIETIEKAMU ATTISTIBU

Use of Bioenergoplastic Elements for Learning Articulation
Gymnastics for Preschool Children with Insufficient Development
of the Language System

Aija Ruhmane
Rezekne Academy of Technologies, Latvia

Aija Vindece
Rezekne Academy of Technologies, Latvia

Abstract. Proper speech acquisition plays an important role in the process of speech and
language correction for children with insufficient development of the language system. At the
beginning of the sound pronunciation correction process, the movements of the articulation
apparatus for articulating a certain sound are purposefully mastered. Articulation gymnastics
serve as a basis for creating speech sounds - phonemes. Preschool children, when performing
articulation gymnastics, it is desirable to add elements of play, diversifying their learning
methods. This is very important, because articulation gymnastics will be effective only if the
child performs them with joy and full return. The use of bioenergoplasty elements as an
opportunity to diversify the articulation apparatus gymnastics provides motivation for
preschool children to actively participate in speech therapist classes.

Keywords: gymnastics of articulation apparatus, bioenergoplasty, 4-5 years old children,
insufficient development of the language system (IDLS).

levads
Introduction

Latvija Sobrid notiek strauja pareja uz kompetencu pieeju macibu procesa,
kas paredz to, ka caurviju prasmes ir pirmsskolas izglitibas obligata satura
pamats. Sakara ar jaunajam parmainam, ir jamainas ari logopéda darba
metodém, kas paredz to, ka pats bérns vairak iesaistas metodisko materialu
izstrade. PaSlaik uzsvars no maciSanas pariet uz maciSanos. Sakara ar to macibas
klust personiskakas, interaktivakas, uz sadarbibu vérstakas, radosakas (Autoru
kolektivs, 2018).

Bérniem ar VSNA ir traucéta visu skanu grupu izruna, lidz ar to skanu
korekcijas posms ir ilgstoss. Skanu izruna ir sarezgits kustibu kopums. Mgles,
lipu un zokla kustibu attististiba un to precizitate ir pirmais etaps darba, kas
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javeic skanu izrunas korekcija. Lai veidotos skaidra izruna ir nepiecieSami
spécigi, elastigi un aktivi artikulacijas aparata organi (Gol'cova, 2017).

Lai attistitu artikulacijas aparata organu kustigumu, nepiecieSama logopeda
palidziba. Logopéds piemeklé specialu artikulacijas aparata vingrinadjumu
kompleksu jeb artikulacijas vingrinajumus (Levina, 2018). Artikulacijas
vingrinagjumu komplekss ir butiski nepiecieS$ams pareizas skanu izrunas
macisanas procesa un ir viens no logopédiskas nodarbibas posmiem (Brantevica,
2016, Kolocova, 2002).

Regulari apmeklgjot logopeédiskas nodarbibas, bérni pierod pie konkrétas
nodarbibas shémas, zid interese un motivacija darboties. Tadel logopedam
nepiecieSams dazadot metodes un pan€mienus artikulacijas aparata kustibu
precizitates apguvei. MeklIg€jot piemerotakos risindjumus, tika iepazita
bioenergoplastika. Sis metodes pamata ir artikulacijas aparata kustibu un rokas
kustibu apvienojums. Ta ir saliedéta delnas, rokas pirkstu un artikulacijas
aparata darbiba, ka rezultata rokas kustibas imité runas aparata kustibas. Si
metode tiek plaSi izmantota logopédija, jo attistot pirkstu siko motoriku, tiek
attistita konkréta smadzenu darbiba, kas cieSi sasaistas ar smadzenu zonu, kas
atbild par runas funkciju (Zajceva, 2003).

Raksta meérkis: iepazistinat ar autores izstradato metodisko materialu -
artikulacijas aparata vingrinajumu kopu ar bioenergoplastikas elementu
pielietojumu logopéda darbam 4-5 gadus vecu bérnu ar valodas sistémas
nepietickamu attistibu un prezenteét pé€tijumu par §1 materiala pielietojuma
efektivitates parbaudes rezultatiem.

Balstoties uz bioenergolpastikas metodi, tika izstradats metodiskais
materials 4 - 5 gadus veciem bérniem ar valodas sistemas nepietickamu attistibu
artikulacijas aparata kustibu apguvei skanu izrunas korekcijas sakumposma.

Literaturas analize
Literature review

Valsts Izglitibas Satura Centra sniegtaja informacija par skaidras runas
veidosano min&ta nepiecieSamiba pazit visus savas runas organus un macét
prasmigi tos pielietot. Lai sp€tu vingrinat runas organus, ir javeic artikulacijas
aparata vingrinajumi (VISC, 2006).

Ar bérna dzim3anu veidojas balss reakcijas- kliedziens un raudas. Sie divi,
Skietami tik paSsaprotamie, momenti veicina tris runas aparata dalu — elpoSanas,
balsi veidotajas un artikulacijas — dazadu kustibu attistibu (Baumane, 2000).

Artikularais aparats ietekmé skaidras izrunas attistibu, jo tas sastav no
aktivajiem un pasivajiem runas organiem. Aktivie runas organi- liipas, méle,
mikstas auksl&jas un zoklis. So runas organu poziciju maina, to precizitate veido
skanas (Ustinova, 2008).
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Vingrinajumus periféra artikulacijas aprata kustigumam iedala seSos
blokos — vingrinajumi liipam, vingrinajumi melei, vingrinadjumi mikstajam
auksl&jam, vingrinajumi zoklu locitavam, vingrinajumi sejas muskulatirai,
elpoSanas vingrinajumi. Laika gaita, katrs vingrinajumu komplekss ir ieguvis
savu nosaukumu, kas plasi tiek izmantots logopédija (Hadanonoka et al., 2000).

Visaktivakie un elastigakie periféra aparata organi ir méle un liipas. Tiesi
méles un liipu trenéSana jeb artikulacijas vingrinajumi ietekmés skanas izrunas
precizitati un skanas korekcijas posmu ilgumu (Valentinova, 2017).

Logopéda uzdevums ir iesaistit bérnus apzinata artikulacijas aparata
vingrinaSana, padarot So procesu ne tikai meérktiecigu, bet ari saistoSu un
interesantu.

Macibu metozu pielietojums ir viena no svarigakajam un aktualakajam
probléemam pedagogijas teorija un skolotaju profesionalitate ir ciesi atkariga no
ta, cik loti skolotajs izprot macibu metozu pareizu pielietojumu (Zelmenis,
1999). Logop&dam, izvéloties atbilstosakas macibu metodes, ir jaievero:

e  berna runas traucgjumu izteiktibas pakape (VSNA I, 11, IIT limenis);

e psihisko funkciju (uztvere, atmina, uzmaniba, izt€le, domasSana)

attistibas Ipatnibas;

e  psihomotoras attistibas Tpatnibas;

e ecmocionali voluntaras un psihosocialas sferas attistibas ipatnibas

(Belova-David, 1969).

Logopéde J. Sergejeva, padzilinati p&tot logopediskas metodes, kas spétu
daudzveidot artikulacijas vingrinajumus, saskaras ar jédzienu bioenergoplastika
(Sergeeva, 2018). Bioenergoplastika, ka metode tiek nemta no senas tradiciona-
las jogas, kur tika izmantotas hastas jeb roku Zesti. Tika uzskatits, ka Sada veidi
vingrinajumi pozitivi atsaucas uz fizisko un psihisko veselibu.

Logopéde S. Germanova (2018) norada uz to, ka logop&di bionergo-
plastikas elementus saka izmantot pateicoties pedagogijas zinatnu kandidatei
A.V. Jastrebovai, kura sadarbiba ar skolotaju-logopédi O.I. Lazarenko pétija
artikulacijas aparata organu attistibas saikni ar pirkstu sikas un rokas motorikas
atistibu. Tika secinats, ka brivas, nesaspringtas un apzinatas kustibas veicina
dabisku bioenergijas plismu visa organisma. Lidz ar to, tiek attistita ne tikali
pirkstu sika motorika, bet ari stimuléta kustibu koordinacijas un intelekta
attistiba .

Logopédes V. Germanovas izmantoto visparpienemto bioenergoplastikas
vingrinagjumu  nosaukumi: “Nilzirgs”, “Hizivs”, ‘“Maneklitis”,”Zilonis”,
“Vardite”, “Kemmite”, “Zivtina”, “Setina”, “Siipoles”, “Rieksti”, “Cuska”,
“GarsSigais ievarjums”, “Zirdzins”, “Rakete”, “Figuras”, “Balons”, “Pumpis” .
(Germanova, 2018).
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Izmantojot bionergoplastikas metodi darba ar pirmsskolas vecuma bérniem
ar VSNA, logopede J.K. Rikova uzsver sekojosus ieguvumus:

e iespgu optimizét logopédisko darbibu, jo bionergoplastikas
vingrinajumu pamata ir kompleksais darbs, kas sekmé wvalodas
attistiSanos, intelektualo attistibu, koordinacijas sp€jas, smalko un
lielo motoriku, artikulacijas aprata organu nostiprinasanu, emocionalo
un psihisko attistibu, aktiviz€ fizisko attistibu un kinestétisko izjiitu;

e sekmé bérna prasmes patstavigi veikt artikulacijas vingrinajumus,
neskatoties spoguli, 1idz ar to, izjust savus artikulacijas aparata
organus (Rykova, 2017).

Katrai artikulacijas aparata (zoklis, méle, lipas, aukslgjas) kustibai atbilst
bionergoplastikas (rokas, delnas, pirkstu) kustibas. Berns nevilus ir spiests
pieverst uzmanibu tam, kada stavokli atrodas konkrétais artikulacijas aparata
organs un censties to att€lot ar roku kustibam. Tada veida bérns attista tiSo un
netiSo uzmanibu. Bionergoplastikas vingrindjumi palidz bérnam koncentrét
uzmanibu (netieSi tren€jot koncentréSanas sp€jas) un ilgstoSak izpildit
artikulacijas  vingrinajumus. Lidz ar to, gan artikulacijas aparata
vingrinajumiem, gan bioenergoplastikas elementiem ir konkréta seciba. TieSi
tapeéc bioenergoplastikas izmantoS§anai ir nepiecieSams parzinat tas izmantoSanas
apguves posmus: diagnostic€joSo, sagatavoSanas, praktiskas darbibas,
nosléguma (Tishkova, 2018).

Izanalizéjot zinatnisko literatiru par bioenergoplastikas elementu
pielietoSanu artikulacijas aparata kustibu attistiSanai, 4-5 gadus veciem bérniem
ar VSNA II Itmeni, tika izdariti secinajumi:

1) metodiskais materials artikulacijas vingrinajumu apguvei ir javeido

tads, lai beérnos tas raisitu interesi un personiskas piederibas izjiitu,

2) ieklaujot metodiskaja materiala bioenergoplastikas vingrinajumus
jaievero to apguves posmi;

3) pielietojot metodisko materialu, jaievéro sist€émiskuma, péctecibas,
kopveseluma un humanpedagogijas principi.

Metodologija
Methodology

Izstradatais metodiskais materials artikulacijas vingrinajumu apguvei
4-5 gadus veciem bérniem ar valodas sist€mas nepietickamu attistibu paredz to,
ka Dbionergoplastikas elementu apguves posms ilgst vismaz 16 nedglas.
NepiecieSamibas gadijuma, katru posmu var pagarinat. Svarigi ir, lai beérns
pilniba apgiist katra posmu uzdevumus, pirms tiek uzsakta nakos$a posma
apguve. Ja kads no posmiem tiek izlaists, §T metode nesniedz vélamos rezultatus,
bet tikai sarezg1 macibu procesu.
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Izstradataja metodiskaja materiala ir ieklauta vingringjumu un rotalu
sist€ma, kura ietilpst:

e darba posmu planojums artikulacijas vingringjumu apguvei,

izmantojot bioenergoplastiku 4-5 gadus veciem b&rniem ar VSNA 11
Itmeni,

e artikulacijas vingrinajumu ilustrativais apkopojums,

e Dbioenergoplastikas elementu ilustrativais apkopojums;

e logopéda un bérnu, kopigi, veidotie stasti ar bioenergoplastikas

elementiem;

e nodarbibu konspekti artikulacijas vingrinajumu apguvei, izmantojot

bioenergoplastiku.

Kompetencu pieejas balstita macibu procesa nozimiga ir cieSa sadarbiba
starp vecakiem, skolotajiem un bérnu. Svarigi ir arT runas un valodas korekcijas
procesa savstarpgji sadarboties logopédam — b&rnam — vecakiem tikstu izprastas
katra bérna individualas vajadzibas, stipras un vajas puses runas un valodas
attistiba, lai vecaki sp&tu atbalstit b&rnu un nostiprinat apgiito logopédiskajas
nodarbibas majas. Vecaku un beérnu kopsadarbiba tika ieklauta izstradata
metodiska materiala vingrinajumu un rotalu sistéma, dodot uzdevumus kopa ar
bérnu uzzimét nelielus att€lus, kuri p&c tam tiek izmantoti artikulacijas
vingrinagjumu izpildes procesa. (Visi vecaki sniedza atlaujas, ka vinu zimétie
darbi tiks izmantoti turpmakaja logopédiskaja darba). Vecaku zimétie atteli
kalpo ka artikulacijas vingrinajumu kartites, kuras tiek izmantotas ka pamats
bioenergoplastikas vingrinajumu izpildé. Lai bérniem vieglak biitu iegaumét
artikulacijas vingrinajumus, nodarbiba tiek izmantota vizualizéSana jeb zimétie
att€li un fotografctie bionergoplastikas vingrinajumi. No Siem att€liem bérni
veido parus, veido stastus un atstasta logop&da lasitos stastus. lzmantojot
bioenergoplastiku, visos artikulacijas vingrinajumu apguves posmos, vecakiem
tiek sniegti ieteikumi, ka majas kopa ar b&rnu var nostiprinat nodarbiba apgito.

Rezultati
Results

Petfjums tika veikts Y pirmsskolas izglitibas iestade un taja tika iesaistiti
seSi 4-5 gadus veci bérni ar VSNA traucgjumiem, vinu vecaki un Cetri grupas
nodarbinatie pirmsskolas skolotaji. Pétijums tika veikts no 2019. gada junija lidz
2020. gada maijam.

Balstoties uz padzilinatajiem izpé&tes rezultatiem, tika secinats, ka visiem
pétijuma iesaistitajiem 4-5 gadus veciem b&rniem ir VSNA 2. limenis (Skatit
1. att€lu).
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Fonematiskas
uztveres
nepietiekamiba

Vaji attistits
Nepietiekams artikulacijas

vardu krajums aparats — vaja
méle un lupas

Bérni ar
VSNA
Il limeni (6)

Slikti izpilda Fongtiska zina
artikularas daudz skanu,
kustibas nav kroplojumu,

precizitates JaL_Jksagu un
alzstasanu

Samera vajas
roku kustibas un
darba precizitate

1.attéls. Konstatetie traucejumi petijuma ieklautajiem bérniem ar VSNA
Figure 1 Identified disorders of the children with IDLS included in research

Lai noskaidrotu skanu izrunas trauc&jumu aspektus, primari tika pétits
periférais artikulacijas aparats un sikas pirkstu motorika. Raksturojot perifero
artikulacijas aparatu un siko pirkstu motoriku, tika nemti véra sekojo$i organi:
lupas, Zokli, mele, mikstas auksl€jas, mimikas muskulatira, pirkstu sika
motorika. Parbaudes laika b&rniem tika ltgts katra posma veikt 3 vingrinajumus
un atbilstosSi to izpildes precizitatei, tika noteikts attistibas limenis. Ja tika
precizi izpilditi 2-3 vingrinajumi - labi attistita, ja precizi tika izpilditi
2 vingrinajumi - vaji attistita, ja precizi tika izpildits 1 vingrinajums - slikti
attistita. [egutie dati par bernu ar VSNA II attistibas [imeni periféra artikulacijas
aparata un sikas pirkstu motorikas attistibu atspoguloti 2.attela.

Ka redzams dotaja attela, berniem ir vaji attistits periferais artikulacijas
aparats. Viszemakie raditaji tiek uzraditi vingrinajumos lipam, mélei un zoklu
kustigumam.

Lai bérnus ieinteres€tu, iesaistitu uzdevumu planoSana, izv€l€ un izpildg,
bérniem tika piedavats darboties pie “runajosas sienas”, Kur bija iesp&jas attelot
savas izjutas un izradit prasmes. Logopédiska izp€te norisinajas sekojosa veida:

1. SasveicinaSanas ar att€lu palidzibu;

2. Darba izv€les iesp&ja- darbs ar smilSu lampu vai pie galda;

3. SmilSu lampas sagatavosana darbam (juras imité€Sana uz smilSu

lampas);

4. Darbs ar smilSu lampu — nosaukt redzamos objektus (6 kastes)
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5. Uzdevumu precizéSana - katra kast€ ir puzles gabalins, kas tiek
sanemts par uzdevuma izpildi. Beigas tiek izveidota karte;

6. Tiek demonstréta “Logopédisko rundjoso sienu”. B&rna uzdevums ir
uzrakstit savu vardu un klat piezimé€t emociju sejinu, kas atspogulo
pasreizg€jas emocijas;

7. AtvadiSanas.

35
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<t A Rt e ff
0
A B C D E F
W Lipas m Zokli Méle
Mikstas auksléjas B Mimikas muskulatiira ® Pirkstu sikd motorika

2.attéls. Bernu perifera artikulacijas aparata un sikas pirkstu motorikas attistibas limenis
pétijuma sakuma
Figure 2 Level of development of children's peripheral articulation apparatus and fine
finger motor skills at the beginning of research

Petjuma laika artikulacijas vingrindjumu apguvei tika izmantoti
bioenergoplastikas elementi, atbilstosi darba posmu planojumam, tika izmantoti
bérnu - vecaku fotografétie un zimétie att€li, berni sniedza péc nodarbibas
atgriezenisko saiti pie runajosas sienas.

Atkartotas periféra artikulacijas aparata un sikas pirkstu motorikas izpetes
laika nevienam bérnam netika konstatéti viszemakie raditaji. Izp&te tika veikta
pec sakotngja principa - katra posma 3 vingrinajumu izpilde. Iegitie dati
apkopoti 3.attela.
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3.atteéls. Perifera artikulacijas aparata organu kustigums un pirkstu smalkas un visparejas

motorikas atfistibas limenis pétijuma beigas

Figure 3 Mobility of peripheral articulation apparatus and the level of development of

fingers’ fine and general motor skills at the end of research

legiitie rezultati liecina par metodiska materiala pielietoSanas

efektivitati,bérniem ir uzlabojusies vispar€ja motorika, kustibas ir kluvusSas,
plastiskakas un precizakas, vingrindjumu laika méles kustibas ir kluvusas
precizakas, noteiktakas, bérns spg parslégties no vienas kustibas uz otru,
artikulacijas vingrinajumu izpilde vairs nesagada tik lielas griitibas.
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Secinajumi
Conclusions

Artikulacijas  vingrindgjumu apguve ar bioenergoplastikas elementu
palidzibu sekmé koncentréSanas sp€ju uzlaboSanos un uzmanibas
attistiSanu, beérnu artikulacijas aparatu organu kustibas ir precizakas un
pardomatakas.

Autores izstradata metodiska materiala pielietojums ir uzradijis pozitivu
dinamiku artikulacijas vingrinajumu apguvé 4-5 gadus veciem b€ rniem ar
valodas sistémas nepietiekamu attistibu.

Bérnu un vecaku iesaiste metodiska materiala izstradé motivé b&rnu, rosina
lielaku ieinteresétibu darboties.

Metodisko materialu iesp&jams papildinat ar jauniem beérnu veidotiem
stastiem, bérnu apgiitiem ritmiskiem elementiem, kas lauj ta izmantoSanu
individualizgt.
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Summary

There is a raising debate about the inability of children with language signaling
disabilities to learn to read and write using conventional methods. It is emphasized that
special materials and speech therapists are needed to work with these children (Orska,
Olutnika, 2008)

The study of the literature summarized the finding of various authors about the
development of 4-5 year old children with insufficient development of the system of
language, the importance of articulation gymnastics in the process of sound formation.
It has analyzed hoe the use of bioenergoplastic elements helped to learn articulation
gymnastics.

During the research, criteria were developed to determine the accuracy of
articulation movements. The development of the motoric skills of 4-5 year old children
with insufficient development of system of language was researched.

A plan of work stages for learning articulation gymnastics using
bioenergoplastic, an illustrative collection of articulation gymnastic cards, an
illustrative collection of elements of bioenergoplasty, a collection of stories made by
children using articulation gymnastics cards and summaries of speech therapy lessons
was created.

In the final stage of the research, the peripheral articulation device and fine finger
motoric skills were repeatedly studied. The results were compared and analyzed. The
aim of the research was to test whether the use of the proposed methodological
material for the acquisition of articulation gymnastics using bioenergoplasty will show
a positive Dynamics in the acquisition of articulation gymnastics of 4-5 year old
children with VSNAA Il development level. Thanks to the use of bioenergoplastic
elements in children, not only the accuracy of articulation apparatus movements
improved, but also a positive attitude towards speech therapy classes. Children are
happy to perform articulation gymnastics, look after the movements of the organs of
their articular apparatus, analyze them and make a transfer to bioenergoplasty
gymnastics.
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IZGLITIBAS IESTADES VADITAJA VADiBVAS STILA
NOZIME IESTADES MERKU SASNIEGSANAI

The Impact of the Education Establishment Leader Management
Style on the Reaching Goals of the Education Institution

Irita Skaistkalne-Virka
Rezekne Academy of Technologies, Latvia

llga Prudnikova
Rezekne Academy of Technologies, Latvia

Abstract. The purpose of the research is to investigate the management style of education
establishment and its role in attaining education goals. Both theoretical and empirical
research methods were used in this study. The study is based on research activities. During the
study, questionnaire and test methods were applied. Questionnaire “The required knowledge,
skills and personal qualities for the head of the education establishment™ (Skaistkalne-Virka,
2004) in this study shows what kind of knowledge, skills and personal qualities are needed for
the head of the educational establishment to possess in order to achieve the goals. Test “The
head of education establishment, orientation to task or relationship with people” (Pfeiffer &
Jones, 1974) as an instrument has been used to explain the head of education establishment,
orientation to task or relationship with people. The test revealed the type of orientation for
each of educational establishment. In conclusion: that head of educational establishment, who
is orientated towards the relationship with people, has democratic management style, but who
Is task-orientated possesses authoritative management style.

Keywords: education establishment, knowledge, leader, management style, personal quality,
skill knowledge.

levads
Introduction

Misdienu mainigajos dzives apstaklos, arvien lielaku lomu izglitibas
iestades darba organizacija, planoSana un vadiSana iepem izglitibas iestades
vaditajs. Nacionalais attistibas plans 2021.-2027. gadam (NAP2027, 2020), kas
nosaka valsts attistibas strat€giskos mérkus lidz 2027. gadam, iezZim& nozaru
politiku virzienus un galvenas reformas un prasa ari jaunu un misdienigu pieeju
izglitibas iestades darba vadiSana un organiz€Sana. Izglitibas iestades vadiSana
nav vienkarSs process, Un tas vaditajam jabiit zinoSam daudzas jomas, lai stenotu
visus izglitibas iestadei izvirzitos mérkus.

Politikas mérkis ir gudras, efektivas un atvertas parvaldibas istenoSana visos
publiskas parvaldes procesos, izmantojot jaunas metodes un digitalas iesp&jas un
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ka galveno 1zvirzot cilvéka vajadzibas un valsts proaktivu ricibu (Valsts parvaldes
attistibas pamatnostadnes 2021.-2027. gadam, 2020).

Katram vadamas institiicijas vaditajam ir nepiecieSama perspektivas izjiita,
vizija, lai izvirzitu tuvakus un talakus merkus un planotu darbus, lai to sasniegtu.
Vaditaja darbiba organiz€jama ta, lai varétu panakt, ka cilveki, kurus vini vada,
biitu motivéeti stradat pec iesp&jas labak un kopigi Tstenotu izvirzitos mérkus. Lali
cilveki justu motivaciju stradat, tos nepiecieSams atraisit, lai raditu tadu
atmosferu, kura vini varétu just cilvécisku atbalstu. Tomeér viens no vaditaju darba
uzdevumiem ir ar1 kontrolet savu padoto darbu.

Vadama sistéma jabiit vismaz divam apaks$sisttmam — vadoSa sist€ma
(vadisanas subjekts) un vadama sistéma (vadiSanas objekts). Sistémas vadiSana
notiek izstradajot un, realiz&jot vadibas Iémumu, lai to veiktu vadosajai sisteémai
nepiecieSsama informacija par to, kas notiek vadamaja sistema (Inne, Gailite,
Lise & Zids, 1996).

VadiSanas hierarhija ir loti svarigi apzinaties, ka més sadarbojamies sistema
cilveks — cilveks, ka més izturamies viens pret otru. Skolas direktoram svarigi ir
apjaust, ka vin$ izturas pret saviem padotajiem, tapec, visai svarigi izzinat, ka
strada vaditajs un kads vadibas stils ir nepiecieSams, lai vadama institiicija
stradatu efektivi.

Analizgjot zinatniski p&tniecisko literatiiru, var secinat, ka izglitibas iestades
vaditaja vadibas stilam ir ievérojama nozime un ta liela mera nosaka skolas darba
atmosferu, skolotaju darba prieku un atdevi darbam. Veiktie p&tijumi liecina, ka
skolotajiem vinu darba prieku sagada vadibas humana un saprotosa atticksme pret
vinu darbu. Turpretim, ka negativais faktors ir miné€ts skolas vadibas nepilnibas
vinu darba (Hillman, Nicholson, & Shropshire, 2008; Kreiner, Hollenshe &
Sheep, 2006; Inne u.c., 1996; Prudnikova & Prudnikovs, 2020; Prudnikova &
Prudnikovs, 2020).

Petijuma merkis ir analizet izglitibas iestades vaditaja vadibas stilu un ta
nozimi izglitibas mérku sasniegSana.

Petijuma meérka sasniegSanai apzinatas un analiz&tas teorétiskas nostadnes
par izglitibas iestades vaditaja vadibas stilu, lidera lomu un darbibu grupa.
Izmantotas kvantitativas un Kkvalitativas pé&tniecibas metodes un sekojosi
instrumenti: anketa “Vaditajam nepiecieSamas zinasanas, prasmes un iemanas, un
personigas 1paSibas” (Skaistkalne-Virka, 2004), tests “Vaditaja orientacija uz
veicamo darba uzdevumu vai attiecibam ar cilveékiem” (Pfeiffer & Jones, 1974).
P&tnieciba iegiitie rezultati ir apstradati izmantojot Microsoft Excel 2010 datu
apstrades programmu.
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Teoretiskas literatiiras analize
Theoretical analysis of literature

Jedzieni vaditajs un lideris Rietumu vadibas zinatnes literatiira tiek lietoti ka
sinontmi (Dubk&vics, 2011). Petijumu rezultati norada, ka vaditajs ir tas, kas veic
gan ar vadiSanu, gan ar Iideribu saistitas funkcijas (Alimo-Metcalfe& Alban-
Metcalfe, 2002; Prudnikova & Prudnikovs, 2020; Prudnikova & Prudnikovs,
2020 u.c.).

Pedagogijas terminu skaidrojosaja vardnica jédziens ,, lideris” ir skaidrots
ka — individs, kas garigi iedvesmojot, aizraujot organiz€ un vada grupas
(komandas) darbibu, kas regulé savstarp€jas attiecibas grupa (komanda). Savukart
jédziens ,, vaditajs ” ir skaidrots ka cilveks, kas organizé un vada kadu, kolektiva
vai iestades darbu u.c. un ir atbildigs par attieciga procesa norisi un sekam
(Pedagogijas terminu skaidrojosa vardnica, 2000). Vairaki pétnieki akcente, ka
vaditdja un lidera funkcijas viena otru papildina un praksé biezi parklajas
(Morrison,1998; Borkowski &Rosak-Szyrocka, 2011).

Lielaka dala autoru ir vienispratis, ka Iideris ir cilveks, kur§ ietekmé citus
parliecinot, nevis piespiezot (Hillman, Nicholson, & Shropshire, 2008; Kreiner,
Hollensbe & Sheep, 2006; Renge, 1999).

Analizgjot vadibas zinatnes teorijas, var secinat, ka Iideris jeb vaditajs ir
persona, kura ar savu ricibu sp€j ietekmét vadama kolektiva darbu. Zinot to, ka
vadiSana ir process, kas tiek vadits noteikta virziena skaidrs, ir tas, ka, lai
sasniegtu izvirzito kopigo mérki, procesa ir aktivi japiedalas visam darba
kolektivam, tomer nedrikst aizmirst, ka tik un ta vaditajs Saja procesa piedalas ka
padomdevéjs. Katram komandas loceklim ir jajiit, ka uz savu vaditaju var
palauties, Iidz ar to neapSaubami ir tas, ka vaditajam kolektiva acTs ir jaiemanto
personiska autoritate, kas nodroSinas to, ka vaditajs iemantos cienu savu padoto
acis, 11dz ar to darba kolektivs vina darbibu un ricibu respektés. VadiSana ir
darbibu kopums, kas ietver planoSanu, l@mumu pienemSanu, organizéSanu,
vadiSanu un kontroleéSanu. Tas realizeéSanai tiek izmantoti organizacijas cilveku,
finansialie, fiziskie un informacijas resursi (Alimo-Metcalfe& Alban-Metcalfe,
2002; Ruperte, 2010).

Veiksmigas vadibas pamata ir darbs komanda vai darbs grupa. Komandas
vai darba grupas izveidé svarigakais nav cilvéku skaits, bet gan komandas
modelis — ka komandas locekli veic savus uzdevumus. Lai veidotos komanda,
vajag darboties mérktiecigi, veikt uztic€tos pienakumus, palauties uz saviem
komandas dalibniekiem (Smite, 2006).

Tomér, kur $aja komandas darba paliek vaditajs un ka vaditaja darba stils
ietekmé komandas darbu un produktivitati? Sie jautajumi jau izsens ir
nodarbinajusi daudzu pétnieku pratus. V. Krigers (2003) ir noteicis atskiribas
starp grupu un komandu (skat. 1. tabulu).
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1. tabula. AtSkiribas starp grupu un komandu
Table 1 Differences between a group and a team

Pazimes Grupa Komanda
Intereses Katram ir savas personigas intereses | Visas komandas loceklus vieno
kopigs uzdevumus.
Merki Merki katram ir atSkirigi Visiem kopigs mérkis.
Prioritates Piederiba pie grupas ir pakartota. Galvena prioritate ir kopigs
uzdevums.
Organizacija | Organizacija ir nesaistosa. Ta ir Ir stingra, saistosa darba
briva. organizacija
Motivacija Ir ar&ja motivacija (ta jadara). Ir iek§€ja motivacija (es ta velos).
Konkurence | Grupas dalibnieki savstarpgji Konkurence vérsta uz aru.
konkure.
Komunikacija | Savstarpgja komunikacija ir dal&ji Ir aktuala savstarp€ja informacijas
atverta. un atsauksmju apmaina
Kurs kuram Neliela savstarpgja uzticiba un Raksturiga savstarp&ja uzticéSanas
uzticas? paklauSanas grupai. un liela palausanas uz komandu.

Avots: Krigers, 2003

Analizgjot tabula apkopoto informaciju, var secinat, ka komandas darbs biis
efektivaks neka grupas darbs, lidz ar to stradajot komanda darbs bis daudz
mérktiecigaks.

Kada tad ir vaditaja funkcija komanda vai grupa? Izglitibas iestades
vaditajs — ta ir sociala loma. Lai spetu pielagoties vides izmainam, izglitibas
iestades vaditajam nepiecieSamas papildinat savas zinasanas, pilnveidot prasmes
dazadas nozar€s, pieméram, pedagogiskaja vadiba, ekonomika, stratégiskaja
vadiSana u.c., attistit Iideribas sp&jas (Avolio & Luthans, 2006). Lai gan ari
vadibas (administrativo) funkciju uzskaitijumi ir daudzveidigi, ka galvenas
parasti tieck min&tas: planosana, organizéSana, koordingSana, kontrole un
verteSana. Lai visu iepriek§ minéto vaditajs efektivi var€tu izpildit, vinam ir
pieskirtas varas pilnvaras, tatad vaditdjam ir tiesibas: vadit, noteikt, paklaut.
Zinatniskas literatiras analize liecina, ka izglitibas iestades vaditaja
kompetencém ir licla nozime skolas atmosféras radiSana, kas skolotdjos rada
darba prieku un pozitivas emocijas, kas savukart palidz sasniegt augstakus darba
rezultatus. Katrs cilvéks dzivo noteikta sociala vide, kas vinu ar1 ietekmé, radot
vina vai nu pozitivas vai ari pavisam pret€ji — negativas emocijas. NeapSaubami,
ka skola ir ta sociala vide, kura attistas ne tikai skoléna personiba, bet ar1 skolotaja.
Stir taiestade, kura ikvienam vajadzétu sanemt visu labako, ne tikai akademiskaja
konteksta, bet arT emocionalaja. Biezi vien ir ta, ka §T emocionala loma nostajas
pirmaja vieta un tai tiek pakartotas visas parejas (Adizes, 2004; Inne u.c., 1996).
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Ta ka vadibas stilu efektivitates jautajumi ir sarezgiti, ta sakara ir veikti
daudzi pétijumi un katrs no tiem atklaj ko TpaSu un butisku, tomeér seSdesmito gadu
mekl&umi un pétijumi atklajusi, ka ir tris vadibas stili, kas saglabajusSies ar1 lidz
miisdienam un ir plasi pazistami:

e  autoritarais (direktivais);

e liberalais (konsultativais);

e  demokratiskais (kolegialais) (Smite, 2006).

Efektivs vaditajs ir cilvéks, kurs var pielagot savu vadibas stilu, reag€jot uz
dazadiem faktoriem, vienlaikus koncentréjoties uz mérku sekmigu sasniegSanu.

Analizgjot zinatnisko literatiru (Praude, 2012; Smite, 2006; Dubkévics,
2011; Alimo — Metcalfe & Alban — Metcalfe, 2002), butiski ir noskaidrot, ar ko
tad katrs no vadibas stiliem ir nozimigs un kada ir ta ietekme uz izglitibas iestades
darba efektivitati, un kadas ir katra vadibas stila pozitivas un negativas iezimes.

Autoritarajam jeb direktivajam vadibas stilam raksturigakas iezimes ir:

e  Visavara pieder vaditajam,;

e  Vvaditajs ir autoritate — “pats gudrakais”;

e  Visus lémumus pienem vaditajs vienpersoniski;

e  vaditajs nosaka, kas, kada veida, ar kadiem lidzekliem un cik ilga laika

izpildams;

e  citu viedoklus nenem veéra;

e soda tos, kas nepaklaujas.

Autoritativais jeb direktivais vadibas stils skaidri parada, ka darbinieki tiek
uzskatiti par droniem, un tie tiek riipigi uzraudziti, ka tie darbojas skaidri noteiktos
apstaklos. Sada tipa vaditajs uzskata, ka bez $adas stingras uzraudzibas darbinieki
nedarbosies veiksmigi.

Izglitibas iestad€s, kur valda autoritativais vadibas stils ir v€rojama bieza
kadru mainiba, jo darbiniekiem ir briiti stradat nemitigas spriedzes apstaklos, kas
papildus arf ir drauds darbinieku izdegSanas sindromam.

Analizgjot pozitivas un negativas iezimes, var secinat, ka sads vadibas stils
ir vélams struktiiras, kuras ir nepiecieSama operativa riciba, tiilitéja lémumu
pienemsSana vai organizatoriskas krizes laika.

Liberalais vadibas stils jeb konsultativais ir pilnigs pretstats autoritativajam:
vaditajs lidz savas komandas viedokli un domas, nem to véra;
pirms [émuma pienemsanas uzklausa citu sniegto informaciju;

Iejaucas darbiba tikai tad, ja to prasa institiicijas vai paklautie;
biezi vaditajs nav lideris;
Iejaucas komandas darba tikai nepiecieSamibas gadijuma.

Sads vadibas stils vislabak der tadas iestadés, kur vaditdgjam vél nav
pietiekama darba pieredze, vai ari realizéjot kadu projektu, kur vaditajam
(koordinatoram) ir nepiecieSams uzzinat citu komandas dalibnieku viedokli, lai
iegiitais no pargjo pieredzes sniegtu labumu turpmakajam darbam.
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Demokratiskajam jeb kolegialajam vadibas stilam raksturiga:
kopiga [emumu pienemsana;

notiek pedagogu darbs grupas;

tiek organizetas diskusijas;

ir noteikta kartiba iestade;

visi ir informéti par visu.

Demokratiskaja jeb kolegialaja vadibas stila vaditaji un darbinieki ir aktivi
lémumu pienemsanas dalibnieki. Vaditajs ieklausas darbinieku domas, idejas
un viedoklos, lai kopigi sasniegti izvirzitos meérkus.

Analiz&jot visus tris pazistamakos vadibas stilus un saistot ar
nov€rojumiem praktiskaja darba, var secinat, ka katram no tiem ir gan savas
pozitivas, gan ar1 savas negativas tendences, 11dz ar to izcelt kadu vienu, kas ir
vispiemérotakais izglitibas iestades vadiSanal, nav iesp&jams.

Pétijuma organizacija
Research organization

Lai sasniegtu pétijuma izvirzito mérki un noskaidrotu ar kadam prasmém,
iemanam un personigajam 1paSibam jabut apveltitam izglitibas iestades
vaditajam, tika izmantota anketa “Vaditajam nepiecieSamas zinasanas, prasmes
un iemanas, un personigas ipasibas” (Skaistkalne-Virka, 2004). Lai noskaidrotu
izglitibas iestades vaditaja orientaciju, kas veérsta uz uzdevuma izpildi vai
attiecibam ar cilvéku, izmantots tika tests “Vaditaja orientacija uz veicamo
darba uzdevumu vai attiecibam ar cilvékiem” (Pfeiffer & Jones, 1974).

Petijuma tika anketeti dazadu vispar€jas izglitibas iestazu vaditaji, vinu
vietnieki un skolotaji.

Kopuma tika aizpilditas simt trisdesmit septinas anonimas aptaujas
anketas. Visas aptaujas anketas tika aizpilditas pareizi, par nederigam anketam
netika atzita neviena, 11dz ar to rezultatu analizei var€ja izmatot visas aizpilditas
anketas. Anketa sastavéja no tris dalam. Katram no respondentiem bija
jauzraksta piecas, vinaprat, izglitibas iestades vaditdjam nepiecieSamakas
zinasanas, prasmes un iemanas, un personigas pasibas, kas raksturotu labu
vaditaju.

Saskana ar aptaujas anketas iegiitajiem datiem un anketu analizes
metodiku tika noteikts, kadas zinaSanas, prasmes un iemanas un personigas
1paSibas nepiecieSamas labam vaditajam.

Izmantojot testu “Vaditaja orientacija uz veicamo darba uzdevumu vai
attiecibam ar cilvékiem” (Feiffer & Jones, 1974) tika noskaidrota izglitibas
iestades vaditaju orientacija, kas v€sta vai nu uz attiecibam ar cilvékiem, vai uz
darba uzdevumu. Neraugoties uz to, ka tests ir izveidots pagajusa gadsimta
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70. gados, tas ir aktuals arT miisdienas. Ar ST testa palidzibu atra un efektiva
veida iesp&jams noskaidrot vaditaja prioritates.

Tests sastavéja no 35 apgalvojumiem, kas atspoguloja dazadas vaditaja
ricibas formas. Testa rezultati tika analizéti atbilstoSi testa autoru izstradatajai
metodikai un vértibu skalai. Tika izmantota kartas skala ar pieciem rangiem no
viens lidz pieci, lai aptaujas dalibnieki sniegtu savu vértéjumu par katras pazimes
atbilstibu savam raksturam. Veértibu skala anketas analizei bija sekojosa: vienmeér,
biezi, dazreiz, reti, nekad.

Aizpilditas aptaujas anketas, péc pétijjuma iegiito datu apstrades tika
analizetas un izdariti secinajumi.

Pétijuma rezultati
Results

Pétnieciba iegitie rezultati ir apstradati, izmantojot Microsoft Excel 2010
datu apstrades programmu. P&tTjumu rezultati tika analizeti, lai, veicot atkartotu
petijumu, tos varétu salidzinat ar autores (Skaistkalne-Virka, 2004) pétijuma
rezultatiem.

= Respondentu skaits
Vaditajam nepiecieSamas personigas
Paspalaviba Wl 12
Elastigums I 40
Energiskums un entuziasms e 61
Spé&ja uznemties atbildibu IEGEGEGEGEREEEE— 72
Speja sadarboties I 84
Speja uzklaustt I 93

Vaditajam nepiecieSamas prasmes un iemanas

Radusas situacijas izvertéSana I 27
Kritériju izstradasana e 31
Noteikt proiritates GGG 52
Pielietot zinaSanas e 60
Pienemt Iemumus I 87
organizet darbu I 96
Saskarsmes prasme I 104

Vaditajam nepiecieSamas zinasanas

Valsts politika [ 12
Izglitibas polotika ——u 15
Pedagosija un psihologija GGG 36
Vadibzinatne I 52
LikumdoSana e 68

1. attéls. Izglitibas iestades vaditajam nepiecieSamas zinasanas, prasmes un iemanas, un
personigas ipasibas (Skaistkalne — Virka, 2004)
Figure 1 The required knowledge, skills and personal qualities for the head of the
education establishment (Skaistkalne — Virka, 2004)
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Izglitibas iestades vaditajam nepiecieSamo zinaSanu, prasmju un iemanu
un personigo 1pasibu aptaujas anketas rezultati apkopoti 1. attéla.

Aplukojot 1. atteéla apkopoto informaciju, var secinat, ka labam un
prasmigam vaditajam ir jabiit gudram, eruditam un zinoSam dazadas jomas, tam
japiemit sp&jai uzklausit, sadarboties, izradit savu entuziasmu un energiskumu,
pienemt lémumus, noteikt prioritates un rast risinajumu dazadas situacijas. Visi
Sie komponenti kopa veido patiesi labu izglitibas iestades vaditaju, kas spgj
efektivi vadit izglitibas iestadi un kopa ar komandu sasniegt skolas izvirzitos
meérkus.

Testa “Vaditaja orientacija uz veicamo darba uzdevumu vai attiecibam ar
cilvékiem” rezultatu apstrades rezultati apkopoti 2. attéla.

19
18
17
16
15
14
13

Orientacija uz attiecibam Orientacija uz veicamo darba uzdevumu

® Respondentu skaits

2.attéls. Izglitibas iestades vaditaja orientacija uz veicamo darba uzdevumu vai
attiecibam ar cilvekiem (Skaistkalne — Virka, 2004)
Figure 2 The head of education establishment, orientation to task or relationship with
people. (Skaistkalne — Virka, 2004)

Aplikojot testa iegiitos rezultatus, var secinat, ka lielaka dala izglitibas
iestades vaditaju tomer ir orienteti uz attiecibam ar cilvéku, nevis Uz veicamo
darba uzdevumu. P&c Siem rezultatiem varam secinat, ka vaditaju darba un
vadisanas stils mainas lidzi laikam. Tapat iegiitie rezultati liecina arT par to, ka,
ja izglitibas iestades vaditajs vairak ir orientéts uz attiecibam ar cilveku, tad
darba valda patikama, pozitiva gaisotne, darbinieki ir motivéti stradat, ir
apmierinati ar darbu, katru uzticéto darbu veic ar lielu atbildibas sajiitu, jo zina,
ka vinu padaritais darbs tiks novertets, kas neapSaubami cel visas izglitibas
iestades darba kvalitati. Paaugstinoties izglitibas iestades darba kvalitatei,
pieaug ar1 skolas prestizs un konkurétsp¢ja.

Savukart, ja vaditajs vairak ir orient€ts uz veicamo darba uzdevumu un
nepievérS pietiekami daudz veéribas darbiniekiem un neieklausas apkart&jo
viedoklos, tad darba uzdevums no darbinieku puses tiek veikts ,,sakostiem
zobiem”. So grupas dalibnieku starpa valda neuzticé3anas, attiecibas ir loti
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formalas. Tomér jaatzist, ka ar1 Saja gadijuma izglitibas iestad€ ir v€rojami
augsti darba rezultati, tikai darba izpildes pamata ir bailes no vaditaja.

Salidzinot petijuma rezultatus, var secinat, ka izglitibas iestades vaditaja
prasmém un iemanam ir cieSa saistiba ar izglitibas iestades vaditaja vadibas
stilu. Izglitibas iestades vaditajiem, kuriem ir izkoptas vaditajam nepiecieSamas
zinaSanas, prasmes un iemanas, ir vairak versti uz attiecibam ar cilveku, bet tas
nenozim&, ka netieck pieversta nepietickama uzmaniba veicamajam
uzdevumam.

Secinajumi
Conclusion

Analizgjot zinatniski pé&tniecisko literatiru, var secinat, ka izglitibas
iestades vaditaja vadibas stilam ir iev€rojama nozime un ta liela méra nosaka
izglitibas iestades izvirzito mérku sasniegSanu. Katram vadibas stilam ir
ietekme uz izglitibas iestades darba efektivitati un katram vadibas stilam ir
pozitivas un negativas iezimes.

Petijuma rezultati lauj secinat, ka izglitibas iestades vaditaja prasmém un
iemanam ir cieSa saistiba ar izglitibas iestades vaditaja vadibas stilu. Tiem
vaditajiem, kuri ir orient€ti uz attiecibam ar cilvéku, piemit demokratiskais
vadiSanas stils, kas nosaka pozitivu izglitibas iestades mikrovidi. Tiem
vaditajiem, kuri ir orientéti uz veicama darba uzdevumu, piemit autoritativais
vadibas stils, kas liela méra grauj izglitibas iestades pozitivo mikrovidi un starp
grupas locekliem neveidojas labvéligas attiecibas. So grupu loceklu starpa valda
saspringta gaisotne.

Petijjuma rezultati apstiprina to, ka pastav pétnieciski konstat€joSas
kopsakaribas starp izglitibas iestades vaditaja vadibas stilu un ta nozimi
1zglitibas mérku sasniegSana. Liela dala izglitibas iestades vaditaju ir specigas
autoritates, 11dz ar to viniem ir griiti pienemt demokratisko vadibas stilu un
stradat soli soli par par€jiem grupas dalibniekiem, tomé&r nozares politikas
virzienu un galveno reformu rezultata izglitibas iestades vaditajam ir jaspgj
mainities 1idzi konkurences apstakliem, lai izglitibas iestade var sasniegt
1zvirzitos iestades merkus.

Summary

The author chose this topic to conduct a study on what kind of management style
have the head of educational establishment, what kind of knowledge, skills and personal
qualities are needed for them and whether management style to impact education goals
achievement.

The aim of the research is to investigate management style of the education
establishment and its role in attaining education goals.

99



Irita Skaistkalne-Virka et al.

The study is built on research activities and both theoretical and empirical methods
were used. Qualitative and quantitative methods in the form of questionnaires were used
during the study.

Participants of the research: the sample of the study consisted of 137 people.

Summarizing theoretical insights of management style, it can be concluded that,
despite the large number of theories, the most of them dispense three categories -
authoritative/directive management style, liberal/participative management style and
democratic/collegial management style.

Summarizing the theoretical statements on the head of education establishment
operation orientation, it is possible to distinguish two types — task-orientated or
orientated towards relationship with people.

Summing up the theoretical findings on management style of the head of education
establishment and operation orientated, it can be proved, that a person-oriented manager
with a democratic leadership style creates a positive emotional microenvironment which
in turns motivates employees to work more effectively, achieves the previously set goals
of the institution faster.

Head of education establishment, who is focused on the task, possesses an
authoritative management style. People who work in that kind of establishment, do not
communicate with each other, are nervous, work ineffectively because they are afraid
of the employer.

The results of the study confirm that a large part of the heads of the educational
establishment is a powerful authority, which makes it difficult for them to adopt the
democratic leadership style and to work in group, but as a result of the various
educational reforms, the head of the educational establishment must be able to change.
In both cases the educational institution can achieve the institution's goals, only
difference is employees’ work environment- with pleasure or in fear.
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MODEL FOR FAIR TRAVELING OF FAMILIES WITH
CHILDREN AFFECTED BY BEHAVIORAL DISTURBS

Liga Danilane
Rezekne Academy of Technologies, Latvia

Abstract. Often, parents of children with special needs choose not to venture anywhere. They
frequently avoid travels since they are unaware of how to get the accommodations they need
during the journey. On the other hand, companies that offer travel services, especially micro-
companies, don’t know the needs of families with children with special needs.

The research was carried out within the project " Eliminating Social Inclusion™ EIiSE Nr. 2019-
1-LV01-KA204-060427. The principal objective of the EIiSE project is supporting parents of
children with behavioral disturbs realizing an educational parent-training module for “fair
traveling™ in European countries and an educational toolkit.

Accordingly, the primary target group of this project is represented by social educators that
will be trained on how to train parents of children with behavioral disturbs (parent-training).
Keywords: Fair traveling, parents of children with behavioural disturbs, social educator,
special education.

Introduction

The impact of the economic crisis in European countries affects directly and
indirectly vulnerable groups including families of children with special needs.
Negative prejudices weaken the effort of integrating children with behavioral
disturbs preventing them from having equal participation in community life.

Often, parents of children with special needs choose not to venture
anywhere. They frequently avoid travels since they are unaware of how to get the
accommodations they need during the journey. On the other hand, companies that
offer travel services, especially micro-companies, don’t know the needs of
families with children with special needs.

Families with children of disabilities have a much closer interpersonal
dynamic that need to be carefully considered in the context of traveling. When
considering leisure opportunities for children with disabilities, family members
play an important role since the children in general spend more time interacting
with family members than their typically developing peers (Buttimer &
Tierney, 2005)

The article is created within the framework of the Erasmus + Strategic
Partnership program project "Eliminating Social Exclusion” ELNSE Nr. 2019-1-
LV01-KA204-060427.
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The principal objective of the EIiSE project is supporting parents of children
with behavioral disturbs realizing an educational parent-training module for “fair
traveling” in European countries and an educational toolkit.

The Project Consortium is formed of six partners from six different
countries: Latvia — Rezekne Academy of Technologies, Italy - Ecoistituto del
Friuli Venezia Giulia, Poland - Pedagogiczna Im.Janusza Korczaka w Warszawie,
Bulgaria - National Association of Municipal Clerks in Bulgaria, Greece -
Interdisciplinary Network of Special and Intercultural Education INCLUDE, and
Turkey - Saricam Halk Egitimi Merkezi.

Project partners performed the desk research in their countries collecting
various available online and offline sources (such as scientific literature, reports,
statistics, recommendations) checking for their reliability. On the basis of the desk
research results, the fair traveling model for families with children with behavioral
disorders/disturbances has been developed, identifying its most important
dimensions, needs, and issues these families can experience in traveling. 4 parents
having children with behavioral disorders and 3 educators from each project
partner country participated in the focus discussions about fair travelling model.

Project activity for achieve the stated objective

The activities carried out within the project were:

1. Desk research, aimed to collect theoretical references as well as best
practices, constraints, and barriers related to the mobility of people affected by
behavioral disorders/disturbances.

2. Fair traveling model that includes:

—  Travel issues corresponding to the different types of children
disorders/disturbances;

— Needs of families with children affected by behavioral
disorders/disturbances when they travel,

—  Educational supports that can facilitate the travels of these
families.

3. Model discussion involving in each participating countries a panel of
parents and educators.

Accordingly, partner performed the desk research in their countries
collecting various available online and offline sources (such as scientific
literature, reports, statistics, recommendations) checking for their reliability.

The term "behavioral disorders™ is usually understood to mean difficulties in
upbringing and violation of socially accepted norms in human relationships.
These difficulties and norms may depend on each individual person encountering
them. Some consider behavioral disorder as a behavioral disorder and associate it
with aggressive behavior. Little attention is paid to passive activity and depressive
states as behavioral disorders, although they affect one's own life and successful
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integration with others (Bethere D., Lidaka A., Plostniece A., Ponomorjova J.,
Striguna S., 2013).

Behavioral disorders are related to the age of the children:

e childhood-onset CDs (~ 7%) (more common in boys) show more
aggressive behavior, disproportionate delinquency, and persistence as
the child grows.

e  Character remains the same as other options become available as they
grow.

Investigating human behavior and timely detection and prevention of
negative behaviors can be considered essential in any society. This is particularly
important for countries facing socio-economic crises, as is currently the case in
Latvia. In Latvia, the issue of reducing the negative manifestations of behavior is
topical, as they significantly influence the educational attainment of students and
the quality of their upbringing or preparation for life in society.

Currently, researchers in different countries (Bethere, Lidaka, Plostniece,
2013) characterize the causes of negative behavior and classify them by focusing
on the functional manifestations of behavior.

The result of the desk research is a collection of theoretical references as well
as best practices, constraints, and barriers related to the mobility of people
affected by behavioral disturbs.

The Figure 1 shows the scope of behavioral disorders/disturbances.

e Behavior and Sleep- \
wake disorders

e Difficulty falling asleep

e Frequent awakenings at

night

Daytime sleepinee...

(. Behavior and Cognition
o Intellectual disability
e Language delay
[ ]
[ ]

Cognitive
remediation therapy
Language and speech

Apraxia
Attentional
disorders...

Melatonin and beta

\_ therapy blockers Y,
(MAKATON, PECS...) .
Parental guidance
Psychomaotor therapy
Structured environment Dental follow up
(home an school)
Prevention of
4 CBT and Structured constipation analgesics N\
education (ABA
e Behavior and therapy...)’ Case-specific Behavior and other
Environment psychotropic medical condition
e Hyperactivity Parental medication Pain
e Aggression quidance Infection
e Caregiver burden... Wounds

Figure 1 Behavioral disorders/disturbances (Poisson et al., 2015)
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Disabled adult people are active participants society, making a significant
contribution to its development. Medical model instead, it defines disability
through the lens of health, perceiving it as a disease, which is under the control of
doctors and rehabilitation specialists. Among adults disabled people declaring
their stay outside the place of residence, only 30% took part in tourist and leisure
trips, 28% in health care, while most trips concerned visits of relatives and friends.
Due to the type of disease, people with cardiovascular diseases travel most often
(21%), while the least people with mental retardation and mentally ill (15%), as
well as people with hearing impairment (Milewska, 2008).

There are also several key considerations that emerged from informal

interviews with project members, parents of
are presented in below in Table 1.

children with behavioural disturbs

Table 1 A list of subjects that, usually, interact in a travel of families with children affected
by behavioral disturbs (project source)

Travel preparation (e.g. travel agencies)

Travel activity (e.g., transportations,
accommodations, etc.).

Parents of children with disabilities may approach
travel with elevated levels of stress, because
children with disability need more assistance and the
continuous attention of their parents while traveling,
as compared to typically developing children.

Travel activities are linked to external or
circumstantial factors. These factors are
flexible and adaptable for families to
participate?

The travel preparation for a trip varies depending on
the type of disability.

Tourism industry provides relevant and
meaningful services to these families?

Are travel agencies aware of the specific types of
information that the parents of a disabled child are
likely to need?

How families could have access to specific and
meaningful information they need for every
destination?

Are there child-friendly programs and
experiential activities that are oriented
toward that goal adaptive and accessible
sports and recreational activities?
Activities which are modified or
designed to allow children with
disabilities to participate and may thus
attract these families?

Parents need information regarding their destination
-specific kind of food they would need
-specific medicine
-means of transport
-accessibility (e.g. of museums)
-special health institutes
-special therapies

Do service providers have positive
attitudes and suitable communication
skills?

Parents have to know how to prepare their child and
how they will be prepared for the new physical and
social environment of the country they will visit.

Are there specific and aware officers in
every embassy that would inform
families for special services and needs in
the country that the family visits?
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Fair traveling model

Individuals with behavioral disturbances may experience various problems
while traveling. Individuals are stressed during travel, a sudden triggering noise,
traffic and many other travel factors can cause individuals with autism to have
problems. During the journey, he may show temper tantrums, and may display
problem behaviors such as crying crises or similar mood disorders.

On the basis of the desk research results, the fair traveling model for families
with children with behavioral disorders/disturbances has been developed,
identifying its most important dimensions, needs, and issues these families can
experience in traveling.

The model also refers to motivational, cognitive, situational, and
dispositional factors that determine the interaction among subjects involved in
traveling activities.

The primary components of the model are (Figure 2):

e  Transportation
Accommodation
Restaurants
Leisure
Public services

Transportation

Restaurants Accommodation

Public services | Leisure

Figure 2 Traveling components (project source)

Note that families can take advantage of new technologies to access to
services. The relational issues include communication difficulties with:

e Residents: exclusion, due to the distrust and ignorance of the problems
of people with ASD;
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e  Other travelers: exclusion, due to the distrust and ignorance of the
problems of people with ASD;

e  Public services: lack of supportive policies and/or specific services;

e Traveling service providers: lack of interest to create specific services.

The main traveling impact/issues for families with children with ASD are:

changes in routine;

tackling unexpected events;

Finding the appropriate accommodation structures;

Manage the children behavior;

Interacting with normal people;

Crowd,

e new noises and sights.

Planning travel is an action that encompasses all the travel components and
can be affected by traveling relationships. When a family plans travel should
define a strategy to minimize the primary impacts/issues that can occur.

To achieve this goal, it is important to define travel in all its aspects. On this
purpose, can be useful the following travel descriptors: trip origins, trip
destinations, distance, travel time, travel duration, trip purpose, mode for trip and
number of persons.

The Results of Focus Discussions

4 parents having children with behavioral disorders and 3 educators from
each project partner country participated in the focus discussions.

Focus discussions were held in the partner countries with parents with
children with developmental disabilities, their traveling experiences, the problems
they encountered, and educators. 3 basic questions were asked:

1.  What are the main traveling issues?

2. What are the policies of subjects involved in traveling services?

3.  What are the public and volunteers’ support?

Summary of the results of parents’ focus discussions. When reading the
content of the answers, it was concluded that it identifies the following concepts
related to the travelling problems: transport, specifics of the child's special needs,
stress, attitude, infrastructure, lack of conformity of services, need for
support/volunteer.

Parents point out that the biggest problem is that traveling causes stress to
the child due to changing daily routine, habitual environment, and interruption of
the child's education.
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In order to travel, personal transport is being used (..we go on trips but only
with our car; Due to the specificity of my daughter's illness, we try to avoid public
transport. We use it in exceptional cases). The choice is determined by the
following:

1) Child's special needs, such as

a) Specific behavior;
b) Incontinence;
c) Need for special equipment.

2) Lack of conformity of public transport.

3) The attitude of surrounding people is often negative, despite
conversations about an inclusive society for years: others do not
understand the behavior of a child with special needs.

Summary of the results of educators’ focus discussions. When reading the
content of the answers, it was concluded that it identifies the following concepts
related to the travelling problems: specifics of the child's special needs, stress,
attitude, infrastructure, lack of conformity of services, parents' readiness to travel,
and need for improvement in various fields.

Just like parents, educators emphasize that traveling is influenced by a child's
special needs, his/her behavior while traveling.

Educators' responses also highlight the negative attitudes of surrounding
people (The vast majority of people in the community are insensitive to people
with special needs. (..)The negative behaviors and reactions people show towards
individuals with autism are the biggest problems faced by families with children
with autism (...)When children react differently, the attitude of people and their
attitudes towards them is extremely disturbing for families) and lack of conformity
of available travel services to meet the traveling needs of children with special
needs and their parents, even denial to provide the services.

In the focus discussions, educator focuses on the following:

1) inadequate public education about children with special needs and the

need to improve it;

2) the need to improve the services provided by developing infrastructure,
improving the service providers' competence in dealing with children
with special needs, and engaging volunteers.

Both parents and educators focus on the child's special needs, attitudes of
surrounding people, and conformity of the services available. However, educators
pay a lot of attention also on the readiness of parents themselves to travel with
their child with special needs. Educators emphasize that parents are often not
ready to travel and avoid traveling (Families with children affected by ASD
generally avoid travelling and they are afraid of their children's unpredictable
behaviors). Traveling creates extra stress not only for a child but also for parents,
but it can be reduced if parents are well prepared for the trip (There is a chance

108



Liga Danilane

for them to get excited.. but this depends on the attitude and the proper
preparation that the parents will make for the child to feel safe). This highlights
the need to educate not only the public and service providers, but also parents.

Conclusions

The desk research showed that, in the partner countries, there are the same
issues for these families. They are changes in routine; tackling unexpected events;
finding the appropriate accommodation structures and manage the children
behavior.

Parents having children with behavioral disorders face a variety of traveling-
related problems such as attitude of other people, transportation problems, lack of
conformity of services and others. These results in stress for both parents and a
child, and his/her behavior can become unpredictable. Traveling opportunities are
also determined by the child's specific special needs.

It is important to understand how to help parents, other people involved in
the trip, and travel service providers in order to have a positive outcome for all.

One of such options is education. Educational activities must be first and
foremost aimed at educating society as a whole, because the attitude of
surrounding people is often negative, despite conversations about an inclusive
society for years: others do not understand the behavior of a child with special
needs.

In an inclusive society, everyone should have the same rights, including the
rights to leisure and travel. There are cases where parents having children with
special needs, for whatever reason, provoke this situation. This may be due to
their stress and their own inadequate preparation for the trip, and more
importantly - inadequate preparation of their child with special needs. Changes in
usual environment and daily rhythm cause anxiety, stress, and as a result the
child's behavior becomes unpredictable.

Parents' education is needed to help them to plan their trip, choose
appropriate accommodations, transportation, attractions, etc., prepare themselves
for the trip psychologically, and prepare a child for it. Surrounding people are not
always able to understand the situation, they have to be communicated with and,
if necessary, asked for help, indicating what kind of help is needed. Parents'
unpreparedness and stress can hinder successful communication and deepen the
problem.

It is necessary to educate travel service providers as well: how to plan a route
and time if there are parents with children with behavior disorders in the group,
and how to support parents in problem situations. Before traveling, parents may
also need to fill out a detailed information sheet about their child, indicating very
specific needs, such as the time to visit the toilet and have lunch.
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Abstract. The Program ““Educational and pedagogical paradigm shift in theory and practice™
is implemented in Applied Research Implementation of Transformative Digital Learning in the
Doctoral Study Program ““Pedagogy’ in Latvia (DocTDLL). This program is developed in
cooperation with University of Ontario, Institute of Technology, Canada (EILAB) which is
appropriate for implementation in higher education of Latvia and help to develop theoretical
basis and practices of tertiary pedagogy. Transformative Digital Learning (TDL) transforms
higher educational practices from: authoritarian instruction to democratized learning,
individualistic learning to socially distributed and tool-mediated, knowledge building, a
mechanism of the status quo to a catalyst for social progress, offer a truly novel approach to
the theory of teaching and education, introduce new methodology and practical techniques to
learners of all ages. The discourse changes concepts of education because technologies change
the learner, ‘what & how’ of this process, democratizes learning, communication, cooperation,
interpersonal relationships and emphasizes the presence of moral values in education
(Mykhailenko, Blayone, Zogla & Lubkina, 2019); Zogla, Prudnikova & Mykhailenko,2019;
Zogla, Usc¢a, & Kijasko,2019).

The purpose of the article is to analyse main results of approbation for the Program
“Educational and pedagogical paradigm shift in theory and practice” for further investigation
by the above mentioned project.

Keywords: educational and pedagogical paradigm, educators, higher education,
transformative digital learning.
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Introduction

Pedagogiska paradigma ir filozofiska izpratne par pedagogisko procesu
un ta produktivitati un ta balstas uz noteiktu pieeju un teoriju, aptver konkrétas
vertibas, mérkus un lidzeklus to sasniegSanai, pauZz skolotaja vai zinatnicka
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izpratni par pedagogiska procesa komponentu savstarp&jo sakaribu raksturu”
(Zogla, 2001b).

Digitalo tehnologiju laikmeta pedagogija parveidojas no tehnologiju
izmanto$anas vadiSanas uz jaunas iesp&jas adaptéjosu pedagogiju. Transformativa
macisanas nozim& apzinatas parmainas un attistibu. Veicot uzdevumus,
analiz€jot, students secina, kads ir vina zinaSanu limenis un kadas zinaSanas,
prasmes vinam vél nepieciesamas (Zogla et al., 2019; Mykhailenko et al., 2019).
TransforméSanas un transformeéSanas procesa svarigi ir apzinat, kas ir jasaglaba
un kas transforméjas digitalo tehnologiju ietekmé, kas mainas datora un cilvéka
mijiedarbiba. Aktuali klist jautajumi: kadi pedagogiski modeli lauj izglitojamiem
parvaldit savu maciSanos, ka integrejami esoSie modeli vai programmas un
atvertie izglitojoSie resursi interneta biblioteka, ka izglitojamie mainas un var
palidzét pedagogiem atklat labako pedagogisko modeli.

Latvijas Zinatnes padomes fundamentalo un lietiSko pétijjumu projekta
“Transformativas digitalas maciSanas ievieSana pedagogijas zinatnes doktora
programma Latvija” (DocTDLL) 1zp-2018/2-0180 merka sasniegSanai tiek
istenota profesionalas pilnveides programma “Izglitibas un pedagogisko
paradigmu maina teorija un praksg€”, lai veicinatu doktorantu, magistrantu un
docétaju izpratni par izglitibas un pedagogisko paradigmu biitibu, mainu un
attiecigajam izmainam izglitibas sisttma un pedagogiskaja procesa ar
transformativas digitalas maciSanas dominanti: teor€tiskas nostadnes un to
Izmanto$ana p&tijumos un praksg, lai pilnveidotu docétaju un doktorantu gatavibu
stradat e-platforma, organiz€jot studiju procesu doktora/ magistra studijas,
piedavajot studentiem iesp€jas macities attalinati digitala vide, ka arf lai turpinatu
parbaudit tehniskas bazes un programmas funkcionésanu.

Profesionalas pilnveides programmas mérkis ir piedavat tas dalibniekiem
iespeju apzinat teorétiskas nostadnes, pilnveidot domasanu un izpratibu par
izglitibas ieguves procesa parveidosanu digitalo tehnologiju laikmeta, diskusiju
grupas apspriest aktualakos jautajumus, izmantojot Covid-19 izaicinato pareju uz
macibam tieSsaite.

Projekta aktivitates
Activities of the project

Profesionalas kompetences pilnveides programma. Programma tika
stenota N0 2020.gada 24. aprila lidz 2. junijam DocTDLL ietvaros, ta tika istenota
sadarbiba ar Ontario universitati, Kanada EILAB. Programmas apguve notika
Skype sesijas un RTA video web auditorija, nodroSinot materialu pieejamibu un
sekméjot programmas apguvi transformativas digitalas maciSanas procesa.
Diskusijas Skype sesijas bija orient&tas uz dalibnieku iesp&ju aprobé&t savu prasmi
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diskutét talmacibas reZima, stradat grupas, izmantojot pilnveidotas Skype
sist€mas iespégjas.

Dalibnieku aktivitate apliecindja vinu zinaSanas un kompetentu izpratni par
izglitibas un pedagogisko paradigmu mainu transformativas digitalas macisanas
ievieSana, teorétiskajam nostadn€m un iespgjam efektivi izmantot e-vidi
akadémiskaja un pétnieciskaja darba, kompetenci analizet, sintez€t un izvertet
paradigmu butibu un to mainas transformacijas izglitibas sisttma un
pedagogiskaja procesa, pastiprinot digitalas macisanas pieredze akadémiska un
pétnieciska darba pilnveidei — ta analizei un iesp&jamo digitala macibu procesa
organizéSanas problému risinasanai paradigmu mainas apstaklos, kompetentu
jauniegiito zinaSanu un prasmju izmantoSanas principus paradigmu mainas
realiz€8ana, nostiprinot transformativas digitalas maciSanas organizatorisko
pieredzi, doktorantu/magistrantu iesaistiSanos komandu darba ar docgtajiem
digitalas maciSanas prioritaSu izmantoSanai un uz studenta maciSanos centréta
pedagogiska procesa nostiprinasanai, komunikativo kompetenci, jaukta tipa
studiju procesa aprob&jot komandu darba prioritates klatien€ un digitalaja vidg;
nostiprinat komunikativo kompetenci, komunicgjot par paradigmu mainas teoriju
un ievieSanu praks€, nostiprinot transformativas digitalas maciSanas prioritates,
ka arT transforme&Sana eso$a macibu jaukta formata novertéSanu.

Apkopojot atsauksmes par Siem kursiem, to tematiku, materialiem,
organizaciju, formatu, norisi, ko un ka transforméja tieSsaistes macibas u.c. SVID
analizes forma var secinat, ka dalibnieku skatijuma kursu stipras puses ir
sekojosas:

e  pieverSanas Sobrid aktualam jautajumam, kas saistits ne tikai ar Covid
izraistto arkartas situaciju, bet ar 21.gadsimta aktualitatém pedagogija
kopuma;

e espgja diskutét ar kolégiem no dazadam Latvijas izglitibas
institiicijam — ta bija vislielaka pievienota veértiba dzirdet dazadus
viedoklus un pieredzes;

e  plass profils, iesp&ja izmantot sniegto informaciju un paust viedokli no
sava interesu rakursa;

e lektoru dazadiba un atskirigs t€mas padzilinajums;

e piedavata tematika ir izveléta par aktudliem izaicindjumiem
pedagogija;

e |oti musdieniga kursu organizéSanas forma ne tikai arkartas situacijas
apstak]os;

e iesp¢ja stradat attalinati;

o  daudz lieliskas idejas no citiem kursantiem, kuras vargju integrét gan
kursa darba prezentacija, paplaSinot teorétisko pamatojumu, gan ari
projekta pieteikumu izstradg;
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loti interesanti klausities kursa darbu prezentacijas un piedalities
diskusijas;

augsti kvalificeti un loti pieredz&jusi profesori/petnieki;

iesaistiti p€tnieki no Kanadas universitates;

studiju procesa organizacijas kvalitate un studiju forma;

dalibnieku daudzveidiga pieredze;

labs pamats turpmakajam;

iesp€ja sastapties diskusiju telpa ar kursa dalibniekiem no dazadam
Latvijas augstskolam un zinatnu jomam;

diskusijas par aktualiem macibu un studiju procesa jautajumiem
iespégjas;

idejas un iedvesma turpmakajam profesionalajam un p&tnieciskajam
darbam;

ieklaujoSa un sirsniga attieksme;

daudz dazadu materialu, lasamu, analiz€jumu attieciba par kursa
témam;

daliSanas pieredze - izcila iesp€ja macities, giit atbalstu, giit izpratni par
dazadiem jautajumiem;

savas prezentacijas veidoSana - ari laba iesp€ja iedzilinaties kada no
jautajumiem vairak, uzstaties;

diskusijas, kuras ievilka un provocgja izteikt viedokli, argument&t;
laba diskusijas vadiba un moderésana;

liels uzsvars uz dalibnieku pieredzi, savstarp€ju daliSanos;

sajiita, ka tiekas eksperti, kuriem ir daudz ko dot citiem, nevis tikai
nemt;

loti pozitiva un atbalstoSa attiecksme no organizatoru un kursa vaditaju
puses;

daudz laika atvéléts diskusijam;

starpdisciplinara grupa, attiecigi jebkuru fenomenu iesp&jams apliikot
no dazadu zinatnu perspektivas;

labi, ka tika piedavats noskatities nodarbibu ierakstus;

kursi labi strukturéti, jo ir laiks pardomam un majas darba pildisanai;
loti aktuala tema, nemot véra Covid-19 izaicinajumu u.c.

Apkopojot atsauksmes par Siem kursiem, to tematiku, materialiem,
organizaciju, formatu, norisi, ko un ka transformgja tieSsaistes macibas u.c. SVID
analizes forma var secinat, ka dalibnieku skatijuma kursu vajas puses ir sekojosas:
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nedaudz neveikla Skype platformas izmantosana. Gritibas saskanot
veiksmigu diskusiju, jo nevar “pacelt roku”, kas radija mazliet haotisku
gaisotni;

liela tehniska aprikojuma lidzatkariba;

gribétos 11dzigus kursus, péc kada pusgada, lai veiktu salidzinajumu
nebija pieslégusies visi registrétie dalibnieki;

veicot prezentaciju nevar redzet auditorijas atbildes reakciju (balss vai
video);

triks neverbalas komunikacijas;

kermena valodas klat neesamiba;

nav iesp&ja parredzet visus kursu dalibniekus;

galvenais uzsvars tika likts tikai uz augstskolu studentu un docétaju
iesaisti §aja procesa;

griitibas atrast RTA moodle vidé nepiecieSamos materialus, neesot
pazistamam ar §o konkréto vietni,

Tsas pauzes starp nodarbibam, diezgan garas lekcijas- ne tik viegli tik
ilgu laiku koncentrét uzmanibu, seviski digitalo nodarbibu
nosacijumos;

nav.

Apkopojot atsauksmes par Siem kursiem, to tematiku, materialiem,
organizaciju, formatu, norisi, ko un ka transformgja tieSsaistes macibas u.c. SVID
analizes forma var secinat, ka dalibnieku skatijuma kursu ir sekojosas iesp&jas:

novertgju iesp&ju piedalities attalinati no arzemém. Sadas iespgjas biitu
jauztur ar1 turpmak;

apzinat Latvijas augstskolu macibspéku un studentu pieredzi par
attalinatu studiju procesa organizéSanu un dalibu taja;

atseviskas kursa témas, kuras paradijas diskusijas vai dalibnieku
prezentacijas, vairak izcelt, apskatit dzilak atseviSkas nodarbibas;
1zverteét iespéju paplasinat starptautisko sadarbibu iesaistot citas
arvalstis arpus projekta labas digitalas macibu prakses piemeru
apkoposSanai;

veidot kursu garaku, ietvert ar kadu metozu izmé&ginaSanu prakse,
pieredzes apkopoSanu un prezentéSanu (ricibpétijuma formata);
dalibnieku 1einteresétiba sadarbiba;

sadarbiba ar arvalstu augstskolam;

sadi forumi lauj veicinat profesionalo pilnveidi un palidz dialogam,;
jaunas iespé&jas (atzinas, priekslikumi, ieteikumi), ko varétu pielietot
savam pétijumam.
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14, starptautiska zinatniskad konference ''Sabiedriba. Integracija.
Izglitiba". DocTDLL ietvaros zinatniskie darbinieki var&ja piedalities
14 starptautiska zinatniska konference ,,Sabiedriba. Integracija. Izglitiba”, kura
notika 2020. gada 22. maija Rézeknes Tehnologiju akadémija (RTA) virtuala
vidg, kas bija jauna pieredze un izaicinajums tas dalibniekiem.

14 starptautiska zinatniska konference ,,Sabiedriba. Integracija. Izglitiba”
tika prezentets un publicéts raksts: Olga Vindaca ‘“Transformative Digital
Learning in the Context of Higher Education: Comparison of Traditional and
Transformative Concepts”, kurs ieklauts Thomson Reuters WoS datubazgs.

Secinajumi
Conclusions

Profesionalas kompetences pilnveides programmas dalibnieku skatijuma

turpmaka darbibair sekojosa:

e veidot LV docetaju tikloSanas iesp&jas, lai apmainitos ar pieredzi;

e izvertet, kadas tieSsaistes platformas veiksmigam darboties, kad ir
lekcija un kad — grupu darbs vai diskusijas;

e veidot kop€jos projektus;

e  sagatavot jaunus kursus;

e  sagatavot interaktivu atbildes reakcijas registrésanas (izpausanas) riku,
ar kuras palidzibu varétu novertét dzird€to, izlasito materialu;

e veidot vairakas, bet 1sakas tikSanas reizes ar uzsvaru uz konkréetu
risindjumu izzinaSanu un attistiSanu;

e turpinat projekta ideju paplasinot iesaistito dalibnieku skaitu;

e turpinat veidot attalinatus kursus un seminarus sniedzot iesp&ju tajos
piedalities citu augstskolu studentiem. Biezaka sadarbiba laus justiem
komfortablak un labak orientéties RTA piedavatajos resursos;

e turpinat noverot ka mainas izglitibas ieguves process Covid-19

apstak]os;
e  kursu atkartot, iesp&jams, ar lielaku nodarbibu un ietverto tematu
skaitu.
14. starptautiska zinatniska konference ''Sabiedriba. Integracija.
Izglitiba"
publikacija:

e Vindaca 0O.(2020). Transformative Digital Learning in the Context of
Higher Education: Comparison of Traditional and Transformative

Concepts, DOI: http://dx.doi.org/10.17770/sie2020vol4.4994
Pieejams: http://journals.rta.lv/index.php/SIE/article/view/4994
[indeksets SCOPUS].
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Summary

The paper analyzes main results of approbation for the Program “Educational and
pedagogical paradigm shift in theory and practice” for further investigation by the above
mentioned project.

The main results of approbation for the Program “Educational and pedagogical
paradigm shift in theory and practice” for further investigation by the above mentioned
project are taken:

e  Dbuild networking capabilities for Latvian lecturer to exchange experience;

e  evaluating the success of online platforms when lecturing and when groups

work or discussions;

e  developing common projects;

e prepare new COurses;

e  prepare an interactive response tracking (disclosure) tool to evaluate the

material you have heard;

e  Dbuilding multiple but shorter meetings with a focus on exploring and

developing specific solutions;

e continuing the project idea by extending the number of participants involved,;

e  continue to develop remote courses and seminars by enabling students from

other universities to participate in them. More frequent cooperation will
allow them to be more comfortable and better targeted in the resources
offered by Rezekne academy of Technologies;

e  continue to monitor the changes in the process of acquiring education in

Covid-19 conditions;
e  repeat the course, possibly with a higher number of lessons and topics.
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New Professional Bachelor's Study Programme “Special
Education” at Rezekne Academy of Technologies

Marite Rozenfelde
Rezekne Academy of Technologies, Latvia

Abstract. Implementation of the ESF project “Reduction of Fragmentation of Study
Programmes and Strengthening of Resource Sharing by Developing and Licensing the
Bachelor's Study Programme “Special Education” and Accrediting the Study Direction
“Education, Pedagogy and Sport” (No. 8.2.1.0/18/1/003) has started in September 2019. The
aim of the project: in cooperation with University of Latvia (LU), Daugavpils University (DU),
Liepaja University (LiepU), to develop and license the study programme "Special Education”
and accredit the study direction "Education, Pedagogy and Sport"” that includes the developed
study programme in order to reduce the fragmentation of study programmes in Latvia’s higher
education institutions and strengthen the sharing of resources. In order to achieve the aim, a
working group of experts - delegates of four higher education institutions (Rezekne Academy
of Technologies (RTA), DU, LU, LiepU) — has been set up. In cooperation with the expert of
special education implementation issues in Latvia and the EU and the expert of study
programme development issues, the group mutually exchanges experience on development and
implementation of special education study programmes and gets acquainted with the
competence approach and the experience of competent foreign universities in the field of
inclusive education implementation and training of special education teachers. The working
group works on developing, licensing and approbating the Bachelor's study programme
"Special Education” that is going to correspond to the needs of the education system in Latvia
and the principles of sustainable planning.

Keywords: ESF project, study programme, special education.

levads
Introduction

Latvijas ilgtsp€jigas attistibas stratégija Iidz 2030. gadam sadala
“Paradigmas maina izglitiba” noteikti prioritarie ilgtermina ricibas virzieni
izglitibas nozar€. Pedagogu izglitibas aspekta ir biitiski sagatavot pedagogus, kas
veiktu parmainas izglitibas procesa organizacija, istenotu kontekstualu izglitibu,
veicinatu informacijas tehnologiju izmantoSanu, skolénu radoSas domasSanas
attistibu, biitu orient&ti uz sadarbibu un darbu pedagogu komanda (Saeima, 2010).
Informativaja zinojuma “PriekSlikumi konceptuali jaunas kompetences balstitas
izglitibas prasibam atbilstoSas skolotaju izglitibas nodroSinasanai Latvija” tiek
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akcentSta nepiecieSamiba jaunveidot izglitibas programmas visos augstakas
pedagogiskas izglitibas Iimenos (1ZM, 2017).

Analizgjot situaciju valsti specialas izglitibas skolotaju sagatavoSanas
jautajuma, var secinat, ka: valsts augstakajas izglitibas iestades nav vienotas
nostajas specialas izglitibas skolotaju sagatavoSanas jautajuma, katra augstakas
izglitibas iestade izstrada un Tisteno savas studiju programmas atbilstosi
programmu direktoru un apaksvirzienu, apakSprogrammu vaditaju, programmas
iesaistito, vadoSo docétaju ieskatiem un prioritatém; valsti nav vienota specialas
izglitibas skolotaja profesijas standarta un augstakas izglitibas iestades,
izstradajot savas studiju programmas, balstas uz Skolotaja profesionalo standartu,
kas rada iesp€jas plasai programmas satura interpretacijai, ka rezultata, valsts
augstakajas izglitibas iestadSs Tstenoto specialas izglitibas skolotaju studiju
programmu saturs ir atSkirigs un pat vienu specialas izglitibas skolotaja
kvalifikaciju iegustoSie studenti dazadas augstskolas, tiek sagatavoti atsSkirigi;
profesionalas bakalaura studiju programmas nav paredz€ta atlase uznemsSanai
studiju programmas, lidz galam vienoti netiek risinats jautajums par studiju un
darba vides sasaisti, ka rezultata ir studenti, kuri partrauc studijas, skaidrojot to ar
izpratni, ka psihologiski nav gatavi stradat Saja izv€l&taja profesija, vai arT viniem
trikst motivacijas un nepiecieSamo profesionalo TipaSibu, lai stradatu ar
skoléniem, kuriem ir attistibas trauc€jumi; ne visas augstakas izglitibas iestades
profesionala bakalaura studiju programmu istenoSanas procesa ir piedavatas
iespejas sanemt informaciju, materialus, apgiit studiju kursus e-vide.

Situacija miisdienu Latvijas vispar€jas izglitibas iestad€s ir neviennozimiga:
liela skaita izglitibas iestazu klaSu ir ieklauti skoléni ar specialam vajadzibam.
Nepietickamais darba laiks un nepietieckamas zinaSanas ne vienmer nodrosSina
kvalific€tu darbu un realu palidzibu skolénam ar specialam vajadzibam stundu un
arpusstundu laika. Tas, ka visas skolas nav nodrosinats otra skolotaja — pedagoga
paliga/specialas izglitibas skolotaja darbs klasg, kas stradatu ar skoléniem, kuriem
ir specialas vajadzibas paraléli macibu priekSmetu skolotajam, sarezgi skolotaja
darbu stunda, padara to mazak efektivu attieciba uz jebkuru skolénu. Ir loti
svarigi, lai izglitibas procesa, katra macibu stunda, izglitojamajam palidzibu
sniegtu specialists, nodrosinot individualo pieeju un atbalstu skoléniem ar jebkuru
trauc€jumu vai specialam vajadzibam katras stundas laika, veicot ari trauc€jumu
korekcijas darbu, bet macibu priekSmetu skolotajam buitu iesp&jas pilnvertigi darit
savu darbu jaunaja kompetencu veidoSanas aspekta. Lidz §im Latvija istenotas
bakalaura studiju programmas sagatavoja skolotajus ar Sauru specializaciju,
darbam ar izglitojamajiem, par pamatu nemot vienu primaru attistibas
trauc€jumu. Dzive nosaka nepiecieSamibu, lai macibu procesa, ikdienas stundu
darba iesaistitos specialas izglitibas skolotajs, kurs zina ka stradat un ka palidzet
skoléniem ar jebkuru attistibas trauc€jumu.
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Jaunas studiju programmas specialas izglitibas skolotaju sagatavoSanai
izstrades nozimigumu pamato Latvijas Nacionalaja attistibas plana 2014.—
2020. gadam (NAP) noteikta ricibas virziena ,,Kompetencu attistiba” akcentétie
uzdevumi: augsti kvalificétu un radoSu vispargjas izglitibas pedagogu
sagatavoSana un piesaiste; inovativu macibu satura un darba formu ievieSana
radoSuma un uzn€méjsp&ju veicinaSanai pamatizglitiba un vispargja vidgja
izglitiba — digitala macibu vide, miisdieniga sveSvalodu apguve, dabas zinatnu un
socialo zinatnu macibu satura pilnveidoSana, karjeras izglitibas sistémas
nostiprinasana; ieklaujosas izglitibas attistiba (Latvijas NAP 2014.-2020.gadam,
2012). Atbilstosi notieko$ajam un prognoz€jamajam izmainam Latvijas izglitibas
sist€éma, 1stenojot vispar€jas izglitibas satura reformas, parejot uz miisdienigu
lietpratibas izglitibu, tiek izvirzitas ar1 konceptuali jaunas prasibas skolotaju, tai
skaita, specialas izglitibas skolotaju, sagatavosana.

Tika izstradats un ar 2018. gada septembri, R€zeknes Tehnologiju akadémija
uzsakts ESF projekts “Studiju programmu fragmentacijas samazinaSana un
resursu koplietoSanas stiprinaSana, izstradajot, licencgjot bakalaura studiju
programmu “Speciala izglittba” un akreditgjot studiju virzienu “Izglitiba,
pedagogija un sports” (Nr.8.2.1.0/18/1/003). Projekta istenosanas laiks: no 2018.
gada septembra lidz 2022. gada beigam.

Projekta meérkis: mazinot studiju programmu fragmentaciju Latvijas
augstakas izglitibas iestad€s un stiprinot resursu koplietoSanu, sadarbiba ar LU,
DU, LiepU, izstradat, licencet studiju programmu “Speciala izglitiba” un akreditet
izstradato studiju programmu ietveroso studiju virzienu “Izglitiba, pedagogija un
sports.” Mérka sasniegSanai izveidota Cetru augstskolu (RTA, DU, LU, LiepU)
delegetu ekspertu darba grupa, kura sadarbiba ar ekspertu specialas izglitibas
istenoSanas jautajumos Latvija un ES, un ekspertu studiju programmu izstrades
jautajumos, savstarp&ji veicot pieredzes apmainu specialas izglitibas studiju
programmu izstrades un istenoSanas jautajumos, iepazistot kompetencu pieejas,
ieklaujosas izglitibas TstenoSanas un specialas izglitibas skolotaju sagatavoSanas
zina pieredz&jusu un kompetentu arvalstu universitasu darba pieredzi, izstradat,
licencét un aprobét Latvijas izglitibas sist€mas vajadzibam un ilgtsp&jigas
planoSanas nostadném atbilstoSu bakalaura studiju programmu “Speciala
izglitiba.”

Projekta aktivitates izvirzita merka sasniegSanai
Project activity for achieve the stated objective

Izstradajot jauno pedagogu izglitibas studiju programmu, RTA majas lapa
tika izveidota atseviSka sadala veltita specialajai izglitibai, t.sk. ietverot Eiropas
struktiurfondu projektu aktivitates pedagogu izglitiba, specialas izglitibas
skolotaju sagatavoSanas jautajumus. Majas lapas specialas izglitibas sadala tika
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izveidotas saites uz partneru augstskolu majas lapam un LR IZM izveidoto
interneta vietni www.superskolotajs.lv. Projekta planotas darbibas definétas,
balstoties uz projekta iesniedz€ja un sadarbibas partneru (DU, LiepU, LU) veikto
esoSas situacijas analizi, to TstenoSanas seciba ir logiska, parskatama, savstarpéji
saskanota un atbilstoSa projekta ietvaros planotajam laika grafikam. Projekta
ieplanotas aktivitates: labakas lokalas un arvalstu pieredzes apguve, kopgjas,
vienotas visam augstakas izglitibas iestdadém studiju programmas izstrade,
licencéSana un aprobacija ar daudzpusigu aprobacijas rezultatu izveért§jumu, ka
ar1 sabiedribas nepartraukta un daudzveidiga informéSana par jaunas studiju
programmas sniegtajam iesp&jam, izstrades gaitu un rezultatiem, lauj efektivi
sasniegt projekta merki un risinat pastavosas problémas specialas izglitibas
skolotaju sagatavoSana.

Programmas izstrade notika vairakos posmos.

Stratégiskas planosanas posma tika noteikta Programmas saikne ar RTA
Strat€giju u.c. RTA, augstakas izglitibas programmu izstrades planoSanas
dokumentiem.

Konteksta izpétes posma tika izvertéta lidzigu programmu TstenoSanas
pieredze Latvija un arzemés. Tika analiz€tas [1dz§in€jas studiju programmas un to
istenoSana sadarbibas partneru augstskolas, grupas dalibnieki iepazinas ar
formalajam prasibam programmas izstradei, normativajiem dokumentiem, ES
rekomendacijam programmu izstradei, tika pétita e-vidé pieejama un docétaju
individuala citu valstu pieredze bakalaura studiju programmu izstrade un
istenosana.

Studiju programmas satura izstrades posma darba grupa izstradaja
programmas struktiiru, defin€ja programmas meérki, uzdevumus, studiju
rezultatus, studiju kursu apjomu, utt. No 2018. gada oktobra lidz 2019. gada
aprilim notika seSi darba grupas kopigi seminari, kuros tikas visu iesaistito
organizaciju parstavji, lai kopigi vienotos par programmas ideju, koncepciju,
mérki, uzdevumiem, sasniedzamajiem rezultatiem, programmas saturu, studiju
programmas kursu planojumu utt. Cetri seminari notika sadarbibas partneru AlI,
paraléli iegiistot informaciju par labako regiona pieredzi ieklaujosas izglitibas
istenoSana, tiekoties un runajot ar labakajiem specialas izglitibas skolotajiem to
darba vietas, noskaidrojot to domas par specialas izglitibas skolotajiem
nepiecieSamajam kompetencém miusdienu apstaklos. Projekta stenotaji iepazina
Rézeknes valsts polu gimnazijas, Oskara Kalpaka Liepajas 15. vidusskolas,
Daugavpils 11. pamatskolas pieredzi darba ar ieklautiem skoléniem ar specialam
vajadzibam, ka art Strazdumuizas vidusskolas — Attistibas centra, Daugavpils
Stropu pamatskolas — Attistibas centra pirmskolas pieredzi. Divi darba grupas
seminari notika arvalstis, ES universitates ar vesturiski senu un starptautiski atzitu
pieredzi specialas izglitibas skolotaju sagatavoSana: Tartu Universitaté Igaunija
un Turku Universitaté Somija. P&c konceptualas profesionalas bakalaura studiju
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programmas “Speciala izglitiba” gala versijas apstiprinasanas sekoja darbs pie
studiju kursu izstrades. Studiju programmas satura izstrades posma tika nemti
vera ar1 darba devéju un iesaistito specialas izglitibas profesionalu ieteikumi un
prasibas specialas izglitibas skolotaju izglitibai.

Studiju programmas licencéSanas materialu izstrades posma augstskolu
eksperti, sadarbiba ar nozares profesionaliem, stradaja pie studiju kursu
programmu sastadiSanas, licenc€Sanas materialu sagatavoSanas. Programmas
materialu izstrade aktivi iesaistijas profesionali/praktiki ar 30. — 47. gadu darba
stazu izglitibas iestad@s veicot dazadu attistibas trauc€jumu: garigas attistibas
trauc€jumu, valodas un runas trauc€jumu, dzirdes trauc€jumu, redzes traucg€jumu,
garigas veselibas trauc€jumu korekcijas darbu. Studiju programmas izstrades
darba, studiju kursu izstrad€, atzinumu un ieteikumu izstradeé bija iesaistiti
izglitibas iestazu - Attistibas centru skolotaji/profesionali, izglitibas parvalzu
specialisti (specialie pedagogi, logopédi, psihologi), IeklaujoSas izglitibas
atbalsta centra specialisti, Skolu atbalsta centra specialisti, Latvijas Specialo
pedagogu asociacijas specialie pedagogi un daudzi citi.

Projekta rezultati
Project results

Projekta aktivitasu istenoSanas rezultata ir izstradata un apstiprinata RTA
Senata profesionala bakalaura studiju programma “Speciala izglitiba”, kura
paredz sagatavot specialas izglitibas skolotajus, kuriem katram bis skolotaja
kvalifikacija, specializacija Specialas izglitibas skolotajs un iespé&ja iegiit kadu no
papildspecializacijam: darbam ar bérniem, kuriem ir garigas attistibas trauc€jumi;
darbam ar bérniem, kuriem ir redzes traucg€jumi; darbam ar bérniem, kuriem ir
dzirdes trauc€jumi; darbam ar b&rniem, kuriem ir garigas veselibas traucéjumi;
darbam ar bérniem, kuriem ir valodas un runas traucgjumi; darbam zimju valoda.
Programma Latvija ir unikala, jo dod iesp&ju atbilstosi ieklaujosas izglitibas
attistibas tendenceém valsti padzilinati un daudzpusigi studét specialo izglitibu,
legiistot plasa diapazona kompetences attistibas trauc€jumu korekcijas darbam.

Istenojot pareju uz ieklaujoSu izglitibas procesu TstenoSanu valsti,
organizgjot izglitibas procesu atbilstosi MK noteikumiem Nr. 556 (MK, 2019)
“Prasibas vispargjas izglitibas iestadém, lai to stenotajas izglitibas programmas
uznemtu izglitojamos ar specialam vajadzibam,” izglitibas iestadem ir svarigi no
augstakas 1zglitibas iestades sanemt kompetentus, daudzpusigam, jebkura
attistibas trauc€juma korekcijas darbam sagatavotus specialas izglitibas
skolotajus, ko arT nodrosinas izstradata studiju programma. Studiju programma
»dpeciala izglitiba” ir sagatavota atbilstosi Latvija spéka esoSajam profesijas
standartam “Skolotajs” un IpaSa uzmaniba ir pieversta darba vid€ un petnieciba
balstitu studiju istenoSanai. Studiju programma un tas moduli ir veidoti,
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pamatojoties uz Eiropas Komisijas (EK, 2020) tematisko grupu “Agras bérnibas
izglitiba un aprupe”, “Skolas” un “Kopigu vértibu veicinasana un ieklaujosa
izglitiba” apkopotajiem ieteikumiem par galvenajam prioritatém skolotaju
sagatavosana un pedagogiskajam kompetencém, kas attistamas topoSajiem
skolotajiem. FEiropas Komisijas publikacija “Skolotaja profesija Eiropa:
pieejamiba, talak virziba un atbalsts” (European Commission, 2018) tiek noradits,
ka galvenais veids, ka klit par skolotaju, ir sakotngjas pedagogiskas izglitibas
iegiiSana. Studiju programma “‘Speciala izglitiba” ir izstradata ka pamatstudiju
programma reflektantiem ar ieprieks iegiitu vid€jo izglitibu. Ta ir izstradata ar
Latvijas Kvalifikaciju ietvarstruktiirai (Noteikumi par Latvijas izglitibas
kvalifikaciju, 2017). un Eiropas Kvalifikaciju ietvarstruktirai (EHEA, 2018)
atbilstigi formul&tiem studiju rezultatiem. Studiju programma paredz pilna laika
(klatienes, paredzetas budZeta vietas) un nepilna laika (neklatiene) studijas.

Studiju programma tiks Tstenota skolotaju sagatavosSana, nemot vera aktualas
tendences nozaré: pamatkompetencu attistiba skoléniem; maciSanas sasaiste ar
dzives pieredzi; sadarbibu veicinoSa maciSanas vide, daudzveidigu macibu
metozu, modernu tehnologiju un atvértu izglitibas resursu lietoSana; digitalo
tehnologiju izmantoSana, lai veicinatu maciSanos; atbalsta sniegSana skoléniem
un vinu vajadzibu apzinasana; iebied€Sanas, vardarbibas izskauSana skolas;
sadarbibas attistiba ar viet€jiem dienestiem, organizacijam, uzn€mumiem,;
prasmju attistiba skolotajiem stradat un macities komandas ar citiem skolotajiem
un ar argjiem partneriem; skolotaju medijpratibas attistiba, veicinot socialo
plassazinas lidzeklu atbildigu izmantoSanu skoléniem; ilgtsp€jigas izglitibas
istenoSana, lai topoSie skolotaji sasniegtu izcilibu sava profesija un klatu par
lideriem izglitibas attistiba.

Studiju programmas Speciala izglitiba” absolventiem bis iesp&jas stradat
jebkura vispar€jas izglitibas vai ar izvéléto un apgtto specializaciju saistita
specialas izglitibas iestadé par specialajiem pedagogiem, veikt daudzpusigu
korekcijas darbu ar pirmsskolas un skolas vecuma izglitojamajiem, kuriem ir
garigas attistibas/ redzes/ dzirdes/ runas un valodas attistibas trauc&jumi; socialie,
emocionalie trauc&umi, maciSanas trauc&jumi/jaukti attistibas trauc&jumi,
garigas veselibas trauc€jumi. Absolventiem biis iesp€ja stradat ari socialas
aprupes iestades un veikt korekcijas darbu ar pieaugusajiem, kuriem ir attistibas
trauc€jumi, tapat iesp&jams absolventu darbs sertific€tas privatprakses. Izveles
modula “Zimju valoda” abiturienti var€s stradat papildus ar1 ka zZimju valodas
tulki socialaja un izglitibas joma.

Sadarbiba ar RTA Miizizglitibas centru, katrs atseviskais bakalaura studiju
programmas “Speciala izglitiba” kurss tiks piedavats ka talakizglitibas kurss.
Modulis “Zimju valoda” var tikt piedavats ka talakizglitibas programma.
Sadarbiba var istenoties ari projektu istenoSana, konferencu, seminaru un citu
aktivitasu organizé$ana muzizglitibas joma.
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Studiju programmas TstenoSanai, ar 2020. gada septembri, RTA telpas darbu
uzsacis Specialas izglitibas centrs, kura telpas studiju programmas doc€tajiem un
studentiem sniegtas plasas petnieciska, metodiska un praktiska darba iesp€jas, ka
ar1 videokonferencu rikoSanas iesp€jas. 2020. gada marta no vadosajam ES un
pasaules valstu izdevniecibam, kuras specializ&jas dazadu specialas pedagogijas
jomu literatiras izdoSana, tika iegadatas gramatas specialaja pedagogija par
kop&jo summu 3 194,53 EUR, lai nodroSinatu studentiem teorétiskas izp€tes un
praktisko problému risinajuma bazi. legadata literattira pieejama studentiem ne
tikai darba dienas, bet arT brivdienas, par cik atrodas Specialas izglitibas centra,
kura notiek doc€taju darbs ar studentiem. Studiju kursu macibspeki ir atbildigi par
studiju materialu nodroSinajumu un pieejamibu savos studiju kursos. Vismaz
vienu reizi studiju gada macibspeks izvert€ macibu literatiiras sarakstu studiju
kursa programma. Macibu literatiiru macibspeks plano ta, lai nodroSinatu studiju
kursa studiju rezultatu apguvi, aptvertu jaunako nozares literatiiru, nodroSinatu
studenta patstaviga darba uzdevumu kvalitativu izpildi studiju kursa rezultatu
sasniegSanai, ta biitu pieejama stud€josajiem RTA biblioteka vai brivpiekluve
elektroniskajas gramatu kratuves, aptvertu jaunako zinatnisko periodiku nozare,
taja skaitd no Scopus, WoS u.c. datu bazém, kas pieejamas RTA bibliotekas
elektronisko resursu krajuma. RTA bibliotekas majas lapa pieejamas saites uz
Augstskolu un specialo biblioteku kopkatalogu, Rézeknes regiona kopkatalogu,
Valsts nozimes kopkatalogu, kas nodroSina nepiecieSamo resursu mekleéSanu un
pasiitiSanu, kas iesp&jama, izmantojot starpbibliot€ku abonementa iespgjas.
Tehnologiju akadémijas ESF projekta izstradata profesionala bakalaura studiju
programma “Speciala izglitiba™ tika licencéta.

2020/2021. studiju gada licencétaja bakalaura studiju programma “Speciala
izglitiba” studijas notiek gan pilna laika studiju, gan nepilna laika studiju forma,
ir uzsakts programmas aprobacijas process.

Summary

During the preparation of the licensing materials of the programme,
professionals/practitioners with 30-47 years of experience in educational institutions,
performing correction work of various developmental disorders (mental disorders,
language and speech disorders, hearing impairments, visual impairments, mental health
disorders), actively participated in the development of programs of the study courses.
Teachers/professionals of Development Centers, specialists of education
administrations (special pedagogues, speech therapists, psychologists), specialists of the
Inclusive Education Support Center, specialists of the School Support Center, special
pedagogues of Latvian Association of Special Education Teachers and many others were
involved in the development of the study programme, study courses, opinions, and
recommendations. As a result of the implementation of the project activities, the
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professional Bachelor's study programme “Special Education” has been developed and
approved the RTA Senate, which envisages preparing special education teachers, each
of whom will have a teacher's qualification, specialization "Special education teacher"
and the opportunity to obtain one of the additional specializations: work with children
with mental disorders; work with children with visual impairments; work with children
with hearing impairments; work with children with mental health problems; work with
children with language and speech disorders; work in sign language. The programme is
unique in Latvia, as it provides an opportunity to study special education in-depth and
versatile in accordance with the development tendencies of inclusive education in the
country, obtaining a wide range of competencies for correction work of developmental
disabilities.
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