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Introduction

Jebkuras valsts attistiba pastav un tiek risinats jautajums par jaunas
paaudzes kvalitativas izglitoSanas nodroSinajumu attiecigaja vestures perioda.
Tapat jebkura valsts izstrada noteikumus, ka tiek risinats jautajums par skolénu
ar specialajam vajadzibam izglitosanu un socializaciju, izstrada savu mérki,
nosaka savu izglitibas paradigmu. Pedagogijas terminu skaidrojos$a vardnica
paradigmu defin€ sadi: ,,P€c noteikta principa, noteiktas pazimes grupéts kadu
atSkirigu vienibu, paradibu kopums, kura elementi ir savstarpgji saistiti vertikala
un horizontala plaksng&” (Pedagogijas terminu skaidrojosa vardnica, 2000, 118).
Dazadu faktoru ietekm@ mainoties meérkiem, atbilstigi mainas ari visa
paradigma. Paradigmu mainu ietekmé ka ieksgjie, ta argjie faktori. Valsts
iekSejie (sabiedriski politiskas sisttmas maina u.c.) un argjie (globalizacijas,
attistibas procesi pasaule, zinatniskie atklajumi u.c.) var radit ari nopietnas
izmainas izglitiba: izmainas izglitibas meérkos, izpratni par maciSanas un
macisanas Tpatsvaru macibu procesa, audzekncentrétu pieeju macibu procesa utt.
(Blima, 2013, 28). Visspilgtak paradigmu maina izglitiba izpauzas darbibas
attiecibas starp pedagogiem un audzeéknpiem (Blima, 2013, 32). |.Zogla
interpreté paradigmu ka filozofiska izpratni par pedagogiskaja procesu un ta
produktivitati (Zogla, I. 2001/b, 28-33) un norada, ka paradigmas var bt
dazadas, bet visbiezak sastopamas ir: macibu procesa centra ir macibu
priekSmets, macibu procesa centra ir skolotaja darbiba; macibu procesa centra ir
sabiedribas vajadzibas, macibu procesa centra ir audz€knis ar individualam
Ipasibam; macibu procesa centra ir skoléna darbiba ka personibas attistibas
pamats, kura izpauzas un attistas personibas ipaSibas un kuras kvalitati nosaka
darbibas subjekta personiskas ipasibas un vajadzibas (Zogla, 2001/a, 28-33).
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J.Davidova uzskata, ka paradigma pamatojas izpratné par macisanos, skolénu,
maciSanu, saskarsmi (Davidova, 2013, 136). Paradigma ir noteicosa didaktisko
modelu izv€l€ un TstenoSana (Davidova, 2013, 138).

Profesore 1.Zogla didaktiskos modelus iedala pragmatiski praktiskajos
(orienteSanas uz praktisko rezultatu, audz€kna prasmém veikt noteiktu darbibu);
idealistiski teorétiskajos (orientacija uz altruismu, humanismu, kas pamatojas
religiskajas, politiskajas, etnotiskajas u.c. vertibas; raksturiga kultiiras
bagatinaSana, vertibu uzturéSana ar mérki atvieglinat kopdzivi sabiedriba;
demokratisma, tolerances veicinaSana profesijas; kvalitativas zinaSanas, dzives
vidi aizsargajosas darbibas pieredzes veidoSanas); individualiz€tajos (pasa
individa uzpémiguma, atbildibas, uzdroSinasanas, risk€Sanas un izejas
mekl&jumu patstaviba; orientacija uz vaditdja - menedZera vai izpilditaja -
patérétaja izglitibu); sadarbibas, grupu, komandas modelos (realizeé
decentralizacijas un demokratizacijas ideju izglitibas reformas apstaklos;
savstarpéjo bagatinoSs komandas darbs macibu procesa, lidztiesiba attiecibas);
konstruktivisma didaktiskajos modelos (uz pieredzes pamata tiek konstruétas
jaunas zinasanas un prasmes, macisanas galvenais virzitajspeks — pasa aktivitate;
didaktisko procesu raksturo domu apmaina un diskusija; skolotajam ir biitiska
loma macibu procesa, pielagojot macibu saturu skoléna individualam
vajadzibam) (Zogla, 2001/b).

Paradigmu maina skolénu ar specialajam vajadzibam izglitoSana

20.gadsimta sakuma biheiviorisms bija vadosa pieeja, seSdesmitajos gados
So modeli pakapeniski aizvietoja kognitivistu un konstruktivistu pieejas.
A.Lasmanis uzskata, ka pedagogiskas domas par didaktisko procesu vésturiskaja
attistibas gaita, tadi virzieni ka konstruktivisms, konstrukcionisms, socialais
konstruktivisms attistijas, pateicoties Dz.Djiiija (J.Dewey), Z.Piaze (J.Piaget),
L..Vigotska (JI.Boieomckuit) pétijumiem izglitiba un psihologija (Lasmanis,
2010), noradot, ka Dz.Djiiijs uzsveris: macibas cilvekam vajadzetu: macities
darot, macities no pieredzes, macities iesaistot pratu, veidojot savu zinasanu un
radoSuma bagazu, iesaistoties aktivitatés, macities sadarbojoties (Dewey, 1916).
Konstruktivisti aizstav teoriju, ka skoléns konstrué un attista jaunas zinaSanas
balstoties un attistot uz jau eso$ajam zinaSanam, lidz ar to spg&jot risinat realas
dzives praktiskas problémas (Izglittba parmainam, 2004). Viens no
konstruktivistu teorijas virzieniem ir socialais konstruktivisms, kas uzsver
kultiras un socialo apstaklu nozimi macisanas procesa (EURYDICE, 2002).
Konstruktivistu modelos skolotaja loma ir nodro$inat nepiecieSamos resursus un
palidzet vadit skol€nus izvirzit savus mérkus un ,,macit pasiem sevi.”

V.Guseva 2012.gada aizstavétaja promocijas darba “Diferencétas macibas
ieklaujosas pieejas nodrosinasanai pamatizglitibas pirmaja posma” norada, ka
ieklaujosas pieejas izglitiba konceptualo pamatu veido sociala konstruktivisma,
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skoléncentrétas pieejas un macibu diferenciacijas teorétiskas pamatidejas
(Guseva, 2012, 33).

I.Tilla maciSanas sistémiski konstruktivistisko izpratni skaidro ka aktivu
konstru€Sanas procesu, kura skoléns, aktivi sazinoties, sadarbojoties ar citiem,
izmantojot savu personisko pieredzi, risina problémas un veco pieredzi
dekonstrué ar jauno (7i/la, 2005, 90-91). Tilla ir pamatojusi, ka maciSanas ir,
kura veca pieredze tiek dekonstru€ta ar jauno; maciSanas ir atkariga no
konteksta, kas rosina skolénus savstarp€ji sazinaties un sadarboties, risinat
problémas; katram skolénam ir sava personiska pieredze un socialkulttiras fons,
dazadas perspektivas veicina kultiru dialoga maciSanas, sadarbibas un sazinas
dazadas dimensijas; maciSanas ir komunikacija, kuras laika tas dalibnieki macas,
savstarp€ji sazinas, sadarbojas (7ifla, 2005, 90-91).

Analizgjot specialas izglitibas attistibas vesturisko gaitu un izmantotas
pieejas izglitibas procesa, jaatzimé, ka ar1 skolénu ar specialajam vajadzibam
izglitoSanas norisi var skatit pedagogisko mérku, paradigmu mainas, didaktisko
modelu, skolotaju atticksmes un darbibas izmainu aspekta (Rye, 2001, 65).

Vesturiski 20.gadsimta skolénu ar specialajam vajadzibam izglitoSana ir
dazadas nostajas, paradigmas, didaktiskie modeli, bet kopuma ieziméjas divas
vados$as pieejas jeb paradigmas:

*  mediciniska pieeja/ mediciniskais modelis (Itdz 20.gs. 70.-80.gadiem);

»  sociala pieeja/ socialais modelis (ar 20.gs.70.- 80.gadiem) (Mazogees,

2009, 303; Dyson, Millward, 1997, 51-67).

Salidzinot abas paradigmas, jasecina, ka Kkatras paradigmas pamata ir
izpratne, ka visveiksmigak, rezultativak izglitot un socializét skolénus, taja
skaita skolénus ar specialam vajadzibam, kas biitiba ir loti atSkiriga.

D.Kaplane (Kaplan, 2000) izpétijusi, ka medicinas modelis sacis attistities
19.gs., lidz ar to pastiprinajusies arsta loma sabiedriba (Kaplan, 2000). Saskana
ar medicinisko pieeju cilveki ar trauc€jumiem neatbilst normai un medicinas,
psihologijas uzdevums ir atjaunot to ,,normalitati” (Barnes, Sheldon, 2007). So
pienémumu saka apSaubit divdesmita gadsimta otraja pus€ Amerika,
Lielbritanija un daudz kur citur, jo cilveki ar traucjumiem tadgjadi tiek izslegti
no dalibas galvenajas socialajas aktivitatés (Barnes, Sheldon, 2007). Tika
apgalvots, ka specialas vajadzibas ir socialais stavoklis, nevis medicinisks
nosactjums un Iidz ar to mediciniska iejaukSanas un, vél svarigak, noteikSana
Saja sakara ir nevieta. Arsti ir trengti, lai diagnostic&tu, arstétu un izarstétu
slimibas, bet nevis mazinatu socialos nosacijumus vai apstaklus. Probléma
rodas, kad arsti cenSas izmantot savas zinaSanas un prasmes, lai arst€tu
invaliditati, nevis slimibu. Invaliditate ka ilgstoSs socialais stavoklis nav
arst§jams (Oliver, 1990, 3). Ievérojot socialo modeli, kas gan negarant&
izveselosanos, ir iesp€ja attistit rezultativakas attiecibas starp cilvékiem ar
specialajam vajadzibam/ invaliditati, arstiem (Oliver, 1990, 6) un sabiedribu.
Tomér pétnieki Brikouts (J.Bricout), Poterfilds (S.Poterfield), Treisijs
(C.Tracey), Hovards (M.Howard) apgalvo, ka medicinas modelis muisdienas ir,
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iespSjams, visvairak skatitakais un visietekmigakais modelis (Bricout,
Poterfield, Tracey, Howard, 2004). Tas uzsver profilakses un savlaicigas
intervences pasakumu nepiecieSamibu, savukart socialais modelis veicina
aktivus pasakumus, lai paredz€tu un novérstu Sk&rSlus pilnigai dalibai
institucionala, sociala un politiska vide. T.Buts (T.Booth) uzskata, ka
mediciniskais modelis nakotné rada SkérSlus individam/ skolénam ar
specialajam vajadzibam, mijiedarbojoties, Iidzdarbojoties ar Iidzcilvékiem,
institlicijam sabiedriskajas norisés (polittka un kultiira), socidlajos un
ekonomiskajos apstaklos. Norada ar1 to, ka socialais modelis nozZimé sist€mas
izmainas, lai ieklautu skolénu, nevis skoléna izmainas, lai skoléns atbilstu
sisttmai (Booth, 2000). G.Karsons (G.Carson), kur§ pats ir invalids kop$
bérnibas, min, ka medicinisko modeli reiz€m sauc ari par ,,personiskas tragédijas
modeli” (Carson, 2009), un tas pamatojas uz grutibam, kadas cilveki ir
pieredz€jusi, bet socialo modeli radijusi pasi cilveki ar invaliditati, un tas bija
rezultats tam, ka veselibas un labklajibas sistema bija likusi justies sociali izoleti
un apspiesti.

Pamatojoties uz dazadu ieklauSanas procesu pétnieku izteikumiem un savu
personigo pieredzi, autore izstradajusi mediciniskas un socialas pieejas
saltdzinajumu (skat. 1.tabulu).

Petnieku aprindas, izglitibas iestad€s, sabiedriba socialais modelis netiek
uztverts viennozimigi. Doktors R.Langs (Leonard Cheshire Disability and
Inclusive Development centre) kritizé socialo modeli, noradot, ka tas radies,
reaggjot uz mediciniska modela kritiku, un to izdomajusi un radijusi valdibas
akadémiki ar trauc€jumiem un aktivisti, kuri nesp€j tikt gala ar sabiedriba
pastavoSo diskriminaciju pret cilvékiem ar invaliditati, ka arT negativo
sabiedribas attieksmi, ar kuru invalidi saskaras visa sava ikdienas dzivé. Langs
norada, ka sociala modela pamata ir doma, ka neatkarigi no sabiedribas, kura
dzivo invalidi, politiskajiem, ekonomiskajiem un religiskajiem uzskatiem tie ir
paklauti apspieSanai un negativai sabiedribas attiecksmei, kas nenove€rSami
apdraud vinu individualiti un pilntiesigu pilsonu statusu, ka visas sabiedribas ir
raksturigs konflikts starp divam konkur&josajam grupam: domingjoSo un
paklautiba esoSo. Langs wuzskata, ka transform& misdienu industrialo
sabiedribu, lai cilveéki ar invaliditati patieS$am dzivotu ka pilntiesigi un brivi
pilsoni, kas nav sociali apspiesti un neizjit negativu sabiedribas attieksmi, ir
dzili revolucionars uzdevums un ierosina vispirms paintereséties par cilvéku ar
invaliditati domam, realam vajadzibam, realas sp€jam izmantot sniegtas
iespejas. Autors atzimée, ka ar sociala modela pieméroSanu visam kultiiras vidém
var rasties gritibas, ka socialo modeli visvieglak var pienemt cilveki bez
trauc€jumiem, jo invaliditate ir personiga tragédija un ne katrs invalids var to
pienemt, projic€t pozitivu identitati, tadgjadi ,,svinot daudzveidibu” sabiedriba.
Var biit cilveku dala (pieméram, cilvéki ar dzirdes trauc€jumiem), kuri negrib,
lai vidusméra sabiedriba parstrukturgjas, lai vini klutu tas dala (Lang, 2007).
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1.tabula. Mediciniskas un socialas paradigmas skolénu ar specialajam vajadzibam
izglitosana salidzinajums

Table 1. Comparison of the medical and the social paradigm in education of the students

with special needs
(Rozenfelde p&c Ainscow, 2004; Ainscow, Miles, 2008/a, 2008/b; Ainscow, Booth, Dyson, 2006;
Booth, 2000; Barnes, Sheldon, 2007; Befring, 2001, Bricout, Poterfield, Tracey, Howard, 2004;
Rieser, Peasley, 2002, 35-37; Silas, 2013; UNICEF, 2011; Vickerman, 2011 u.c.)

Mediciniska paradigma

Sociala paradigma

Skoléns neatbilst “normai”

Skolénam ir diagnoze, atbilstosi kurai
tiek noteikta un istenota macibu
programma, ko skoléns apgiist

Ir skoléni, kuri ir atziti par
neapmacamiem

Uzmanibas centra — traucgjumi: ko
skoléns nevar; mediciniska probléma,
kas prasa arst€Sanu, rehabilitaciju,
apripi

Skolénus segregé Sauri specializetas
specialas izglitibas iestades ar Sauri
specializétiem, darbam ar konkrétu
trauc&jumu skoléniem sagatavotiem
skolotajiem

Izglitibas iestades nodroSinats
korekcijas, attistibas veicinaSanas
specialistu darbs

Skoléni ar specialajam vajadzibam ir
skolotaju, vecaku, sabiedribas
iedarbibas objekti

Skoléni ikdiena ir izslégti no
lesaistiSanas un lidzdalibas sabiedribas
norise€s un aktivitates

Skoléniem ar specialajam vajadzibam
sabiedriba riko atseviSkus pasakumus
un aktivitates

Individam, skolénam ar specialajam
vajadzibam, japielagojas izglitibas
iestadei, sabiedriba

Vispargjas izglitibas iestade, ja taja
nonak skoléns ar specialajam
vajadzibam, m&gina nodrosinat
lidzvertigu macibu un korekcijas
darbibu ka speciala izglitibas iestade

Izglitiba ir katra skoléna pamattiesibas
Skoleni ir dazadi, dazadiba tiek atzita,
uzskatita par bagatu macisanas un
macisanas resursu ka skolotajam, ta
skolénam

Skolénu 1patnibas un vajadzibas macibu
procesa ir identificétas

Iesp€jamas barjeras macibu procesa ir
identific@tas, un risinajumi izstradati,
nepieciesamie resursi pieejami
Skoléniem ir iesp&jas sanemt
daudzveidigu, sev nepiecieSamu
specialistu atbalstu izglitibas iestades,
pasSvaldibu un valsts dibinatas atbalsta
iestadés un centros

Skoléni ir lemtsp&jigi macibu procesa
subjekti ar savam tiestbam

Skolotaji sagatavoti praktiskai darbibai
ar dazadu vajadzibu skoléniem, strada
elastigi un radosi

Macibu vide tiek pielagota, lai
veicinatu macisanos visiem

Skoléni ar specialajam vajadzibam ir
aktivi izglitibas iestades un sabiedribas
locekli

Izglitibas iestades, sabiedriba pielagojas
cilvekiem, skoléniem ar specialajam
vajadzibam: tiek parkartota, sagatavota
vide $o individu / skolénu vajadzibam —
noverstas fiziskas, kulturas,
komunikacijas, attieksmju, transporta
barjeras

F.Vickermans (Ph.Vickerman) uzskata, ka jebkura paradigma un modeli
cilvéks javerte ka unikals, kuram ir tiesibas un atbildiba stradat partneriba, lai
maksimali palielinatu potencialu sabiedriba. Vickermans uzskata, ka invaliditate
ietver dazadus aspektus: socialos, biologiskos, psihologiskos, kuri visi spélé
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nozimigu lomu cilvéka darbiba, un rosina attistit bio-psiho-socialo
(mijiedarbibas) modeli (Vickerman, 2011), kas pamatojas atzina, ka biologiski,
psihologiski un socialie apstakli, savstarp&ji korel€jot, sp&lé noteicoSo lomu
skoléna attistiba un darbiba, un ari taja, ka trauc€ums tiek defin€ts un
interpretets.

Pétnieki J.Brikouts, S.Poterfilda, C.Treisija, M.Hovards uzskata, ka
kopuma ir Cetras galvenas paradigmas, galvenie modeli: medicinas modelis,
socialais modelis, transakciju modelis un ekologiskais vai sistémas modelis
(Bricout, Poterfield, Tracey, Howard, 2004). Bez diviem ieprieks aprakstitajiem
transakciju modelis ir komandas darbs un paredz skolas, gimenes dalitu
atbildibu par skolénu izglitoSanu — sadarbojoties skolai, gimenei, pasvaldibas
atbalsta sist€mai, transpersonalie faktori, pieméram, saskarsme, gimene, un
organizatoriska dinamika var ietekmét dzives bérna kvalitati un var palielinat
varbiitibu panakumiem, uzlabot vina socialo vidi. Modelis ietver bérna vecakus
vai aizbildnus, veselibas apriipes specialistus un skolas personalu — skolotajus,
administratorus, specialos pedagogus un skolu psihologus, — kuri strada kopa, lai
izstradatu efektivus intervences planus, kas mazina atseviskus trikumus un
attista skoléna stipras puses. Ekologiskais - sistémas modelis apvieno visus
iepriekSminétos modelus, pievienojot ekologisko Bronfenbrennera teorijas
pieeju (Bronfenbrenner, 1979), uzsverot skoléna un vides mijiedarbibu, kas var
radit attistibas parmainas. Autori uzskata, ka, neskatoties uz paSreiz€jiem
ierobeZojumiem, sist€mas modelis, visticamak, ar laiku klis par domingjoSo
modeli.

Jau 20.gadsimta sakuma péc Pirma pasaules kara viens no konstruktivisma
pieejas pamatlicgjiem filozofs Dz.Djiijs izsaka domu, ka visu politisko institiitu
efektivitates un razoSanas organizacijas meérs ir tas, kuru tie ieliek vispusiga
katra sabiedribas locekla attistiba. Valstij, biznesam, makslai, religijai, visiem
socialiem institiitiem ir jéga un merkis taja, lai atklatu un attistitu cilvéku —
individu neatkarigi no rases, dzimtas, klases, ekonomiska statusa. So institiiciju
nozimigums ir taja pakape, cik vini spgj attistit katru individu lidz pilnai vina
iesp&ju izpausmei ([orou, 2001).

Izglitojot skolénus ar specialajam vajadzibam, galvenais izglitibas iestades
uzdevums vienmér ir bijis sagatavot skol€nus ar specialajam vajadzibam
patstavigai sabiedriskajai un darba dzivei atbilsto$i vinu individualajam
attistibas iesp&jam un sabiedribas piedavajumam. Liels uzsvars macibu
programmas, 1pasi skoléniem ar garigas attistibas trauc€jumiem, vienmer bijis
uz darba prasmju apguvi, attistot izglitibas iestazu pasparné lauksaimniecibu,
iekartojot Usanas cehus, kokapstrades cehus utt. Sie pasakumi sasaucas ar
konstruktivisma idejam, tacu notiek izoléta videé, ka rezultata skoléni ar
specialajam vajadzibam, nonakot no izolétas, ierastas vides jauna, ne vienmér
sp€j adaptéties, iekartot savu patstavigo dzivi, izol€jas, klust pieprasitaji un
patéretaji, pretdarbojas, mekle vienkarsakos izdzivosanas celus un biezi tiek
izoleti. Sapemot izglitibu vispargja izglitibas iestadé kopa ar vienaudZiem,
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pastav iesp€ja, ka skoléns ar specialajam vajadzibam labak adapt&jas
pastavoSajai, realajai sabiedribas dzivei, nakotné sp€j dzivot patstavigi un
pasrealizgjas.

2008.gada UNESCO konferencé par ieklaujoso izglitibu Dr. T.Hofzess
(Hofsaas) atzime, ka klasiskaja pieeja ir tendence specialo izglitibas iestazu
skolénus uzskatit par ,,ilgstosi konstantiem objektiem”, jo sava trauc€juma vai
invaliditates dél vini nesp&j tikt gala ar visparizglitojosas skolas prasibam
attieciba uz macibu saturu un sekmém. Mainoties pieejai, skatijums tiek versts
uz personibu / individualitati, 11dz ar to rodas ar1 lielaka fleksibilitate attieciba uz
1zglitibas iestaZzu organizacijas veidiem. Ja runa vairs nav par invalidu, bet
skolénu, kuram nepiecieSams socialpedagogiskais atbalsts kada joma, tad
jaakcepte tas, ka socialpedagogisko atbalstu gan preventivi, gan korigg€josi var
sniegt visas macibu iestades (Hofzess, 2008).

Socialas paradigmas, sociala modela skolénu ar specialajam vajadzibam
Manogees, 2009), kas biitiba saknojas konstruktivisma pamatidejas. Ka jau
ieprieks tika minéts, konstruktivista teorija fokus€jas uz to, ka pasniegt un
organiz&t saturu, iesakot struktiiru, kas biitu saistita ar saturu augosa sarezgitiba
un sekmétu jegpilnu maciSanas procesu, un Dbalstas uz diviem
priekSnosactjumiem: maciSanas procesam ir jéga tikai tad, ja skoléni apkopo
idejas un zinaSanu shémas, kuras viniem jau ir, ar jaunam un skolotajam ir
butiska loma skolénu macibu procesa, pielagojot saturu individualam
vajadzibam (E-apmacibas ar mentora atbalstu, b.g.;, EURYDICE, 2002).

Secinajumi
Conclusions

1. Pasaulé nav vienotas nostdjas skolénu ar specialajam vajadzibam
1zglitoSanas jautajumos.

2. Pastav dazadas nostajas, paradigmas, didaktiskie modeli, ko nosaka valsts
ieksgjie (sabiedriski politiska sisttma U.c.) un argjie (globalizacija,
attistibas procesi pasaulé, zinatniskie atklajumi u.c.) faktori.

3. Katra valsts mekleé optimalako modeli skolénu ar specialajam vajadzibam
izglitoSanai.

Summary

The concern about the provision of high-quality education for the new generation in
the relevant period of history exists and is being solved in the course of development
of any country. Moreover, the rules on education and socialization of the
schoolchildren with the special needs are laid down, the national goals and education
paradigm are formulated by any country. Along with the change of the objectives
under the influence of various factors, the entire paradigm changes consequently. The
shift of paradigm is affected both by the internal and external factors. The national
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internal (change in the socio-political system, etc.) and external (globalization, the
development processes in the world, scientific discoveries, etc.) factors may also lead
to significant changes in education: changes in the educational objectives,
understanding of the share of teaching and learning, and of the student-centred
approach in the education process, etc. (Bliuma, 2013, 28). Professor J. Davidova
believes that the paradigm is grounded in the understanding of learning, teaching, and
communication (Davidova, 2013, 136). Paradigm has a decisive role in the choice and
implementation of the didactic models (Davidova, 2013, 138).
1. Zogla divides didactic models into pragmatically practical (focus on the practical
results and the student’s skills to perform a certain activity); idealistically theoretical
(focus on altruism, humanism that is based in religious, political, ethno-ethical, and
other values; characterized by cultural enrichment, value maintenance with the aim to
ease living in the society; facilitating democracy and tolerance of professions; high
quality knowledge, formation of the experience of activities protecting life
environment); individualised (autonomy of an individual in search for entrepreneurial
spirit, responsibility, confidence, risk-taking and exit strategies; orientation to the
leader-manager or executive-consumer education); cooperation, group, team models
(implements the idea of decentralization and democratization in the conditions of the
educational reform; mutually enriching teamwork in the education process, equality in
relations); constructivism didactic models (on the basis of the experience new
knowledge and skills are designed; the main driving force of learning — own activity;
didactic process is characterized by the exchange of ideas and discussion; the teacher
has an important role in the education process adapting the curriculum to student’s
individual needs) (Zogla, 2001/b).
I.Tilla describes the systemic-constructivist understanding of learning as an active
construction process, where the learner solves the problems and deconstructs the old
experience by the new one actively communicating, collaborating with others and
using his/her personal experience (7i/la, 2005,90 -91). Tilla justifies: the learning is a
process where the old experience is deconstructed by the new one; the learning
depends on the context encouraging students to interact and cooperate to solve the
problems; each student has own personal experience and socio-cultural background,
different perspectives enhance the intercultural dialogue in learning, and different
dimensions of cooperation and communication; the learning is a communication,
where the participants learn, communicate, and cooperate (7i//a, 2005, 90-91).
Analysing the historical development of special education, examining the approaches
used in the education process, it has to be noted that the process of education of the
schoolchildren with special needs can be studied from the perspective of the
pedagogical objectives, paradigm shifts, didactic models, teachers’ attitudes, and
change of activities (Rye, 2001, 65).
Historically, different positions, paradigms, and didactic models have existed
regarding the education of the schoolchildren with special educational needs in the
20th century, though, in general, two leading approaches or paradigms are observed:
. Medical approach/ medical model (until 1970s — 1980s);
. Social approach/ social model (since 1970s — 1980s) (Manogees, 2009,303;
Dyson, Millward, 1997, 51 -67).
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Comparing both paradigms, it has to be concluded that each of them is based on the
understanding of the best and most resultative ways to educate and to socialize pupils,
including those with the special needs, which are basically very different.

Based on the studies of inclusion processes by different researchers and on her own
experience, the author has developed a comparative table of medical and social
approaches (see: Table 1).

Table 1. Comparison of the medical and the social paradigm in education of the students

with special needs
(Rozenfelde based on Ainscow, 2004; Ainscow, Miles, 2008/a, 2008/b; Ainscow, Booth,
Dyson, 2006; Booth, 2000; Barnes, Sheldon, 2007; Befring, 2001, Bricout, Poterfield,
Tracey, Howard, 2004; Rieser, Peasley, 2002., 35-37; Silas, 2013; UNICEF, 2011;
Vickerman, 2011; etc.)

Medical paradigm

Social paradigm

Student does not meet the "norm";

Student has a diagnose, the
curriculum for a student is designed
and implemented according with the

diagnose;
There are students who are
recognized to be not subject for
training;

Focus is on the problems: what are
the things a student cannot perform —
a medical problem that requires
treatment, rehabilitation, and care;
Pupils are segregated in the narrowly
specialized special education
institutions  with  the  narrowly
specialised teachers to work with the
students with a particular disability;

In the education institutions, the
special correction and development
work is provided,;

Students with special needs are
objects of influence by teachers,
parents, and the society;

Students daily are excluded from
involvement and participation in
public life and activities;

Separate events and activities are
organized for the students with
special needs by the public;

An individual, a student with special
needs has to adapt to the educational

Education is a fundamental right of
each student;

Students are different, diversity is
recognized and considered as a rich
teaching and learning resource both
for a teacher and a pupil;

Peculiarities and needs of students in
the education process are identified,;
Possible barriers in the learning
process are identified, and solutions
developed, the necessary resources
are available;

Students have the access to diverse,
necessary support by the specialists at
the educational institutions, the
municipal and  public  support
institutions and centres;

Students are subjects of the education
process with their own rights;
Teachers are prepared for the
practical work with the students with
different needs, acting flexibly and
creatively;

The learning environment is adapted
to facilitate learning for all;

Students with special needs are active
members of the educational institution
and the society;

Educational institutions and society
adapts to the individuals and students
with special needs: the environment is
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institution and to the public; rearranged, prepared for the needs of
 General education institution, if it has these individuals/ students —

enrolled a pupil with the special elimination of the physical, cultural,

needs, attempts to provide an communication, attitudes, and

equivalent level of training and transport barriers.

corrective activities as provided in a

special education institution.

The research community, educational institutions, and the public do not perceive the
social model unambiguously. R. Lang (Leonard Cheshire Disability and Inclusive
Development Centre) criticizes the social model, stating that it has appeared in
response to the criticism of the medical model, and has been invented and created by
the government researchers with disabilities and the activists that are unable to cope
with the societal discrimination against the people with disabilities, as well as with the
negative attitude of the society the disabled people face throughout their daily lives. F.
Vickerman believes that, within any paradigm or model, any person should be
appraised as a unique individual with the rights and responsibility to work in
partnership to maximize his/her potential in the community. Vickerman considers that
a disability includes various aspects: social, biological, psychological, and all of them
have significant role in human activity; consequently he proposes to develop a bio-
psycho-social (interaction) model (Vickerman, 2011) to be based on the concept that
the biological, psychological and social conditions, mutually correlating, plays the
principal role in development and activity of a student, as well as in the way the
disorder is defined and interpreted.

The researchers Bricout, Poterfield, Tracey, and Howard believe that, in general, there
are four main paradigms, or the main models: the medical model, the social model, the
transaction model, and the ecological or system model (Bricout, Poterfield, Tracey,
Howard, 2004). In addition to the two models described above, the transaction model
Is a team work and anticipates a shared responsibility of the school and the family for
the student education: in cooperation between the school, family, municipal support
system; transpersonal factors, for instance, communication, family, and organizational
dynamics may affect the child's life quality and can increase the probability of success,
improve his/her social environment. Model includes the child's parents or guardians,
health care professionals and the school personnel — teachers, administrators, special
educators, and school psychologists working together to develop effective intervention
mitigating particular weaknesses and developing the pupil's strengths. The system
model combines all the above mentioned models, adding the ecological approach of
Bronfenbrenner theory (Bronfenbrenner, 1979) emphasizing the student and
environment interaction that may lead to the development changes. The authors
believe that, despite the current restrictions, the most likely, the system model will
become the dominant model in time.
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Conclusions

1. There is no united position on the subject of the education of schoolchildren with
special needs in the world.

2. There are various positions, paradigms, didactic models determined by the
national internal (socio-political system, etc.) and external (globalization,
development of processes in the world, scientific discoveries, etc.) factors.

3. Each country is in search for the most optimal model for the education of the
schoolchildren with special needs.

Literatura
References

Ainscow, M. (2004). Developing inclusive education systems: what are the levers for change?
Downloaded from https://www.uam.es/personal_pdi/stmaria/sarrio/ DOCUMENTOS,
%20ARTICULOS,%20PONENECIAS,/Developing%?20educational%20inclusive%20s
etings.pdf (access 21.01.2014.)

Ainscow, M., Miles, S. (2008/a). Making Education for all inclusive: where next? Prospects
quarterly review of comparative education. Nr.145. UNESCO.15-34p.

Ainscow, M., Miles, S. (2008/b). Developing inclusive education systems: how can we move
policies forward? Downloaded from http://www.edu.am/DownloadFile/66eng-
Mel_Ainscow.pdf (access 15.07.2015.).

Ainscow, M., Booth, T., Dyson, A. (2006). Improving Schools, Developing Inclusion.
London and New York: Routledge.

Barnes,C., Sheldon, A. (2007). Emancipatory’ Disability Research and Special Educational.
Chapter 17 in Florian L. (ed.) The Sage Handbook of Special Education. Downloaded
from http://disabilitystudies.leeds.ac.uk/files/library/Barnes-Research-and-SEN.pdf
(12.03.2014.)

Befring, E. (2001). The Enrichment Perspective: A special Educational Approach to an
Inclusive school. Book: Education - Special Needs Education. An introduction. Oslo:
Unipub forlag.

Blima, D. (2013). Paradigmu maina izglitiba. Gramata Parmainu un kvalitates vadiba
izglitibas iestade (Autori: Bluma, D., Celma-Zida, D., Gineite, M., u.c.). R: LU

Booth, T. (2000). INCLUSION IN EDUCATION: PARTICIPATION OF DISABLED
LEARNERS. World Education forum. Downloaded from

http://www.unesco.org/education/wef/en-leadup/findings_inclusion.shtm (skat.12.04.2015.)

Bricout, J., Poterfield, S.,Tracey, C., Howard, M.(2004). Linking Models of Disability for
Children with Developmental Disabilities. Downloaded from

http://cmhsr.wustl.edu/Resources/Documents/Linking%20models%200f%20disability%20for
%20children%20with%20developmental%?20disabilities.pdf (skatits 21.02.2015.)

Bronfenbrenner, U. (1979). The Ecology of Human Development. Eksperiments by Nature
and Design. Cambridge MA: Harvard University Press.

Carson, G. (2009). The Social Model of Disability. Downloaded from
www.ukdpc.net/.../Social%20Model%200f%20Disability2 (sk.12.05.2015.).

Davidova, J. (2013). Misdienu pedagogiskas paradigmas. Pieejams http://profizgl.lu.lv/
mod/book/tool/print/index.php?id=12113&chapterid=2687

Dewey, J. (1916). Democracy and education. Downloaded from https://archive.org/
stream/democracyeducatil916dewe/democracyeducatil916dewe_djvu.txt

61


http://profizgl.lu.lv/

Dyson A., Millward, A. (1997).The reform of special education or the transformation of
mainstream schools? London and New York: Routledg.

E-apmacibas ar mentora atbalstu, (b.g.) Downloaded from macies.celotajs.lv/
mod/resource/view.php?id=178

EURYDICE (2002). Pamatkompetences. Pieejams  http://www.aic.lv/ar/gramatas/
Eurydice_pamatkompetences_Latviski.pdf (sk.21.07.2015.).

Guseva, V. (2012). Diferencetas macibas ieklaujosas pieejas nodroSinasanai pamatizglitibas
pirmaja posma.” Promocijas darba kopsavilkums.

Hofzess, T. (2008). Cela uz ieklaujoso izglitibu: ka tas ietekm& skolotaja izglitibu.
Skolotajs.Nr.6.

Izglitiba parmainam: ilgtsp&jigas attistibas maciSanas un maciSanas. rokasgramata. (2004).
Pieejams http://videsskola.lv/attachments/020 _Rokasgramata.pdf (sk.21.09.2014.)
Kaplan, D. (2000). The Definition of Disability - Perspective of the Disability Community.

Downloaded from http://www.peoplewho.org/debate/kaplan.htm

Lang, R. (2007). The Development and Critiqgue of the Social Model of Disability.
Downloaded  from https://www.ucl.ac.uk/lcccr/centrepublications/workingpapers/
WP03_Development_Critique.pdf (20.07.2015.).

Lasmanis, A. (2010).Macibu retrospektivs raksturojums un perspektiva izglitibas iestadg.
Pieejams  http://profizgl.lu.lv/mod/book/view.php?id=517&chapterid=1470  (skatits
15.07.2015.)

Malofejevs, N. (2008). Rietumeiropa: sabiedribas un valsts attieksmes pret personam ar
attistibas trauc€jumiem evoliicija. R€zekne: RA izdevnieciba.

Oliver, M. (1990).The individual and social models of disability. Downloaded from
http://disabilitystudies.leeds.ac.uk/files/library/Oliver-in-soc-dis.pdf (20.09.2014)

Rye, H. (2001). Helping children and Families with Special Needs:A resource — Oriented
Approach. Book: Education - Special Needs Education. An introduction. Oslo: Unipub
forlag.

Rieser, R., Peasley, H. (2002). Disability Equality in Education . Inclusion in Schools.
Downloaded from www.msmt.cz/file/11800 1 1/

Silas, D. Social Model vs. Medical Model of Disability. Downloaded from
http://www.specialeducationalneeds.co.uk/social-model-vs-medical-model-of-
disability.html

Tilla, I. (2005). Socialkultiras maciSanas organizacijas sisttma. Monografija. Riga: RaKa.

UNICEF (2011), The Right of Children with Disabilities to Education: A Rights-Based
Approach to Inclusive Education in the CEECIS Region. Downloaded from
http://www.unicef.org/ceecis/Background_NoteFINAL%281%29.pdf)

Vickerman, Ph. (2011). Models of Disability and Special Educational Needs. Pieejams
http://www.ttrb3.org.uk/models-of-disability-and-special-educational-needs/#tabs-288-
0-1 (13.07.2015.).

Zogla, 1. (2001/a). Pedagogiska paradigma un didaktiskais modelis. Vispariga didaktika un
audzinasana. R: Izglitibas soli, 28 -33 Ipp.

Zogla, I. (2001/b). Didaktiskie modeli augstskola. Skolotajs, Nr.6,19-26 Ipp.

Heion, /1. (2001). Pekonctpykuus B ¢punocopuu. Mocksa: Jloroc.

Manodees, H.H. (2009). CneunansHoe oOpa3oBanue B MeHstomemcs mupe. EBPOIIA.
Mockaga: IIpocBenienue.

62



