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7-GADIGO BERNU SOCIALAS ADAPTACIJAS 1.KLASE
MODELA APRAKSTS
DESCRIPTION OF THE 7-YEAR CHILDREN’S 1°" GRADE
SOCIAL ADAPTATION MODEL

Liga ABOLTINA
Latvijas Universitate PPMF
Jirmalas gatve 74/76,Riga,LV-1083
e-pasts ligaa@lu.lv

Abstract. Most studies on 7-year-old children's social adjustment in school focus on situation
characterization by setting the adjustment process as a problem instead of offering possible
solutions (OECD, 2001; OECD, 2006).

According to theoretical knowledge and practical observations the purpose of the article is to
promote 7-year-old children's social adjustment in school, creating a model of a 7-year-old
child’s social adaptation in Ist grade. The article reveals the key aspects that affect the 7-
year-old children's social adjustment, as well as describes the model components that
determine the 7-year-old children's social adjustment in st grade.

Keywords: a research model, a 7-year-old child, social adaptation, social adjustment.

Ievads

Kaut arT miisu valsts izglitibas politika orient€ta, lai bérni skolas gaitas
uzsaktu jau seSu gadu vecuma, un to iesp&amibu apstiprina pétijumi par
seSgadigo bérnu attistibas likumibam (Cernova u.c., 2008; Aboltina u.c., 2011),
pamatojoties uz Statistikas parvaldes datiem (Statistikas parvalde, 2013 ), lieclaka
dala bérnu Latvija macibas skola uzsak 7 gadu vecuma.

Ka noradits Latvijas Nacionalo attistibas plana, beérniem lidz 2020. gadam
janodroSina kvalitativa pamatizglitiba un vidgja izglitiba, kura ka prioritate
1zvirzita sabiedribas socialas integracijas iesp&ju veicinasana (Latvijas Vestnesis
Nr.6, 2013), ko nosaka bérnu sociala adaptacija 1.klas€ skola.

7-gadiga bérna socialo adaptaciju skola nosaciti var izdalit tris fazes:

e pirmaja — pieméroSanas faz€ bérnam jaunaja socialaja vidé jamégina
izprast, kadi noteikumi ir $aja vid€ un ka tiem var pieméroties;

e nakamaja — individualizacijas faz€ beérns jau cenSas izdalities Saja
vidg, paradit savas sp€jas un dotibas;

e socialas adaptacijas nosléguma jeb integracijas fazeé norit savas vietas
ienemSana socialaja grupa, tas ir, 1.klasé (Valsts bérnu tiesibu
aizsardzibas inspekcija, 2008).

Socialas adaptacijas butiba izriet no socialas adaptéSanas, ko raksturo
skolotaja kompetence, saskarsme ar 7-gadigajiem bérniem, profesionala
parlieciba un atticksme pret audzékniem un sevi, mérktiecigi veidojot 7-gadiga
b&rna daudzpusigas un harmoniskas attistibas pedagogisko situaciju, un socialas
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adaptésanas, kas sevi ietver 7-gadiga bérna attistibas likumibas un individualas
attistibas iesp€jas, komponentu mijiedarbibas procesa, balstoties uz ieks€jo un
argjo faktoru vienotibu socializacijas procesa.

Izzinot 7-gadigo bérnu socialas adaptacijas organizaciju un norisi,
secinams, ka 1.klas€ socialas adaptacijas periodam atvEléta viena, parasti
macibu gada pirma ned€la. Jaatzist, ka tas ir salidzino$i mazs periods, lai 7-
gadigie bérni varétu sekmigi sociali adaptéties skola. Ka liecina prakse, arvien
vairak pieaug gadijumi, kad b&rniem nepiecieSams piecaugusa atbalsts sociali
adaptéties, un viena ned€la ir par maz, lai bérni biitu paSreguléti sociali
adaptgjusies.

Socialas adaptacijas modela butiba un rakturojums

Socialas adaptacijas modelis, kas att€lots 1.att€la, izstradats ar meérki
sekmét 7-gadigo bérnu socialo adaptesanos 1.klas€ skola.

Socialas adaptacijas modelis veidots, balstoties uz teorétiskam nostadném
par 7-gadigd bérna socialas adaptaciju, akcent€jot bérna personibu veseluma
skatijuma (Lerner & Lerner, 1 983; Rothbart, 1991; Buss, 1991; Liegeniece,
1999; Bronfenbrenner, 1994; Beirorckuii, 2005).

Pamatojoties uz atzinumu, ka par 7-gadiga bérna sociala adaptesanas
funkcionalo vienibu uzskatami strukturali cikli vai cikliski procesi, kura cikls ir
pabeigts darbibas akts, bet sociala adaptéSanas funkcionala vieniba izprotama ka
dinamiska struktiira, socialas adaptacijas modela izveide izriet no Lingarta
funkcionalas struktiiras teorijas (JTuurapr, 1970) un Cehlovas izzinas darbibas
macibu cikla modela (Cehlova, 2002), jo, sociala adaptésanas ir izzinas darbibas
aktiviz€Sana un gataviba macibu darbibai (Piaze, 2002).

Modela centra ir 7-gadiga bérna personibas veidoSanas ar noteiktu
struktiiru un sociali nozimigu T1paSibu kopumu, kas nodroSina bérna
piemérosanos paradumiem un standartiem, kurus sabiedriba, konkrétak, skola,
viena paaudze nodod nakamajai (Karpova, 1998). 7-gadiga bérna personibas ka
organizacijas (struktiiras) izpratne saistama ar socialas adapteSanas
komponentiem - komunikaciju un sadarbibu; socialo lomu - skoléns; emocijam
macibu darbiba, pardzivojumiem un pasvertéjumu, kas sekme noteiktas socialas
attiecibas un bérna ka aktivas darbibas subjekta attistibu (Hamuamxsu, 1988;
Pean, Kynames, bapanos, 2006; Pean, 2011, Lopes et.al., 2012).

Lai sekmetu 7-gadiga bérna socialo adaptésanos, apkart komponentiem
strukturéti modela elementi, kas ietekmé un veicina bérna socialo adaptéSanos.

Modeli veido normativie akti un reglament€joSie dokumenti, un tas
socialas vides, ar kuram ikdiena mijiedarbojas 7-gadigais bérns.
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1.attels. 7-gadigo bérnu socialas adaptacijas 1.klaseé modelis
Figure 1. The model of 7-year-old children’s social adaptation to 1st grade

Valsts pamatizglitibas standarts (MK Nr.530, 2013) nosaka izglitibas
saturu, savukart 1.klases stundu programma norada, ka istenot wvalsts
pamatizglitibas standarta izvirzitas prasibas. Lai realiz€tu izglitibas sist€mas
pamatdokumentu saturu, ievérojami vairaki nosacijumi, starp kuriem svarigakais
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ir pats bérns, vina uztveres un domasanas veids, vajadzibas un vertibas
(Andersone, 2007).

Normativie akti un reglamentgjoSie dokumenti ir savstarp€ji saistiti, un to
satura 1stenoSana nosaka, cik veiksmiga bus 7-gadiga bérna sociala adaptésanas.

7-gadiga beérna sociala adaptéSanas notiek, bérnam mijiedarbojoties ar
gimenes socialo vidi, klases un skolas socialo vidi un sabiedribas socialo vidi,
kas savstarp€ji veido mezosistémas, atklajot saikni starp nosauktajam socialajam
vidém. Katrai no nosauktajam socialam vidém ir sava 1paSa nozime
(Bronfenbrenner, 1994; Pozym, 2006).

Sociala vide ir mijiedarbibas vide, kas sastav galvenokart no dazada
Iimena 7-gadigd bérna attiecibam (personiskiem, socialiem kontaktiem) un
ietver gimeni, grupu un kaiminu vides un kolektivus (ITnotunckwuii, 2001).

Pétjjuma robezas nosaka teorétiski apzinat normativo aktus,
reglament€joso dokumentus un modeli att€lotas socialas vides nozimi 7-gadiga
bérna socialas adaptéSanas procesa, kas ietekmé 7-gadiga bérna socialo
adapteSanos, taCu turpmak raksta tie atseviski netiek analizeti.

Izveidotaja socialas adaptacijas modeli ietverti tris savstarp€ji saistiti
pétijuma posmi un raksturo ta norisi.

I pétijuma posms nosaka konstatét un raksturot 7-gadiga bérna socialas
adaptéSanas problémas. Izvirzitas socidlas adapt€Sanas problému pamata ir
psihosocialie faktori, kas saistiti ar bérnu pirmsskolas pieredzi.

7-gadigiem bérniem vél nav pietieckamas socialas pieredzes, lai sadarbiba
ar skolotaju un skoléniem respektétu citu atSkirigo pieredzi. Lai skoléniem
veidotos prasme macities, modeli raksturo 7-gadigo bérnu praktiskas dzives
pieredze, kas, izriet no skolénu vajadzibam un interesém (Rothbart, 1991;
Garleja, 20006).

Talaka problémas izpéte saistita ar psihosocialo faktoru noskaidrosanu,
pamatojoties uz kuriem, tika precizéti un apzinati 7-gadiga berna socialas
adaptesanas komponenti, kriteriji un raditaji.

IT petijuma posms ietver socialas adaptacijas eksperimentalas programmas
istenoSanu.

Socialas adaptacijas eksperimentalas programmas mérkis ir sekmét 7-
gadigo bérnu socialo adaptéSanos, kas attiecinams gan uz adaptacijas perioda
planojumu, gan turpmakajiem klases un socialo zinibu stundu satura tematiem,
kopuma aptverot 16 macibu nedg€las.

Darbibas ciklu veido noteikti posmi: mérka izvirziSanas darbiba,
risina$anas darbiba, kontroles un novértgjuma darbiba (Cehlova, 2002).

Merka izvirziSanas procesa svarigi, lai 7-gadigie b&rni apzinatos mérka
macibu un socialo nozimibu, lidz ar to meérkis konkretiz€jams uzdevumos
(Cehlova, 2002). Socialas adaptacijas eksperimentilds programmas uzdevumi
izriet no socialas adaptéSanas definicijas:

1) veicinat 7-gadnieka ka individa un socialas vides mijsakaribas jeb

lidzsvara sistemu;
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2) nodrosinat bérna iespéjas sevis realiz€sana jauna sociala vide-1.klasg;

3) palidzét 7-gadigam b&rnam iepazist un pakapeniski apgist
organizacijas (skolas) socialas normas un lomas, vértibu sist€emu,
mérkus, uzvedibas normas, savstarpgjas saskarsmes veidus;

4) rosinat 7-gadigam b&rnam paust sevi darbiba un situacijai atbilstosas

emocijas;

5) sekmét 7-gadigam b&rnam vertét savu darbibu un ricibu.

Merka izvirziSanas posma darbibas priekSmets kliist motivs, kas ir
darbibas vado$a un veicino3a struktiiras komponente (Cehlova, 2002). Motivi
1zsaka 7-gadiga beérna vajadzibas un intereses, ka ari rosina un virza darbibu un
veido darbibas jégu (JIleontses, 1975).

Sociala adaptéSanas ir cieSi saistita ar bérna izzinu. Viss, ko 7-gadigais
bérns saprot, zina un prot, sekme berna droSibas sajitu un veélmi izzinat, tadejadi
atbrivojot 7-gadigo bérnu no nezinas, kas var izsaukt nepamatotas bailes, stresu
un radit socialas adaptéSanas griitibas.

7-gadiga bérna izzinas darbibu veicina dazadi motivi: pasapliecinasanas
motivi, kas saistiti ar macibu darbibu; sociali nozimigi motivi, kas saistiti ar
sociala vide pienemto uzvedibas normu apzinasanos, iev€roSanu un citu
respekteSanu, kas saistits ar augstako vajadzibu — socialas atzinibas - attistibu.
Interese par zinasanam un macibu darbibas prasmju apguve kliist par bérnu
darbibas patstavigu motivu, kas nosaka 7-gadiga bérna uzvedibu un sekmé
pasvertejuma attistibu (boxxoBuu, 1995; Kynaruna, 1998).

Atkariba no 7-gadiga bérna motiviem darbiba iegiist dazadu jégu
(JIeoutnes, 1975).

Merkis var veicinat motivu veidoSanos. Ja 7-gadigais bérns darbibas
procesa mérki pienem ka sev nozimigu, mérkis un motivs tuvinas, lidz ar to
mérkis un motivs savstarpgji atbilst. Lai sekmé&tu bérnu socialo adaptésanos,
skolotajam nepiecieSams atklat darbibas mérki, lai bérni to uztver ka personiski
nozimigu, ka rezultata veidojas kopigs mérkis, kas raksturo kopigu darbibu. To
nodro$ina dazadi atbilstosi socialie mehanismi. Svarigi, lai bérni redz skolotaja
ieinteres€tibu, prieku par jaunatklajumu, ve€lmi sasniegt ieceréto, labveligu
saskarsmi ar skoléniem, kas rosina ar1 7-gadigos b&rnus darboties aktivi un ar
interesi. Skolotaja izvirzitajam darbibas mérkim jabiit 7-gadigajiem b&rniem
saprotamam, kas izvirzits atbilsto$i vinu sp&jam. Merkis, kas bérnam ir reali
sasniedzams, raisa ticibu saviem spékiem un rada v€lmi to sasniegt (JIeoHTbeB,
1975).

Izvirzita meérka sasniegSana 7-gadigajam b&rnam nepiecieSams katra
konkréta macibu situacija izveleties atbilstoSu darbibas veidu. Darbibas
patstavigums ir atkarigs no bérna prasmju un iemanu attistibas Iimena, ka art no
7-gadiga bérna spégjas.

Analizgjot 7-gadigam bérna darbibas veidus, skolotajam nepiecieSams
saskanot un koordin€t dazadas darbibas. Socialas adaptacijas process ir skolotaja
un 7-gadigo bérnu mijiedarbiba, lidz ar to skolotaja metodem un bernu darbibas

9
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veidiem jabiit saskanotiem, jo tikai tad bus nodroSinata darbibas virziba 7-gadiga
bérna socialas adaptesanas sekmesana (Cehlova, 2002).

Socialas adaptacijas eksperimentalas programmas saturs integré skoléna
un skolotdja darbibu. Skoléna adaptéSanas saturu veido apgiistamas zinasanas,
prasmes, attieksmes un skolotaja atbalsts un palidziba. Skolotaja darbiba saturs
klust par Iidzekli 7-gadiga bérna socialas adaptéSanas mérka sasniegSanai
(Zogla, 2001).

Izstradatais socialas adaptacijas eksperimentalas programmas saturs izriet
no 7-gadiga bérna vecuma vajadzibam un interes€m, ietverot informativa
rakstura zinasanas, to likumsakaribu izpratni, socialas prasmes un iemanas,
atticksmes pret adaptéSanas procesu, kas veidojas beérna jatu un logikas
vienotiba. 7-gadiga beérna izt€leé valda objektiva pasaule un vina pasa
emocionalais pardzivojums, kas ir domingjosais virzitajspeks 7-gadiga bérna
socialas adaptéSanas sekméSana. Socialas adaptacijas programmas satura
ieklautas ar1 dazadas ikdienas dzive iesp€jamas situacijas, kas saistitas ar 7-
gadiga bérnam atbilstoSu realu problému risinaSanas prasmi.

Pamatojoties uz 7-gadiga bérna attistibas likumibam, skolotaja uzdevums
ir sekmét darbibas veidu izmantoSanu, kas aktivizé bérnu, rosina sadarboties,
paust savu iniciativu un patstavibu. Lidz ar to saturs virza 7-gados bérnus
izmantot tos darbibas veidus, kas veicina socialo adaptéSanos. Savukart, ja bérns
nav apguvis skolotaja piedavatos darbibas veidus, tad saturs kliist nepieejams un
meérkis netiek istenots. Tadgjadi skolotajam japaredz dazadu darbibas veidu
apguve socialas adaptacijas procesa (Cehlova, 2002).

Socialas adaptacijas programmas saturu bérns uztver atkariba no savas
pieredzes un, pamatojoties uz domasanas attistibu- asimilaciju un akomodaciju,
konstrué jaunu pieredzi vai strukturé jauno pieredzi esosaja. Dazkart 7-gadiga
bérna pieredze nesakrit ar 1.klases (skolas) sociala vidé giito pieredzi, kas prasa
no skolotaja paredz&t bérna nepareizo un aprobezoto prieksstatu korigésanu.

Darbibas attistiba socialas adaptacijas satura atklasmé virzita, lai
adaptacijas procesa beérns varftu darboties atbilsto$i savai tuvakas attistibas
zonai, kas nodroS$ina izzinas un socialas pieredzes efektivu veidoSanos. Skolotajs
nedod gatavas zinaSanas, bet gan kopiga darbiba ar skol€niem iesaistas tas
mekl&jumos (Bsirotckii, 2005).

Svariga nozime ir adaptacijas programmas satura emocionalai
piesatinatibai un cik liela ir 7-gadigo bérnu interese par So saturu. Tas sekmé&jams
ar 7-gadigam b&rnam atbilstoSiem stimuliem, ka sp&lu un rotalu elementiem.

Merkis nosaka saturu, ka ari ietekmé macibu metozu izvéli, macibu
procesa norisi un rezultatu (Cehlova, 2002).

Socialas adaptacijas eksperimentala programma metode ir gan skolotaju
un skolénu savstarpgji saistita darbibas panémienu sist€éma, gan art Iidzeklis, kas
versts uz uzdevumu izpildi un palidz apgtt socialas prasmes, attistit 7-gadiga
bérna emocijas un attiecksmju veidoSanos.

10
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7-gadigajiem bérni skola iegiist zinasanas par klases un skolas socialo vidi,
tas ir, iepazistas ar saviem jaunajiem klasesbiedriem un skolotaju, skolas telpam,
to funkcijam, dienas laika planojumu skola. Lai iegttas zinasanas nostiprinatos
prasmes un bérni var€tu §1s zinasanas lietot dazadas sev nepiecieSamas situacijas,
zinaSanas integréjamas ar bérnu praktisko darbibu, kura darbibas izveéli nosaka
situacija.

Sociala adaptacijas perioda nepiecieSams ne tikai rosinat bérnu izzinu un
radit interesi, bet ar veicinat bérnu sadarbibu, prasmi izteikt un uzklausit citu
viedokli, verteét sevi un citus, paust savas emocijas. Atbilstosi 7-gadiga bérna
attistibas likumibam to nodroSina interaktivs adaptacijas process, kura sadarbiba
divos Itmenos skolotajs «»skoléns, skoléns«> skoléns nodroSina zinasanu un
prasmju apguvi, sekm& b&rnu maciSanos darbiba, izmantojot savu pieredzi.
Sadarbiba, kas balstita uz noteiktam prasibam vienam pret otru un savstarp&ju
atbalstu, adaptacijas procesa nosaka bérniem vairak paSkontrolét savu darbibu
neka skolotajam to kontrolét (Moyl et. al., 2003).

1.klaSu skolenu skaits, organiz€jot adaptacijas procesu pirmajas klases,
nosaka izvéléties paru un grupu darba organizacijas formu. Sada organizacija ir
nepiecieSama, lai maciSanas procesa notiktu motivu aktivizacija, programmas
satura apguves veicinasana, socialas maciSanas un socialo attiecibu sekméesana,
ka ar1 starppersonu attiecibu un individualas attistibas sekméSanu. Bérni, kuri
adaptacijas procesa izjut nedrosibu, vairak izv€las darbu paros un grupas, turpreti
uz drosSibu orientétie skoléni priekSroku dod individualam macibu darbam
(Huber & Roth,1999; Dean, 2000; Roth, 2006).

[T pétijuma posms saistits ar rezultatu izvert€Sanu. Darbibas rezultats
norada uz parmainam ar¢ja vide, vai 7-gadiga bérna notikusam parmainam, kas
izriet no iedarbibas procesa. Rezultats ir skoléna zinaSanas, prasmes, iemanas un
bagatinata pieredze (Cehlova, 2002). Rezultatu novértésanu veic pec noteiktiem
kriterijiem, vertejot darbibas rezultatu kvalitati, to atbilstibu merkim, ka ari
mérka un rezultata atbilstibu. Socialas adaptacijas eksperimentalas programmas
rezultats ir 7-gadiga bérna sociala adapteSanas 1.klase.

7-gadigo beérnu socialas adaptéSanas rezultati sniedz izpratni par
adapt€Sanas limeni (pasregul€tu, strukturétu, nestrukturétu, pirmsadaptésanos un
dezadaptéSanos). Augsts socialas adaptéSanas limenis norada uz 7-gadigo bérnu
pasregulétu, strukturétu socialo adaptéSanos, vid€js - nestruktur€tu un zems
norada pirmsadaptéSanos/dezadaptaciju un izvirza prasibu noveérst socialas
adaptéSanas grutibas, kas risinamas, veicot atkartotu socialas adapteSanas
problému izpéeti, piesaistot skolas atbalsta personalu - psihologu, socialo
pedagogu un logopédu - un paredzot talako darbibu socialas adapt€Sanas
sekméesana klases un socialo zinibu stundas.
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Secinajumi

Lai nodroSinatu kvalitativu pamatizglitiba un vidgja izglitibu un sekmétu
sabiedribas integracijas iesp&ju veicinasanu, pardomati organiz€jams 7-
gadigo bérnu socialas adaptacijas process 1. klasg.

Izveidota 7-gadigo bérnu socialas adaptacijas modela bitiba atskiriba no
citam adaptacijas sekméSanas iestradném ietver holistisko pieeju personibas
attistibas sekmeSana, pamatojoties uz dazado socialo vidu, normativo aktu
un reglament&joSo dokumentu un socialas adaptacijas eksperimentalas
programmas IstenosSanas veselumu.

7-gadigo beérnu socialas adaptacijas modelis balstits uz didaktiskajam
nostadném, nodroSinot sistemisku pieeju meérka, uzdevumu, satura
istenoSana, to saskanojot ar 7-gadigo bérnu vajadzibam, interes€ém, pieredzi,
darbibas veidiem un panémieniem.

Modela istenoSanas atgriezeniska saite nosaka 7-gadigo bérnu sasniegumu
izvertejumu, kas izriet no skolotaja v€rt§juma un skolénu paSvertéjuma
vienotibas.

Socialas adaptacijas modelis paredz gadijumus, kad 7-gadiga bérna sociala
adaptéSanas ir nestrukturéta vai arl pirmsadaptéSanas stadija, nosakot
detalizétaku 7-gadigo bé€rnu socialas adapt€Sanas problému izpeti un
paredzot turpmako darbibu socialas adaptéSanas sekméSana klases un
socialo zinibu stundas, piesaistot skolas atbalsta personalu: psihologu,
socialo pedagogu un logopédu.

Summary

According to diversity of social environment and implementation of social adaptation
experimental program, as well as of laws and regulations, and regulatory documents in
general, the essence of the 7-year-old children's social adaptation model unlike any
other children's social adaptation preparatory work at this age includes a holistic
approach to facilitate children’s personal development. Outcome of the model defines
the 7-year-old children's accomplishments, arising from the teacher's assessment and
pupils’ self-esteem integrity, as well as predicts cases and solutions when a 7-year-old
child is not socially adapted to first grade.

—
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“ALL TERMS HAVE A NEGATIVE APPENDIX”
PARENTS OF OFFSPRING WITH INTELLECTUAL
DISABILITY (ID) AND THEIR EXPERIENCES WITH
NAMING THIS DIAGNOSIS - AN INTERVIEW STUDY

Professor Carl Chr. BACHKE
University of Agder, Norway
e-mail: carl.c.bachke@uia.no

Abstract. 16 parents with offspring with ID were interviewed, using a guide that asks for
their experiences of the naming the ID-diagnosis, of different labels that have been used, of
how labels have changed during the last half century, of how they explain label-changes, and
of whether some of the explanations might be considered substantial. Generally there is an
overlap with findings of similar studies among professionals. However, parents add new
nuances and emphasize in a more thorough way the substantiality of two causal explanations
of the changes: the impact of ethical training and the influence of users.

Introduction

This article illuminates the labels for intellectual disability (ID - ICD10:F70-79-
related terms) that parents have encountered, the terminological changes they
have experienced over the past 4-5 decades, and how they possibly explain such
changes. It is thought that both the naming of diagnoses, the changing of the
terminology, and the explanations for doing so refer to discursive struggles both
in the general society and more particularly within its helping sectors: health,
social work and education. Moreover, the naming of a diagnosis has practical
implications. On the one hand, to have a correctly termed condition determines
in many cases whether you get access to professional services and financial
support (Lundeberg, 2008). On the other hand, a diagnostic term often causes
undesirable stigmas (Goffman, 1975). Changes in naming terms are not
particularly linked to ID alone. It is just an example of broader “movement”
affecting both diagnostic and client terminology, e.g. “mental disorders”
(Foucault, 1973; Ben-Zeev, et al., 2010; Van Os, 2010); prisoners (Christie,
1982); and abbreviations describing hyperkinetic disorders (Sprakspalten, The
Journal of Norwegian Medical Association, 1998). Changing terminology is also
seen internationally as in UN-institutions (Enns & Neufeldt, 2003).

Direct studies of the impact of different labels on ID-users and/or their next-in
kin are rare. Bachke (2006/2012) looked at professionals’ use and experience of
various terms for this diagnosis. One study dealt with Scandinavian
professionals’ labeling in their publications (Bachke, 2006). Another study
related to Norwegian professional practitioners’ choice of terms in oral
discourse in their practical work (Bachke, 2012). Other researchers have
indicated that the selection of designations might have a connection to whatever
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is seen as the basic cause of the disability: Conditions of the individuals or of the
society? This relates to different perspectives on disability: biologically derived
or culturally/societally derived (Kittelsaa, 2008; Gronvik, 2007; Shakespeare,
2006; Sonnander, 2005). Terminological concepts signal the perspectives
selected as a basis for the underlying definition: Either an outside perspective
(from the helper’s viewpoint), as in biologically derived definitions; or a
subjective, from inside the client, definition. The latter is hardly observed in the
literature on ID (Bachke, 2012). This lack makes it interesting to use
intellectually disabled and/or their parents as informants. The fact that these
people increasingly want to influence the choice of label makes such an
approach of even more current interest (Bachke, 2012; Starrin, 2007; Ellingsen,
2007; Barnes, 2004). Partly because it is ethically challenging to interview
persons with ID themselves (Kittelsaa, 2010), and partly because it is desirable
to elucidate the naming of this diagnosis over several decades, parents were
selected as informants. Additionally, to attain more systematic knowledge about
the labels’ impact on parents might be helpful for the professionals in the
helping sectors. Parents have both an objective perspective (they do not have the
diagnosis themselves) and a subjective perspective (they live daily with it; Eck,
1998).

The starting point for the present study is what Bachke (2006/2012) found in the
two previously mentioned researches. His first study showed:

(A) The three most commonly used terms' in Scandinavian professionals’
published writings during the decade 1995-2005 are mental developmental
disability, developmental disability and mental retardation. The former was
most frequently used, and it is also the one labeled in the Norwegian edition of
ICD10.

(B) A terminological change seemed to be ongoing. There has been a tendency
for developmental disability alone to dominate increasingly since the
millennium-shift, and it was the journal of The Norwegian Association for
Persons with Developmental Disabilities (NAPDD), Et samfunn for alle (A
Society for All), that fronted this terminological change. Only to a limited extent
have the professionals followed, cf. textbooks/chapters (Opdal & Rognhaug,
2004; Tidemand-Andersen, 2008; Rognhaug & Gomnas, 2008).

(C) Instead the professionals chiefly seemed to remain loyal to the term of
ICD10, mental developmental disability. Bachke’s second study (2012)
confirmed these three findings.

(D) Both studies showed that the professionals had noticed a change in the
naming of this diagnosis over the years: (1) From feeble-minded and deficient to
mental devlopmental disability, during the period 1967-1991, and (2) from the
latter to developmental disability between 1996-2006.

' The reported terms are literal translations of the Norwegian terms psykisk utviklingshemming,
utviklingshemming and mental retardasjon in described sequence
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(E) Bachke’s second study (2012) tested five hypthetical explanations of why
these changes of terminolgy occur: (1) Increased awareness of terms’
stigmatizing effects; (2) increased ethical awareness; (3) users’ controlled
social - constructionism; (4) language-related circumstances; and (5) the
emergemce of new sub-diagnoses/syndromes. These hypotheses were presented
to 41 professional informants, after they had been asked to explain
spontaneously why terminological changes occur. By means of a discourse-
analytic approach to the their explanatory statements Bachke deduced two main
categories of explanations and a total of eight modificatory reasons:
A.Five “direct” actor-driven discursive explanations. Changes occur because
of:
1. An intensified ethical training discourse (reducing stigma)
2. A client-based discourse related to empowerment
3. Language-related discourses related to simplicity of pronunciation
and euphemism
4. A tacit discourse on choice of terminology among expertise
5. A discourse on mass-media’s influence on terms
B. Three more “indirect” and societally based explanations. Changes occur
because of:
6. Influence of modes and trends
7. Modifications of theories of science and its methods
8. Deeper societal and structural changes
These analyses led to the construction of a theoretical model which illustrates
how the different discourses interrelate and influence the actual selection of
names for this diagnosis (Bachke, 2012). The model mainly shows how different
ways of explaining changes in labeling seem interwoven, and concludes that
there is a discursive struggle on-going within the field. Another part of the
analyses focused on whether any substantial explanations exist. A preliminary
conclusion is that the study did not give an unambiguous answer to the question.
However, since ethical training as a causal explanation both spontaneously and
when presented, was mostly supported by the professional informants, it is
hypothesized that this so far appears to be the most substantial. To discover
more about the substantiality of explanations, as well as look at naming’s impact
on parents’ experiences with the diagnosis the following research questions are
raised:
1. Which professional and demotic terms have the parents encountered?
2. (a) Which term do they themselves use, and (b) which do they hear
professionals use?
3. Have they experienced any changes of the terms in use; and in case yes,
which?
4. How do they explain such changes?
To which extent do their statements establish a basis for contending
substantial explanations of changes?

e

17



The collection of scientific papers 2013, ISSN 1691-5895

To set a criterion for what is a substantial explanation is difficult, since there is
no exact norm for it in such methodically mixed study-design. Though
somewhat arbitrary it here refers to the frequency of mentioning of an
explanation; i.e. at least half of the informants must point to it.

Method

Kvale (2007) recommends use of a hermeneutic approach and qualitative
interviews in research areas where one wants to look at internal discussions and
changes, where concepts like discursive struggles and investigations of change
are used (e.g. Jorgensen & Phillip, 2008). These concepts apply well to the
selected informants because they are all active members of the NAPDD. After
much discussion the organization skipped the term mental from its name in the
late 1990-ies. It has also asserted the same simplification among the
professionals through its journal, 4 society for all. Since this study is an
extension of similar studies done with professionals as informants, it has partly a
replicatory form which implies that possibly new findings are mirrored in the
light of findings from the former studies. Knowledge revealed by the
professional informants is tested on its validity amongst parent-informants. This
fact implies a certain use of qualitative elements, which means that the present
study is both qualitative and quantitative. According to Creswell (2003) such a
mixture is not uncommon in exploratory studies.

Selection of informants

The researcher used a combination of theoretical and network sampling
(Ringdal, 2001). “Theoretical” refers to the selection of members from NAPDD
in two counties, East- and West-Agder, as the entire population. Such members
are expected to be rich on relevant information since they for years daily have
“lived” with the ID-diagnosis, and since they through their active membership
receives regular relevant information.

The informants were selected by “network sampling” in a two-step process.
Firstly, the researcher contacted the respective county-leaders by phone and e-
mail. The latter contained a copy of the interview guide, a letter of consent, and
a question which asked the leader to pick members from their county-
organization to participate in the study. Secondly, the willing members’ names
were conveyed to the researcher. He contacted them by phone to confirm their
willingness to participate and to make appointments for the interviews. On the
phone the leaders admitted that they had mostly asked members they knew well
and whom they thought were rich in topical knowledge. It is not known to the
researcher whether the leaders contacted other members who refused to be
interviewed. Therefore it is hard to say anything about dropout rates, or how
representative the sample was for the total memberships of the organization in
Agder. The sampling procedure applied to the category of non-probability
strategies.
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A total of 16 persons were interviewed; 5 from West-Agder and 11 from East-
Agder. The low number of informants requires to cautiousness in generalizing
the findings.

The interview-guide

The interview-guide was based on a similar guide used for interviewing the
professionals (Bachke, 2012). Two minor changes were made: The parent-
informants were asked about terminological changes during their life-time,
while the professionals only during their time-span of working. Additionally, the
parents were challenged to tell about terms applied to their own offspring.

The guide consisted mostly of open-ended questions. It constituted four parts (1)
Question 1 related to the demographics of the informant; (2) questions 2-4 dealt
with experiences of naming the diagnosis; (3) questions 5-7 focused on
experiences of changes in terminology and explanations of changes; and (4)
question 8 referred to positive experiences with inclusive education, which is
excluded in this article. In the spring 2009 the interview-guide and the research
was approved by NSD: Tape-recorded data was deleted by the end of the same
year.

Data collection

The interviews were conducted from June to October 2009. Three interviews
were carried out at the researcher’s office, one in a café, and twelve at
informants’ homes. Among the 16 informants there were six couples. Five of
these were interviewed jointly. The disturbances during the interviews were few
and small, and did not harm the data collection.

The researcher conducted all the interviews himself. Except for interviews with
one couple where recording was done by hand written notes, all the interviews
were tape-recorded and later on transcribed. Each interview started with
informal small-talk to build an atmosphere of openness and trust. Then it
proceeded sequentially through the three main parts described above. Although
the interview guide, handed out in advance of the interviews, had a clear
structure, the practical interviews in some cases deviated from this fixed
sequence. Some informants unsolicited answered more than one question at a
time; or they told stories and related examples with contents beyond the scope of
interview topic.

It took on average about 20 minutes to cover the seven questions in each
interview. For all the 16 interviews the relevant transcribed text amounted to
approximately 40 pages.

Analyses of data

The transcript was read several times. To interpret the text a selective/focused
codification was used (Chamaz, 2006; Fejes & Thornberg, 2009), based on
Bachke’s findings (2012). In particular to statements concerning explanations of
term-changes the eight previously mentioned codes were applied. Besides, new
explanations and points of view voiced by the informants were looked for, to
challenge the fertility of the study (Jergensen & Phillip, 2008).
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Validity and reliability

External coherence is vital for the external validity of a study. Since this study
partly hinges upon a similarly designed approach with professional informants, a
level of concordance with those findings adds to the external validity. An
overlap in findings is clearly shown on each of the sub-questions. Labels
encountered, changes experienced in naming, and voiced explanations for such
changes have a high level of similarity. However, this might be caused by the
egg-hen connection between the author’s studies, both methodically and
theoretically. As a result more external validation of the findings by researchers
using different samples of informants and possibly other methodological
approaches as well is needed.

Internal coherence refers to similarities in the use of terminology within the
study’s sample of informants. The present study reveals that this coherence is
broadly valid among parents with offspring with ID since the informants at large
refer to the same categories of labels, name-modifications and explanations for
change.

The study’s fertility is underscored by the fact that the parent-informants partly
introduce new terms like persons with need of assistance, and partly suggest
new types of explanation and indicate that more than one explanation is
substantial. All in all this also makes the study more valid.

Concept-validity in this study applies particularly to two concepts: Intellectual
disability and substantiality. The former was not referred to explicitly in written
information to the informants. However, it was mentioned at the top of the
interview-guide, which the informant received beforehand. As an introduction to
the interview it was talked about, and thereby the concept-validity was
strengthened. Substantiality, on the other hand was not presented to the
informants during the interview. It was constructed afterwards as a mean of
analyzing the data. Hence it is not confirmed whether the informants held an
explanation to be substantial or not. The validity of this concept is consequently
researcher-bound, which is a conceptual weakness. In a replicatory study the
researcher should take account of that.

In interviews like these at times informants utter contradictory statements. It is
not unexpected since current research discloses an on-going discursive struggle
(Bachke, 2012). According to Jergensen & Phillip (2008) such contradictions
strengthen the validity and thereby also the study’s reliability.

Reliability of informants’ statements is also increased by the time spent
introducing the study through small-talk intended to create a safe climate and
good relations between the interviewer and his informants. That the interviews
mostly took place in informants’ homes also contributed. The reliability of
statements was also strengthened by the researcher’s summing up of answers to
questions, inviting informants to confirm, correct or revise his conceptions, or
add to or revise something at the end of the interview. Hardly any corrections or
additions were offered. This is interpreted as a sign that the informants had
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given voice to reliable points of view. The fact that informants had received the
interview-guide in good time before the interview, and that most couples had
even discussed it in advance strengthens the assertion warrant that their points of
view are reasonably stable and hence reliable over time. Therefore, combined
with the arguments above on external coherence, it is reasonable to claim that
data are quite valid and reliable.

The selected informants have an average age of 56.4 years, which indicates that
most of them have personally experienced changes of naming over time, and
therefore describe modifications of terminology in a reliable way. Informants
are not very biased with respect to educational level, occupation, gender, years
of parenthood, and experience of boarding work within the NAPDD. This
suggests a certain level of randomness which should add positively to the
reliability. However, the total of 16 informants is far too low to do any statistical
analyses to verify such representativeness.

Results and Discussions

This section is divided into seven sub-points including a description of
informant- demographics, and in sequence replies to research-questions 1, 2a,
2b, 3, 4 and 5.

Informant-demographics

These variables are described in some detail as a help to other researchers to
replicate a similar study.

The sample consisted of ten women and six men. Average age was 56.4 years,
varying from 37 to 71 years. The average age was 59.8 years for men and 54.4
years for women. All informants had at least ten years’ experience as parents of
children with ID. The average was 25.8 years, with a range between 10 and 44
years. All the parent-informants’ offspring with ID had either a moderate or
mild condition. The relatively aged sample might suggest a strength, due to their
long term experience of terminological changes, and thereby possible alertness
to factors provoking alterations.

The informants had experience from the administrative boards of the NAPDD
too. Since many of the informants were not able to remember accurately the
number of years involved, it is not easy to state the average score of years.
However, a cautious calculation indicates at least an average above 13 years.
Four of the informants had participated in public committees of schools. These
experiences might be essential since they have had extra opportunities to meet
with parents of “normal” children, school-politicians and —officials and listen to
their discourses on the naming of the diagnosis; as well as discuss it with them.
Such opportunities most likely intensify the informants’ awareness of the matter.
In sum, informants’ experiences are interpreted as suggesting weight to their
statements.
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Informants’ level of education is divided in two major groups: Seven had 12
years or less while nine had 14 years or more. Five of the informants had
occupational experience of health care work, four of technical work, three of
trade, and the rest of various occupations. At the time of the interviews, about
half of the informants had paid work while the others either were pensioners or
were working at home without salary. Fourteen informants lived in urban
municipalities (7,000 — 80,000) and two in rural. However, among the former,
eleven lived in rural suburbs. This sample lacks people living in the biggest
cities of Norway (more than 100,000 people). Most of the informants, 13 of 16,
had been raised in the region of the research where they continue to work and
live. The remaining three have lived there for more than 30 years. Subsequently,
a reasonable conclusion is that the informants represent the Agder region well.
However, the number of informants is low. Therefore one can hardly from this
study alone deduce how demographic factors impact the findings.
Sub-question 1: Which professional and demotic terms have the parents
encountered?
Concerning professional terms the informants stated that they had heard the
following used (the figures in brackets indicate how many informants expressed
this name):

(A)Those mostly in use years ago:

a. Feeble minded 9)

b. Mongoloid (8)

c. Idiot (6)

d. Mentally deficient 4)

(B)Those still in use:

a. Mental developmental disability 9)
b. Developmental disability (6)
c. Mental retardation (6)
d. Down’s syndrome (6)
e. Person with developmental disability/functional impairment (2)

f. Cognitive developmental disability/deficiency (2)

Informants pointed to a variety of demotic terms like “mongo” (8); fool (3);
“inhibited” (2); “PU” (an abbreviation of the Norwegian diagnostic name
psykisk utviklingshemmet); halfwit (1). Some expressions refer more to group-
tainted words like places where people with this diagnosis receive help: e.g.
“house of madness”; “pupils at the pavilion”/’in the special educational class”;
“those from the residence”. Most such words have their origin among people
who mostly are at a distance from “carriers” of this diagnosis. However, the
informants also reported demotic terms created among people with the
diagnosis: “such like me” and “ups and downs”. Six informants expressed
spontaneously that they dearly wanted a new term which actively focuses on
developmental possibilities instead of limitations. Sadly enough, one stated this

appraisal conclusion: “All terms have a negative appendix.”
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Sub-question 2 a: Terms the informants use
The mostly used terms are: Developmental disability/people with developmental
disability (15); mental developmental disability (8); people with special
needs/remedial actions (5). Other expressions mentioned are cognitive
deficiency, dysfunctional shortfall, brain-feeble. Five informants also explained
that the choice of terminology depends on who they talk to and the context.
Some informants were still satisfied with the old name, mental developmental
disability, and they had not observed the change of name in their own support
organization. Still others regretted that the professionals had not noticed the
name-change in the organization (which skips the word “mental”). It is
remarkable that some parents emphasized the use of their child’s proper name
instead of the diagnostic term. In sum, we find three major tendencies among the
informants: (1) Those who were very concerned about the correct use of term,
i.e. the name the NAPDD introduced in 1997; (2) those who are satisfied with
the old expression still used by ICD10; and (3) those that at most prefer minimal
use of the diagnostic term.
Sub-question 2b: Terms parents hear the professionals use
The following terms were frequently reported: Mental developmental disability
(13); developmental disability (7); and mental retardation/cognitive deficiency
(4). Some informants had encountered the abbreviation “PU” used both by
professionals and politicians, and it annoyed them because it spreads negative
connotations among the public. On the other hand, some informants were
satisfied with professionals who very consciously used the child’s proper name
only. Some rather rare terms were also encountered: “Unspecified brain
damage”, “only a bit slow” and “impressive language dysfunctions”.
The most conspicuous difference between informants’ own use of terms and the
professionals’ ditto is that the former at most emphasizes the term
“developmental disability” while the latter expressively remain faithful towards
the ICD10:F70-79 designation “mental developmental disability”. This
signalizes a discursive struggle on naming which might have deeper roots in
belief in what facilitates and/or brakes positive development for the users
personally and for the collective society around them.
Sub-question 3: Changes of terms experienced
Three major changes were reported:
1. From feeble-minded/deficient/idiot to mental developmental disability
(1970-97)
2. From mental developmental disability to developmental disability (after
1998)
3. From developmental disability to person with need for assistance (2005
)
Particularly change 2 had been observed by many (13 informants), while 11 had
noticed change 1. Only two informants had picked up change 3. In response to
this question some informants told about painful experiences, and they
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consequently asked for a term that reduced the first impression that this is an
illness. Instead they wanted a term that underscored the positive and functional
sides of their child.

Sub-question 4: Explanations of name-change

Table 1 shows both concrete examples of explanations offered by the
informants, and how they are distributed among six (category 1, 2, 3, 5, 6 and 8)
of the eight theoretical categories described by Bachke (2012). The two missing
categories, no 4: the tacit discourse among scientists; and no 7: changes of
theories science and its methods were not mentioned by the parents. This is not
surprising since these reasons for changing terminology are more linked to
professionals’ conceptual worlds than to the users’ and the general publics’.

The 67 explanatory statements are uneven distributed among the informants,
varying from one to ten statements and with an average of four utterances per
informant. This means that in some cases the same informant has stressed the
same explanatory category more than once, using different words, but hinting at
the same content of meaning. Such repetitions strengthen both the validity and
reliability of these informants’ explanations.

Two explanatory categories are highly rated by the informants: Ethical training
and users’ influence with 31.3 % (21) and 28.4 % (19) utterances respectively,
and together they amount to 59.7 % of the total statements. Indeed, the
dispersion of these categories among the 16 informants shows that only three
had not referred to them. Since the responses of more than four out of five
informants (= 81.3 %) were in these two categories it is most likely that they
represent substantive explanations amongst the membership of Agder NADPP
as to why the diagnostic terminology has changed.

Three other categories, language matters, modes and trends and deeper societal
and structural changes were underscored by a little less than half of the
informants, 6, 7 and 7 respectively. It means that neither of these reaches the
stated criterion for substantiality. However, the strong support they attained
shows that the informants, in spite of their strong support to the two major
categories, appear open-minded towards other ways of explaining
terminological changes. Of the two superior categories of explanations (A and
B), it may be noted that 50 (74.6 %) of the statements belong to category A. The
remaining 17 (25.4 %) belong to category B. The presence of both categories of
explanatory statements among parent-informants adds support to Bachke’s
theoretical model (2012, see figure 1).
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Table 1

Examples and number of explicatory statements why terms change

Explanatory

. Ns/Ni Examples of parental statements
categories
(1) Ethical 21/13 o Awakening and training require an alternative attitude
training/de- e  Much has been accomplished by the school system
stigmatization o [tis screened in a different way ..., more tolerable
o To look for something apposite, but not stigmatizing
o That terms somehow vitiate people
(2) Users’ 19/13 e  NAPDD has done an enormous job
empowerment e NAPDD'’s resolution has a share in changing this
and influence concept
o NAPDD tries to educate people’s vocabulary usage
o [t must be the next-of-kin who front a different way of
naming/the parents push and sway the professionals
e The ID themselves have started to lower their feet
o Themselves, it is interesting what they name each other
o The ID themselves have become more aware
(3) Linguistic 7/6 o D is selected to simplify and to make it less particular
matters: o [t is easy to mix mental disorders and mental
Simplifying developmental disability
pronunciation e [tis important to use vocabulary correctly
and euphemism e “Feeble-minded” is not a respectable word
(5) Media- 3/3 e Media’s role and influence
influence o Media have always been powerful
o Media have also... shown positive images of this group
from time to time in various settings
(6) Modes and | 8/7 e [t has been more on the agenda
trends of o The concept of human dignity is focused, and it forces
ideological and terminological changes
value- o  Movements and ideologies from abroad influence
connected
significance
(8) Deeper 9/8 e [ believe that is caused by the huge reform from
societal and 1991/Certainly it has contributed
structural e [t is a matter of fact that the whole society changes in
changes how it tolerates diversity
e A societal change/it was that developmental element,
yes
e Contributions from various instances
Total number | 67/52

of statements

Ns = Number of statements uttered, Ni = Number of informants
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Proceeding the individual category and particular statements, it is observed that
these parents are aware of the ethical discourse going on for some time (cf.
much has been accomplished by the school system) and the stigmatizing effect
of terms (cf. terms somehow vitiate people). De-stigmatization is also
emphasized by the fact that some of the informants stress the general upgrading
of human dignity, independently of individual resources and properties, as
revealed in the statement: “You are valuable independently of manners,
intelligence and outlook.” Another informant adds: “Everyone has equal
value.” A relevant question is whether these two statements differentiate the
category ethical training, or whether they open up a separate new explanatory
category: Increased value-alertness?

Example-statements of the category users’ influence show that the informants
are highly aware of the propelling power of the NAPDD in the naming
development. Moreover, the three last examples accentuate that the people
affected by ID themselves are more directly involved as advocates. This might
also imply that the NADPP has become more conscious of engaging them
within its own ranks, e.g. as board-members. If this is the case it ought to be
easier for a researcher to interview them directly to attain their views on
preferable terms. Such an approach will be a step towards materializing the
slogan “Nothing about Us without Us”, which has been emphasized by some
researchers during the last decade (Aspis, 2000; Nordic network of Disability
Research, 2009; Atkinson & Walmsley, 2010).

Informants’ example-statements of the categories language matters and media’s
influence emphasize the same points as found in the study of professionals’
example-explanations (Bachke, 2012). From the figures one observes that there
is more awareness of the former (mentioned by 6 informants) than the latter
(only 3).

The indirect explanations are more concrete in this study than in the interview-
study with the professionals (Bachke, 2012). E.g. concepts like “focus”,
“agenda” and “movements and ideologies” are connected to the category modes
and trends; while concepts like “societal change”, “reform” and “developmental
element” are linked to the category deeper societal and structural changes”.
Such concretizing at least adds concept-validity to the categories, and makes a
more explicit foundation for when and how to divide into new essentially
different categories. With these interpreted placements of utterances into a
category it becomes easier to discuss with users, next-of-kin as well as
professionals how valid and reasonable a category is. The research so far is not
comprehensive enough to fix these explanatory categories as validated.

The collected data contains also some explanatory statements which are hard to
accommodate in any of the eight categories; e.g.:
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(a) “I think of celebrities like Wenche Foss and Kdre Willoch’. They are such
people who exude strength, which makes people look differently at ID. It
makes a difference.”

(b) “All the time we look for something that can make it more acceptable to
be what you are.”

(c) “Possibly it is because they have become noticeable publicly and
appeared near to us in a different way than previously. It is easier to
define people by use of such terms when we keep them at distance.”

Example (a) might be categorized as belonging to media’s influence because
both the named persons usually are offered space in the news. However, it is
also an idea to create a new category celebrities” influence. A third alternative is
to place (a) under the category modes and trends since popular people often
become fashion-creators and trendsetters. Example (b) might be a variant of the
stigma-category, resulting from the increased ethical awareness among users as
well as professionals. But it might also signal a new category of increased
value-alertness. The former part of (c) contains an allusion to the huge reform
and thus be interpreted as belonging to the category deeper structural changes.
The latter full statement refers more to how stigmatization can have a public
impact and create an unwanted effect. A reasonable question is: Does this
statement belong to the grey-zones of any of the eight categories, or does it
imply a new category? These three utterances clearly show that there are
statements which are hard to interpret within existing explicatory categories.
Such uncertainties might in a smaller scale be linked to the categorizing work of
table 1 as well, which means more category-validated research is still required.
Sub-question 5: Substantive explanations of changes

In the paragraphs under the headline sub-question 4 it was argued that the
parent-informants pointed out two major explanations for why terms change: (1)
due to increased focus on ethical training and de-stigmatizing, and (2) due to
increased users’ influence.

The fact that all in all 21 explicatory statements out of 67 refer to implications of
ethical training adds power to this as a substantive explanation — not least
because the same explanation was also strongly emphasized by the professional
informants (Bachke, 2012). One might ask why ethical training and anti-
stigmatizing attitudes have become so vital both among professionals in the
sectors of educational, social and health care work, and at the same time aroused
so much awareness within support-organizations like NAPDD? The answers
might be many. However, it is likely that the heavy focus on human rights both
nationally and internationally, since the declaration in 1948 has played an
important role. Not least the work of United Nations ‘organizations by
dedicating special years to certain sub-groups of the world’s population, seems
to bear fruit. By such means human dignity is underscored for the whole of

> Wenche Foss was a famous Norwegian actress; Kare Willoch is a former Prime Minister of Norway
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mankind regardless of skin-color, race, tribal belonging, cognitive equipment,
physical resources, health conditions, socio-economic status and levels of
education (Enns & Neufeldt 2003).

Users’ influence is explicitly emphasized in the example-statements of table 1.
Next-in-kin have done a tremendous work within the supporting NAPDD-
organization by simplifying its name to developmental disability, which is more
current than the old label which included the concept mental. In addition they
have given more room to ID-affected members to stand up for themselves.
Moreover, Bachke (2012) claimed that this explanation was present in dormant
form also among the professional informants. It was highly scored by them (41
utterances after prompting). At that time it was hypothesized that this
explanation would most likely collect much spontaneous support from users’
and their relatives. This has been confirmed in the present study by 19
spontaneous utterances from 13 out of 16 informants. This proves that there are
good reasons to contend that users’ influence 1s also a substantive explanation.
Why then is the users’ voice more influential today than some decades ago?
Most likely it is due to general wave of democratization flooding the society
with a particular tide that also affects the expert-world of the health and helping-
sectors.

However, one might still question its impact since some of these active
NAPDD-members are unaware of their own organization’s name-shift in 1998
and besides seem to care less about “correct” terming, cf. this utterance: “I use
only mental developmental disability, and the name does not matter so much.”
This utterance might be seen as an explicit attempt to bring old, negatively
connoted concepts to the market, implying that society should be tolerant
towards people who are “differently abled”. Another informant went further,
using the even older term mongoloid as an example: Those people “affected”
with such a diagnosis should be taught to be proud of it and accept it as a title of
honor. By speaking in this way these informants argue against term-changing at
all, and do so by referring to some of the arguments emphasized by Shakespeare
(2006). In spite of this partial division among the parent-informants, support for
keeping users’ influence as substantive explanation is strengthened through this
study, because of its spontaneous support from 81.3 per cent of the informants,
and because it is likely to be an expressed manifestation of democratic values in
modern Western society.

The explanation deeper societal and structural changes was voiced nine times,
reaching the very point of the criterion of being mentioned by half of the
informants (= 8). Since this factor might be concretized as increased emphasis
on the interrelated values of human dignity and democracy it adds power to two
previously described explanations as substantive. However, since it was not
spontaneously mentioned by many professional informants (Bachke, 2012), and
since this study had only 16 informants, support for this factor alone as
substantive is unconvincing. It is for the present safer to contend that the data
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shows that parent-informants are highly aware of other explanatory discourses
which jointly sway why a term changes — in addition to the two substantive. All
in all, six of the explanations described by the professionals were pointed to by
these parent-informants — without being directly mentioned to them. This fact
seems supportive to the findings of Bachke 2012, and to his theoretical model.
Based on this study, however, the model should be changed in two ways: (1) It
should be given another thick arrow, from users’ empowerment and influence
towards the center; and (2) the arrow from researchers’ taciturnity and hands off
on naming should be weakened by dots instead of full line because it gained no
support from parent-informants. The same weakening applies to changes of
theories of science and its methods.
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Figure 1. The eight thematic discourses influencing naming of the diagnosisICD10: F70-
79 (sub- question 4). The three peripheral phenomena are seen as” bigger” discourses
both affecting each other mutually and the five “smaller and closer” research-reported
discourses. Arrows going both directions indicate a reciprocal influence. The two thicker
arrows allude to substantial explanations (sub-question 5)
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Conslusions

This study shows that parent-informants with offspring with ID have:

(1) on a large scale encountered similar demotic and professional terms as
seen in current literature

(2) added some demotic terms, created by users; 1.e. “such like me”, “ups
and downs”

(3) used the same terms as the professionals

(4) expressed three different attitudes towards professional terms in use: (a)
a strict following-up on NAPDD own selected term developmental
disability; (b) a satisfaction with the present use of ICD-10 term mental
developmental disability; and (c) a wish to generally avoid the use of
diagnostic terms and instead use the persons’ proper name

(5) revealed that there is an on-going discursive struggle between groups of
professionals and members of NAPDD

(6) experienced two major changes of naming: (a) from feeble-minded/idiot
to developmental mental disability (ca.1970), and from the latter to
developmental disability (after 1998). A third change is implied: From
developmental disability to person with needs of assistance (around
2005). It is believed that this expression might further minimize the
stigma of the ordinary diagnostic term

(7) shown that they spontaneously validated six of the eight types of
explanations established by Bachke (2012)

(8) a deeper analysis of these causal statements indicated they insinuated two
substantial explanations: (a) ethical training and (b) users’ influence
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Abstract. The paper reviews current tendencies in making sense of the concept of holism as
well as analyses relevant theoretical studies in social science about the substance and
significance of holistic approach to shaping the content of primary education and to
facilitating the acquisition of musical cultural values. Analysis of scientific literature germane
to this topic suggested the following research aim — to ascertain the expediency of holistic
approach to facilitating the acquisition of musical cultural values in primary school with due
concern for enriching learners’ spiritual and physical experience. The empirical study
reported on in this paper draws on survey data obtained from primary education teachers in
different regions of Latvia. The survey allowed for evaluating and comparing the views of
primary school subject teachers on holistic approach to facilitating the acquisition of musical
cultural values in Latvian primary schools.

Keywords: holism, holistic approach, holistic education, musical cultural values, primary
education teacher, primary school.

Introduction
Ievads

The study addresses a topical issue whose relevance is underscored by the aim
of education — to foster individual growth and development of a balanced
personality in harmony with the world. The urgency of the study is underscored
by a perceived paucity of comprehensive conceptual research into the substance
of holistic approach to facilitating the acquisition of musical cultural values that
should target the enrichment of each learner’s individual experience and assist
them in making unique, personally meaningful discoveries. These intended
outcomes are contingent on the choices that primary school teachers make
regarding appropriate teaching and learning strategies. It is essential that their
teaching practice amalgamates different approaches and insights from relevant
research in order to contribute to the learners’ sustainable development by
successfully making use of the integrated content of holistic approach.
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Holistic approach has also found its place in the educational context where
holistic education is discussed as a pertinent theory (Miller, 1993; Nakagawa,
2000; Miller, 2012, etc.). Miller’s (2012) writings about holistic approach to
education emphasise that, essentially, everything in this world exists in a
relationship of interrelatedness with all else, which means that every action or
event, however infinitesimal, sends ripples of adaptation throughout the entire
system. Meanwhile, Nakagawa (2000) focuses on the philosophy of life,
ecological worldview, systems theory and feminist thinking and calls for a
shared worldview as the grounds for educational content. Nakagawa’s (2000)
argument is built on Dewey’s (1938) insights about the development of learners’
experiences and their connections with the world and reality.

Rinkevicius (Punkssuuyc, 2006) explores the creative phenomenon of musical
thinking, whose creative product is a “musical concept” (Punksasuuyc, 2006:
175) — an image that fills music with spiritual content and embodies its
metaphysical being. He argues that one’s prime concern in the paradigm of
musical inquiry is to integrate aesthetic and spiritual cultural values. Rinkevicius
(PunksiBuuyc, 2006) points out how, contrary to that, learning the musical
language and form and development of relevant musical knowledge and skills,
as a rule, take centre stage in music education while learners’ creative, spiritual
and aesthetic development is somewhat neglected. He maintains that teachers
should regard learners’ ability to recognise styles, genres and musical cultural
values as an integrated model of explored objects. Many scholars (Miller, 1993;
Ruisméki & Ruokonen, 2009) agree that teachers should facilitate learners’
social, cultural and creative development, help them develop a holistic attitude
towards the subject matter and take special care to orient learners towards a
sustainable attitude in the future. Belickis (2000) cautions that a values-oriented
lesson is impossible unless learners experience values as a complete structural
formation and unless teachers manage to create conditions where learners can
understand the core ideas implicit in the targeted values. These arguments
reinforce the need for a holistic approach to facilitating the acquisition of subject
matter with a view to developing the learners’ skills of creative self-expression.
And it is the latter, rather than theoretical training, which becomes a prime
educational concern. This target orientation is consonant with current tendencies
in education (United Nations Economic Commission for Europe, 2011) —
refinement of the teaching and learning process and its orientation towards
competence formation, which primarily focuses on the learners’ creativity and
practical experience and only then addresses building logical awareness. The
above-discussed studies suggest that holistic approach to facilitating the
acquisition of musical cultural values is rooted in a solid philosophical
conception of music as an empirical, analytical and holistic, natural, complete
and multi-faceted phenomenon.

33



The collection of scientific papers 2013, ISSN 1691-5895

Research methodology
Peétijuma metodologija

The study was conducted in 2010-2013. The empirical study relied on data from
a written survey of Latvian primary education teachers (N=676). Non-
probability sampling with the typical case method was applied. A standardised
questionnaire was designed containing 22 questions — statements with multiple
choice options. This instrument was used to obtain quantitative data. The
respondents were asked to choose the approach (either formal or holistic) that
best fits the real and the ideal pedagogical situation in primary school (Forms 1
to 9). Adaptation of the questionnaire involved structural factor analysis and
usability analysis of the indicators that describe the phenomenon under study by
taking into account internal cohesion among discrete factors. Factor analysis of
the internal structure of the questionnaire (its distinct parts) was exploratory.

At this point of the study, cluster analysis of data from two research stages was
performed in the space of the discerned factors. Findings from cluster analysis
revealed difference in perspective in the two clusters of respondents who had to
evaluate each component of the teaching and learning process.

Primary education teachers were surveyed with an aim of ascertaining their
views on the holistic approach to facilitating the acquisition of musical cultural
values in Latvian primary schools.

Analysis of the findings
Peétijuma rezultatu analize

Factor analysis exposed as factors the following components of the teaching and
learning process that relies on a formal or holistic approach to facilitating the
acquisition of musical cultural values: the content component (primary factor),
the organisational component (secondary factor) and the social component
(tertiary factor). The findings from content analysis suggest a difference in
perspective in the four clusters of respondents who evaluate each component of
the teaching and learning process: the first cluster (K++++++) contains only 128
respondents who choose the holistic approach as a teaching and learning
strategy in both real (R) and ideal (V) pedagogical situations. The second cluster
(K+--+---) comprises 249 respondents who opt for the formal approach in their
evaluation of the organisational and content components while preferring the
holistic approach in the social component. The third cluster (K------ ) 1is
composed of a mere 82 respondents who fully endorse the formal approach. The
fourth cluster (K---+++) has 224 respondents who select the formal approach in
real pedagogical situations (R) while claiming they would prefer the holistic
approach in ideal pedagogical situations (I) that would feature some welcome
change in social circumstances or other conditions. The survey findings expose
statistically significant distribution of music teachers in the identified clusters
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(Chi-Square Tests, p<0.05). In clusters K++++++ and K------ , respectively, 20%
and 25.61% of the respondents are music teachers whereas in the other two
clusters the proportion of music teachers reaches only 8% and 10.8%, as
outlined in Figure 1.

E+H+H++

Do you
teach
music

Ero
Bves

Figure 1. Primary school teachers who are/are not teaching music: Total distribution
into clusters
L.attels. Ar miizikas maciSanu saistito un nesaistito pamatizglitibas skolotaju kopéjais
sadalijums klasteros

In primary education teachers’ evaluation of the social component in real
pedagogical situations (R), a correlation is inferred between the respondents’
belonging to a cluster and their involvement (or lack thereof) in teaching music
(Tests of Between-Subjects Effects, p<0.05). Thus, the respondents from
clusters K++++++ and K+--+  who do not teach music rate this factor higher
and tend to incline towards the holistic approach; meanwhile, the respondents
from the cluster K---+++ rate it lower and are therefore further removed from
the holistic approach if compared to music teachers. Higher ratings imply
greater support to the holistic approach as outlined in Figure 2.

Estimated Marginal Wleans of Social component (R)
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Figure 2. Evaluation of the social component (R) by primary school teachers from
different clusters who are teaching/not teaching music
2. attéls. DaZadu klasteru pamatizglitibas skolotaju Sociala komponenta (R) novertéjums
atkariba no ta, vai maca vai nemaca miiziku
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Evaluations of the social component in ideal pedagogical situations (V) expose
no correlation between belonging to a cluster and the respondent’s involvement
(or lack thereof) in teaching music (Tests of Between-Subjects Effects,
p=0.616). This factor is rated the lowest by all respondents within the cluster

who endorse the formal approach (Figure 3).

Estimated IWlarginal IWleans of Social component (V)
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Figure 3. Evaluation of the social component (V) by primary school teachers from
different clusters who are teaching/not teaching music
3. attels. DaZadu klasteru pamatizglitibas skolotaju Sociala komponenta (V) novértejums
atkariba no ta, vai maca vai nemaca miiziku

A correlation between the respondents’ belonging to a cluster and their
involvement (or lack thereof) in teaching music is inferred from their evaluation
of the organisational component in real pedagogical situations (R) (Tests of
Between-Subjects Effects, p=0.048). Thus, music teachers from cluster
K++++++ rate this factor higher, which implies a closer inclination towards the
holistic approach if compared to teachers of other subjects (Figure 2).

Estimated Warginal Wleans of Organisational component (R)
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Figure 4. Evaluation of the organisational component (R) by primary school teachers
from different clusters who are teaching/not teaching music
4. attels. DaZadu klasteru pamatizglitibas skolotaju Organizatoriska komponenta (R)
novertejums atkariba no ta, vai maca vai nemaca miiziku

Evaluations of the organisational component in ideal pedagogical situations (V)
expose no correlation between belonging to a cluster and the respondent’s
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involvement (or lack thereof) in teaching music (Tests of Between-Subjects
Effects, p=0.183). This factor is rated the lowest by all respondents within the
cluster who favour the formal approach (Figure 5).

Estimated Marginal Means of Organisational component (V)
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Figure 5. Evaluation of the organisational component (V) by primary school teachers
from different clusters who are teaching/not teaching music
5. antels. DaZadu klasteru pamatizglitibas skolotdaju Organizatoriska komponenta (V)
novertejums atkariba no ta, vai maca vai nemaca miiziku

A correlation between the respondents’ belonging to a cluster and their
involvement (or lack thereof) in teaching music is inferred from their evaluation
of the content component in real pedagogical situations (R) (Tests of Between-
Subjects Effects, p=0.006). Thus, music teachers from all clusters, apart from
those from the third one who endorse the formal approach (K------ ), rate this
factor higher, which means a closer inclination towards the holistic approach if
compared to teachers of other subjects (Figure 6).

Estimated Marginal Means of Content component (B)
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Figure 6. Evaluation of the content component (R) by primary school teachers from
different clusters who are teaching/not teaching music
6. attels. DaZadu klasteru pamatizglitibas skolotaju Saturiska komponenta (R) novertejums
atkariba no ta, vai maca vai nemaca miiziku
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Evaluations of the content component in ideal pedagogical situations (V) expose
no correlation between belonging to a cluster and the respondent’s involvement
(or lack thereof) in teaching music (Tests of Between-Subjects Effects,
p=0.205). This factor is rated the lowest by all respondents from the third cluster
(K------ ) who endorse the formal approach (Figure 7).

Estimated Iarginal Means of Content component (V)
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Figure 7. Evaluation of the content component (V) by primary school teachers from
different clusters who are teaching/not teaching music
7. attels. DaZadu klasteru pamatizglitibas skolotdju Saturiska komponenta (V) novértejums
atkaribd no ta, vai maca vai nemdaca miiziku

Findings from cluster analysis suggest no statistically significant difference
between the views on holistic approach professed by music teachers and
teachers of other subjects.

Conclusion
Secinajumi

Analysis of theoretical insights and empirical findings supports the construal of
holistic approach as a methodology for enhancing learners’ ability to examine,
comprehend and creatively interpret musical cultural values. Primary education
teachers perceive the holistic approach in the context of sustainable education as
fundamental knowledge, creative skills and positive attitudes; hence the need to
orient primary education teachers’ practice towards criticality, creativity and
constructivism. It is vital to create conditions for appreciation and adequate self-
assessment among learners. Teachers ought to develop an ability to empathise
with learners’ emotional state, accept it, understand each learner’s feelings and
emotions and also know themselves. Lessons should include active modelling of
situations and actions that support learners’ willingness to explore the subject
matter. This entails involving them in different types of musical activity and
encouraging multiple forms of creative expression in order to help learners grasp
the content of musical cultural values. Acquisition of musical cultural values in
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primary school should be shaped according to the tenets of holistic approach that
merges teacher-learner interaction during their engagement in creative activity.
Already from the outset and all the way throughout the teaching and learning
process, the teacher should demonstrate implicit trust in their learners. In
addition, the teacher must be a treasure trove of diverse experience that can
always be referred to for assistance. Embracing the holistic approach implies
showing deep and abiding respect to each learner’s internal experience. This can
be achieved by carefully and deliberately shaping the learning environment and
adopting such a form of relationships where the teaching responds to the
learners’ needs rather than seeks to satisfy those of the teacher, whether personal
or professional. According to the surveyed primary education teachers, the
holistic approach to facilitating the acquisition of musical cultural values enables
learners not only to understand and interpret knowledge but also to become
actively and creatively involved throughout the lesson, because it is creative
activity that shapes the learners’ spiritual and practical experience. Analysis of
relevant scientific literature and evaluation of findings from a survey of primary
education teachers concerning their views on the holistic approach to facilitating
the acquisition of musical cultural values suggest that the teaching and learning
process during each and every lesson should encourage creativity, be conductive
to emergence of new ideas and demand complex learner involvement in
different forms of action.

Kopsavilkums
Summary

Raksta tiek sniegtas galvenas ievirzes holisma jédziena apzinasana, rezuméti
teorétiskie pétijumi socialajas zinatnes par holistiskas pieejas biitibu un nozimi gan
pamatizglitibas satura veidoSana, gan muzikalas kultiiras vertibu apguve, pamatojoties
uz zinatnisko pétijumu teorétisko analizi. Raksta tiek izveértéta starptautiskas un
Latvijas p€tnieku koncepcijas par to, ka ir nepiecieSams attistit skolénus holistiski —
gan garigi, gan fiziski, apglstot muzikalas kultlras vertibas macibu stundas
pamatizglitibas posma. Balstoties uz zinatniskas literatiiras analizi, tika formul&ts
empiriska péetijjuma meérkis, kur§ paredz izpétit holistiskas pieejas nepiecieSamibu
muzikalas kultiiras vertibu veiksmigai apguvei pamatskola, attistot gan garigo, gan
fizisko skolénu pieredzi, kur fiziska attistiba paredz virzibu uz skolénu radoSo darbibu,
kas tiek trakteta ka virziba uz jauna rasanos, veidojot skoléniem pozitivu attieksmi pret
muzikalas kultiiras vertibam, to apzinatu izpratni un individualas pieredzes veidosanu.
Holistiskas pieejas muzikalas kultiiras veértibu apguvé aktualitati veido skolénu
individualas pieredzes veido$anas, katra skoléna unikalais atklajums. Sis aspekts ir
saistits ar nepiecieSamibu integrét dazadas pieejas un jau izstradatas dazadu pétnieku
idejas pamatizglitibas skolotaju praktiskaja pieredz€ miisdienu skolénu ilgtsp&jigai
attistibai, izmantojot holistiskas pieejas integréto saturu. Raksta izvertéti un salidzinati
dazadu Latvijas regionu dazadu macibu priekSmetu pamatizglitibas skolotaju skatfjumi
uz holistisko pieeju muzikalas kultiiras veértibas apguve Latvijas pamatskolas.
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OTPA’KEHUE ®OPMHUPOBAHUA SA-KOHLEITIWHU
MOJIPOCTKA B HAPOJHOM NEJATIOTI'MKE B JIATBUU
REFLECTION OF FORMATION OF TEENAGER’S ,.I”
CONCEPTION IN FOLK PEDAGOGY IN LATVIA

Mar. cou. nex. Uuapa KOJIEHAOBHUYA
Pe3ekHeHcKkas BbICIIas MIKOJIa aCIUPAHT
Pesekne, aes AtopuBomianac, 115, LV-4600, JlatBus
e-mail: indrakolendovica@gmail.com

Abstract. In education philosophy a human personality as a value was started to be supposed
at the end of 20" century.

The specific of Latvia in a formation of teacher’s professional study course is considered that
in the education policy in Latvia and Europe a big attention is paid to a pupil as individuality,
to perfection of his/her personality, to facilitation of creative activity and humanization.

In Latvia there have been developed the conditions for the purposeful personality
development of emerging teachers who are able to render his/her social and cultural
experience to pupils, are able to understand pupils’ needs, individual peculiarities, self-
dependently choose the study content and appropriate study methods to prognosticate the
direction of pupil’s development.

The acquired traditions of folk pedagogy are delivered to the next generations thus creating
the circumstances for the development of teenager’s personality providing the understanding
about himself / herself as a unique personality.

In the publication the theoretical and scientific literature about “I” conception of personality
has been researched. It includes the research of the authors’ (Mudriks, Safins & Nikovs,
Eriksons, Dubrovina) points of views about psychological self-determination of “I”
conception of teenager’s personality.

A methodological justification of “I” conception is found in the humanitarian approach
(Maslovs, Eriksons, Spona, Jurgena, Vigotskis, Frene, Mudriks and others) and the answers
concerning the questions “how” have been searched in folk pedagogy — in fairy-tails, folk
songs and sayings where the idea how to bring up and what to avoid are expressed.

Key words: “I” conception, humanitarian approach, folk pedagogy, personality.

BBenenune
Introduction

BripaGoTka HOBOM napaaurmbel oOpazoBaHus 21 Beka OblIa BBINOJHEHA B
coorBercTBUE ¢ «EBponeiickoil numeHcuen». COBpEMEHHBIE OPUEHTHUPBI
«EBponeiickoii AUMEHCHMU» B OOpa30BaHUU - 3TO 00s3aTEIbHBIE JTOKYMEHTHI
eBporneiickoro oopasoanus: JloroBop eBpomneiickoro coodmectBa u Xaptust EC
00 OCHOBHBIX COIMATBHBIX MpaBax Tpyasmuxcs (1989.r.) m MaacTpuxrckuii
JIOTOBOP, TJAE COJCPKHUTCS CIeaylomas HuAes: MIKOJIBHUK — OTO CYOBEKT,
KOTOPBIM aKTUBHO JEMCTBYET U KOTOPOMY MHPHUCYIIH UHAUBUIYaAIbHBIE, TOJIBKO
€My XapaKTepHbIE MIPU3HAKU, CIOCOOHOCTU U BJICYEHBS. ITO JIMYHOCTh, KOTOpas
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OTKPBIBAET M CO3/Aa€T KyJbTYpy B OOILIECTBE, B KOTOPOM YHUBET, IMOCTOSHHO
COBEpIICHCTBYET ce0s M CTAHOBUTCS CBOOOAHBIM TpaknanuHoM (1993.1.).

['maBHast uaess COBPEMEHHOIO OOpa3oBaHUs — CO3/aTh TaKyl0 CHUCTEMY,
KOTOpasi KaXJO0W JIMYHOCTU obOecreyuBajia Obl BO3MOXHOCTh YCBaumBaTh H
NOMOJHATh CBOU 3HAHUS, Pa3BUBAThHCS, COBEPIICHCTBOBATHCS B TEUEHUE BCEM
KU3HU.

[Ipu ananuze npuopuTeTHBIX 3anauy EBpombl B cdepe oOpazoBanus,
BBIJICJISFOTCS  CJIEAYIOIIME: TOBBIIIEHUE MOTHUBALIMM IIKOJbHUKA, Pa3BUTHE
JKEJIAHUSI YYUTHCS B TEUYEHHE BCEU XU3HM U YMEHHE CaMOCTOSITEIIBHO XUTh B
HenpepbiBHO MeHsomeMess mupe (128 mynkr Xaptuu EC 00 0OCHOBHBIX
COLIMAJIbHBIX MPABAX).

@dyHaMeHTalbHass MHCCHS OOpa3OBaHMSI — MOMOYb Ka)KIOMY pa3BUTh
CBOM MOTEHLHAJ, YTOOBI CTaTh MOJHOMPABHBIM TPAXKIAHHHOM EBPOIEHCKOTO
coo0miecTBa.

Onupasce Ha UCCIEAOBAHHYIO TEOPETHUECKYIO U HAYUHYIO JIUTEPATYPY O
S-KOHIENIUYU 1 JTUYHBIA ONBIT MEAArOrMYecKOr paboThl, aBTOP CTATbH HAXOJIUT
OTBETHI HA MHOTOUHCJIEHHBIE «KaK?» B TyMaHUCTUYECKOM MOJIX0/I€, YUUTHIBAS U
HapOJHYIO IEJAaroruKy, /€ BOCHUTAHUE COYETAETCA C YBAKEHHUEM JIMYHOCTH
MOAPOCTKA, NOJAPOCTOK MPUHUMAETCS KaK JUYHOCTb.

Hapoanass mepmarormka — COBOKYNHOCTb HCTOPHUYECKH CIOKMBLIETOCS
AMIIUPUYECKOrO OIbITa U MEAArOTMYECKUX 3HAHUK ATHOCA O LEIAX M 3ajadax
BOCIIUTAHUS, KOTOpasi BHIPAXKAETCS B COUYETAHUM HAPOJHBIX CPEICTB, YMEHHUU U
HABBIKOB BocniuTanus u ooyuenus (04.11.2013.).

Ilenp cTaThu - aHAJIU3UPOBATH TEOPETUYECKYIO U HAYUHYIO JUTEPATYPY
JUISL METOJOJIOTHYECKOTr0 OOOCHOBaHMS S-KOHUENUMHU JIMYHOCTH MOJAPOCTKA;
MCKaTh B HApOJHOM IIeNarormke OTBeThl Ha Bompoc «Kak pasBuBarb «SI»
JUYHOCTU?», ONUPAsICh HA OCHOBHBIE TPUHUUIIBI TYMAHUCTUYECKOTO OIX0/1A.

MeTono/10orn4eckasi 0CHOBA SI-KOHUENIIUMN JJUYHOCTH MOAPOCTKA
BO B3IVIS1aX Pa3jIMYHbIX ABTOPOB
Methodological foundation of “I” conception of teenager’s
personality in various authors’ viewpoints

UtoObl MOHATH SI-KOHHENIMIO JUYHOCTH IOJPOCTKA, HEOOXOIUMO
HCCIIeIOBATh METOIOJIOTHYCCKYIO OCHOBY SI-KOHIENIIMKM ¢ TOYKH 3PCHUS
Pa3TUYHBIX aBTOPOB, KOTOpHIEe 00001IeHbI B Tabmie Nel.

O6o6mas Bo33penuss aBTopoB (Macmoy, Opukcon, Illmona, Oprena,
Breirorckuii, ®pene u ap.) 0 METOAOIOTHUYECKOM OOOCHOBAHUM S-KOHLIENIIUH,
aBTOp TMPUXOJUT K 3aKIIOUEHHI0, YTO SI-KOHIIEHIIMS B CBOEM pOJIEC
WHIUBUIYaIbHO yHHUKajdbHas W HemoBTopuMas. Ha pocTt mmyHOCTH,
dbopmupoBaHrue OOIIECTBEHHO IMOJE3HOTO TIpakJIaHWHA BIHMSET OYE€Hb MHOIO
(GhakTOpOB, B TOM YHCJIE U JUIYHOCTH CAMOT'O IMOJPOCTKA.
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B.®pankic (1990) ykaspiBaet, 9To 1eiib 00pa3oBaHus — (GOPMHUPOBAHUE
TaKOro 4YeJOBEKa, KOTOPBIM CMOXKET 3aHSITh CAMOCTOSTENbHYIO IMO3UIUI0 IO
OTHOIIICHUIO K BHEITHUM OOCTOSTEIbCTBAM.

Tabnuua Nel

MeToaoornvyeckoe 000CHOBaHue SI-KOHLIeNIUNT Y Pa3/INYHbIX aBTOPOB

(M. KostengoBuua)

Methodological foundation of “I” conception of various authors

(1. Kolendovica)
ABTOP MeTomogoruueckasi oCHOBa «SI-KoOHI eI

Macnoy, B ueHTpe TyMaHUCTMYECKON  TEOPUM  HAXOOUTCA  JHMYHOCTh

OPpHUKCOH LIIKOJIbHUKA, SI-KOoHUenuus u npoOiaeMbl UACHTUYHOCTU JIMYHOCTH.
(Macnoy, 1970; Opuxkcon, 1963).

[IInoHa, I'ymanucTudeckast Teopusi BOCIMTAHMS, B IEHTPe KOTOPOH BOCIIUTAHHE

KOprena yesioBeka. (FOprena, 2003; [IIona, 2004).

OPHUKCOH, Teopust camoonpenejeHuss JUYHOCTH, B KOTOPOH CaMOOIpEAEICHUE

Mynpux paccMaTpuBaeTcsi Kak €IWHCTBO HamOojee 3HAYUMBIX IIEHHOCTEH u
acreKTa eIMHCTBA MPOCTpaHCTBA U BpeMeHH (DpukcoH, 1982; Mynpuk,
1977).

Beirorckuit KynerypHOHCTOpHUYECKas TEOpUs pPa3BUTHS JIMYHOCTH - Pa3sBUTHE
JIMYHOCTH KaK MPOLECC, B KOTOPOM 4YeJIOBEK YCBanMBaeT U IPMHUMAaeT
KYJbTYpPHbIe leHHOCTH (Boirorckuii, 1983).

AHaHbEB, BceoOmiass  Teopusi  AeSTENbHOCTH, TJIaBHAs UAed KOTOpOW —

AOynbxaHOBa- | ACSITEILHOCTh €CTh OCHOBA PA3BUTHS JTUYHOCTH, MPUUYEM OUYEHb BaKHA

CnaBckas AKTHBHOCTH caMoii Ju4HocTH (AHaHbeB, 1968; AOynbxaHoBa-
Cnagckas, 1980).

®pene Teopuss TpyoOBOTrO BOCIUTAHMS, B IIEHTPE KOTOPOH CBOOOAHBIIA,
CYACTJIMBBII U esATebHbIH MK0JAbHUK (DPpene, 2002).

Macro, Teopusi, TOCBSIIEHHAs WCCICJOBAHUIO y4eOHOW 1eSiTeIbHOCTH

Korna yejgoBeka (Macino, 1995; Xorna, 2001).

MakapeHko Teopus «3aBTpalHEel pajoCcTW», KOTOpas aKLEHTHPyeT 3HadyeHue -
KOHLENIMH, ONTHMHM3Ma M TOTOBHOCTH pPaldoTarthb B KOJJIEKTHBE
(Maxkapenko, 1955).

Koke Teopust MOCTOSHHOTO O0y4YeHHS, B KOTOPOl OOOCHOBBIBAETCSI MBICIH O
caMoonpe/eJieHHH JUYHOCTH B TeueHne Beeil :ku3Hu (Koke, 2001).

Yr1oOnI AOCTUTHYTb HACHTUYHOCTHU JIMYHOCTHOI'O «H», HGO6XO,Z[I/IMO

TOYHO U SICHO OCO3HATh KTO Thl €CTh. JloCTHKEHNE UIEHTUIHOCTH JTUYHOCTHOTO
«SI» paccmarpuBaeTcsi Kak OJHA W3 IUVIABHBIX 3aJad B3pPOCIIOrO uejoBeKa
(Opukcon, 1963).

ABTOp CTaTbu NOMYEPKHUBAET, YTO SI-KOHLEMIUS - 3TO KOHLEMIUS O
camoM ceOe. 3HaHHE 4YeJIOBEKa O cebe TECHO CBSI3aHO C WHAMBHUAYAIbHBIM
NPEICTaBICHUEM B TOM, KaK €r0 BOCIPHUHUMAIOT OKPY KaIOIIHE.

['ymanu3upys uenoBeka 0e3 €ro COOCTBEHHOTO Y4YacTHsl, HEBO3MOXKHO
chopMHpOBaTh B HEM T'YMAHHCTHYECKYIO YOEXJIEHHOCTh. TOJIBKO CO3JaHHBIE
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W3HYTPH YCJIOBHS MOTYT TMPHUBECTH YEJIOBEKA K JTON YOSKICHHOCTH U K
cobcTBEeHHOMY cBOOOHOMY BbIOOPY (Macnoy, 1970).

[TpuurHBI HEYIa4d TIeAarora B BOCIUTAHUK JTUIYHOCTHOTO «S» KPOKOTCS B
TOM OOCTOSITENBCTBE, YTO HEPEAKO YUYUTENS TOAXOMAT K JIMYHOCTH
OJTHOCTOPOHHE, HE MPUHUMAas BO BHUMAaHUE, 4YTO ¢ (POpMUpOBAHHUE - CaMBIH
cioxHbIN nporece conranuzanuu (ILlnona, 2004).

ABTOp CYMTaeT, 4TO OOCTOATEIHCTBA >KU3HU COBPEMEHHOTO HIKOJIbHHKA,
BO3MOXHOCTH €T0 Pa3BUTHUSA M0 CPABHEHUIO C MPEABIIYIIUMHU OOIIECTBEHHBIMU
dbopmanmsiMu  IpeoOpaswiiCh 0 HEY3HABaeMOCTH. TemM He MeHee, A
OOJBIIMHCTBA IMKOJBHUKOB HEOOXOJMMOCTh YYHUTHIBATh WX XapaKTEepHBIC
IICUXOJIOTUYECKHE  OCOOCHHOCTHM  CaMOONpENENIeHHs  INpU  IpoLecce
COTMAITM3AIIIN COXPAHSIETCS BO BCe BpemeHa (Tabmuia Ne2).

Tabauia Ne2
MHueHnusi pa3Tu4HbIX AaBTOPOB O MCUX0JOTMYECKOM CaMOONpeae/IeHUN B
JUYHOCTHOM SI-koHuenuuu nmoapocrka (M. KosengoBuua)
Different authors’ viewpoints about psychological self-determination in “I”’
conception of teenager’s personality (1. Kolendovica)

ABTOp Sl-KoHUeNnuUs JUYHOCTH B MICHXOJOTHYECKOM CaMOONpeae1eHHH
Mynpuk [IpenycmaTprBaeT yCBOEHHE HAKOIJIEHHOTO KU3HEHHOT'O OMbITa, KOTOPOE B
MICUXOJIOTHYECKOM CMBICTE «S$» TPOUCXOOUT  KaK MOApa:kaHue U
uaeHTHQUKANMA (TT000UE), a TaK)KE HEIOBTOPHUMBIC, TOIBKO WHAWBUIY
npUCyIIe OCOOCHHOCTH (OPMHUPOBAHUS, KOTOPOE TMPOHUCXOIUT Kak
nepconudukanus (ycBoenue). Mnenrudukanus u nepcoHUPUKANNS €CTh
€IMHBIN MpoIlecc U MeXaHu3M camoonpeaenenus (Myapuk, 1977).

Capun & | IlpotuBopeune cui: «Tebe HANO JENaTh», KOTOPOE TPaHCHOPMHUPYETCS B
Hukos «MHE 3TO HaJ0 JeNaTh, 1 MHaYe HE MOTY», OTHOIIIEHUE 3TUX AJIEMEHTOB, TO
€CTh CaMOOLeHKAa, OJIM3Kast K WACHTUPHUKAINH, 0e3 KOTOPOH HEBO3MOXKHA
nepconudukanus (Cadun & Hukos, 1984).

OPpUKCOH [ToapocTKOBBIN BO3PAcTHOW TEPHOJ, B Tpoiecce (HOPMUPOBAHHS BCei
JUYHOCTH PAacCMaTPHUBACTCS KaK «HOPMATHUBHBIN KPU3UC HUICHTHUYHOCTHY.
CJI0BO «HOPMATHBHBIM» IMOHUMAETCAd Kak CJIEAyIollas OJHa 3a APYyrou
CTaJUM >KU3HEHHOTO LUWKIa YenoBeka. [lomuepkuBaercs, 4To B mpoliecce
(GopMUpOBaHUS UICHTUYHOCTH MOAPOCTKAM HA/JA0 OTBETHTH HA BONPOCHI
«KT10 s17» u «KakoB Moii JajbHelIuii ;KM3HeHHbI MyThb?» (DPUKCOH,
1963).

Hy6posuna | Heo6xonumo:

Oco3HaThb ceo;

Pa3BuBaTh NOTPEOHOCTH, KOTOPBIE 00ECIICUNBAIOT HAIIOJHEHUE JIMYHOCTH
collep’KaHUEeM, TJe TJaBHOE 3HAUEHHE MMEIOT HPaBCTBEHHBbIE 00paslbl U
LIEHHOCTH;

Oco3HaHne CBOMX CIIOCOOHOCTEH U MHTEPECOB;

[Icuxonoruyeckass TOTOBHOCTh BOWTHM BO B3pOCIYI0 KM3Hb U 3aHATh
COOTBETCTBYIOIIIEE UEJIOBEKY MECTO MpelyCMaTpUBaeT OIpPEIEICHHYIO
IICUXOJIOTMYECKYI0 TOTOBHOCTH B HACTOAIEM M B OyaymeM Ha
CaMOOIIEHKY, cCaMOoperyJsinuio, camopeanusanuio (Jlyoposuna, 1987).
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AHanmu3upyst camoonpeneneHue auyHoctu (Ppanki, Opukcon, lllnona,
Macnoy u ap.), aBTOp IPHILET K BBIBOAY, YTO 3TO OTHOCUTEIBHO HE3aBUCUMBII
3Tan couuanu3anuu. Ero CymHOCTh 3aKilo4aercss B CIIOCOOHOCTHM MHAMBHUIA
OCO3HaBaTh ILE€Nb M CMBICI >KU3HHM, TOTOBHOCTb JKHTh CAMOCTOSITENBHO,
COrJIaCOBBIBAasl CBOM JKEJaHUs, MPUCYILIHUE €My OCOOCHHOCTH M BO3MOXHOCTH C
TpeOOBaHUSMH, KOTOpbIE MPEABSABIAIOTCA €My CO CTOPOHBI OOIIECTBA U
OKPYKaIOIIUX.

I'yMaHHasi IICHUXOJIOTHS M HAa €€ OCHOBE T'yMaHUCTUYECKHHA NOAXOXI B
IIEJarOTUKE pacCMaTpuBaeT JIMYHOCTh KAK CIOXHYIO HHIMBHUIYAJIbHYIO
COBOKYITHOCTb, KaK HENOBTOPMMYI) M BBICUIYKO LIEHHOCTb, i1 KOTOPOM
opucyia TOTpeOHOCTh B CaMOAaKTyalM3allMM — peajlu3allid  CBOUX
notpebHoctel (Macmnoy, 1970).

AHanu3upyss MHEHUE pa3nu4Hbix aBTOopoB (Mympuk, Cadun & Hukos,
OpukcoH, JlyOpoBHHA) O TICHXOJOTHYECKOM CaMOOMPEIEICHUN TIOIPOCTKa,
aBTOP CTAaTbU CUUTAET, YTO YUYEHBIM M IIEJAroraM Hy>KHO HAIIPaBIIATh HE TOJIBKO
BOCIPUSTHE UIKOJIbHUKA, HO M €ro IoHuMaHue cebds. B HapogHOM
NEJarOrM4eCKOM BOCHUTAHMM OJHUM M3 JyYIIMX HPUEMOB IPU3HAHO
UCIIOJIb30BAaHUE IOMOpPA U CaTHPbI 11 OOpbObI C HEraTUBHBIMU COLMAIbHBIMU
ABJIICHUAMHU. Bce 3T0 aemaercs ¢ MyZIpbIM IEAarori4ecKuM IOHUMAHHMEM:
no0y>KJaeMblii TOMOLIbIO IE€arora, MKOJIbHUK HaXOAUT CBOE MECTO B MHpE,
0TOOpaXEHHOM B (DOJIBKJIIOPHBIX IIPOU3BEJIEHUAX, BBIPAXKAET CBOE OTHOILIEHUE K
coOpaHHOM HapOJOM MYIPOCTH U OJHOBPEMEHHO CTAaHOBHTCS JyXOBHO Ooraue,
O0COOCHHO B HPaBCTBEHHOM U TICHXOJIOTMYECKH 3MOIMOHAJIBLHOM OTHOILEHUHU.
Taxum o0pa3zom, MOAPOCTOK, caM 3TOrO €Ille He 3aMevasi, yYUTCs TO3HaBaTh U
dbopmupoBaTh ceosl.

I1. FOpeBnY noAYEepKUBAET, YTO «KYJBTYPHBIM HApOI» O3HAYAET XOPOIIO
BOCHUTAHHbIM Hapola. OIHOM M3 BaXHEMIIMX (PYHKUMH BOCIHUTAHHS BCETAa
ObUIO BOCHUTaHUE KyJIbTypHOro uesnoBeka. C BOCHUTaHUEM KYJIbTYPHOIO
YEeJI0BEKAa BCETJa B3aUMOCBSI3aHO CTAaHOBJIEHUWE YEJIOBEKA KaK JIMYHOCTH,
KOTOpasi OCO3HAET CBOE «SI», y KOTOPOH €CTh CaMOYBa)X€HHE M CaMOOLICHKA U
yBakeHue K apyrum oasam (Illmona, 2004).

JlarBuiickMi ONIBIT (POPMUPOBAHMSA NMOAPOCTKOBOM S-KoOHUEmMuMMu
B HAPO/IHOM MeJaroruke
The experience of formation of teenager’s “I” conception in folk
pedagogy in Latvia

«...3a TPHUIEBATBIM MOpPEM B CKAa30YHOW CTpaHE XYpPUUT 4YyJIECCHBIU
uctoyHukK (21.11.2011): oH HE TOJBKO MOUT KAXKAYIIETO, HO U MHOTOKPATHO
YBEIIMYMBAET €ro CWIbL, JIeJlasg 3pEHHE, CIyX U MBICIb OCTpEe, a YeJIOBEKa —
Jy4IIe».

B mo0o0ii mepuos BpeMEHM 3HAYUTENIBHOE MECTO B (POPMUPOBAHUU
JUYHOCTH TpHUHaJexano nexarory. Celyac cTajl akTyalbHbIM BOIIPOC, Kak
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neparory paboTatb Tak, YTOOBI TIOMOYb TOJAPOCTKY C(HOPMHPOBATHCS
TBOPYECKOM JIMYHOCTHIO, YTOOBI Y IIKOJBHHUKA ObUT MHTEPEC M PAIOCTh TPYIa,
yTOOBl OH BHJET CMBICI M 1eJIb CBOE€M paboThl, YTOOBI HE XOTEN
OCTAHABJIMBATHLCS B CBOEM POCTE.

K.bapona B JlarBum HaspBalOT OTIHOM JailH. DTOr0 JATHIIICKOTO
donbkIOpUCTa, NHCaTeNls W MyOJUIUCTa TMPU3HAIOT TEM, KTO OYHUCTHII
UCTUHHOE, 3J0pOBOE AP0 HAIIMX HApPOJHBIX II€CEH, OTKPbUI HaM MX
YCTPEeMJICHHUS K JIYUIIIUM HJleajiaM 4eJIOBEYECKOro yXa, peKpacHbie, rIyOoKue,
HPABCTBEHHBIE YYBCTBA YEJOBEYECKOIO CEpALA U AYIIM, KOTOPbIE HUKOIZIA HE
yctaperoT (bubepe, Mucuns, 1987).

S.A Komenckuii nucan: «JIroasam Hago yepnath MyApOCTb HE U3 KHUT, a U3
Hebec u 3emun» (AHcnak,1992).

JlaTBuiickOro meparora BCErJa 3aHUMAJl W3BEYHBIM BOIPOC, KOTOPBIA B
XYJI0’)KECTBEHHOM 00OOIIEHUHN CONEPKUTCS B JIATHILICKON HAPOJHOU MECHE:

«OT KaKoro JepeBa 3TOT pacTO4YeK

[IlenecTut 3010THIMU JTUCTOUKAMHU?

Yeii 3TOT pebeHoUeK, UTOo

Cawm Bce nenaet 6e3 HanomuHauua?» (Opeitdbepr, 1993).

OTBeTHI HA 3TOT BONPOC MUIYTCS B T'YMaHUCTUYECKOM IOIX0JI€, KOTOPBIN,
OTpa)xkasich B HaApOJHOW Meaaroruke, o0s3aTeIbHbIM TPEOOBAHHEM BBIJIBUTACT
NOCIIyIIaHUE JeTed, a Takke 3a00Ty B3POCIBIX O BOCHUTAHUHU JIMYHOCTH
pebeHka. AHaIu3upys TYMaHHUCTHMUECKHHM IOAXOJ B HApOJHOW MeAaroruke,
aBTOpP CTaTbU OTKPBLI, YTO 3TO IOJIOKEHUE COYETAETCS C MYJPBIM COBETOM:
JTYYIIUX Pe3yJbTaTOB MOXKHO JOCTHYb, €CIU MOOYXKIaTh CIEA0BAaTh CTPOTUM
TpeOOBaHUSIM HE NPUHYAUTEIBHBIMU CpEICTBaMHU, a JOOPHIMU CIIOBaMH,
3a00TJIMBBIM OTHOILIEHHEM, KOTOPBIE CO3/1AI0T IMOLIMOHAJIBHYO OT3bIBUUBOCTD.
B mocnoBunax roBoputcs «Jlobpoe crmoBo HaimeTr moOpoe cepiiey,
«MarepuHckas JIF000Bb LIEHHEE, YeM OTIIOBCKoe OorarcTBo» (21.11.2011).

«Termas Munass KOMHaTKa

bepe3oBbiMU JpOBaMH TOIJIEHA;

Eumie Tennee, eme muiee oxa,

Korna B Heit ¢ Mmamoukoit pazroBapuBaeiby. (baponc, 1990).

AHaM3Upys B HAPOAHBIX MECHIX 3aCIyTH MAaTEPU B BOCIIUTAHUU JIMYHOCTH
pebeHKa, aBTOp CTaTbM oOOpallaeT BHUMaHUE Ha pa3zHooOpasue IPUEMOB,
KOTOpBIE OTPaXkarOT HE TOJBKO IIPAKTHUKY BOCIHUTAaHHS CBOErO BPEMEHM, HO U
CO3/1aI0T IMPEICTABICHUE O TOM, KAKUM JIOJKEH OBITh MOJIHOLICHHBIH Me/1aror.

[lo wmuenmto IIl.AmonamBmim, OoraTas u 3By4YHas pedb Iefarora
npoOyXaaeT MHOTOOOpa3HbI BHYTPEHHUN MHUp peOeHka, a rpydas U CKyJqHas
ucToIaeT BHyTpeHHU Mup (AMoHnamBuiu, 2007).

Hapoanast memarormka y4uT, YTO JETH CTaHOBATCS O€3HPaBCTBEHHBIMU
NOJIPOCTKAMU B PE3yJIbTaTe€ HENMPaBUIBHOTO, HEyMenoro BocnuTanus. Ecnu
NOJIPOCTKM OT POJIUTENEH MOJIYy4yaroT HE JH000Bb, a MPE3PEHUE, OCYKACHHE, TO,
BOCIIUTAaHHBIE C TMOMOIIBI po3ru JMOO wu30agoBaHHbIE O€37eIbeM, OHHU
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BBIPACTaIOT YEPCTBBIMHU, CBOCBOJIbHBIMU «IIbSIHUYTaMH U3 KOpuMbl»y. Hampotus,
3a00TJIMBBIM BOCHIUTAHUEM JIOCTUTAETCS TMOCTyIIaHUE:

«BceMm ceprieukoM st JIF00uII

CBoero oTiia, MAMOUYKY».

«MamouKa CJIOBO CKaXeT,

S papoctHo ero noToproy. (baponc, 1990).

[IpoBons aHanu3 (OIBKIOPHBIX TMPOU3BEICHUN HAPOJHOW NEAarorvK,
KOTOpPbIE COYMHSUIUCH C Y4€OHO-BOCIUTATEIBHOM II€JIbIO, aBTOP CTAaThH
OPUXOAUT K BBIBOJY, YTO M HapOJHAs IeJaroruka ocoboe 3HaueHue yjnemsiia
sTany (HOPMHUPOBAHMS JTUYHOCTA B KU3HU TOJPOCTKA, MOJTOTABIWBAS €ro K
KHU3HU B OOIIECTBE.

Onupasch Ha CBOM ONBIT MEAArOTHYECKOM pabOThl, aBTOpP CTaThH
nojiaraer, 4YTOo NpPH MOMCKAaX JUYHOCTHOTO «S» cleayeTr aKUEeHTUPOBATH
HEO0OXOIUMOCTh CaMOCTOSITEJILHOCTH, BbIOMpast TUIst IIKOJLHUKOB
COOTBETCTBYIOIIME 3a/1aHUs. Y UnUTbIBasA MHEHUE A.MakapeHKO O BCECTOPOHHEM
pPa3BUTUM JIMYHOCTH, B OCHOBE pPa3BUTHSA BOCHUTAHUS JIOJDKHBI OBITh HUICHU
ryMaHu3Ma U onTuMM3Ma. B Kaxaou, naxe «caMOW IUIOXON» JIMYHOCTU HAJ0
cTapaThCsi YBUJCTh YEJIOBEKA, BEPUTh B €r0 BO3MOXKHOCTH POCTa, CIOCOOHOCTH
Y CUJIBI.

B noapoctke, roBopun MakapeHko, Bcerja HE0OX0IUMO MPOEKTUPOBAThH
Xopoliee, MycTh Jake ¢ U3BECTHBIM PUCKOM OIIUOUTHCS. « OCHOBHOW MPUHIIMIT
MOMX MOCTYIKOB, - TMOMYEPKUBAI OH. - BCErAa ObUI TAKUM: IO BO3MOXKHOCTH
BBICIIIHE TPEOOBAHUS K YEIOBEKY M MO BO3MOXHOCTH OOJIbIIIE YBAXKCHHS K HEMY
"(Ycunbi, 1988).

Onupasicb Ha TEOPETHUYECKYI0 M HAYYHYIO JIMTEPATYPY, aBTOP IOJAraer,
YTO JOCTHKEHHE TYMaHHUCTHYECKOrO0 IOAXO0Ja COCTOUT, BO-IIEPBBIX, BO
BHUMAHUU K BHYTPEHHEMY MHPY IMOJPOCTKA, K Pa3BUTHUIO €ro JIMYHOCTH; BO-
BTOPBIX, B IOUCKE HOBBIX METO/IOB, OPM U CPEJICTB OOYyUCHUSI.

B nouckax nmuunoctHoro "f" ydenoBek pemaer, Kakas €ro AeATeIbHOCTh
CTaHeT TJIaBHOM, U BRIOUpAET ONpeIeSICHHbIE HOPMbI OLICHKU CBOET0 MOBEICHUS
U TIOBEJCHHUS UHBIX JIFOJICH.

Onupasgch Ha TyYMaHUCTHYECKHI IMOAXOJI B IMENAarorukKe, IMO3ULUL
IeJarora - 3TO MO3UIMUSA KOHCYJIbTAHTA, @ MHOT/AA U MO3UIMS [ICUXOTEpaIeBTa,
YTO, HCIOJNB3YS TMPUEMbl BOCIUTAHUA M OOYy4YEHHUS HAPOJHOW IEIarorvKH,
obecrieunBaeT ,,pa3BUBAIOIIYIO ITOMOIIIL".

Juckyceust
Discussion

AHaM3Upys TEOPETUUECKYIO U HAYUHYIO JJUTEPATypPy, MHEHUS U B3TJIS/IbI

Pa3JINYHBIX ABTOPOB M OIINPAACH HaA OIIBIT He,Z[aFOFH‘{eCKOﬁ pa6OTI)I, CICaycCT
IIPpU3HATh, YTO OTPAKCHHUC I'YMAHHUCTHUYCCKOI'O IIOAX0A4 B HapOHHOfI IIcJaroruke
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noOyX/J1aeT UCKAaTb HOBBbIE Yy4eOHbIE METOAbl, (OPMBI U CpEICTBA JJIA
neJaroruyeckoi padoThl ¢ NOJPOCTKAMMU.

B pamkax ryMaHUCTHYECKOW NMEeAaroruky MUPOKO MPUMEHSIOTCS METOAbI
o0y4yeHHusi, KOTOpble aKTHUBU3MPYIOT B  IOJPOCTKE CaMOCTOSITEIbHYIO
TBOPUYECKYI0 aKTUBHOCTh. C HOBOM TOYKHM 3pEHHUS] pACCMOTPEHA caMa CYLIHOCTb
y4eOHOro Ipolecca.

IIpu pemieHnn Takux Yy4eOHBIX 3aJady y MOJPOCTKOB pPa3BUBACTCS
TBOPYECKOE MBIIIJICHUE, OHU y4aTcs KPUTHUECKH pacCy’kJaTb U OLIEHUBATh,
OTCTauBaTh CBOE€ MHEHME, CTAHOBSTCS AKTHBHEE, CaMOCTOSATEJIbHEE B CBOMX
CYXKJIEHUAX, OCO3HaBasg CBOE <«SI» Kak caMOyBa)KEHHME M CaMOOLICHKY 11O
OTHOILICHHUIO K ce0€ U YBaXKEHHE K IPYTHUM JIFOISIM.

Takum 00pa3zom, T'yMaHHUCTHYECKHUI MOAXOJ B MEJArOrMKe M MaTepHallbl
donpkIOpa CIIy’)KaT pPENIIEHUI0 COBPEMEHHBIX 3a7ad MO0 BOCHUTAHHUIO H
oOydenunto. ['ymMaHHUCTHUYECKUH TOJAXOJ BEPHO YKa3bIBae€T, UYTO HEOOXOIHUMO
yBa)aTh Ka)KJ0r0 MOJPOCTKA U CIIOCOOCTBOBATH POCTY €T0 TYXOBHBIX CHIL

3amMeHa JUCUUIUIMHAPHOW U NMPUHYAUTEIbHON HOPMAaTUBHOW JOMWUHAHTBI
3HAHMM Ha KYJbTYpPHYIO M TBOPYECKYIO [EATEIbHOCTb JENAaeT TIJaBHBIM B
0o0pa3oBaHMM  CaMOCTOSTEIbHYIO,  TBOPYECKYIO0  (IPOAYKTUBHYIO  H
IPAaKTUYECKYI0, @ HE TOJbKO I103HABATEIbHYIO) JESATEIBHOCTh MOAPOCTKA.
[To3HaBaTenpHass AEATEIBLHOCTh BXOAUT B CAMOCTOSITENIBHYIO TBOPYECKYIO
JESTENIbHOCTh IOJPOCTKA, KOTOPYIO OH BBIIIOJIHAET HAa OCHOBAaHUU CBOETO
MOTHUBUPOBAHHOTO BbIOOpA. Takum 00pa3oM, B COBPEMEHHBIX OOCTOSTEIHCTBAX
HauYMHAeT OOBEKTUBHO MEHSTHCS OTHOIICHHE K KayeCTBEHHBIM (KYJIbTYPHBIM)
MOKAa3aTeIsIM PaOOTHI IIKOJIBI.

Summary
Kpamkoe uznosicenue

1. The work contains the analysis of “I” conception of teenager’s personality in a
methodological foundation of Maslova, Eriksona, Sponas, Jurgena, Mudrika,
Vigotska, Frene and other findings that allowed to find out that everyone’s
personality is individually unique and exceptional. The outgrowth of personality,
the formation of an appropriate citizen for a society happens under the influence
of many factors (under the influence of upbringing, self-determination, cultural
values, activities of personality, formation of setting and psycho-physiological
age) as well as under the influence of own personality.

2. In the theoretical and scientific literature are searched the answers concerning
“how to develop “I” personality in order to achieve “I” identity of personality.
The author of the paper emphasizes that “I”” conception according to E. Erikson
is a conception about himself/herself. The knowledge about himself/herself is
connected to an individual confidence about how others perceive you.

3.  The paper contains the survey of psychological opinions of Mudriks, Safins &
Nikovs, Eriksons, Dubrovina about self-determination of “I” conception of the
personality. Human psychology and on this base the humanitarian approach
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views the personality as a complicated totality of individuality, as a unique value
that possesses the need for self- actualization. Scientists and pedagogues should
guide not only pupil’s perception but also the understanding about himself /
herself.

The author’s pedagogical experience and the search for new education methods,
forms and means promote the perfection of teenager’s personality. With
pedagogue’s assistance a pupil finds own place in a world depicted by folklore,
respectively shows his/her attitude towards the wisdom stored by the nation and
simultaneously becomes spiritually richer especially in a moral and
psychologically emotional sphere. Thus a pupil learns to find out and forms
himselt/herself not knowing it.

The materials of the humanitarian approach in pedagogy and folklore serve as a
means of nowadays upbringing and the solution of educative tasks. In the
humanitarian approach the necessity to respect each pupil and succeed the
development of his/her spiritual strength have been emphasize. The
disciplinarian and compulsory change of normative dominants of the knowledge
to the activity of cultural and creative work makes pupil’s activity and creativity
to be the most important in education.
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Abstract. This article discusses the results of research of features of career guidance of the
modern Russian comprehensive school pupils in the education system reform. Author
discusses about the features of professional motivation, vocational choices of pupils, the
character of their preferred type of career. The study was conducted under the program of
psychological support of the process of career guidance of pupils, implemented in the Pskov
State University. The results confirmed the relevance of the program, and identified problems
that arise in modern young people in decision-making about their future profession.
Keywords: activity, career guidance, career choices, intrinsic and extrinsic motivation,
professional motivation, professional self-determination.

Introduction

At present, the main feature of the Russian education system is to carry out its
reform, which affects not only the system of higher education, but also
comprehensive school. Reform is in the early profiling of education, increasing
the volume of workload, the implementation of the final certification as a
unified state examination, etc. Carrying out these changes requires high school
pupils of the earlier professional self-select the profile of training, the planned
level of education, as well as a specific institution to master future profession.
Therefore, it is important to study the psychology of modern pupil’s career
guidance in conditions of reforming the education system.

Careers are comprised of objective elements, e.g. visible activities, and
subjective elements, e.g. attitudes and orientations about the career held by an
individual (Gunz, 1988). Career guidance can be defined as attitudes expressed
by super ordinate intentions of an individual that will influence career-related
decisions (Maier et al., 1994).

The purpose of the study was to determine the characteristics of career guidance
of today's young people studying in the upper grades of comprehensive schools.
Based on the analysis of psychological and pedagogical literature we have
identified indicators that reflect certain career guidance of pupils. These
indicators include favorite types of professions (at the level I can and I want),
the motives of choosing a future profession, the needs that the student intends to
meet through professional activities, attitude to various types vocational
education institutions, as well as the level of personal maturity.
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Materials and methods

Participants in this research were pupils of 9-10 grades of comprehensive
schools in the city of Pskov, Russia. A total of 46 people participated. The age
of respondents was 15-16 years. All pupils were audience pre-university training
program "The course of professional self-determination", which is implemented
in the Pskov State University, Department of Psychology.
This program is aimed at implementing the following tasks:
e Implementation of additional pre-university education of pupils;
e Optimization of the process of professional self- determination;
e Assistance in the professional choice;
e Increase the level of knowledge about professions and requirements for
specialists.
The program is based on the use of interactive teaching methods and includes
three modules:
1. Professions: classification, job duties, skill requirements (24 hours);
2. Psychology of professional choice (20 hours);
3. The concept of professional important qualities and professional abilities
(testing) (26 hours).
Research methods were tested and questionnaire method. We used the following
questionnaires and tests:
e Introduction questionnaire directed at identifying characteristics of career
choice of senior comprehensive school;
e Questionnaire "Orientation" (by Solomin, I. L.);
e Scale of diagnosis of personal maturity (author Kovalevskaya, E. V.);
e Questionnaire diagnosis of needs of a person to be implemented in
professional activities;
e The method of semantic differential for the diagnosis of attitude to
educational institutions (modification of Solomin, I. L.);
¢ Questionnaire "Motives career choice" (by Ovtcharova, R.V.).
The study received the following data, reflecting the characteristics of career
guidance of modern senior comprehensive schools.

Results

1. Diagnostics of features of the career choice of comprehensive school pupils.
The research found that only 17% of pupils have already decided on their future
profession. 9% of respondents said that their parents had influence on their
career choices. 5% of pupils think that their professional choices made under the
influence of teachers in school, and 3% - under the influence of friends.

Also, senior pupils of comprehensive school were asked what level of education
is acceptable to them. As a result, it was found that 33% of respondents to an
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acceptable level of education are vocational education in college, for 32% -
Bachelor, 15% pointed to the magistracy, 3% - to postgraduate school.
Regarding the choice of educational institution 31% of pupils indicated that they
wish to study in an institution of higher education in Pskov, 17% - in the College
of Pskov, 35% - in an institution of higher education in St. Petersburg, 4% -
College in St. Petersburg. Education in Moscow did not choose none of the
pupils interviewed. 13% of pupils reported that have not decided to where want
to learn.

In addition, 48% of pupils reported that in the future want to remain living in
their region (Pskov region), 35% - want to go live in St. Petersburg, 4%
indicated any other region, 6% said they wanted to leave abroad (Spain, Western
Europe). Living in Moscow did not choose one, 7% of pupils did not answer the
question.

On the question of character their preferred schools pupils career following data
were obtained: 22% of pupils choose a vertical guiding career, 17% of young
people surveyed chose a horizontal career development of oneself as a
professional, 61% of pupils chose a mixed career that combines both vertical
and horizontal career.

2. Diagnosis of comprehensive school pupils preferred types of professions (at
the level I can and I want). When analyzing the data we used two occupational
classifications:

e On the subject of labor: the profession of the "human - person," the
profession of the "human - technique," the profession of the "human-
information", the profession of the "human - art" the profession of the
"human - nature."

e The nature of labor: the performing and creative profession.

Diagnosis of these types of professions at the level of "I want" allowed obtaining
the following results.

At a high level of preference for professions such as " human - person " was
observed in 22% of pupils, at a level above the average - 17%. 30% of surveyed
young people do not want to choose a profession in the group.

At a high level of preference for professions such as "human - technique" is seen
in 9% of pupils, at a level above the average - 13%. All of the pupils did not say
that absolutely refuses to choose such a profession.

High level of propensity to professions such as "human - information" was
found in 4% of the pupils, the level above the average - 17%. 30% of senior
comprehensive schools indicated that they do not want to choose a profession in
the group.

Professions such as "human - art" want to choose 17% of pupils (high level), 9%
of senior absolutely do not want to choose a profession in the group.

For professions such as "human - nature" 13% of respondents are inclined at a
high level, and 13% - higher than average. 9% said they would not choose such
a profession.
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High propensity to choose performing professions demonstrated 13% of pupils,
at a level above the average - 22%, lower - 17%. High propensity to choose
creative professions showed 17% of senior, above average - 22%, lower - 17%.
At the level of abilities ("I can"), the following results were obtained.

13% of pupils indicated that they have a highly developed ability to professions
such as "human - human." 17% believe that such p abilities are developed in
them a higher than average. 17% of young people report that they can not
successfully perform such profession.

High ability to professions such as "human - technique" was found in 17% of
pupils above average - 13%. 9% of senior comprehensive schools do not have
the abilities for this group of professions.

22% of respondents believe that they have a high level of intensity abilities to
professions such as "human - information", 9% - a level above the average. 22%
of young people surveyed said they did not have the appropriate skills.

For the successful fulfillment professions such as "human - art" have the ability
to 22% of senior comprehensive school (high-level), 17% believe that these
abilities they have not developed.

13% of pupils think that at a high level have abilities required to successfully
perform professions such as "human - nature", 22% - higher than average. 9%
said that they have such ability is not developed.

Tendency to the performing professions type have 22% of pupils. This
propensity is not available in 26% of the respondents. 17% of pupils indicate a
developed ability for creative professions. 26% of respondents believe that they
have not developed skills in creative professions.

3. The level of personal maturity of the comprehensive school pupils.

Data on the level of personal maturity of senior comprehensive school, the
following: 9% of pupils have a high level of personal maturity, 17% - a level
above the average, 43% - average level, 22% - a level below the average, 9% - a
low level. Prevailing level is the average level of personal maturity.

4. Diagnostics of needs realized in professional activities (Table 1).

An analysis of the mean values indicates that most of senior comprehensive
schools want their future professional activities meet needs such as self-
confidence, good job, good earnings, communication and respect. Least of all
pupils are counting on the fact that their future work will ensure the satisfaction
of such needs as authority, business trip and travel, love.

5. Diagnostics of motives for choosing a profession.

This study was considered such motives career choices, such as:

1. Intrinsic motivation of choice of profession - its social and personal
significance; satisfaction that brings work thanks to its creative nature, the
possibility to communicate, guide other people etc. Intrinsic motivation
occurs from the needs of the individual, so it is based on people working
with pleasure without external pressure.
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Extrinsic motivation - its earnings, the desire for prestige, fear of
condemnation, failures, etc. External motivation can be divided into positive
and negative. The positive motives are: material incentives, opportunities for
promotion, the approval of the team, prestige, incentives for which a person
considers it necessary to make an effort. The negative effects are based on
the person by the pressure of punishment, criticism, condemnation and other
sanctions of a negative character.

Table 1
Needs of the pupils they want to implement in future careers

No The need Mean
1 material well-being 7,8
2 safety 7

3 communication 8,1

4 freedom 7,7
5 success 7,9
6 creation 7,1
7 good job 8.4
8 respect 8,1
9 good earnings 8,3
10 business trip and travel 4,7
11 stability in life 7
12 love 5,9
13 fulfillment of duty 6,9
14 career 7,2
15 authority 4,2
16 personal independence 6,8
17 trust 7,2
18 new knowledge 7,8
19 responsibility 7,1
20 self-confidence 8,8

Pupils demonstrate the following character of such motives:

1.

35% of respondents indicate a high level of internal representation of
individually significant motives in structure of professional motivation. In
52% of the pupils such motives are observed on average. 13% of young
people have a low level according to motives.

.22% of young people believe that they have a high level of intrinsic

motivation of choice of profession, which has social implications. 77%
believe that the motivation to have in their average level. 13% of
respondents indicated a low level of the motivation.

. 17% of pupils have a high level of external positive motivation, 66% - the

average level of 17% - a low level.

. 9% of senior comprehensive schools have a high level of external negative

motivation, 74% - average level of 17% - a low level.
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Prevailing level is average for all kinds of motives for choosing a profession.
Intrinsic professional motivation, which has individual significance, dominated a
large part of the respondents.

Conclusions

The study revealed a character of career guidance of modern senior
comprehensive school in Russia:

1

2

3

4

. Only 17% of pupils say with confidence that self-made career choices. Other
respondents have made this choice under the influence of any external
factors. Only 15% of pupils prefer to get a master's degree. Most of the
pupils will be satisfied with less and low levels of education. Only 48% of
pupils want to live in the future in the region. The rest of the respondents
prefer to go to a big city or even abroad. Most of the pupils (61%) wish in
the future to combine vertical and horizontal career, that is, want to develop
as a professional and as a leader.

. Most of the pupils of comprehensive schools at the level of "I want" chosen
profession "human - human." At the level of "I can" most of the pupils
choose a profession "human - information." The level of personal maturity
as a condition for a responsible and independent professional student
selection is average for the majority of respondents.

. Possible to allocate following needs that senior comprehensive school would
like to satisfy in the future professional activity: self-confidence, good job,
good earnings, communication and respect. In this case, the majority of
pupils appear the intrinsic motivation of choice of profession, which has
individual significance. They are focused on ensuring that future profession
could create the conditions for self-development, creativity and
communication.
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Abstract. 4 review of current and past theories of cognitive development focusing on the role
of experiential learning is linked to implications for practice as well as to current Latvian
policies and national directions. As can be seen, learning through practice is made up of
several phases of experiences which impact on the student’s with disabilities motivation, skills
and attitudes which lead to new learning. As well the subject, Home Economics and its
Technologies is used as an example of an experiential learning structure which utilises
previous experiences to enhance current and future learning.

Keywords: experiential learning, Home Economics and its Technologies, Individual
Educational Programs, Special Education Curriculum, students with disabilities.

Introduction

As students with disabilities come from a range of environments with a range of
experiences, mediation of experiences is important. This mediation can take
various forms such as deliberate practice (Vedins, 2008), the use of language
(Vygotsky, 2002; Piaget, 2002), changing attitudes (Spona, 2001; Leont’ev,
1972), reflection (Broks, 2007; Boud et.al, 1985) and feedback (Hattie and
Timperley, 2007).

Kolb (1984) identified a cycle of experiential learning which involves a concrete
experience, reflective observation, abstract conceptualisation, active
experimentation. Honey and Mumford (1992) preferred to identify the process
as a spiral as the process involves constant development and Race (2010) as a
series of ripples which impact on one another and which are driven by the
student’s wants or needs and impacted upon by feedback.

Liepina (2007) notes that students with disabilities need instruction, practical
demonstration and the use of appropriate language i.e. precise and concise.
Knowledge of fundamental concepts (e.g. size, shape, number) is a pre-requisite
for students being able to use experiences, to identify similarities or differences
and to move to further learning (Nyborg, 1993)

This process can be supported through the use of Individual Educational Plans
(IEPs where teachers and parents can assess student needs, set goals, use
specific prior experiences to promote new learning, use appropriate feedback to
support the student’s scaffolding of his/her learning in order to encourage active
participation and further learning. This can be done in a regular setting, but
specialist classes (C Level) are growing in popularity in Latvia.
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The subject Home Economics and its Technologies is, by its very nature, a
practical subject. It fits within the overall education area of Citizenship and
Society and it aims to develop students into life-long and independent learners,
with an understanding of the rights and obligations of citizenship in a
democratic society, as well as developing skills in communication, interaction
and community participation. It is divided into four units and each unit is
designed to develop the students’ knowledge, skills and attitudes through the
completion of practical activities.

The aim of this paper is to analyse the literature and evaluate personal
experience in order to promote by necessity to advance pedagogical integrity of
students with disabilities. Individual work, that is inconceivable without
personality uniformity investigation within its practical activity, help
purposefully become acquainted with the students and their special needs. It is
important to create practical activity experience, individually for each student.

Results

The pedagogue, Cirulis, a Latvian educator and expounder of “trade schools”
and the most prodigious creator of systemic approaches for the use of activity-
based learning in teaching of handicrafts in Latvia and Russia, stresses that the
aim of teaching handicrafts is not to teach the student a trade but to aid the
student’s physical and emotional development. One subject in today’s
curriculum that includes activity-based learning through a range of topics or
units, including the teaching of handicrafts, is Home Economics and Its
Technologies (Llupyns, 1890).

The subject of home economics has had many name and content changes over
the years. If, originally, home science was viewed only as a practical subject
with limited possibilities, then today it has become a man-faceted way of
helping in the overall personal development of the student. This movement has
been influenced by social and economic changes as well as the community’s
changed expectations of formal education. Home Economics and Its
Technologies was associated with the preparation of the student for work, as
well as teaching specific practical skills, neglecting the opportunity to use this
subject to aid the overall development of the student. Today it is a complex
subject with multiple directions, technologies and skills which also uses and
tests the student’s ability to generalise knowledge gained in other subjects. It is
one of the subjects in today’s curriculum where time is allocated to activity-
based learning and experiences. By completing set activities the student
becomes familiar with the major steps of the task, as well as becoming familiar
with the tools or instruments that will allow him/her to complete the task
effectively. It has moved from teaching and learning of practical tasks to
promoting the overall personal development of the student.
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Vygotsky discusses students with disabilities in terms of their “primary” and
“secondary” disabilities and their interactions. The primary disability is the
impairment due to biological factors but this is compounded by distortions to
higher psychological functions due to social factors. Vygotsky sought to define a
student with disabilities from a point of strength calling this *“positive
differentiation”. He also argued that scaffolding of learning through the
assistance of an adult supports the development of emerging abilities revealing
the potential of the student. This process, the Zone of Proximal Development
(ZPD), utilises appropriate assistance from an adult or more advanced peer to
assist with learning as Vygotsky’s theories place a strong emphasis on culture
affecting cognitive development (Vygotsky, 1983).
In Latvia, the National Primary Education Standard sets the overall goals and
requirements of education, but the Special Education Curriculum seeks to
implement these through the development of Individual Educational Programs
(IEPs) for students with disabilities. For students with moderate / severe
disabilities these IEPs are developed jointly by the student’s parents and teacher.
The process focuses on the student’s needs and abilities, taking into account the
student’s experiences, skills, cognitive development as well the National
Primary Education Standard and the goals and objectives of each subject. This
type of plan is viewed as a “remedial education program whose methodology
and structure is appropriate for people of a mandatory schooling age who require
additional support with their primary education” (General Education Law, 1999,
1.p.).
Home Economics and Its Technologies, together with subjects such as Latvian
and World History, Social Science, Sport, Ethics and Religious (Christian)
Education fall within the overall area of Citizenship and Society the major
objectives of which are to:
e develop and understanding of emotional and physical development and the
obligations of citizenship;
e develop an understanding of lifelong learning;
e develop expertise in understanding and expressing the student’s own point
of view about past and present events;
e develop communication and interaction skills;
e promote a proactive approach to life in the community and develop the
citizenship skills for participation in a democratic society;
¢ develop independent learning skills (MK Regulations, No. 530, 2013).
The Special Education Curriculum Model for students with disabilities or
multiple disabilities defines:
the education program’s goals and objectives;
the content;
the implementation plan;
requirements relating to prior learning;
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e the necessary human, financial and material resources for the
implementation of the educational program based on the health and
development needs of the student (Sample special primary education
program for students with moderate / severe disabilities and severe
developmental disorders, 2009).

This model aims to secure the implementation of IEPs to facilitate “practical
skills development” for students with disabilities. In instances where the motor
and cognitive skills development is extremely impeded, the school can develop a
remedial program that is not tied to specific timetabled subjects (Sample special
primary education program for students with moderate / severe disabilities and
severe developmental disorders, 2009).

The Special Education Curriculum has, from the beginning of schooling, a
greater emphasis on activity-based, practical subjects than the regular education
curriculum because activity-based learning:

e encourages intellectual activity;

e promotes attending behaviours;

e is instrumental in strengthening the student’s will;

e develops work skills and ethics (Liepina, 2008, 310).

Guidelines for programs for students with moderate / severe disabilities have
been worked out for the following subjects: Latvian; mathematics; physical
education (PE) and music, they have not been developed for Home Economics
and its Technologies.

An individual approach is developed in conjunction with the specific student
taking into account “the psychological, physical, intellectual, social and
behavioural characteristics” and it places the student in the centre of the process,
taking into account his/her needs and interests in order to foster development of
an understanding of home economics and the social interaction process. Special
schools (institutions) need to implement special education programs appropriate
for the special needs of the students which comply with the demands of the
educational institution (Liepina, 2008), taking into account the following
operating principles:

e educational content which is practically orientated;

e a comprehensive review of the student and his/her needs;

e interaction between the teacher, year advisor and parents in developing the
IEP so that the student can live as independently as possible;

e accessing opportunities for work and contributing to life in the community;

e development of work-related skills so the the student is able to find
employment post-school;

e creation of a data base which details the student’s development and his/her
learning and health needs;

60



The collection of scientific papers 2013, ISSN 1691-5895

e preparation of all those involved in supporting the integration of the student
into the life of the school (parents, teachers, health workers, other
students);

e appropriate adaptations to enable students with severe physical disabilities
to participate;

e co-operation with special education development centres.

All special education settings in Latvia work towards expanding the functions of
the setting (Liepina, 2008) as is reflected by the enrolment numbers of students
with moderate / severe disabilities (Level C) in special schools. “...As students
with disabilities find it more difficult to develop work skills and competencies
than their normal peers” (Liepina, 2008, 311) it is necessary to provide more
opportunities for practice, more repetition. This is compounded language
learning difficulties which impact on understanding oral instructions but even
more so on the comprehension of written or diagrammatical instructions.
Problems also arise when generalising skills to other situations (Liepina, 2008;
Friend, 2005). Rubinstein emphasised that “for the development of all mental
processes, help from the teacher is crucial” (Rubinstein, 1986). For this reason
in C Level classes there is both a teacher and an assistant teacher (not a teacher’s
aide).

The first C Level classes were opened in Riga’s 5" Primary Boarding School,
and in Liepaja’s and Daugavpils’ special schools. They were the first step in
integrating students with moderate / severe disabilities (C Level) into special
schools. In the 1990/91 school year, there were 15 students with moderate /
severe disabilities in C Level classes in 2 special schools. In the 1996/97 school
year this had grown to 62 C Level classes in 27 special schools which provided
education for 366 students. In 2001 this had risen to 703 students and in 2005 to
1125 students. By 2008/09 3476 students with moderate / severe disabilities
were attending classes for students in Years 1 to 9. Transition to Work classes in
2010/11 had 312 students with moderate / severe disabilities.

The data shows that most special schools continue implementing IEPs for
students with moderate / severe disabilities for another three years after they
finish their primary education, which finishes in Year 9 in Latvia. Based on the
student’s needs, his/her health and the opportunities provided by each setting,
the students are prepared for life and work in the community. In 2010/11 88
students studied in Year 12 C Level classes, 91 in Year 11 C Level classes and
133 in Year 10 ones (IZM Statistics and Data Analysis Division).

The subject Home Economics and Its Technologies combines learning at school
with the students’ everyday experiences and the skills required for life in the
community. Information which has been learned by the students through
experience and everyday interaction with their families is extended. This is an
important period in the life of students with moderate / severe disabilities, as the
opportunities provided by the school to develop skills, attitudes and knowledge
cannot be replicated just through family interactions.
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As can be seen from the diagram below, Home Economics and Its Technologies
requires the systematic teaching of specific skills.

Within the abovementioned units the focus is on helping students to gain
insights about the man-made environment, to develop work skills specific to
each unit as well as skills related to maintaining and using leisure environments.

They acquire the skills to model and shape materials such as paper, natural
materials, textiles, wire, and plasticine and other materials.

They learn: to be responsible for their work; to work individually or in a group;
skills for working with pencils, rulers, scissors, needles; to observe rules for
occupational safety; to master the technologies used in production (e.g. timber)
as well as the basics of design; to use the tasks for self-expression; to assess
their work and that of their peers and others; prepare for life and work in the
community;

Each student, according to his/her state of health, abilities and level of
development is ensured opportunities, to learn to live in a rapidly changing
society while at the same time the student is provided with the pedagogical,
psychological and medical support required. Students come to understand how
they can achieve their full potential, which will ensure both their and society’s
welfare in the future.

The focus 1s on motor development, beginning with hand and finger exercises
and then whole-body movement coordination (ITunckuii, 1985) as, even through
these activities, through the mastery of elementary skills, it is possible to support
the development of speech, the ability to think, to make purposeful movements,
to develop emotions and willpower. The main aim of these activities is “for the
child to comprehend the activity, no matter how basic or primitive” (Liepina,
2008 134).

The aims for Home Economics and Its Technologies are as follows:

Home Economics and
Its Technologies

Developing awareness

Systematic teaching Developing the ability and approbriate
and learning of required to complete attitugg thf ouch
practical skills tasks &

practical activities

Figure 1. The goals of Home Economics and its Technologies (Prudnikova, 2012)
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The needs of the student are paramount for the development of an IEP which
addresses all subject areas including Home Economics and Its Technologies.
This plan, based on the skills and abilities of the student, includes:

e developing an understanding of equipment, food, cleaning, cooking, and
knowledge of the personal significance of these activities as well as the
motivation to complete these practical activities (Home Science);

e developing an understanding of materials, tools, equipment, the use of
equipment (technologies used) and materials, and knowledge of the
personal significance of these activities as well as the motivation to
complete these practical activities (handicrafts and visual arts);

e developing an understanding of working with textiles and the associated
technology, the skills to use this technology, and knowledge of the
personal significance of these activities as well as the motivation to
complete these practical activities (Trade skills, Sewing);

e developing an understanding of wood working and the relevant tools, skills
in using appropriate technology, and knowledge of the personal
significance of these activities as well as the motivation to complete these
practical activities (Trade skills, Woodwork).

It is important for students with moderate / severe disabilities, for the teaching
Home Economics and Its Technologies to commence in the primary school
building on prior learning and knowledge. Then, through the use of systematic
and sequential teaching, to expand the student’s interests and knowledge, so that
the student is aware of his/her needs, goals and interests and can work towards
achieving these in the future.

Conclusions

1. Attitudes need to change in schools and in the community towards people
with special needs. An analysis of the pedagogical processes in a special
education primary school; of the legislature; and an analysis of the
experiences, past and present, in Latvia and overseas; as well as research
findings from Latvia, reveal policy directions and actual practice which raise
concern about securing appropriate support for students with disabilities.

2. The investigation of research literature on disabilities and the impact on the
cognitive development of students with moderate / severe disabilities, leads
to the conclusion that such students have a right to have their own learning
systems, where the school’s environment supports the students with
disabilities to undertake purposeful learning tasks, ensuring that these are
appropriate to their needs and which utilise sequential and multi-level
activities and provide opportunities for learning through practice.

3. A student — centred approach is needed, not one which places a disorder or
disability at the centre. What needs to be considered is the student, his/her
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needs, strengths, personality and opportunities for development and which
acknowledges the student’s experiences as a foundation for the learning
process.

4. Teachers need to support the student to scaffold his/her own learning and not
dominate the process. They also need to be aware that their conceptions
about the student will impact on the way they set learning tasks, provide
feedback etc.

5. The nature of Home Economics and Its Technologies provides an
opportunity for students with moderate / severe disabilities to learn through
practical tasks in a special education boarding school. This learning builds
on prior knowledge, asks that students reflect on their learning to develop
new skills and attitudes. It also asks that students generalise their learning
from other subjects and use this to build new meanings and new learning.

Kopsavilkums

Raksta mérkis ir analiz&t p&tijumus un autores personigo pedagogisko pieredzi,
lai sekmétu skolénu ar specialajam vajadzibam pedagogisko integréSanos t. i.,
izglitoSanu ne vien specialas izglitibas, bet ar1 vispargjas izglitibas iestades, kas tiek
uzskatita par vienu no skolénu ar specialajam vajadzibam socialas ieklausanas fazém.
S1 merka sasniegSanai skoléniem ir nepiecieSams atbilsto§s nodro§inajums un
individuals izglitibas programmas apguves plans. Atbildiba par So pasakumu
istenosanu tiek delegéta izglitibas iestadei (Vispargjas izglitibas likums, 1999, 53. p).
To var nodroS$inat, izzinot skolénu specialas vajadzibas, izstradajot un ievieSot prakse
veiksmigu maciSanas procesu.

Autore meklé risinajumus, ka atklat un izmantot skolénu spgjas, lai skoléni ar
vidgji smagiem un smagiem garigas attistibas traucgjumiem (GAT) skolas vide
meérktiecigad darbiba veidoto praktiskas darbibas pieredzi — zinaSanas, prasmes un
atticksmes var€tu lietot turpmaka dzivesdarbiba. Tiek analizéta praktiskas darbibas
veidosana skoléniem ar vidgji smagiem un smagiem GAT pedagogiskaja procesa, kas
sakotn&ji notieck macibu prickSmeta Majturiba un tehnologijas temata Majturiba
ietvaros, kur tiek apgiti uzdevumi, kas ir iepriekS$€ja pieredzé apgiito tuvako un
nozimigo darbibu kopums, péc tam pakapeniski paplaSinot So skolénu intereses, kas
dod iesp€ju apzinaties vinam savas intereses, vajadzibas un mérkus, lai tos realizétu
talak dzive. Praktiska darbiba Sie skoléni ar pieaugu$a nepiecieSamo atbalstu tiek
virziti uz apzinati izveélétu meérki, tad¢jadi ta klist par vinu maksimali iesp&jamas
neatkarigas dzives sastavdalu.
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VIDES UN PIEDERIBAS APZINAS
PEDAGOGISKI - PSIHOLOGISKIE ASPEKTI
THE EDUCATIONAL AND PSYCHOLOGICAL ASPECTS OF
THE ENVIRONMENTAL AWARENESS AND THE SENSE OF
BELONGING

Ojars RODE
Tautskola ,,99 Baltie zirgi”
Skolas 2, Drustu pagasts, Raunas novads, Latvija.
e-pasts: ojarsrode@gmail.com,

Abstract. The problem of the research concerns the sphere of the relations of the
environment and individual’s awareness in the aspect of meeting the human’s need for
belonging. The research is produced by analyzing literature sources in education,
psychology, philosophy, folklore studies as well as carrying out a study of the process of the
formation of the sense of belonging in Latvian folksongs or dainas.

The research shows that the sense of belonging is associated with harmony of the individual
and the surrounding environment. It is developed in the space of conditions of the individual’s
self-realization that balances the interests of the individual and the society. For the
development of a sustainable education model in Latvia, the ideas found in Latvian dainas
that have ascertained their sustainability may be of importance.

Key words: awareness, belonging, environment, sense of belonging, self-aktualization.

Ievads

Ilgtspejigas izglitibas modela veidoSanas problému loka svarigs ir jautajums
par skoléna un skolas dzivesdarbibas vides attiecibam. Laikmetigo skolu
dzivesdarbibas vides, ka atklaj pieredzes verojumi un skolénu labsajiitas
petijumi skola, neatbilst augstai skoléna dzives kvalitatei skola (Kuurme &
Carlsson, 2010). Peétijuma mérkis apzinat to, kada ir piederibas apzinas loma
skoléna un skolas dzivesdarbibas vides harmonisku attiecibu veidoSana. Tas
veikts, analizgjot literatiras avotus pedagogija, psihologija, filozofija. Tautas
tradicionalai kultiirai raksturigais ilgtsp&jigums (Poxme, 2012), lauj pienemt, ka
tautas pedagogija rodamas dzivesdarbibas vides un individa attiecibas, varétu
tikt izmantotas, risinot skoléna dzives kvalitates problému skola. Raksta otraja
dala aprakstits petijums par piederibas apzinas veidoSanas aspektiem un tam
raksturigam izpausmém dainas. Dainu pétiSanai izmantota kvalitativa
kontentanalize. Par datu avotu izmantots Kri§jana Barona dainu krajums
(Barons & Visendorfs, 1894).

Piederibas apzinas nozimigums cilvéka dzive

Ar piederibas apzinu $aja darba tiek saprasta uz kopibas izjitu balstita
ticksme biit piederigam kadai videi, sabiedribai, tas dalai. Tas nozimé gan
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fizisko piederibu — saikni ar tuvako vai talako fizisko vidi (maja, pagalms, skola
u.c.), gan socialo piederibu — ieklausanas izjiita gimene, draugos, klas€ u.c.
(Apine & Roga, 2010).

Maslova (Macnoy, 1997) piramidas vertikaleé piederibas un milestibas
Iimenis atklaj plaSus horizontalus, savstarpgji cieSi saistitus laukus, kuros
individa psihe sasaistds viena veseluma ar socialo (kultiiras, politisko u.c.),
ekologisko (fiziski priek§metiska telpa, dabas vide) un ekonomisko telpu. Saja
plakng var veidoties dazada méroga piederibas: piederiba gimenei, skolai, darba
kolektivam, novadam, etnosam, valstij utt.

Cilvekam, pat pirms ta piedzimS$anas, jau ir ieradita noteikta vieta socialo
attiecibu vidé (Capmxsenanze, 1989). To veido tauta, gimene, reizém religiska
kopiena, socialais statuss u.c. Tas nozimé, ka cilvéks iedzimst jau noteiktas
attistibas programmas ietvaros, kuru nosaka vides kultiira un veértibas. Sociala
vide no taja ienakos$a individa gaida, ka tas turpinas uzturét tas dzivotsp&ju.
Individa dzive ir atkariga no ta, kadas attiecibas vinam veidojas ar Stm vides
gaidam. SardZzveladzes piederibas jautajuma izp€t€ balstas uz ideju, ka cilveks
ir, ja ta var€tu teikt, ,,sabiedribas produkts”.

Cits skatTjums uz cilvéka un vides attiecibam ir Adleram (Xbemn & 3uriep,
2006). Vina spriedumu pamata ir parlieciba, ka cilvéka ir iedzimta tieksme péc
socialas vides jeb, runajot Maslova vardiem, piederibas vajadziba.
Pasrealizacijas vajadziba un vajadziba péc piederibas pieprasa saderibu starp
individa patibu un vidi. Saja sakara, Adlers pastav uz harmonisku individa un
sabiedribas sadarbibu, — konflikts starp sabiedribu un individu, vinga izpratng, ir
pretdabisks. Froms (®pomm, 2010), analizédams vides neveseligos elementus
musdienu sabiedriba, konstaté, ka Sodien cilvéki viens no otra attalinas,
attiecibas partop lietiSkos darfjumos starp ,lietam”. Cilvéki pardod sevi, pérk
citus. Vini savu vertibu saSaurinajusi lidz preces lietoSanas vertibai.
Samakslotiba, ka atzimé Froms, tiek nostiprinata bérniem jau no mazotnes,
apgustot ideju par cilvéka dazadam lomam sabiedriba. Rezultata cilveki apslape
savas patiesas jiitas, savas domas, ir laipni un smaidigi tad, kad attieciga loma to
pieprasa vai tamlidzigi. Ta tiek nomakts ne tikai b&rniem raksturigais
spontanums, bet ari slapéta bérnu originala domasSana, radosas spgjas.
Nepatiesiba nomac bérna ielikto tieksmi meklet patiesibu. Sabiedribas piedavata
patiesiba ir ,,autoritasu” patiesiba. Ta nelauj izpausties personigai patiesibai, kas
veidojas uz personas subjektivajam vajadzibam un kura ir ta, kas rada patiesu
interesi un stimulé pasaules izzinasanu. Sartrs (Captp, 2000) misdienu
socializacijas vidi raksturo ka tadu, kas nomac cilvéka vajadzibu patstavigi
projektét savu dzivi, savukart Maslovs (Macnoy, 1997), - ka kaut ko tadu, kas
noslédz cilvéku no sevis pasa. To pasu atzist, dainu un védu pé€tniece Raudupe,
(2002) konstatgjot, ka brivibas nosacijums ir biit arpus socializacijas robezam.
Djui ([pron, 2002) atzina, kas izskan€ja pagajusa gadsimta sakuma, ka no paSas
dzimS$anas tradicijas sabiedriba veido ierobeZojumus bérna talakaja uzvediba,
pasattistiba, pilniba ir attiecinama uz Sodienu. Aprakstitas vides un individa
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attiecibas misdienu sabiedriba veidojas cilveka maksligi raditos (tirgus
ekonomikas un patérétaju filosofijas) apstaklos, kuros pazaudéts Iidzsvars starp
individa un sabiedribas vajadzibam. Individa vajadzibu ignorance skola atklajas
skolénu slikta labsajuta. Petijumi Somija un Igaunija (Kuurme & Carlsson,
2010) konstate, ka skolenu dzives kvalitati nosaka skolénu maciSanas jegas
apzina, tacu tie to neredz, tapéc skolénu labsajiita skolas ir zema. Dzives jégas
apzinas veidoSanas nepiecieSamibu skola apstiprina ari pétijumi Latvija
(Augskalne un Garjane (2010). P&tnieki to sasaista ar cilvéka piederibas un
pasrealizacijas vajadzibu noteikta socialaja vidé. Orska (2006) analiz€édama
fiziskas un psihologiskas vides ietekmi uz skolénu, secinajusi, ka, zema
dzivesdabibas vides kvalitate skola rada paaugstinatu uzbudinajumu. Tas mazina
izzinas sp€jas, rada impulsivas emocijas, neadekvatu, agresivu uzvedibu vai
izvairiSanos no kontaktiem. Iemesli tam rodami neapmierinata pusaudzu tieksmé
péc pascienas un patstavibas.

Froms problemas atrisinajumu saskata individa ,spontana” atkal
apvienoSanas procesa ar dabu un sabiedribu. Tas var notikt dabiga vides un
individa mijiedarbiba (Pycco, 1981). Spontanuma galvena un nozimigaka
sastavdala ir milestiba (Maslovs vajadzibas limenu piramida viena limeni ir
ievietojis milestibas un piederibas vajadzibu). Bez tas nav iedomajamas
harmoniskas, saskanigas, draudzigas attiecibas ar pasauli, ar veselumu, kura dala
ir individs. Froms to apraksta, ka situaciju, kura individs ienem savu likumigo
vietu $aja pasaulé un kura paziid Saubas par pasa varésanu, par dzives jégu. Sada
augstakas saskanas stavokli realiz§jas Gebsera ,, Es = visu, kas ir” (Neville,
1999), t.i., veidojas piederibas apzina. Froms S$adu piederibu raksturo, ka
nepartrauktu klatesoSu faktoru katras personas iekSpusé un kur§ ir veérsts uz
jebko, taja skaita ari uz sevi. Piederiba nozimé milestibu, - cilvéks vienlaikus
var piederet sev un pasaulei.

Pie Iidzigas atzinas nonakusi amerikanu psihologe Lendlofa (Jleamodd,
2010). Vipa veikusi unikalus pétijjumus Dienvidamerikas dzunglos mitosa
indianu ciltt, m&ginadama noskaidrot, ka cilts panak harmoniskas socialas
attiecibas. Vina konstaté, ka socialas harmonijas pamata ir saskana starp
individa individualajam vajadzibam jeb iedzimtam gaidam un Kkopienas
vajadzibam jeb gaidam. P&tijums liek domat, ka sabiedribai veidojoties dabigos
apstaklos, ari cilvéka individualitate veidojas dabiga, neviena, ar individu
nesaskanigu speku neuzspiesta. Sada situacija principa nevar veidoties pretruna
starp individa paSrealizéSanos un kopienas interesem. Lendlofas pétijums
nenoliedz socializaciju — kopienas vide, kura individs ir piedzimis, ir
nepiecieSama, lai pasrealizacija vispar varétu notikt. Ka vienu no galvenajiem
audzinaSanas nosacijumiem, Ruso min nepiecieSamibu nodroS§inat bérnam
iesp&ju izmantot visus tos spekus, kurus daba tam ir devusi (Pycco, 1981). Tas
sakrit ar latvieSu tautas mantojuma rodamo tikumibas pamatu — paSam tikt ar
visu gala (Jansons, 1973). Bérna dabigie speki var izpausties tikai briviba —
audzinasanai jabut tadai, kura, ka atzist Russo, bérnam tiek lauts brivi izpausties.
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Ir tikai jariip€jas par to, lai briviba netiktu audzinataja izkroplota un neparverstos
sava pretstata — visat]autiba.

Literatiiras avotu pétijums atklaj divus priekSstatus par velamam
dzivesdarbibas vides un individa attiecibam. Pirmaja priekSstata sabiedribas
vajadzibam, tradicijam tiek pieSkirta prioritate un ta prasa, lai individs
pielagotos tai. Otraja priekStstata, par primaro izvirzitas individa individualas
vajadzibas un tiek mekléti vides faktori, kas nomac individu, liek cilvékam
pazaudeét sevi, skolénam pazaudét jegu macibam. Cilvéka dzives jéga ir saistama
ar individualo paSrealizacijas vajadzibu. Konkréta individa paSrealizacija
atbilsto$i ta dabigajam iekS€am spekam var notikt dabigos, brivos
dzivesdarbibas apstaklos. Ir pamats domat, ka, veidojot Sadus apstaklus skola,
kura skoléns apzinadamies savas individualitates dzives jégu (to skolai japalidz
atklat), iegiis maciSanas jégu. Tas ari uzlabos skoléna labsajiitu skolas
dzivesdarbibas vide. Sads attiecibu modelis atklaj pasrealizacijas cieso saistibu
ar piederibas vajadzibu, jo piederibas apzina dzivesdarbibas videi ir mérs, kas
nosaka personas paSrealiz€Sanas iesp&jas vispar.

Piederibas apzinas atspogulojums dainas

LatvieSu tautas tradicionalas kultiras pétijumi atklaj tautas pedagogijas
ilgtspejibu (Anspaks, 2003; Pome, 2012), kas ir pamats tam, lai apsvertu
iesp€jamibu izmantot tautas tradicionalas kultiiras elementus ilgtsp&jigas
izglitibas skolas modela veidoSana. Piederibas apzina etnosam ieklauj sevi ne
tikai zinaSanas par savu izcelsmi, bet ar1 individa noteiktu darbibu, kura individs
pasrealizéjas (Anspoka & Silins-Jasjukevica, 2010).

Tautas pedagogija nozimigu vietu ir iepémusas latvieSu tautasdziesmas -
dainas. Tas tika izmantotas $aja pétijuma, lai noskaidrotu piederibas apzinas
veidosanas aspektus un izpausmes tautas pedagogijai raksturigas dzivesdarbibas
videés. Dainas, savas ilgtsp&jibas d€], gadu tikstoSu gara laika perioda,
saglabajusas visu bitiskako gan apkart€jas pasaules uztveré un izpratne, gan
lauzu savstarpgja saskarsmé, gan &tika un estetika (Kokare, 1988). Folklora
cilveks nekad netiek pretstatits citiem: es un pasaule - viens vesels. Analizédams
darba tikumu, Jansons (1973) atklaj ta saistibu ar saderibas un saticibas tikumu.
Saderiba un saticiba ir nepiecieSams nosacijums darba — kopigs darbs nav
iespejams bez saderibas. Saja sfera ieklaujas ne tikai cilveku savstarpeja
saderiba, bet ar1 saderiba ar darba dzivniekiem, ar vidi — sétu, laukiem, plavam,
meziem un pat darba lietam. Saderiba noziméja ieklauSanos tradicijas, dzives
noteikumos, morales prasibas, tadu ka sapliismi veseluma ar darba objektu, kura
nav atSkirams darba subjekts no objekta — viss ir viens. Ta, gimeng, kopigus
darbus var veikt tikai savstarp€ja saderibd. Saderiba ir milestibas izpausme
gimenes loka un sabiedriba - pret dzives un darba vidi vispar (Raudupe 2002).

Piederibas pétijjumam tautas pedagogija izmantots Kri§jana Barona dainu
krajums (Barons & Visendorfs, 1894), kurs satur 218 000 dainas. Visas krajuma
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dainas ir publicétas ar1 elektroniska versija, un tadejadi tas ir viegli atlasamas,
apstradajamas, pétamas. Kontentanalize veikta pavisam 272 dainam, taja skaita
96 dainam, kuras tie$i vai kontekstuali saistitas ar piederibas jeédzienu, 55
dainam ar to saistito skaistuma jédzienu un 121 dainam par bérna piedzimsSanu,
pécdzemdibu noris€m un bérnu audzinaSanu. Pedgjas analiz&tas, lai noskaidrotu
piederibas apzinas veidoSanas nosacijumus.

Visas analizétas dainas vards piederét nenozimé ipaSuma tiesibas uz kaut
ko - piederet nozimé but saskanigam, saderigam, lidzigam: Pieder plava, kad
noplauta, Jo pieder, kad sakasta, Pieder meita ar vainagu, Jo pieder ar autinu
24807-6 (dainu piemeéros skaitli norada uz ta kartas un varianta nummuru
Kri$jana Barona dainu krajuma). 45 dainas no 96, cilvéka piederiba ir saistita ar
piederibu dabas elementiem, noris€m t.i., dabas un cilvéka vienotibu: Kam der
kalni, kam der lejas, Kam der zali ozolini? Dievam kalni, Laimei lejas, Bitem
zali ozolini. Kam der pukes, kam der rozes, Kam der béri kumelini? Meitam
pukes, meitam rozes, PuiSiem béri kumelini 33671-1.

Piederibai var but vairakas pakapes, — viena piederiba var atklaties cita,
plasaka piederiba: Apsedz mani, tautu meita, Tev pieder villainites; Kad tu
brauksi, es iejiigsu, Man pieder kumelins 24839-0.

Devinas dainas, apcerot piederibu, tiesa veida atklajas saskanigums starp
cilvéka ieks€jo dabu un dzives darbibas vidi: Sader man ar so puisi I dziedoti,
runajot: Saderés miezus plaut Celmajai liduma 316-1. Sis atzinums netie$a
veida ir rodams visu izpétito dainu kontekstos. Piederibai piemit gan telpiska
dimensija — ta izpauzas telpa un var mainities atkariba no tas: So naksninu man
pieder(a) Visa tautu istabina; Kad es gaju planina, Man planinis piederéja; Kad
es sedu aiz galdina, Man galdinis piederéeja 25126-0, gan laika dimensija (8
dainas) — atkariba no cilvéka vecuma piederiba var mainities. Pieméram: Pieder
man Se augot, Nepieder dzivojot; Pieder man noligot Cit' arinu malina. 3752-0

Dainas atklajas, ka katrai piederibai ir sava jéga un sader tikai Iidzigais ar
lidzigo: skaistais ar skaisto, labais ar labo, sliktais ar slikto — pretstati nesader.
Tas skar visu attiecibu jomu: daba, cilveéka, cilvéka darbu un jebkuras cita
aktivitate — dziedot, dejojot, braucot pajuga, jajot ar zirgu, ec€jot, arot, sienu
vacot u.c.

Pilniba dainas atklajas skaistaja (dieviskaja). Tas rodams ne tikai tekstu
jeédzieniska izpausmé, bet dainu forma, lietojot ipasSus izteicienus, vardus.
Pieméram: Skaista zied kapsétina Dzelteniem ziediniem; Ka ta skaisti neziedéja,
Pilna dargu dvéselisu 27634-0. Saja daina pirmajas divas rindipas aprakstita
vide, kur rodami tie, kas reiz dzivojusSi — ta ir skaista, klata koSiem ziediem.
TreSaja rindina izskan jautajuma veida izteikts iemesls Sim skaistumam, ar
domu, ka nevar but savadak, jo, luk, te rodamas, cilvékiem joprojam dargas,
milas dveselites. Atzim&jams, ka dazu vardu garaja cCetrrindeé tris reizes
izmantoti pamazinamie vardi: kapsetina, ziediniem, dvéseliSu, kas pauz ipasu
sirsnibu, piemilibu. Piederibas ciesa saistibas ar skaisto atklajas ne tikai
kontekstos, - ne reti tos lieto, ka savstarp€jus sinonimus. Dainu konteksts atklaj,
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ka piederiba ir skaistuma pamata — skaists ir tas, kas ir, savstarp&ji harmoniski
saistits, t.i., savstarp&ji piederigas lietas, attiecibas: Pieder piesi pie zabaka, Pie
laba kumelina, Launa diena nepieder Pie smuidra augumina 9255-0. Skaistais
rosina, rada, vairo skaisto. Skaistais sader ar tikumu: Neb es tautu déla del Daili
nesu vainadzinu: Pate sava goda deél, Sava daila balelina 6010-2. Skaistais ir
saderibas kriterijs: Pret véjinu ausi griezu, Sav' masinas klausities, Vaj dzied
skaisti, vaj sérigi, Tautindas aizgdjuse 225-0. Saja daina masinas klausas, kads ir
dziesmas raksturs masai, kura ir izprec@ta: vai ta skan serigi vai priecigi — no tas
masas spriedis, vai vide, kura masa iegajusi, ir tai labvéliga.

Piederibas apzinas veido$anas pedagogiski psihologiskie aspekti tika
mekleti dainas, kuras saistitas ar b&rna piedzimSanu, audzinasanu. PE&tijuma
netika ieklautas, apdziedasanas dainas, Stipula karts mekl€Sanas un Siipula
karSanas, griitniecibas laika, auklu, bérnu, rotalu, miklu, b&rnu kopSanas dainas,
ka ar1 dainu varianti.

Dainas tiesi vai kontekstuali atklajas dzivesdarbibas vides nozime. Videi bija
japauz riipes jau bérna gaidas, rupes par griitnieci: Kurs godigs téva déls, - Ilgi
jauna ligavina: Pace] kreslu, noauj kajas Gritajas dieninas 1254-0. Gaidibas un
norises ap jaunpiedzimusSo tika godatas ka kada svéta paradiba: Tas bij labs
svetu ritu Padei braukt baznica 1334-0. Lai nodroSinatu visaugstako vides
sakartotibu, tiek pieaicinata dieviete Laima, v€lot tai apjozt bérna sanemsanas
sveétku norises vietu, piem&ram: Stiep, Laimite, garu jostu Garam visu istabinu,
Nule mate godu taisa Pirmajam bérninam 16094-1.

Veélme nodroSinat jaunpiedzimus$a piederibu izdarigu, stradigu, gudru,
tikumisku cilvéku kopai, pielava tikai tadu lauzu klatbiitni svétkos, kuri pasi bija
partikusi, izdarigi, stradigi, gudri, tikumiski: Lasitus Jautinus kiitmam nému...
1304-0. Tikai tadiem v€l&ja kliit par bernu nakamiem aizbildniem, kuriem dzive
bija sakartota, pieméram: Nemat mani kiimibas, Man skiras, man vedas; Ne man
klupa kumelinis, Ne man juka valodina 1306-0. Loti liela nozime bija uzaicinato
lauzu ricibai dodoties kiimibas (raudzibas): Atiet mana krista mdte... Skaista
balta villainite, Zelta puke rocina 1286-3. Particibu nodro§in3ja, piemé&ram,
sekojoSa riciba: Kimami iedami, tris zirgus jiudzu, Dievs dod padinai sesami
braukti, Sesami braukti, trim ormaniem! 1329-4. Un pret€ji, - nelabvéeliga
cilvéku vide, nesakartota, neglita, ka arT neapdomata riciba, nelabveligi ietekmé
bérna raksturu, darba sp&jas, veseligumu: Tava vaina krusta tévs, Kad man
barga valodina: Kam tu cirti egles karti Pirmaja vakara 1679-1. Saderibai, ka
tas konstatets jau augstak, raksturigas ir laika un telpas dimensijas, t.i., nozZimigs
bija beérna dzimSanas laiks un vieta: Pats es dzimu piektu ritu... 1184-1; Prieka
diena es piedzimu... 1187-0. To, kadu velgjas bérna mizu, atklaj ,,pades
didiSanas” (kiimas néma jaundzimuSo un, dancodamas kopa ar to dziedaja) un
Stupula karSanas laika izdziedatie velejumi: Lai pdadite tda izauga, Ka rozites
darzina 1542-2.

Izpétito dainu kontekstos tieSi vai netiesi tiek apstiprinata milestibas loma
bérna sanemsana, audzinasana: Man mamina ta aukléja, Ka saulite zirnu ziedu
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3028-0. Beérna centas ieaudzinat tradiciju uzturéSanas garu, cienu pret cilvéku un
dabas vidi:...Bérni, tevu glabajat, Ka bitites savu tevu 3053-2 un tieksmi péc
»gudra padoma”...Tie bernini laipojas, Kas klaus' téva, mamulinas 3085-0.
Daina: Tevu téevi laipas meta, Bérnu bérni laipojas; Ta, bernini, laipojties, Ka
laipinas neparliza (3086-1), tradiciju saglabasana aprakstita ka laipa, kas vieno
paaudzes.

Bérniem jau no mazotnes ieaudzinaja lidzatbildibu par saimes darbiem:
Maza, maza meitina audeklu meta... 2170-0; Mazas meitas maltu gaja... 8169-1.
Cilveks piedzimst ar noteiktu dzives uzdevumu, noteiktu raksturu, sp&jam:
Nemdkuli nevaréja I mamina izmdcit... 3035-0; Kadu Dievs, Laime lika, Tadu
mamin’ i aukléja... 23021-0. Dainas dzives uzdevuma lic€ja atklajas dievietes
Laimas persona: Tumss laukad,tumss lauka, Kur bij nemt cela draugu?Dievs bij
man cela draugs, Laime cela raditaja 33698-0. Minéta parlieciba uzsverts, ka
neatkarigi no audzinasanas vides, cilvéka raksturi, spgas, dotumi var spgji
atSkirties — vieni kliist par karaviriem, citi par arajiem, ecétdjiem, citas par
villainisu audejinam: Ne tie visi mazgajas Viena laimes ideni 1224-0; Vienas
madtes mes bérnini, Ne visiem viena laime... 3902-0.

Tacu ar iedzimtam ipasSibam, dotumiem nepietika, ja nebija pienacigas
audzinasanas: Raud Laimina, raud mamina, Abas divas gauzi raud; Mate saka
Laimas vainu, Laima saka mates vainu 9258-0.

Piederibas pétijums dainas atklaj dabigi izveidojusos dzivesdarbibas vides
un cilvéku apzinas attiecibu modeli, kura piederiba saistama ar harmonisku
saskanu starp individu un vidi, kura abi sapliist. Turklat lidziba starp subjektu
un objektu ir tik dzila, ka ir saistama ar abu puSu biitibas izteic€jiem. Piederét
nozimé saderét, un tas ir skaisti. Piederibas apzina nav kaut kads sastindzis vai
nemainigs stavoklis — ta dinamiski var mainities laika un telpa. Piederibas
apzinas pamati ieliekami jau loti agra bérniba, gimen&s. Dainas uzsvérts bérna
audzinasanas nozimigums gimenés. Piederibas apzina pielauj piederibu dazada
,plasuma” objektiem, sakot, pieméram, no zieda, kumela Iidz sé€tai, gimenei,
tevu zemei, pasaulei. Petijuma konstatetais sakrit ar literatiiras avotos rasto, par
nepiecieSamibu veidot individam dabigus, brivus, paSrealizaciju veicinoSus
dzivesdarbibas vides apstak]us.

Secinajumi

Literatiiras un dainu pétijumi apliecina, ka piederibas apzina saistama ar
harmonisku saskanu starp individu un vidi. Tadejadi veidojas individa
paSrealizacija nosacijumu telpa, kura sabalans€tas individa un sabiedribas
intereses. Ilgtsp&jigas izglitibas skola, javeido tada dzivesdarbibas vide, kurai
skoléns justos piederigs. Ir jaapzinas skolénu intereses, dotumi, — tas ir skoléna
un skolas savstarpgjas cienas, saticibas, brivibas pamats, ka arl nepiecieSams
nosacljums pasrealizacijas veicinasanai. Cits nozimigs ar piederibu saistits
faktors ir meklejams saderiba, miisu gadijuma skoléna saderiba ar skolu. Sader
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skaistais - skaista vide: telpiska, ekologiska, sociala vide, skaistais apkart€jo
cilveku apgerba, auguma, kustibas, domas, runa, darbos ir nosacijums skaista
cilvéka izaudzinaSanai. Tas nozimé nepiecieSamibu audzinasana atturét no visa
neglita.

Dzivesdarbibas vide skola veidojama ka socialas vides, ekovides un
individa harmonisku attiecibu telpa.

Gimenes nozimigums bérna audzinaSana agrina bérniba, liek domat par
nepiecieSamibu attistit tadu mizizglitibas jomu, kura potencialo bérnu vecaki
tiktu ievaditi b&rna audzinasana pirmsdzemdibu posma un agrina vecuma
posma.

Sagaidams, ka piederibas apzinas esamiba skolai, kas faktiski izsaka
kopienas milestibas un rupju pilnu atticksmi pret tas locekli, veicinas ar1
piederibas apzinas veidoSanos pret Dzimteni.

Summary

Studies of literature and dainas reveal that sense of belonging is related to harmony
between the individual and the environment. Thus individual’s self-realization is
formed in the space of conditions that balances individual’s and society’s interests. In
the school of sustainable education such environment of life action must be formed
where a learner would feel belonging. One must be aware of learners’ interests,
abilities — this is the basis of the mutual respect, trust, freedom of a learner and school
as well as the necessary condition for promoting self-realization. Another significant
factor related to belonging is to be found in compatibility, in this case a learner’s
compatibility with school. What is compatible is beautiful — a beautiful environment:
spatial, ecological, social environment, the beautiful in the surrounding people’s
clothes, figure, movements, thoughts, speech, deeds is a precondition of bringing up a
beautiful person. This means necessity to refrain from all ugly in upbringing.

The environment of life action at school is to be formed as a space of harmonious
relations of the social environment, ecoenvironment, and individual.

The role of the family in child’s upbringing in early childhood makes one think of the
need to develop such a sphere of lifelong education where the parents of the potential
children would be introduced to child’s upbringing in pre-birth period and at a child’s
early age.

It is expected that the presence of the sense of belonging for school that in fact
expresses a communal attitude of love and caring towards its member will also
promote the formation of the sense of belonging to one’s Homeland.
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Abstract. This publication is focused on important components of civic education. During the
reformation of the educational system these components are becoming important elements of
the improvement of civic participation. By gathering the knowledge of various theoretical
approaches the authors of the work discover the preconditions for the phenomena of the
formation of civic participation and its importance in the pedagogical process of
comprehensive schools. Although the question of civic society is internally complicated, the
context of the Latvian political reality creates a need for a dimension of civic participation.
Living in our rapidly changing time and knowing the importance of civic participation which
depends on each individual, it is important to bring more attention on the improvement of
civic education in comprehensive schools by enriching and structuring the educational
content. As a result, the enriched educational content, containing strengthened aspects of
civic participation next to a balanced learning of theoretical knowledge and practical
competence, would promote the upbringing of a civically active, nationally thinking,
competent person that is able to take responsibilities and that is crucial for the long term
development of the country.

Keywords: civic education, civic participation, school, student, teacher, upbringing.

Introduction
levads

Civic society is one of the most important perquisites of modern democracy.
The quality of democracy, the welfare of the state and the ability to fulfill the
values and interests of a citizen depend on the development of the civic society.
Democracy includes a specific way of thinking that doesn’t appear out of
nowhere. Instead, it has to be developed during the lifetime of every individual,
especially during the formation of the personality in school. Because of that, the
civic education of the new generation has gained importance in the context of
reforming the education in secondary schools. Civic participation is the
important perquisite for the long term development of the society. It allows each
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individual to be co-responsible for the surrounding processes and to be the
proactive creator of social and political processes.

A competent and wise individual, able to take action and responsibility is the
base for the development of the society. Education plays an important role in the
creation of this complicated individual. Historically, one of the primary goals of
education is preparing people for participation in democracy (Nash, 2003: 2).
However, it is necessary to overview the educational potential of civic education
in schools to carry out this idea in a pedagogical context. The educational
content should be connected with the existing challenges in the society and
focused towards preparing the students for civic activities by offering an
approach balanced between theoretical and practical knowledge. Education
should be linked with existing societal challenges and guided to preparing
students for civic activities, thus providing a balanced approach between theory
and practice. “Youth participation in the public activities at different levels:
schools, local governments, state is an important part of the educational process.
Initiative, acceptance of responsibility, the participation in group decision
making, leadership nomination — they are essential skills and abilities of citizens
for the democratic society. These skills and abilities are difficult to be acquired.
There is one way — only through the practical action” (Koroleva et al., 2005: 14—
15). Civic participation can be contributed with enriched content and
methodically improved provision of civic education in schools through
interdisciplinary, practical, social activities and personal responsibility which is
based on non-formal education approach. This raises the need for the content
development of civic education based on the current issues of civic participation
basis, thereby contributing to the long term growth of the country, focusing on
young people’s citizenship, teaching them to take responsibility and initiative to
actively participate in nation-building processes.

The aim of the publication is to describe the development of the concept of civic
participation in democratic education and the development process of civic
education in the content of educational reform context.

Prerequisites of civic participation
Pilsoniskas lidzdaltbas priekSnosactjumi

The active involvement of young people in the society with providing the
necessary support e.g. practical benefits; emotional support; advice and respect
shown in the long term can contribute to the personal growth and strengthen
civic participation (Dolan, 2012: 358-359). The civic participation of young
people, taking responsibility for the current socio-political processes can ensure
the sustainability of community development. Definitely the promotion of civic
participation meets the Latvian national interests, which only emphasizes the
urgency of it, “the state must strengthen the quality of information and
discussion democracy where community participation is widely provided in the
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field of mutual communication and the ability to listen and communicate with its
citizens and nationals living abroad, thus explaining decisions and promoting the
unifying values and sense of purpose” (Parresoru koordinacijas centrs, 2012:
48).

An opportunity to develop the values of life at school is necessary for a person
to be civically active. These values trigger the desire to engage in social
processes and provide the basis for active and constructive capacities. Thus, the
obtained knowledge, practice, real social interaction, resulting attitudes and
skills in the educational process earns the particular importance. The teacher’s
personal example and professionalism provides personally significant emotional
experience that is essential for the formation of motivation. Thus, the necessary
educational information, masterfully using differentiated, interactive learning
and problem-based methods have been provided as well as a social activity and
cause-providing environment has been created.

The analysis of the explanation of the term civic participation reveals the
diversity of theoretical approaches. Despite the multidimensionality of the
phenomenon of civic participation, a person as an individual engaged in various
social processes has been accented. For example, the explanation of the term
civic participation provided by the American Psychological Association is based
on the individual and collective actions designed to identify and address issues
that are related to a public concern. Civic engagement can occur in many
forms — from individual voluntarism till organized participation in the elections.
It may also include measures to solve directly problems of individuals or
community through interaction with democratic institutions (Carpini). The
proposed explanation of civic participation is focused on the current challenges
society is facing, resulting from the individual’s active involvement.

Documents of policy planning of Latvia show civic participation as advocacy of
interests and public participation in the local, national and European policy
processes (Latvijas Republikas Kultiiras ministrija, 2011: 6). However, civic
participation cannot be limited into participation in the political process. Civic
participation in the context of individual occurs at particular levels, starting with
the individual and ending with the global aspect.

Gathering the knowledge of different theoretical approaches, the following
conclusion can be drawn: civic participation is individual’s responsibility for the
processes occurring in different areas of life. The manifestations and
prerequisites of civic participation are determined by the upbringing,
environment of the individual, available resources and gained experience. Civic
participation should not be perceived as a one-sided process that relies only on
government or municipal initiatives in the political aspects, or only participation
in the organized elections or referendums. Civic participation is primarily their
own individual contribution in the further development in a variety of forms and
techniques. Civic participation, people’s attitude towards it, and the way of
implementing it vary. A certain difference in the comprehension and form of the
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civic participation is determined by several factors: upbringing, environment,
resources, experience.

Upbringing has a very important role in the forming of the understanding

of civic participation. It cannot be isolated from the state and its civic
participation: “upbringing and its options is promoted or hindered directly by the
administration of the state” (Spona, 2006: 9). However, the most important role
of upbringing belongs to the family — the attitude towards civic participation is
formed within the family where the attitude of parents is observed and later
applied by the youngster and becomes a habit (World Bank, 2007: 166). The
basic notions of life are formed within the family which gives the base for the
growth of the personality. The orientation and understanding of values is
directly formed by the family and that forms into the attitude and actions of an
individual.
The educational system as the significantly par of environment has an important
influence towards the promotion of civic participation. It can promote or hinder
civic participation by affecting the motivation, understanding and attitude
towards civic participation: “the new task for the system of education is to teach
how to live in the reality of the nowadays world” (Aljjevs, 2005: 79). The
reflection of the educational system is the school, where youngsters spend a
large part of their lives. School serves as the micro-model of the society — it
promotes the mental and physical development of youth and offers a possibility
to improve the skills of civic participation: “in order to develop the society in the
long term, the formation of a new system is required. It has to support the civic
participation, develop knowledge, skills and competence. The biggest role for
teaching the skills of civic participation belongs to schools” (Borden, Perkins &
Francisco, 2001: 50-52). Schools can promote the civic participation by carrying
out civic education with the use of many sided pedagogical perspectives for the
promotion of the social activity of the youngsters. It has to have an
interdisciplinary approach, based on the methods of informal education.

The formation of youth civic participation
Jauniesu pilsoniskas lidzdalibas veidoSanas

Being aware of the situation of the Latvian social situation the pedagogical
process has to be many sided and interesting. It is not possible to teach a student
to value and cherish the ideals of our nation and the legacy of our culture or to
be co-responsible for the social processes around the student by offering typical,
academic lesson and by teaching in a formal way applying the classical methods
of teaching. All of this can be done with ordered and purposeful work. In civic
education, most of the attention should be focused towards practical actions by
involving the students in various social events to promote the skills of civic
participation and the ability to take action and responsibility.
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In primary school civic participation is partially promoted by “Social sciences”
(Falka, 2007: 3), in which, civic participation gets only about 6% of the overall
amount of lessons. Also, in the secondary school program civic education is
promoted in the upbringing lessons and in “Politics and rights” class, (Falka,
2008: 5), in which civic participation related topics get 8% of the overall amount
of lessons This educational program is recommended, not obligatory, because of
that, the teacher’s personal skills, knowledge and interest about civic
participation is very important. It must be noted, that the UNESCO
organizations recommend the participating countries to provide access to
informal education and recognize civic participation as an important part of
education (UNESCO, 2011: 2).

The availability of resources affects the benefits and the ability to act of an
individual. Individual resources (human abilities e.g.), personal resources
(money, time, health e.g.) and gained intellectual resources (skills, knowledge
e.g.) allow the individual to fully participate in the surrounding social processes
and participate in the activities of civic participation. These resources allow the
individual to fully join in civic participation. In a positive manifestation of civic
participation by using the available resources a youngster becomes a maker of
the potentials and events in the society. Civic participation promotes the
development of youngsters and insures that the youngster is not only an observer
of the social processes but the maker of change (Sherrod, 2007: 63). Various
individual experiences, gained throughout the lifetime which reflects into
motivation dictates the further actions of the individual and the understanding of
civic participation. If negative experiences have been stored throughout the
lifetime, the civic participation of the individual is going to be low. The overall
experience of the state must be noted when explaining the phenomena of civic
participation in the context of pedagogical experiences.

There are various ways of characterizing the phenomena of civic participation
for youngsters. In this publication the concept of civic participation is explained
basing on the classification that is focused on the fact that human actions are
oriented towards increasing the quality of life. (Figure 1). Civic participation is
classified as: social participation; the participation of the society; individual
participation (Brodie et al., 2011: 15).

A component of social participation can be recognized as the participation of a
group or an individual in the solving of a social problem. The fact that people in
Latvia do not participate in problem solving cannot be denied. Collective
manifestations are a rare occasion in Latvia, the only successful case was in the
times of the Latvian National Front, when civic participation as purposefully
displayed. 250000 people participated to promote the overall democratization of
the society, sovereignty of Latvia and the protection of the Latvian culture and
language (Latvijas Republikas Saeimas Sabiedrisko attiecibu birojs, 2013).
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Figure 1 The formation of youth civic participation within youngsters.
L.attels. Jaunie$u pilsoniskas lidzdaltbas veidoSanas.

The optimization of general education curriculum of civic
participation
Pilsoniska lidzdaliba izglitibas satura optimizéSana

Individual civic participation is difficult to be measured because it mostly
depends on the individual, his decisions and actions which are the results of
motivation, knowledge and the ability to act. At the same time, individual
participation is the provenance for further civic participation. The phenomena of
civic participation can be analyzed by basing on its perquisites, the level of
participation and an approach, based on problem solving in which each
individual or group can promote the quality of life through civic participation. In
these relations the promotion of the quality of life serves as the most important
motivation for action.

Therefore, the elements of civic engagement are targeted to be included in the
curriculum. That would highlight the development of personal self-regulatory
attitudes of each subject involved in the educational process. The competence of
teachers in civic engagement and their personal interest in civic education is
crucial in the pedagogical context for value actualization. Firstly, it is necessary
to develop a single, theoretical and practical program of civic education for
optimizing the general education curriculum of Latvia. That would be focused
on each individual's role and performance opportunities for the development of
our country, as well as the social value of each person, thus ensuring their active
and independent civic engagement.

80



The collection of scientific papers 2013, ISSN 1691-5895

Civic participation is a much broader concept than the concept of patriotism — it
includes a practical student expression that can and should contribute to a
continuous process of education both during the lessons and after them. ,, To
build the environment at school that promotes learning and development of civic
education, it is necessary to coordinate the overall objectives of civic education
at school with a real life processes.” (Cekse et al., 2010: 11).

At the same time, the objectives of civic education program should be
discussed at the national level and teaching methods in general educational
institutions must be developed from primary school stage up to the secondary
school stage, focusing on prerequisite and opportunities of the development of
each age group. The possible target of the program could be — to develop
students' sense of belonging to their country by promoting participation and
civic patriotism.

Implementation of the program should be closely linked with the development
of teachers 'professional competence as well as the prerequisites of pupils'
cognitive development through multi-interdisciplinary educational and non-
formal education-based approach. The elaboration of civic education program
would promote the achievement of the goal of the Education law of the Republic
of Latvia — to ensure that every citizen of Latvia is able to develop his/her
mental and physical potential to become an independent and advanced
individual, the member of a democratic society of Latvia (Izglitibas likums,
1998). Upbringing process in general education schools is directed towards
child’s and youngster’s comprehensive understanding of values and
establishment of evaluative attitude and responsibility for actions (Valsts
izglitibas satura centrs, 2011: 3).

Without excluding the other probabilities, some suggestions are offered on the
possibilities to promote civic education, teaching and learning beyond the cross-
curricular links as well as the differentiated teaching methods:

1) during the classes of the History of Latvia and Literature, looking at, e.g.
the activities of Young Latvians the role of the individual should be
highlighted, as well as and the implications of changes in the processes of
national identity discussed, thus highlighting student's attention to the
ability of each individual to participate in the development of the nation;

2) during the Math lessons it would be possible to turn into practice the
process of voter turnout in the Parliamentary and Municipal elections.
During the Economics the active or passive participation of civil impact on
the national economy could be analyzed;

3) during the Social science or Upbringing lessons teaching responsibility
abstractly is not assumed, but, for example, through organizing charity
events with students, such as donating board games for children at risk or
hold a small concert at a nursing home. The collaboration with the school
library 1s a good idea as well, that could include repairing of school
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textbooks, etc. activities. Teacher’s creativity and initiative are only
required in a successful implementation;

4) to provide the necessary support and motivation for the governance of
students at school. Exact operating in the following school institutions
students have the potential to test their skills and participation in practice,
promoting the development of their schools.

Developing students' civic education programs, educational content would
be optimized and targeted through implementing existing subjects with the
realization of interdisciplinary approaches that would help students learn better,
thus contributing to students' holistic understanding and knowledge acquired
tied to practical work.

Discussion and conclusion
Diskusija un noslegums

The inclusion of young people in the society and the reaching of the life goals
are directly connected with the possibilities of education. In order for the society
to become more active towards change and problem solving the result of
education must be a high level of civic education. An individual has to be
prepared for participation in political processes even though the environment
does not always support it. By developing change, based on the requirements of
our time, in our educational system we can focus on the potential of civic
education. Civic participation allows an individual to be an aware, responsible,
critical and active citizen.

The competence of individual civic participation is created by the ability to
research political and social problems and the amount of the overall integral
skills, such as the ability to learn, make decisions, skills of interaction and social
cooperation. In order to acquire these skills in school in a purposeful way that is
relevant to the challenges of our time, the existing content of civic education has
to be improved and the possibilities for democratic participation must be
promoted within schools. This must be done not only by enlarging the spectrum
of knowledge (the traditional approach), but by ensuring a permanent
participation in actions that promote social interaction skills which allow the
acquiring of many-sided information about the processes of the surrounding
society, helping the practical use of knowledge and decision making skills.

Civic education affects the quality of life of each individual and the society.
Personality traits such as self-esteem, the ability to control your own fate, civic
and social competence, altruism and empathy are just as important as cognitive
abilities. The personality development of students has an enormous role in the
pedagogical process in the context of civic education.
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Kopsavilkums
Summary

Publikacija ir aktualiz€ti nozimigi pilsoniskas izglitibas komponenti, kas
1zglitibas satura reforméSanas procesa kliist par ietekmigiem pilsoniskas lidzdalibas
pilnveides elementiem. Apkopojot vairaku teorétisko pieeju atzinas, darba autori atklaj
pilsoniskas Iidzdalibas fenomena veidoSanas priekSnosacijumus un tad nozimigumu
visparizglitojosas skolas pedagogiskaja procesa. Neskatoties uz pilsoniskas sabiedribas
jautajuma iekS€jo sarezgitibu, Latvijas socialas un politiskas realitates konteksts
izvirza nepiecieSamibu péc sabiedribas loceklu pilsoniskas lidzdalibas dimensijas.
Dzivojot strauji mainigaja laikmeta un apzinoties nepiecieSamibu péc pilsoniskas
lidzdalibas, kura izriet no sabiedribas individiem, lai veicinatu sabiedribas ilgtsp&jigo
attistibu, ir nepiecieSams aktualiz€t un pilnveidot pilsoniskas izglitibas audzinoSo
potencialu visparizglitojosaja skola, kvalitativi bagatinot un mérktiecigi strukturgjot
izglitibas saturu. Rezultata bagatinatais izglitibas saturs, pateicoties pilsoniskas
lidzdalibas aspektu stiprinasanai, ka ar1 sabalans€to teorétisko zinasanu un praktisko
kompetencu Ilidzsvarotai apguvei skolas, sekmé&tu pilsoniski aktivas, valstiski
domajosas, ricibsp€jigas un atbildigas personibas veidoSanos, kas ir neatnemams valsts
ilgtermina attistibas nosacijums.

References
Literatiira

Alijevs, Romans (2005). Izglitibas filosofija 21. gadsimts. Riga: Retorika A.

Borden, Lynne., Perkins, Daniel., Villarruel, Francisco (2001). Community Youth

Development: A Partnership for Action. p. 39-56 The school Community Journal

Vol.11 No.2 Academical Development Institute. U.S.A.

3.  Brodie, Ellie., Hughes, Tim., Jochum, Véronique., Miller, Sarah., Ockenden, Nick.,
Warburton, Diane (2011). Pathways through participation: What creates and sustains
active citizenship? Final report. National Council for Voluntary Organisations.,
Institute for Volunteering Research 85 p.

4.  Carpini, Michael Definition of civic engagement. American Psychological Association
from: http://www.apa.org/education/undergrad/civic-engagement.aspx

5. Dolan, Pat (2012). Travelling through social support and youth civic action on a
journey towards resilience. M. Ungar (Ed.) The social ecology of resilience: A
handbook of theory and practice 478 p. (pp. 35 —366). New York: Springer.

6. Falka, Sandra (2007). Pamatizglitibas macibu priekSmeta ,, Socialdas zinibas”
programmas paraugs. Riga: 1zglitibas satura un eksaminacijas centrs, 90 Ipp.

7.  Falka, Sandra (2008). Visparéjas vidéjas izglitibas mdcibu prieksSmeta ,, Politika un

tiesibas” programmas paraugs. Riga: Izglitibas satura un eksaminacijas centrs, 29 Ipp.

Final report of the 7th UNESCO Youth Forum, (2011). Paris: UNESCO.

9. Ireta, Cekse., Andrejs, Geske., Andris, Grinfelds., Andris, Kangro (2010). Skolenu
pilsoniska izglitiba Latvija un pasaule. Starptautiska pétijuma IEA ICCS 2009 pirmie
rezultati. Riga: LU Pedagogijas, psihologijas un makslas fakultates Izglitibas
pétniecibas institits.

10. Izglitibas likums (1998) 2. pants, Riga: Latvijas Republikas Saeima. Pieejams:

http://likumi.lv/doc.php?id=50759

N =

*x

83



11.

12.

13.

14.

15.

16.

17.
18.

19.

The collection of scientific papers 2013, ISSN 1691-5895

Koroleva, llze., Snikere, Sigita., Trapenciere, Ilze., Trapencieris, Marcis (2005).
Jauniesu identitates veidoSanas un lidzdaliba. Pétijuma parskats. Riga: Latvijas
Universitates Filozofijas un sociologijas institits.

Latvijas Tautas frontei — 25. (2013). Riga: Latvijas Republikas Saeimas Sabiedrisko
attiectbu birojs. Pieejams: http://www.tiki-toki.com/timeline/entry/172172/Latvijas-
Tautas-frontei-25/#vars!date=1985-10-23 02:31:18!

Latvijas Nacionalas attistibas plans 2014. — 2020. gadam, (2012). Riga: Parresoru
koordinacijas centrs.

Nacionalas  identitates, pilsoniskas  sabiedribas un integracijas  politikas
pamatnostadnes (2012 — 2018), (2011). Riga: Latvijas Republikas Kultiiras ministrija.
Nash, Andy (2003). Civic Participation and Community Action Sourcebook: A
Resource for Adult Educators. New England: Literacy Resource Center.

Sherrod, Lonnie (2007). Civic engagement as an expression of positive youth
development. (pp. 59-74) In: Rainer K. Silbereisen, Richard M. Lerner (Eds)
Approaches to positive youth development. SAGE Publications, California.

Spona, Ausma (2006). Audzinasanas process teorija un praksé. Riga: RaKa.

Valsts izglitibas satura centrs (2011). Metodiskie ieteikumi audzinasanas darba
pilnveidei (planosanai un istenosanai) visparéjas izglitibas un profesionalas izglitibas
iestades. Riga.

World Development Report 2007: Development and the next generation, (2007).
Washington, DC: World Bank

84



The collection of scientific papers 2013, ISSN 1691-5895

REFORMETA IZGLITIBAS SATURA IEVIESANA MACIBU
PROCESA
THE REFORMED CURRICULUM IMPLEMENTATION OF THE
LEARNING PROCESS

Anita STIKANE
Rezeknes 5.vidusskola
e-pasts anita0504@inbox.lv

Svetlana USCA
Rézeknes Augstskola
e-pasts svetlanausca@inbox.lv

Abstract. The modern pupils' development takes place in a world where technology has
became an integral part of life. It has affected their way of perception and thinking
(Buckingham, 2000, Prensky, 2001, Roberts 2005, Tapscott, 1998). The issue of innovations
in the learning process becomes more important according to the needs of the so-called
"digital" or "Internet" generation (Prensky, 2001, Roberts 2005; Tapscott, 1998). The
advantages of IT usage are analyzed in the paper, the results of the questionnaire on attitudes
to IT among the pupils of Forms 5-12 are summarized.

Keywords: information technology, learning process, "digital" or "Internet" generation

Ievads
Introduction

Misdienu apstaklos nepiecieSams, lai skolas absolvents butu ne tikai
zinoSs, bet ar1 elastigs un mobils, sp&jigs radosi un aktivi, izmantojot iegiitas
zinaSanas un kritisko domasanu, lidzdarboties ekonomiskajas un sabiedriskajas
noris€s. Eiropas Iimeni noteiktas un definétas galvenas astonas
pamatkompetences, kas nepiecieSamas personibas pilnveidoSanai, socialajai
integracijai, aktivai pilsonibai un nodarbinatibai zinaSanu sabiedriba
(Pamatkompetencu pilnveide Eiropas skolas, 2012) un nodroSina labaku,
kvalitativaku darbibu, lai individs sasniegtu personiski nozimigus meérkus
(Orthey, 2002). Kompetences pamata ir zinaSanas un prasmes SIS zinasanas
izmantot (Alijjevs & Kaze, 2001) un sp&ja organizeti veikt garigas un fiziskas
darbibas (Emperbeck & Rosenstiel, 2003), kas atbilstu noteiktu nozaru prasibam
(Bohm,2000). Kompetence apliikojama subjektiva un objektiva aspekta
mijiedarbiba (Maslo, 2006) un gataviba dzivesdarbibai (Tilla, 2005). Noteiktas
pamatkompetences tiek definétas ar ka metakompetences, jo tas nav saistitas ar
kadu noteiktu profesiju, bet parnesamas no vienas profesionalas jomas uz citu
(Erpenbeck & Rosenstiel, 2003, Sultana, 2009). Tas ietver gan pamatprasmes,
gan starppriekSmetu jeb caurviju prasmes (Eurydice Report, 2012) un nodroSina
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ikvienas darbibas paSkontroles, paSanalizes, pasveért€juma un paSpilnveides
klatesamibu (UruateeBa, 1999).

Eiropas komisija (Pamatkompetencu pilnveide Eiropas skolas, 2012)
atzimeé, ka pamatkompeten€u ieklausana izglitibas satura pauz apnemsSanos
padarit skolas macamas prasmes atbilstoSakas jaunieSu dzivei un sabiedribai.
Tomér 1paSs izaicindjums joprojam ir reforméta izglitibas satura praktiska
ievieSana. Eiropas Komisijas zinojuma (Study calls for stronger focus on IT and
entrepreneurial skills in schools, 2012) secinats, ka kopuma skolas vl arvien
nevelta pietiekamu uzmanibu kompetenCu attistibai. Autores uzskata, ka tas
attiecinam ar1 uz caurviju prasmju attistibu. Aktualiz€jas jautadjums par macibu
procesa organizaciju atbilsto$i jaunieSu un sabiedribas vajadzibam, lai péc
skolas absolvesanas Sodienas skoléns sekmigi ieklautos ekonomiskajos,
socialajos, kultiiras un talakizglitibas procesos ka konkur€tsp&jiga, mobila un
kreativa personiba.

Pétijuma teorétiska baze
Theoretical base of the research

Macibu procesa organizacijai un paredzamo rezultatu sasniegSanai
nepiecieSams, lai skoléns macibu vielu izprastu, nevis mehaniski iegaumétu
materialu. Akcents tiek likts uz maciSanos ka izzinas procesu, kas nav
iedomajams bez skoléna ieinteres€tibas un aktivas iesaistiSanas (Goldstein,
2008; Sternberg, 2009), kuras laika notiek virziba no zinaSanam uz saprasanu,
no sapraSanas uz zinasanu izmantoSanu, analizi, sint€zi un vertéSanu (Bloom,
1976). Merku sasniegSanu sekmé& komandas darbs, pedagogu savstarpgja
sadarbiba apglistama satura un izvél€to metozu un lidzeklu sint€z€. Procesa
rezultats dal€ji balstas ar1 uz tadiem faktoriem ka skoléna paSnovertejums un
motivacija, sp€ja patstavigi veikt macibu darbibas, skolénu uztveres Tpatnibam
(Benson, 2007; Joshi, 2011).

Sodienas skolénu attistiba norit pasaulé, kura tehnologijas kluvusas par
neatnemamu dzives sastavdalu. Tiek runats par jauno paaudzi, kas tiek saukta
gan par ,digitalo paaudzi”, gan ,interneta paaudzi” (Prensky, 2001; Roberts
2005; Tapscott, 1998). Atrasanas jau no dzimSanas mediju vidé ietekmg&jusi
skolénu uztveres un domasanas veidu. Siem skoléniem raksturiga:

o tieksme p&c pasattistibas;

e zinatkare, atra uztvere, priekSroku dodot vizualai informacijai un
hipertekstam;
orientacija uz atriem problémas risinajumiem un sasniegumiem;
sp&ja vairakas lietas darit reizg;
darbs, maciSanas, satikSanas, iepirkSanas utt. interneta vide;
sociala atvertiba, tolerance, orientacija uz socialo mijiedarbibu;
pastiprinata vajadziba péc uzmanibas un reakcijas uz paveikto;
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e orientacija uz sasniegumiem, inovacijam, jaunakajam tehnologijam,
e it visa apSaubiSana (Buckingham, 2000; Prensky, 2001; Roberts 2005;
Tapscott, 1998).

Izmainas skolénu uztveré un domasanas veida rada nepiecieSamibu mekl&t
lidzeklus, kas palidz&étu uzturét skolénu interesi, sekmétu izglitibas mérku
sasniegSanu, veicinatu maciSanas prasmju attisttbu un apmierinatu skolénu
vajadzibu péc pasattistibas un pasregul&josas maciSanas. Neskatoties uz daudzu
autoru (Azevedo, 2005; Godwin — Jones, 2011, Koehler & Mishra, 2008 u.c.)
atzinumu, ka $adi Iidzekli ir IT, kas kluvuSas par skolas neatnemamu sastavdalu,
pétijumi (Pamatkompetencu pilnveide Eiropas skolas, 2012) liecina, ka,
pieméram, IT prasmju ieklauSana matematikas, dabas zinatnu un valodu macibu
priekSmetu apguve ir parsteidzosi reta paradiba Eiropas valstis.

IT izmantoSanai pedagogiskaja procesa ir daudzas prieksrocibas: 1) tas ir
personiskakas, jo informaciju, uzdevumus var pielagot individualajam sp&jam,
interesém, tad€jadi sekmgjot individualas un diferenc@tas pieejas izmantoSanu,
2) tas ir interaktivas, atbilst ,,interneta paaudzes” uztverei; 3) tas ir attistosas,
sekmé metakompetencu un paSregulacijas attistibu; 4) tas ir motivéjosSas, rada
lesp&ju macities péc paSa pieprasijuma veélamaja vieta un laika, ir skoléniem
interesantas; 5) tas ir globalas, piedava informaciju un sazinu ar visu pasauli;
6) apmierinata skolénu vajadzibu péc pasattistibas un pasregul&joSas macisanas;
7) sekmé starppriekSmetu pieejas realizaciju (Azevedo, 2005; Dryden & Vos,
2008; Gremmo & Riley, 1995; Godwin — Jones, 2011, Jones, 2010; Koehler &
Mishra, 2008; US¢a & Lubkina, 2013). Turklat IT ir nenovért€jams atbalsts
dazadas macibu procesa jomas. To specifika izpauzas ne tikai ka obligato
zinaSanu, prasmju un kompetenéu minimums, bet ar1 ka jaunas normas un
ieradumi skolas ikdiena (Skulte, 2012).

Galvena nozime IT vides stiprinasana un veicinasana skola ir pedagogiem,
lai vini spetu IT ieklaut izglitiba, nomainot vecas maciSanas paradigmas pret
jaunajam, kas ir daudz vairak veérstas uz skoléniem (Learnovation Consortium,
2008). Lai izmantotu visas minétas IT priekSrocibas macibu procesa
organizacija, nepietick ar skolotagja pedagogiskajam un macibu satura
zinaSanam, nepiecieSamas ari tehnologiskas zinaSanas, jo pieejamas
programmatiiras un interneta resursi ne vienmé&r sakrit ar macibu satura,
macisanas un macisanas mérkiem (Gremmo & Riley, 1995; Koehler & Mishra,
2008). Planojot pedagogisko darbibu ar IT izmantoSanu, pedagogam jabut
gatavam 1) izvirzit macibu merki, 2) apzinat esoSo skolénu maciSanas pieredzi,
izmantojot tehnologijas; 3) izveleties instrumentus un resursus, kas palidz
sasniegt mérki; 4) piedavat aktivitates, kas veido jaunu maciSanas pieredzi;
5) sadarboties, paredzot macibu rezultatus un izstradajot atbilstoSas novertéSanas
stratégijas (Harris & Hofer, 2009; Jones, 2010). Pret§ja gadijjuma IT
1izmantoSana var parversties izklaide, bet skoléns, nesp€dams selektivi izmantot
IT piedavatas informativas iesp&jas, klit par So mediju upuri.
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Kaut ari skolotaji IT klasé izmanto arvien vairak, pedagogu vispargja
motivacija izmantot IT joprojam ir nepietickama (Korte and Hiising, 2007).
2012.gada Latvija veiktas aptaujas rezultati liecina, ka IT stundas galvenokart
izmanto, lai mekl€tu informaciju interneta (66% to dara paris reizu nedé€la vai
biezak) un lai klausitos skolotaja prezentaciju (attiecigi 64%), lai izmantotu
mobilos talrunus aprékinu veikSanai, film€Sanai vai citiem nolikiem (attiecigi
64%). Lidz ar to vairuma gadijumu tehnologijas tick izmantotas tradicionaliem
meérkiem — informacijas projic€Sanai vai atraSanai. Skoléni skola parsvara apgiist
tehniskas prasmes, mazak tadas, kas saistitas ar informacijas ticamibas
izveértéSanu, apstradi un analizi, skaidras zinas nodoSanu konkrétai
mérkauditorijai (Iesp&jama misija, 2012). Savukart pétijuma par skolotaju
atticksmi pret digitalo macibu lidzeklu izmantojumu Latvijas skolas (Skulte,
2012) identificeéti vairaki Skérsli IT sekmigai integréSanai macibu procesa, no
kuriem, autorprat, nozimigakie ir 1) kultliraizspriedumi un ar tiem saistitie
stereotipi; 2) konkrétas taktikas, metozu un prasibu trikums; 3) laika planoSanas
problémas.

Nenoliedzami, nozimiga ir arT skolénu atticksme pret IT, jo tikai sinergija
starp skolénu vajadzibam un interes€m un skolotaju varéSanu apmierinat Sis
vajadzibas un uzturét interesi, iesp&jams sekmigi integrét IT , lai apgiitu macibu
saturu un sasniegtu izvirzitos mérkus.

Petijuma rezultati
Results of research

Lai noskaidrotu skolénu attiecksmi pret IT izmantoSanu macibu procesa,
tika anketéts 181 skoléns. Respondentu atlase notika pe&c nejausibas principa.
56,4 % respondentu ir meitenes, 43,6 % - zéni. Respondentu iedalijums
atbilstosi klasei, kura macas, redzams 1.attela.
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Figure 1. Division of Respondents by Classes (%)
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87,8 % skolénu apliecina, ka patstavigi izmantoto dazadas IT iespgjas
(Tildes datorvardnica, e-biblioteka, mobila vesture utt.), lai macitos. Tas
apstiprina skolénu interesi par I'T izmantoSanu izglitibas procesa, tomér rezultatu

analize par inovativo tehnologiju izmantosanu skola un majas darbu izpildei
liecina, ka tas pilniba neapmierina skolénu intereses (skat. 2.att.).
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2.attéls. IT izmantoSanas bieZums (%)
Figure 2. Frequency of IT Usage (%)

Vairums skolénu atzist, ka IT tehnologijas reizi nedéla tiek izmantotas
stundu darbu organizacijai vai nepiecieSamas majas darbu izpildei. Tas lauj
secinat, ka pamata tiek izmantoti tradicionalie macibu lidzekli — macibu
gramatas, darba burtnicas u.c. 84% skolénu uzskata, ka dazadu tehnologiju
izmantoSanas rezultata macibu stundas viela liktos interesantaka un
saprotamaka, tomér tikai 30,9 % skolénu vélas, lai majas darbu izpildeé bitu
nepiecieSams patstavigs darbs, izmantojot IT tehnologijas, savukart 38,1 %
skolénu to noteikti nevélas, jo §adi majas darbi ir laikietilpigaki. Aktualiz€jas
jautajumi: 1) par pedagoga gatavibu ne tikai piedavat macibu uzdevumus, kuru
izpildei nepiecieSamas IT, bet ar1 ievirzit skolénus pareizu instrumentu, resursu
izvele, lai rezultata sasniegSana nebiitu parak laikietilpiga un sasniegtais
akekvati novertets atbilstoSi izvirzitajam prasibam; 2) par skolénu prasmes
macities attistibas iesp&jam, kas saistitas ar patstavigu informacijas ieguvi un
kritisku izveért€Sanu. Tradicionalie macibu lidzekli atri noveco, savukart IT
piedava plaSu klastu jaunakas informacijas, kas ne vienmér ir valida. Skolénam
nepiecieSama selektiva atticksme pret pieejamo materialu, apzinoties
izmantojama lidzekla iesp&jas un ierobezojumus.

Rezultatu analiz€, izmantojot Kruskal - Valisa testu, konstatetas loti butiskas

atSkiribas (p=0,003) respondentu atbildeés par IT tehnologiju izmantoSanu jaunas
vielas skaidroSana: visbiezak tehnologijas tiek izmantotas 5. un 10.klasg, retak
pamatskolas 9. un vidusskolas 12.klas€. Iesp€jams, tas izskaidrojams ar valsts
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parbaudes darbu formu (parsvara darba lapas) un nepiecieSamibu sagatavot
skolénus $adu uzdevumu veikSanai. Rezultata uzmaniba tiek veltita galvenokart
pamatkompetencu, 1paSi rakstpratibas un matematikas parbaudei, nevis caurviju
kompetencém.

Rezultatu analiz€ secinats, ka biezak IT tehnologijas tiek izmantotas
izglitibas joma ,,Tehnologiju un zinatnpu pamati” (89 %), retak izglitibas joma
,,Cilveks un sabiedriba” (17,1 %).

Rezultatu analize ari liecina, ka skolénu vidii nav vienpratibas par
tehnologiju izmantosanu (skat. 3.att.), piem&ram, 59 skoléni gribetu lai izglitibas
joma ,,Cilveks un sabiedriba” IT izmantotu biezak, bet 61 skoléns pauz
diametrali preteju viedokli. Parsteidz, ka joma ,,Maksla”, kur iesp€jams izmantot
audio, video ierakstus, virtualos muzejus u.tml., 80 skoléni jeb 44,2 % uzskata,
ka IT tehnologiju izmanto$ana nebiitu v€lama. Iesp&jams, skolénu prieksSstats
par IT izmantoSanas iesp&jam ir visai nepilnigs.

LatvieSu valoda

Maksla Svesvaloda

ehnologiju un zinatnu
pamati

Cilvéks un sabiedriba

Tehnologiju izmanto$ana bitu vairak nepiecieSama

=== Tehnologiju izmanto$ana nebiitu vélama

3.att. Skolénu viedoklis par IT izmanto$anu (gadijumu skaits)
Figure 3. Pupils' Opinion on the IT Usage (Number of Cases)

Rezultati liecina, ka IT, tapat ka citu macibu lidzeklu izmatoSanai, jabtt
pamatotai un atbilstoSai skolénu vajadzibam. Turklat, nemot véra skolénu
atzinumu, ka majas darbi, izmantojot IT, ir darbietilpigi, lai izvairitos no
parslodzes, ieteicams biitu skolas ietvaros veidot vienotu sisttmu, kad, kura
priekSmeta, cik liela apjoma darbi tiek planoti, jo tikai tada veida skolénu
veélmes péc IT izmantoSanas un to izmantoSana bitu sinergija ar skolénu
attistibu un pedagogiska procesa mérkiem un uzdevumiem.
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Secinajumi
Conclusions

1. Misdienu mainigajos apstaklos aktualiz§jas starpprieckSmetu pieejas
nepiecieSamiba, t.i., macibu saturam un ta mérku sasniegSanai
izmantojamam macibu metodém un Iidzekliem jabiit tadiem, lai skolas
absolventa metakompetences lautu vinam pilnvertigi Iidzdarboties
eckonomiskajas un sabiedriskajas norises.

2. Jauna paaudze tiek saukta par ,,digitalo paaudzi”, vinu pasaules redz&€jumu
un komunikacijas formas nosaka strauja tehnologiju ekspansija, macisanas
un macisanas procesa to nedrikst un nevar ignorét. Pedagogiem, kam Saja
procesa ir liela nozime, jabit gataviem mainit sava darba paradigmas un
sadarboties, paredzot macibu rezultatus un izstradajot atbilstoSas
novértésanas stratégijas.

3. Rezultati liecina, ka gandriz visi skoléni patstavigi lieto IT maciSanas
procesa, bet to izmantoSana macibu stundas biitu vélama vairak, lai
maciSanas un maciSanas process Kklitu interesantaks, uzskatamaks,
saprotamaks.

4. IT izmantoSanas skola meérktiecigums ir saistits ar dazadu macibu
priekSmetu specifiku, skolénu gatavibu piepemt jaunas darba formas un
skolotaju iesp&jam piedavat atbilstoSu materialu, sp&u sadarboties ar
kolegiem kopigu mérki sasniegSana un uzpemties atbildibu par macibu
procesa kvalitati.

5. Skolénu nevélésanas majas darbu pildiSana izmantot IT var€tu bit
skaidrojama ar $adu uzdevumu laikietilpibu un skolotaju un skolénu
neprasmi orientéties IT piedavatajas iesp€jas.

6. IT izmantoSana skola ir nepiecieSama, bet tai jabut sinergija ar skolénu
attistibu un pedagogiska procesa mérkiem un uzdevumiem.

Summary
Kopsavilkums

The modern pupils' development takes place in a world where technology has became
an integral part of life. It has affected their way of perception and thinking
(Buckingham, 2000; Prensky, 2001; Roberts 2005; Tapscott, 1998). They are known
as the "digital generation" or the '"Internet generation". Modern pupils are
characterized by the following features: desire for self-development; inquisitiveness,
quick perception, preference is given to visual information and hypertext; focus on
quick problem solutions and achievements; ability to do several things at the same
time; work, learning, meeting, shopping, etc. on the Internet; social openness,
tolerance, focus on social interaction; increased need for attention and response to
operations performed; focus on achievements, innovation, latest technology,
questioning of everything around (Buckingham, 2000; Prensky, 2001; Roberts 2005;
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Tapscott, 1998). It causes the need to look for means that would help to maintain
pupils' interest, promote achievement of educational objectives, facilitate development
of learning skills and meet pupils' needs for self-development and independent
learning. Many authors (Azevedo, 2005; Godwin — Jones, 2011, Koehler & Mishra,
2008) consider that these means are IT which have also become an integral part of the
school.

The questionnaire was carried out among the secondary school pupils of Forms 5-12
for diagnosing new educational circumstances (181 pupils). The results show the
following: 1) the majority of pupils (87.8%) use IT independently within the learning
process; 84% of pupils would like to use IT in lessons more often in order to make
teaching and learning process more interesting, evident and clear; 2) purposefulness of
IT usage at the school is connected with specificity of different subjects, teachers'
ability to offer appropriate materials and pupils' willingness to adopt new forms of
work; 3) 38.1% of pupils do not want to use IT for doing homework, because it takes a
lot of time and teachers and pupils do not know all the opportunities offered by IT;
4) IT usage in the school is necessary, but it must be in synergy with the development
of pupils and the objectives and tasks of educational process.
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PRAKTISKI ASPEKTI IZGLITIBAS SATURA APGUVE
SKOLENIEM AR GARIGAS ATTISTIBAS TRAUCEJUMIEM
PRACTICAL ASPECTS IN THE ACQUISITION OF THE
EDUCATIONAL CONTENT PUPILS WITH DISORDERS OF
MENTAL DEVELOPMENT
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Abstract: The article reflects two parts of the study — theoretical that reveals four aspects in
the acquisition of the educational content of pupils with disorders of mental development in
special education institution. It presents the analysis of theoretical ideas (N. Geidzs,
D. Berliner, E. Geyser) about ensuring the emotional context in everyday life and the
development of research activities. The views expressed by different scientists (A. Adler,
H. Gadamers, A. Bandura) about the importance of imitation skills for pupils with disorders
of mental development compared. The practical study summarizes and analyzes the results of
the survey the participants of which were 27 special education teachers as well as the
analysis of how the above mentioned aspects are expressed in the teaching/learning process.
Keywords: imitation skills, pupils with disorders of mental development, special education
institution.

Ievads
Introduction

Pedagogiskais process specialas izglitibas iestadSs ir organizets ta, lai
iespéjami efektivaka biitu skolotaja un skoléenu ar garigas attistibas
traucjumiem mijiedarbiba, savstarp€ja sapratne. Apgistot specialas
pamatizglitibas programmu, skolénu ar garigas attistibas trauc€umiem
maciSanas potencials ir ierobezots, tom&r macibu process uzskatams par
dinamisku procesu, lai art tas ir izteikti 1€naks, individualaks, ar domingjoSu
skolotaja palidzibu. Ar1 pieaugot skolénu vecumam, nesamazinas vai nedaudz
samazinas argji organize€tas macisanas ipatsvars, tadéjadi saglabajot skolotaja
nozimigumu un autoritati visa zinasanu apguves laika. Tadel skolotajam
svarigas ir specialas pedagogijas zinasanas,didaktiski metodiskas prasmes, dzila
un vispusiga skolénu iepaziSana, prasme ieinteresét, motivet, izskaidrot un, ka
raksturo E. Geislers (Geissler, 2006), prasme biit pavadonim, gidam. Skolotajam
specialas izglitibas iestad€s jabiit atbalstam visur un visa. Butiska prasme ir
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pienemt katru bérnu tadu, kads vins ir. Skoléna attistibas [imenis un vina sociala
pieredze ir pamatnosacijums izglitibas satura apguvei.

Praktiski aspekti un to teoretiskais pamatojums
Practical aspects and their theoretical foundations

MaciSanas un macibu process ir nozimigs impulss skolénu ar garigas
attistibas trauc€jumiem vispusiga attistiba, vienlaicigi laujot identificét nopietnas
problémas — gritibas koncentréties, uztvert — izprast — saglabat — izmantot
informaciju lidzigas vai jaunas situacijas. Ari viena vecuma skoléniem ar
vienadu diagnozi attistibas limenis un maciSanas sp&jas ir atSkirigas. Ir vairaki
praktiski aspekti, kas var atvieglot skoléniem adaptéSanos izglitibas iestadg,
iesaistiSanos formala un neformala macibu procesa. Raksta tiks analizeti tikai
nedaudzi, dazkart nepietieckami noverteti aspekti.

Emocionala konteksta nodroSinasana
Insurance of the emotional context

Liela nozime macibu satura apguvé ir macibu procesa emocionalajam
kontekstam, jo, ka secina E.Smits, smadzenes augstak vérté emocijas un
emocionalas asociacijas, neka augstakas pakapes domasanas spgjas (Smits,
1996). Tadel ilgstosi atmina saglabajas tie priekSstati un notikumi, kuri saistas ar
spilgtu pozitivu vai negativu pardzivojumu. Un otradi — ja skoléns emocionali
pardzivo, veidojas moralu un kultiras vertibu apzinaSana. Tad, ka uzskata
I.Zogla (2001), veidojas izzinas personiska jéga, bet izzinas emocijas un jiitas
1zpauzas aizrautiba, interes€s un prieka.

Atskiriba no vienaudziem, skoléniem ar garigas attistibas trauc€jumiem
emocijas ir izteikti elementaras (prieks, dusmas, bailes), vini neprot dalities ar
citiem savas emocijas vai atklaj tas, kas saistas ar elementaru vajadzibu
apmierinaSanu. Piem&ram, péc ekskursijas spilgtakie iespaidi ir par &anu, péc
pastaigas pa parku — ko &da garam ejoSie bérni. Biezi emocionalie pardzivojumi
ir neadekvati situacijai, jo mierigi var uzklausit zinu par tragisku notikumu, bet
histériski pardzivot par pazudusu pogu.

Emocionalas atsaucibas sekmeSana un pozitivas attieksmes veidoSana pret
macibam ka vertibu skoléna dzive, rada kaut 1slaicigu v€lmi un interesi macities.
Prieks palidz parvarét pasivitati un apatiskumu, tade] macibu procesa liela
nozime ir radoSai darbibai, t.sk., rotalam un speleém.
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RadoSas darbibas pilnveide
Promation of creative activity

RadoSai darbibai ir raksturigs emocionals noskanojums. Skolénu radosa
darbiba visbiezak saistas ar vizualo makslu, miiziku, majturibu un tehnologijam.
Ta, pieméram, radoSums var izpausties rotalas, zim&jumos, esejas, dazados roku
darbos (adiSana, izStSana, kokapstrade u.c.). ArT improvizacijas, atklajot skoléna
spejas, izpratni, pasaules uztveri, emocijas un radoSo fantaziju. Piemé&ram,
improvizéjot ar muzikali ritmiskajam kustibam skandarba klausiSanas laika.
Protams, skolénu ar garigas attistibas trauc€jumiem muzikalas zinaSanas un
pieredze ir nepietickama, lai interpret€tu makslinieciska Itmeni, tomér tadejadi
vini pauz veélmi aktivi darboties un radosi izpausties. R. Bebre (2003) radoSumu
raksturo ka cilvéka 1pasSibu, noradot, ka radoSums izpauzas domasana, uztvere,
1ztel€, intereses, motivos, griba — atticksmes.

Spilgtak radoSa darbiba izpauzas sp€l€s un rotalas. Tas vienmer sagada
skoléniem pozitivas emocijas un gandarfjumu. Tai pat laika mérktiecigi
organizeta spelé/ rotala bez it ka obligatas izklaides tunkcijas, socialkulturalds
(noteikumu, normu pienemsana), komunikativas (saskarsme, sadarbiba), tiek
istenota ar1 diagnostiska (iepaziSanas, izzinaSanas), terapeitiska jeb
kompensejosa (visu iesp€ju un sensoro manu izmantoSana) un korekcijas
funkcija. Spéles/ rotalas procesa pardomati notiek dazadu attistibas vai rakstura
Ipasibu nepilnibu korigéSana nepiespiesta gaisotné.

Opongjot dazu skolotaju viedoklim, ka macibu stunda nav laika spélém un
rotalam, pamatojums ir S. Amonasvili (2011) atzina, ka skolas pirmaja gada
skoléns v€l nav gatavs uztvert un apjégt abstraktas lietas tada veida, lai apzinati
tas izmantotu. Skoléniem ar garigas attistibas trauc€jumiemari vecakajas klases
ir griitibas uztvert un apjégt abstraktas lietas, tad€l sp€les un rotalas lauj vieglak
apgut jaunas zinasanas un prieksstatus.

Akcentgjot radoSumu, jauzmanas no parliekam fantazijam jeb apkartgjo
prickSmetu iedzivinaSanas ikdiena. Piem&ram, desmitgadigs zéns (Dg. F70)
uzskata, ka akmens pie skolas vinu vizina, kad neviens nav tuvuma. 12 — gadigs
zeéns (Dg. F 71) ir parliecinats, ka vina penali dzivo stiprs draugs, tikai citiem tas
negrib radities. Psihologe M. Osorina (2008) bridina, ka tas rada neparastu
brivibas izjiitu, bet pavajina sp&jas risinat sadzives problémas. Sakas slépSanas
fantaziju pasaule, kur viss viegli izdodas. Ta ziid robeza starp realitati un
fantaziju.

Pétnieciskas darbibas attistiSana
Development of research activity

Bérniem ar garigas attistibas trauc€jumiem jau no bérnibas izpaliek vai ir
ierobeZota izzinas aktivitate, parasti nav kapeéecisu perioda. Tadel skola iespejami

jaattista vinu aktivitate un patstaviga izzinas darbiba, javeido prasmes, kas
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nepiecieSamas elementaras pétnieciskas darbibas veikSanai. Varbiit ir vieglak
skolotajiem péc tradicionalas pieejas sniegt zinaSanas gatava veida — macot,
izskaidrojot, demonstr&jot. Skolénu pétnieciska darbiba attista gribu un aktivitati
(Science Teachingin Schools in Europe, 2006). Skoléns ar garigas attistibas
traucjumiem jaieinteres€, jarosina péetnieciska aktivitate, tadejadi tuvinot
vienaudzu dabiskajai tieksmei izzinat apkartéjo pasauli. N. Geidzs, D. Berliners
(1999) un Z. Piaze (2002) pierada, ka pétnieciskas darbibas procesa attistas
psihiskie procesi, pilnveidojas personibas intelektuali radoSais potencials.
Protams, skoléniemar garigas attistibas trauc€jumiem $is prasmes attistas 1€ni un
pakapeniski, tadeé] precizak biitu lietot terminu — mekl&jumdarbiba.
Meklgjumdarbibas efektivitati nosaka konkréta skoléna ieinteresétiba un
aktivitate: ka izzina apkartni, vai salidzina ar jau pieredz€ esoSajiem
priekSstatiem, vai izmanto visas sajiitas (redze, dzirde, tauste, oza, garsa).

Macibu procesa jebkuras informacijas mekleSana, vienkarSa analize ir
fragmentarapétnieciska darbiba, kas sekm€ iniciativas attistibu, domaSanu.
Turpreti ar parlieku aizbildniecibu, autoritarismu, stereotipisku pieeju tiek
kaveta zinatkare un petniecibas izpausmes.

Skoléniem ar garigas attistibas trauc€jumiem apkart§jas pasaules
iepaziSana, izzinaSana, neskatoties uz vinu Skietamo patstavibu, iesp&jama tikai
ar pieaugusSo palidzibu, vadibu un atbalstu.

Atdarinasanas prasmju sekméSana
Promotion of the imitation skills

Skolénu ar garigas attistibas trauc€jumiem lielaka dala darbibu ir
reproduktivas — vini atdarina un atkarto. Ta ir raksturiga ipatniba, kas palidz gut
prieksstatus un socializéties. Jau 20.gs. I pusé M.Stals novéroja, ka ,.ticksme uz
pakaldarinasanu lidzas dzigai péc uztura un biedroSanas ir viens no galvenajiem
berna dveseles attistibu noteicosSiem faktoriem” ('§téls, 1927, 349), ka ,,javeicina
it seviski kustéianas un atdarinasanas spgjas” (Stals, 1936, 195).

Lidzigas atzinas ietvertas ari A. Bandura socialas iemaciSanas teorija
(Social Learning Theory) jeb nov€roSanas maciba, kura akcentéts citu cilvéku
uzvedibas, attiecksmes un emocionalas reakcijas atdarinasanas un modeleSanas
svarigums.

Ar1 citi zinatnieki apgalvo, ka:

e jebkurai atdarinaSanai ka att€lojumam piemit izteikta izzinas funkcija

(Gadamers, 1994),

e apkart€jo paraugam un izmantotajiem audzinaSanas pan€mieniem ir
gan tieSa, gan netieSa ietekme, jo b€rns macas atdarinot un
identificgjoties ar sev nozimigiem cilvékiem (Adlers, 1932),

e bérns — atdarinatajs (Steiners, 1995).
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Pamatojoties uz $tm atzinam, ka arT kolégu un personigo pedagogisko pieredzi,
var secinat, ka skoléniem ar garigas attistibas trauc€jumiem atdarinaSana ir
vispusigs process un attistibas virzitajs (skat. 1.att.).

relaks€joss izglitojoss

Atdarina-
sanas

process
korigejoss
<socia|izéjo§s>

l.att. Atdarinasanas process
Figure 1.The imitation process

Tatad atdarinasanas process skoléniem ar garigas attistibas
trauc€jumiemir vienlaikus attistoSs (atver jaunas iesp€jas), izglitojoSs (sniedz
jaunus prieksstatus), korig€joss (veido, nostiprina jaunas iemanas), audzinoss (ja
atdarinasana ir pozitivi virzita), socializ€joss (sekmé ieklausanos) un relaks&joss
(jo parasti rada labu noskanu).

Pétijjuma metodika
Methodology of research

Pétijuma noskaidrots, ka raksta min€tie Cetri praktiskie aspekti izpauZzas
specialas izglitibas iestadés, kuras macas skoléni ar garigas attistibas
trauc€jumiem.

Tika aptaujati 27 specialas izglitibas skolotaji no 5 specialas izglitibas
lestadem. Visiem respondentiem ir prasibam atbilstoSa izglitiba, no tiem 9 ir
pedagogijas magistri. Vid&jais vecums — 48 gadi, pedagogiska pieredze no 5 Iidz
52 gadiem darba ar skoléniem, kuriem ir garigas attistibas traucgjumi.

Peétijuma rezultati, iesp&jams, biitu citddi un, loti iesp&jams, ne tik
pozitivi, ja pétijums tiktu veikts vispargjas izglitibas iestade, kura integréti
skoléni ar garigas attistibas trauc€jumiem.
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Aptauja ieklauti sekojoSi jautdjumi: Ka notiek emocionala konteksta
nodrosinasana? Ka notiek radoSas darbibas pilnveide? Ka un cik biezi notiek
pétnieciskas darbibas attistiSana? Ka tiek sekmetas atdarinasanas prasmes?

Pétijuma rezultati un to analize
Results and analysis

Petjuma iesaistitie skolotaji parsvara ir pozitivi noskanoti, ieintereseti
skolénu maciSana un maciSanas aktivizéSana.

Visi respondenti uzskata par obligatu prasibu nodroSinat emociondlo
kontekstu. 75% skolotaju ikdiena izmanto rotalas un sp€les vai to elementus,
paciena ar kaut ko, kas tematiski saistas ar macibu stundas tematu, izmanto
interaktivo tafeli, datorus. 21% - parsteidz ar ko negaiditu, izraisot parsteigumu,
pieméram, uzrakstot uzdevumus uz baloniem, dabaszinibas stunda atnesot dzivu
caliti utt. 3% skolotaju emocijas izraisa, mainot apgaismojumu, atskanojot fona
miziku, izmantojot aromterapijas elementus utt..

Analizgjot radosas darbibas pilnveides iesp&jas, 98% skolotaju rosina
skolénus ar garigas attistibas traucjumiem daudzpusigi izteikt sevi: ar teatra
spelesanu, izteiksmigas runas maciSanu, dazadu tehniku izmantoSanu vizualas
makslas stundas un arpus tam, dzejolu un dziesmu saceréSanu, esejam,
rokdarbiem. Visi respondenti apliecina, ka skolénu radoSie darbi rota izglitibas
iestadi un bieZi iziet arpus skolas — izstades, skatés, konkursos gan sava novada,
gan Latvija, gan arvalstis. 2% pauZ baZzas, vai ilgstoSais un pacietigais skolotaju
ieguldijums un atbalsts skolénu radoSuma izkopSana nav parak liels un lieks, ja
pec skolas beigSanas tam vairs netiks pieveérsta uzmaniba, jo pieauguSajiem ar
garigas attistibas trauc€jumiem netiek nodroSinatas miizizglitibas iespgjas.

Raksturojot treSo aspektu — pétnieciskdas darbibas attistiSana, 79%
skolotaju ir parliecinati, ka pétnieciskas darbibas elementi ir katru dienu, ka
praktiskie darbi stundas un daba, projektu dienas un ned€la, problémsituaciju
izspele, lietiSkas rotalas, informacijas vakSana biblioteka, muzejos, macibu
ekskursijas sekmé skolénu vispusigu attisttbu un interesi par pétniecisko
darbibu. 14% skolotaju uzskata, ka vismaz reizi nedela skoleénus iesaista vinu
spejam atbilstoSa pétnieciska darbiba, 5% — vismaz vienu vai divas reizes
meénesi plano pétniecisko darbibu, 2% — paris reizu gada plano skolénu
pétniecisko darbibu.

Atdarindsanas prasmes attistiSanu un tas nozimi pozitivi vert€ un akcente
91% respondentu, 9% — cenSas nodroSinat pozitivu paraugu, bet 1paSi Sai
prasmei nepiever§ veribu, jo skoléniem ar garigas attistibas trauc€jumiem jau
tapat ir raksturiga atdarinasana.
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Secinajumi
Conclusions

Izglitibas satura apguvé specialas izglitibas iestadés ir nodroSinats
emocionalais konteksts, atbilstosi sp&jam rosinata skolénu ar garigas attistibas
traucjumiem radosas un péetnieciskas darbibas attistiSana, un sekmétas
atdarinasanas prasmes.

Kopsavilkums
Summary

The current study includes some aspects freely chosen by the author that like the
others influence the acquisition of the education content by pupils with disorders of
mental development to a greater or smaller extent. Acquiring the special basic
education program the learning potential of pupils with disorders of mental
development is limited; the teaching/learning process is considerably slower, more
individual and there dominates the teacher’s assistance. The proportion of the
externally organized learning does not decrease or decreases a little also when the
pupil grows older thus preserving the importance and authority of the teacher in the
whole process of knowledge acquisition. Therefore the knowledge of special
education, the didactic methodological skills, profound and comprehensive knowledge
of the pupils, the skill to make pupils interested, to motivate them, to explain and as
described by E. Geyssler (2006) the skill to be the pupils’ guide are important for the
teacher.

The emotional context of the teaching/learning process has a significant importance in
the acquisition of the learning content because the notions and events connected with
vivid positive or negative emotions remain in the memory for a longer period of time.
Emotionality, positive attitude and joy help to overcome passivity, apathy and create
willingness and interest to learn even if it is just for a short time.

Pupils’ creative activity is more frequently connected with visual art, music, home
economics and technologies. Creativity may be expressed in plays, drawings, essays,
different pieces of handicraft, drama. When emphasizing creativity one should avoid
too much imagination because due to this the border between the reality and fantasy
disappears.

The exploration and discovery of the surrounding world and the research activity for
pupils with disorders of mental development despite their apparent independence is
possible only with the help and support of the adults.

Majority of the activities of the pupils with disorders of mental development are
reproductive — they imitate and repeat. Similarly to M. Stals, H. Gadamers,
A. Bandura, also A. Adler (1932) considers that a child learns through imitating and
identifying himself with people who are important to him. Thus it is possible to
conclude that imitation for pupils with disorders of mental development is a
comprehensive process and the driving force of the development because it is at the
same time developing, educational, corrective and relaxing.
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27 respondents participating in the study are teachers from five special education
institutions. All of them consider that it is a compulsory requirement to ensure the
emotional context both in the teaching/learning process and outside it. All respondents
indicate that pupils’ creative works are exhibited in the educational institutions; pupils
with their works participate in the exhibitions, shows, competitions both in their own
school and in the region, in Latvia and abroad. 79% of teachers are certain that they
promote the development of pupils’ research activities in everyday life. 91% of the
respondents assess positively and emphasize the development of the imitation skills
and their importance.
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