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BIONIKAS ELEMENTU INTEGRACIJA DABASZINIBU
MACIBU SATURA SAKUMSKOLA

The Integration of the Elements of Bionics into Learning
Content of Nature Studies in Primary School

Alise Argule

Rézeknes Tehnologiju akadémija

Janis Dzerviniks
Rézeknes Tehnologiju akadémija

Abstract. The problem of the research: there is rather small proportion of pupils with high
nature studies results in Latvia, and it continues to decrease. That is evaluated as a negative
factor of national economy future development. The aim of the research: to research connection
between elements of bionics and learning content of primary school, and to analyze its
significance for nature studies learning process improvement and facilitation of primary school
children cognitive action. To achieve the aim of the research, the authors researched the
learning content of the nature studies and the role of bionics in improvement of primary school
nature study learning process. Authors was clarified the opinion of the primary school teachers
about the integration of the elements of bionics into nature studies learning process for
facilitation of primary school children cognitive action.

Keywords: bionics, cognitive action, nature studies, learning content.

levads
Introduction

Skola ir institiicija, kura mérktiecigi izglito jauno paaudzi, tapec izglitibas
procesam ir jabiit vérstam uz nakotnes vajadzibam. Sodienas izglitibas mérki
pedagogiem liek izvEleties sava darba tadas metodes un panémienus, kuri
veicinatu izzinas darbibu, paraleli dazadu prasmju attistiSanai paaugstinatu ari
skolénu macisanas motivaciju (Balasova, 2011).

Starptautisko petijjumu OECD, PISA rezultati parada, ka Latvija ir
salidzinosi neliels skolénu ar augstiem sasniegumiem dabaszinatnés 1patsvars, un
Sis skaits turpina samazinaties. Tas vert€jams ka negativs faktors tautsaimniecibas
turpmakai attistibai (Saeima, 2014). Veiktie p&tijumi liecina, ka nepiecieSams
vairak attistit skolénu sp&jas izmantot skola ieglitas zinasanas un prasmes realas
dzives situacijas (ESF, 2005).

Macoties jaunakajas klases, skoléniem nepiecieSams vairak attistit un
nostiprinat petniecisko prasmi. Par dabaszinibu, ka ar1 citu macibu priekSmetu,
macibu galveno uzdevumu kliist prasme pielietot iegiitds zinaSanas zinamas
situacijas, ka arT izmantot zinaSanas jaunas situacijas (Kalnina, 2012). Vairakas
valstis dabaszinibu macibas uzsvars tiek akcentéts uz pétniecisko prasmju
attistibu. Lai skoléniem butu izpratne un sp€ja apgiit zinatnisko domasanu,
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macibu procesam nevajadz€tu norisinaties ka gatavu zinasanu piedavasanai
(Kalnina, 2012). Dzivojot parmainu laika, butiski domat plasak un citadak,
intereséties, izzinat procesus un paradibas, kas ir visapkart mums. Skoléna
macisanas ir ciesi saistita ar ikdienas dzives pieredzes izmantosanu (VISC, 2012).

Liela loma miisdienas tiek pieversta jaunai zinatnei — bionikai. Bionika ir
zinatnes nozare, kas peta dabas realizétos procesus un strukttiras un imit€ tas, lai
rastu ilgtsp€jigus risinajumus cilvéku problémam (Priesnitz, 2012). Bionika ka
perspektiva zinatne Sobrid atrodas uz zinatniski tehniska progresa lielcela, kura
atrums nepartraukti palielinas (CoxosoBa, 2009). Ta aptver visas dabaszinatnes
un atklaj to savstarpgjo saistibu. ST zinatnu nozare ir aizraujo$s macisanas
iedvesmas avots, bet dabaszinibu macibu satura ta netiek ieklauta. Autoru vélme
1zpétit bionikas nozares elementus un to integréSanas iesp&jas dabaszinibu macibu
satura noteica petijuma t€mas izvéli: ,,Bionikas elementu integracija dabaszinibu
macibu satura”.

Petijuma meérkis ir pétit bionikas nozares elementu saistibu ar sakumskolas
macibu saturu, analizét to pedagogisko potencialu dabaszinibu satura pilnveide
un sakumskolas skolénu izzinas darbibas veicinasana, ka ari apzinat pasreizgjo
situaciju bionikas elementu izmantoSana dabaszinibu macibas sakumskola.

Petijuma metodes: zinatniskas un metodiskas literatiras izpéte, macibu
procesa modelesana un skolotaju intervijas.

Bionika ka zinatnes nozare
Bionics as branch of science

Dzivojot parmainu laika, ir biitiski domat plasak un citadak, intereséties,
1zzinat procesus un paradibas, kas ir visapkart mums. Skoléna maciSanas ir ciesi
saistita ar ikdienas dzives pieredzes izmanto$anu. Jau no seniem laikiem daba ir
bijusi galvenais iedvesmas avots cilvéka mekl&jumos zinatn€ un tehnika. Ta ir
nodros$inajusi inovativus un ilgtsp&jigus risindjumus riipniecibas un pé&tniecibas
attistiba. Tapéc liela loma musdienas tiek pieversta jaunai zinatnei — bionikai,
kurai ir bitiska nozime dabaszinatnés (Worth, 2010).

Macoties no dabas, més atklajam dabu ka informacijas, iedvesmas, radosas
domasanas un jaunu risinajumu avotu. Dabas pétisana — ta ir liela dala no zinatnes.
Lai gan cilveki ir dala no dabas, cilvéka darbibu biezi saprot ka atsevisku
kategoriju no citam dabas paradibam. Misdienas arvien vairak cilvéku piedoma
pie ta, ka labak riip&ties par darbu, ka tai pietuvinaties, ka macities no tas (Vale,
2016). Dabu var uzskatit par smalku magnétismu, kas miis vada, un mes
neapzinati, paklaujoties tai, nonakam pie patiesibas, jo pasaule ir pilna ar
parsteidzo$sam biologiskam inovacijam. Smeloties iedvesmu no dabas modeliem
un procesiem, petnieki aizvien vairak parliecinas, ka daba ir neizsmelams ideju
avots, lai ilgtsp&jigi atrisinatu cilvéku problémas (Interface, 2013). Virzienu
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zinatn€, kas pé€ta dabas realiz€tos procesus, struktiiras un imité tas, lai rastu
ilgtsp€jigus risinajumus cilvéku problémam, ir nosaukusi par bioniku.

Jedziens ,,Bionika” pirmo reizi paradijas zinatniskaja literattira 1962.gada
(Aziz & Amr, 2015). Lai sasniegtu veiksmigu rezultatu bionika, taja piedalas
visdazadako jomu zinatnieki un inZenieri: biologi, botaniki, zoologi, antropologi,
fiziki, elektronikas un robotikas specialisti, materialu zinatnes p&tnieki un militaro
tehnologiju parzinataji (Cokosora, 2009).

Daba ir ilgtsp€jiga, ta efektivi parstrada atkritumus, izmanto atjaunojamo
Saules energiju, ir noturiga pret negaiditam parmainam, pielagojas jauniem
apstakliem, tai piemit pasregulacija. Bet més dzivojam pasaul€, kur no gada gada
pieaug dabas resursu izmantoSana ekonomikas attistibai un precu razoSanai. Mes
vairs nevaram turpinat miisu vajadzibu un vélmju apmierinasanu bez nozimigam
misu ikdienas dzivesveida un patérina izmainam. Tas nozimé, ka nepiecieSams
veicinat macisanos, kas var mainit ne tikai misu dzivesveidu, bet arT ekonomiku
un biznesu. Bionikas elementu integréSana dabaszinibu macibu satura
sakumskola ir piemérs, ka sagatavot skoleénus aktivai lidzdalibai videi draudzigas
ekonomikas un sabiedribas veidoSana, ka ar1 rosinat skolénus domat par dabu un
tehnologijam, ka savstarpgji saistitam lietam (Macoties no dabas, 2010).

Bionikas elementu pielietosana dabaszinibu macibu satura pilnveidé
Using of bionics elements for improvement of learning content of natural
studies

Misdienas macot dabaszinibas, macama té€ma ir saistama ar praktisko
pielietojumu dzive. Tas skoléniem rada lielaku interesi par apgiistamo t€mu un
palidz vieglak apgiit macamo tému.

Bionika uzsver pé€tniecibas nozimi miisu dzive, ka ar1 pierada to, ka miisu
zinaSanas un izpratne par zinatni mainas katru dienu (Biomimicry institute, 2014).

Skolotajiem jau sakumskola dabaszinibu macibu kursa vajadzetu verst
skolénu uzmanibu uz to, ka daba ir izcils fizikis, inZenieris, celtnieks, dizainers,
makslinieks. Skoléniem ir jaapzina tas, ka daba izcelas ne tikai ar savu skaistumu,
bet ar1 lietderibu, izturibu un efektivitati. Daba piedava cilvékam daudz un
dazadus veidus, ka ar vienkar$am, nedargam metodém radit jaunas tehnologijas,
ka arT uzlabot jau esosas (Coxososa, 2009).

Bionika - ta ir zinatnes perspektiva cela uz straujo tehnologiju attistibu, tapéc
bionikas elementu ieklauSana dabaszinibu satura ir jasak jau sakumskolas posma.
P&tot dabaszinibu macibu saturu, ir apzinatas iesp&jas integrét bionikas elementus
atbilstosas dabaszinibu témas. 1.tabula ir paradits piemeérs bionikas elementu
ieklauSanai dabaszinibu témas 4.klas€. AtbilstoSajam témam ir piekartoti
aplukojamie biologiskie objekti ka biologisku sisttmu paraugi un atbilstosie
izstradatie tehniskie risinajumi.
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1.tab. Bionikas elementi dabaszinibu macibu satura 4.klasé
Table 1. The elements of bionics in learning content of nature studies at 4th grade

Nr. Temas nosaukums

Biologiskie objekti

Tehniskais pielietojums

1. levads

e Bionika ka zinatne

2. OrientéSanas

Taurini, puces, siksparni,
kukaini, putni

Radari, kompass, kamera
,Fly Eye”

3. Dzivnieki

Sauszemes dzivnieki,
tidens dzivnieki, termiti.

Aerodinamika, kugu
biivnieciba, lidmasina,

ravejsledzgjs, lime, tunel,
visurgajgjs

Tilti, Eifela tornis,
sistémbloks

4, Cilveks Kauli, smadzenes, acs

5. | Vielas un materiali Marite, gumijkoks Bridinajuma zimes, luksofori,

riepas

6. | Skana Taurini, ptces, siksparni, | Radiolokatori, eholokotori
delfini
7. | Gaisma Saulespuke, polarlacis, Saules baterijas, siltuma

termiti izolacija, mikroklimata

nodro$inasana ékas

8. | lzgudrojumi,
mehanismi
e Bionikas nozime
tehnologiju un
tehnikas attistiba

Bionika skolotajiem piedava parliecinoSu veidu ka iesaistit skolénus aktiva
macibu procesa, uzsver petniecibas nozimi, kas dod skoléniem iesp&ju pielietot
savas zinasanas un pieredzi, lai nonaktu pie jauniem atklajumiem. P&tniecibai ir
daudz pozitivu iezimju, piemeram, skoléns giist jaunas zinasanas, attista prasmi
stradat radoSi un patstavigi, macas meklét un atlasit nepiecieSamo informaciju,
apgust praktiskas prasmes, ta sekmé personibas izaugsmi (Logins, 2005).

Pétijuma organizacija un rezultati
The organization and results of the research

Lai apzinatu pamatizglitibas skolotaju, kas maca dabaszinibas sakumskolas
klases, viedoklus par bionikas elementu izmantoSanu dabaszinibu macibas, tika
izmantota pétniecibas metode strukturéta intervija. Skolotaju intervéSana tika
istenota 2015./2016.m.g. pavasara semestri. Petljuma veikSanai iepriek$ tika
izstradati intervijas jautajumi. PEtijuma tika iesaistiti dazadu Latvijas pils€tu un
novadu 14 visparizglitojoSo skolu 22 pamatizglitibas skolotaji, kas sakumskolas
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klaseés maca dabaszinibas. Intervijas tika T1stenotas tieSi tiekoties ar
intervéjamajiem skolotajiem.

Lai apzinatu skolotaju viedokli par bionikas elementu integréSanu
dabaszinibu macibu satura, skolotajiem tika uzdots $ads jautajums: Vai ieprieks
Jus esat saskarusies vai dzird&jusi par zinatnes nozari - bioniku?

Jedziens ,,bionika” ikdiena tiek lietots reti, ka arT macibu satura tas netiek
biezi izmantots, tapec lielakais respondentu skaits (68%) atbildgja, ka nav
dzird€jusi vai drizak nav dzird€jusi un saskaruSies ar $adu zinatnes nozari. Dala
respondenti (23%) uzskata, ka drizak ir dzird€jusi un zina, kas ir bionika un zina
par tas saistibu ar dabu. Un tikai (9%) parliecino$i atbild uz jautdjumu ar
apstiprino$u atbildi, ka ir zinams jédziens ,,Bionika”.

Bionikas pamata ir ideja, ka visoptimalakie praktisku problému risinajumi
nav jaizdoma no jauna — tos jau ir atrisinajusi daba. Respondentiem tika uzdots
jautajumu: Vai varat nosaukt dazadus piemerus, kuros dabas sist€émas principi ir
pielietoti sadzive vai tehnika?

Neskatoties uz to, ka respondentiem ir ierobeZotas zinaSanas par bionikas
nozari, tomér vini var nosaukt piemérus, kuros dabas sistemas principi tiek
pielietoti. Liela dala respondentu (63%) atbildot ar ja vai drizak ja, sp€j nosaukt
piemérus, kur dabas sist€émas principi tiek pielietoti cilveku dzive. Tomér 37%
respondentu nesp€j minét Sos piemérus, kur dabas sist€mas principi ir pielietoti
un izmantoti dzivé. Lai arT m&s ikdiena izmantojam tik daudz lietu, kas ir
izgudrotas pateicoties tie$i dabai, tomer arT dala skolotaju nespgj ieraudzit Sos
piemérus un izprast to sakaribu ar dabu. Ta ar1 ir viena no problémam, kap&c dabas
un tehnikas saistiba netiek pienacigi skatita dabaszinibu macibas.

Sakumskola dabaszinibu satura ir daudz tému, kuras ir iesp&jams ieklaut
bionikas elementus, tapéc respondentiem tika uzdots $ads jautajums: Vai varat
minét bionikas piemeérus, kadus apskatat dabaszinibu stundas?

Vairak ka puse respondentu nespéja minét nevienu piemeru, kas tiktu saistits
ar bioniku. Dala atbildg€ja, ka netiek apskatita neviena bionikas t€ma dabaszinibu
stundas, vai arT apgalvoja, ka uzreiz ir gruti minét piemerus, bet nenoliedz to, ka
dabaszinibu stundas tie tiek miné&ti. Par&jie respondenti miné&ja dazadus piemérus
(putns un lidmasinas modelis, pienenpiika un izpletnis, kukainu dz€liens un adata
u.c.), kurus apskata dabaszinibu stundas noteiktu t€mu ietvaros. Dazi respondenti
mingja piemerus, kas, vinuprat, varétu biit saistiti ar bioniku (fotosintezes process,
gaisa balons, ko Mikelandzelo uzkonstrugja péc sava iedomata zimgjuma, dabas
paradibu att€loSana, atbalss u.c.). Kopuma skolotajiem triikst informacijas un
zinaSanu par dabas un tehnikas likumsakaribam, tap&c tas netiek pienacigi macits
ar1 dabaszinibu stundas. Dabaszinibu macibu apguvé biitu nepiecieSams ieviest
vairak piemeérus no dabas, lai skoléniem jaunakajas klas€s biitu izpratne par dabas
nozimi vinu dzive.

Petijumi pierada, ka Latvija ir salidzinoSi neliels skolénu ar augstiem
sasniegumiem dabaszinatn€s Tpatsvars, un §is skaits turpina samazinaties, tapec
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respondentiem tika uzdots $ads jautajums: Kas ir tie iemesli, kas trauce skoléniem
sasniegt augstus rezultatus dabaszinibas?

Katram respondentam bija iesp&ja izvéleties 3 svarigakos iemeslus, kas
trauc€ sasniegt augstus rezultatus dabaszinibas. P&c anketas rezultatiem ka
svarigakie iemesli tika atzZiméti - nepietieckami macibu lidzekli (28%), motivacijas
trukums (17%), nepietiekosa interese (15%) un skolénu maciSanas griitibas
(15%). Ka ne mazak svarigi iemesli tika atziméti - neatbilstosa darba vide (12%)
un vienveidigas macibu metodes (11%).

Viens no svarigakajiem iemesliem, kas traucé skol€niem sasniegt augstos
rezultatus dabaszinibas, ir nepietiekami macibu lidzekli. Macibu procesa
1zmantojot daudzveidigus macibu lidzeklus, skoleéniem ir iesp&ja pilnigak apgtt
macibu saturu. PaSlaik Latvija skolotajiem nav pieejami macibu lidzekl,
metodiskie materiali, lai sekmigi var€tu integrét bionikas elementus dabaszinibu
macibu procesa.

Bionika aptver visas dabaszinatnes un atklaj to savstarpjo saistibu. SI
zinatnu nozare ir aizraujoSs macisSanas iedvesmas avots, bet dabaszinibu macibu
satura ta netiek ieklauta. Lai noskaidrotu viedokli par bionikas integréSanu
dabaszinibu macibu satura, respondentiem tika uzdots $ads jautajums: Ka
bionikas integréSana dabaszinibu macibu satura sakumskola var mainit skolenu
atticksmi pret dabaszinatném?

Vairakums respondentu uzskata, ka bionikas integréSana dabaszinibu
macibu saturd spetu aizraut skolénus v€l vairak macities par dabu un taja
notiekoSajiem procesiem. Skoléniem bitu lielaka motivacija apgtit So macibu
kursu. Respondenti doma, ka tas rosinatu skolénu interesi, ka ari attistitu
noveéroSanas prasmi. Eksperiment€jot skoléni iemacitos vairak analiz€t un
apkopot rezultatus, ka ar1 skoléniem vieglak biitu izprast daudzas likumsakaribas,
kuras var€tu saitit ar dzivi. levieSot jaunas novitates skola, macibu process klttu
interesantaks gan skoléniem, gan skolotajiem. Dala respondentu uzsver, ka, lai to
realiz€tu, ir nepiecieSami atbilstosi macibu lidzekli. Tomer, ne visi respondenti
piekrit tam, ka bionikas integréSana dabaszinibu satura varétu mainit skolénu
attiecksmi pret o macibu priekSmetu. Kads no skolotajiem atzimé to, ka bionika
ir jamaca vidusskola, kad tiek apgiita fizika, jo dabaszinibas sakumskola vairak
jadarbojas praktiski vai ara nodarbibas.

Apkopojot respondentu atbildes, var secinat, ka kopuma skolotaji atbalsta
ideju par bionikas elementu integréSanu sakumskolas dabaszinibu kursa, jo tas
veicinas skolénu izzinas darbibu, skoléniem paaugstinasies interese par macibu
priekSmetu, tiks veicinata maciSanas motivacija. Tas arl palidz€s attistit prasmi
verot, analizét, apkopot, ka ar1 argumentét. Lai realiz€tu bionikas elementu
integréSanu dabaszinibu macibas sakumskola, skolotdjiem ir nepiecieSami ari
atbilsto$i macibu lidzekli.
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Secinajumi
Conclusions

1. Misdienas dabaszinibu macibas, apliikojamas témas ir skatamas ikdienas
dzives konteksta, atklajot praktisko pielietojumu dzive, atainojot dabas un
tehnikas saistibu.

2. Bionikas elementu integréSana dabaszinibu macibu satura sakumskola ir
piemérs, ka sagatavot skol€nus aktivai lidzdalibai videi draudzigas
ekonomikas un sabiedribas veidoSana, ka ari rosinat skolénus domat par
dabu un tehnologijam, ka savstarpé&ji saistitam lietam.

3.  Veikta pétijuma rezultati norada uz to, ka skolotaji apzinas bionikas
elementu integracijas macibu procesa pedagogisko potencialu, tomér paslaik
Sie elementi netiek aplukoti dabaszinibas sakumskola, jo vairak ka puse
petijuma iesaistito skolotaju nespe) tos minét konteksta ar dabaszinibas
apgiistamajam temam.

4, Lai realiz€tu bionikas elementu integréSanu dabaszinibu macibas
sakumskola, ir nepiecieSams izstradat atbilstoSus macibu Iidzeklus un
metodiskos materialus.

Summary

The problem of the research: there is rather small proportion of pupils with high
nature sciences results in Latvia, and it continues to decrease. That is evaluated as a
negative factor of national economy future development.

The aim of the research: to research connection between elements of bionics and
primary school learning process, and to analyze its significance for nature studies
learning process improvement and facilitation of primary school children cognitive
action.

To achieve the aim of the research, the authors researched the content of the nature
studies and the role of bionics in improvement of primary school nature studies learning
process. During the research authors was clarified the opinion of the primary school
teachers about the integration of the elements of bionics into nature studies learning
process for facilitation of primary school children cognitive action.

The results of the research are the following:

The integration of bionics into primary school learning process will give children
a little notion of the necessity of acquisition of knowledge in natural sciences, so as
human kind could be able to develop and solve global problems. The pupils will become
more interested in the subject as well as their motivation will grow. That will help to
develop observation, analyzing, summarization and arguing skills. When pupils will
continue to learn physics, chemistry and biology in secondary school, they will already
have the fundamentals to base on in order to continue researching in detail and to find
regularities.
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The Methodological Foundations of Pedagogical Research in the Context of
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Bricmras mkona MCHCI’KMEHTA I/IH(i)OpMaIII/IOHHI)IX CHUCTEM

Abstract. The methodological foundations of pedagogical research still remain a debatable and
under-researched scientific issue. In our view, this is due to the following reasons:
—  the lack of scientifically grounded understanding concerning the subject of pedagogy as

a science;

— different interpretations of the content of the object and the subject of pedagogical
research;

—  denial of the inter-relationship of the object and the subject of pedagogical
research;

- lack of understanding of the role of hypothesis as the scientific basis of pedagogical
research, resulting in the exclusion of the hypothesis from pedagogical research and its
replacement with a research question.

Different interpretations of the methodological foundations of pedagogical research and the

resulting unproductive experiment determined the further study of this problem.

The purpose of the article is the scientific interpretation of the methodological foundations of

pedagogical research.

Research Methodology — there were used the following approaches: the epistemological

approach, the student- activity approach and the anthropological approach.

Research method — theoretical analysis.

Keywords: gnoseological approach, hypothesis, methodological foundations, object, subject.

BBenenue
Introduction

B 21-M Beke nosiBWIICA MOBBILICHHBIA HHTEPEC K NEAArOruKe Kak K HayKe,
ompenenstoniei pazsutue oodmecTsa. OO 3TOM CBUIETEILCTBYIOT U3MEHEHUS B
EBpomeiickoii cucteme oOpa3oBaHUS: 3aBEPIIUJICS TMEPEXO0] HAI[MOHAIBHBIX
cucteM oOpa3oBaHMs Ha JBYXYpPOBHEBBIE MpOrpamMMbl (OakajnaBp-mMaructp); B
eBpoIeiickoil ~ cucremMe  oOpa3oBaHusi  pa3pabarbiBaeTcs  Mporpamma
«EBpornerickuil JJoKTopanT», B OCHOBE KOTOPOIM COTPYAHUYECTBO YHUBEPCUTETOB
pPa3IMYHBIX CTPaH B pealM3alMd COBMECTHBIX JOKTOPCKHX HccienoBaHuil. B
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NEPCIEKTUBE 3TO SIBIICHUE pacCMaTpHUBAETCS KaK MOJeNb sl (OPMHUPOBAHUS
00IIeeBPOMECKOTO MHCTUTYTA ToKTOpanTypsl (Heitmatos, 2002).

B aTux yciaoBusx 0coOyr0 3HAYMMOCTH MPUOOpPETAET TOYHAS HaydHas
MHTEpIIpETalns METOJA0JOTHUYECKUX OCHOB NEJArornuecKoro UCCae 0BaHuUs.

HCJ'H) CTaTb — Hay4YHasd MHTCpHpCTald MCTOJOJOIrMYCCKNX OCHOB
neaarornt4yc€CKoro uCCiacaoBaHusd.

MCTOI[OJ'IOFI/IH HCCICA0OBAaHUA — HCIIOJIB30BaJIUCH IIOAXOAbI:
THOCEOJIOTUYECKU moaxona, JIMYHOCTHO — I{CﬂTCJ’IBHOCTHBIﬁ nmoaxona,

AHTPOIOJOTUYECKUH MOIXO0.
MeToabl — TEOPETUUYECKUM aHAIIU3.

O0beKT 1 npeaMeT — HEOOX0AMMbIe KATErOpuaJibHbIe CTPYKTYPHbIE
KOMIIOHCHTHI NeJArornvaeCroro uccjdeaoBaHnusd
The object and subject — the key structural categories of pedagogical research

[legarornyeckoe HUCClEIOBAaHUE CBOIO IEJIOCTHOCTh M €IUHCTBO,
TEOPETUYECKYI0 OOOCHOBAHHOCTH IPHOOpPETAaET B pPE3yJbTaTe BbIACICHUS
BaXHEHMIIIMX KOHLIENITOB HCCIENOBaHUS — 00beKkTa W mnpeamera. CBsizu U
OTHOILIEHUSI MEXIY OOBEKTOM M MPEAMETOM KaK BaKHEHIIMMM KaTErOpHsIMU
NEearorn4eckoro UCCieI0BaHUs OMPENEISIOT JIOTUKY MCCIEOBAHUS. JTO NAET
BO3MOXXHOCTb  BBIACIUTh KAaTETOPUAIbHYIO CTPYKTYpy ME€Aaroruyeckoro
UCCIIEIOBaHUS: OOBEKT, MPEAMET, LIeJb, TUIIOTE3a, 3a/1a4l, METOAbl. OTCYTCTBHE
YETKOCTU B BBIJCJICHUS TpeaMeTa U 00bhEeKTa MeJarornyeckoro MCCiaeT0BaHUs
IPUBOJUT K Pa3MbIBAaHUIO TPAHMI] MEAATOTHYECKOTO HCCIECIOBAHUS, KPU3UCY
METOIONIOTUYECKUX OCHOB. OIHAKO M JI0 CET0 BPEMEHM aKTyalbHas Mpobdiema
00BEeKTa U MpeAMETa MeJarOrMueCcKOT0 UCCIEA0BAHNS OCTAETCA TUCKYCCHOHHOM
U JI0 KOHIIa He uccienoBaHHOW. Hepem€HHOCTh NaHHOM MpOOJEMbl CHUXKAET
KayeCTBO HAYYHBIX MEIarOrHYeCKUX MCCIIEeIOBAHUH, 3aTPYAHSIET UX alpoOaInio
B [I€IarOTMYECKOM IpOLIecCe.

Uro ke BBI3bIBAET 3aTPyAHEHUE B PELLICHUH TAHHOU MPpoO1eMbl?

[Ipexxne Bcero, ornpeieieHne CoAepKaHusl JaHHBIX Kateropuii (00beKkTa u
npeameta). M BTopoe — 000CHOBaHME JIOTMKH UX B3aUMOCBSI3H B [I€Jarornyeckom
uccienoBanuu. Psjg uccnemoBareneil  OTpULIAIOT — HEOOXOAMMOCTh — UX
UCIIOJIb30BAaHUSl OJHOBPEMEHHO B TIearorudyeckoM wucciefgoBanuu. OHH
CUMTAIOT, YTO JOCTATOYHO BBIJICIUTH WU TOJBKO MPEIMET, U TOJIBKO OOBEKT.
ABTOPBI CCBITAIOTCS HA TO, YTO B APYTUX HAYKAX BBIACISACTCS TOIBKO 00BEKT. DTy
«paloOHAJbHYI0 HJCI0» AaBTOPHI TOATBEPKIAIOT H  ATHMOJOTHYECKUM
aKCKypcoM. OHU MOAUEPKUBAIOT, YTO HCTOKHU CIIOB «OOBEKT» U «IIPEIMET) JIeKAT
B OJTHOM JIATUHCKOM cJIOBE ,,0bjectum” (CkarkuH, 1986, Henmomusimias, 1985.) U
B HauOoyiee yHOTPEOUTEIBHBIX CJIOBApSAX B OOBSICHEHUU CJIOBA «OOBEKT»
ymoTpeOsieTcsl «IpeaMeT» M 4acTo HaoOopoT. Hampumep, B aHTIOS3BIYHBIX
NEeAarornyeckux HCCIEIOBAaHUSIX OUYEHb YacTO BCTPEYAETCS TaKoe SBIICHUE.
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Memooonocuueckue 0cHo6bl NE0A202UYECK020 UCCICO0BAHUS
6 KOHmeKcme 06p(l306‘(1/—llﬁi 21-20 sexa

3amMeHa JaHHBIX TOHATUN BCTpedaercs MU B POCCHMHCKHUX TeJarorudyeckux
UCCIIEIOBAaHMUSIX. JTO SBJICHHE MOXHO HAOII0IaTh U B MEJaroruyeckux
uccaenoBannsx B JlatBuu. K mpumepy, U3 JOKTOPCKMX JucCepTalAn
JlatBuiickoro YHUBEpCUTETa B MOCIEAHHME TOJbI OBLIT HMCKIIOUEH «IIPEAMET»
UCCIIEIOBaHMsI, 3aMEHEH «IpobaemMoii». B 3ToMm ciydae aBTOpHI HE yYUTHIBAIOT
cenu(UKy MeJarornyeckoro UCciaea0BaHusl.

Heobxoaumo oTMETHTH, YTO OOCYKICHHE JAaHHOW MPOOJIEMBI TTPOX OO
TOJIBKO B KOHIE 80-X T00B B *KypHane «CoBeTckas nemaroruka». Bomnpoc Obu1
TOJIBKO MOCTAaBIIEH, HO HE peléH. BaxkHo, 4TO OBLI0 MOTYEPKHYTO, YTO MIPEAMET
U OOBEKT KaK KaTeropHalibHbIM ammapaT UCCeIOBaHUs HEOOXOJMMBI B
NEJarorn4eckKuX HCCIENOBAHUSX U B  HCCIENOBAaHUSAX I€1arOruuecKoi
ncuxojorud. OpHako 3TO ObUJIa TOJBKO KOHCTATallMs, HE TOJy4YHBIIAs
TeopeTudeckoro obocHoBanus (3arBs3unckuid, 1982, Ckatkun, 1986). Ananus
paboT sToro mepuoaa AAET BO3MOXKHOCTb MPOCIEIUTh JUHAMHUKY pPa3BUTHUS
npejacTaBieHu o naHHou npobseme B nenaroruke (Cenbko, 2000, CkaTkuH,
1986). B stux paboTax Cc pa3HOMl CTENEHbIO apryMEHTalUd TOBOPUTCA O
HEOOXOJMMOCTH BBIICTICHUSI B TEJAarOTHUYECKUX HCCIIETOBAaHUIX OOBEKTa H
npeaMera. B To ke BpeMs eIMHCTBa B MOAXOJIE K aHAIM3y COJACP)KAHUS ITHUX
MOHATUM HE OBLIO.

HccnenoBatenu sl TOATBEPXKIEHUS TPABUIBHOCTH CBOETO IMOAX0]A
NoTYEPKUBAIOT, UTO B JIPYTUX HayKax 00 00pa30BaHHUU yMOTPEOISIETCS TOIBKO
0OBEKT WJIU MPEMET, MPEAMOYTUTEIbHEE 00BEKT. JJeCTBUTEILHO MpodieMaMu
oOpa30BaHUs 3aHUMAIOTCS pa3HbIe HAYKH: SKOHOMUKA, (GUitocodusi, ICUXOIOTHS,
COLIMOJIOTUS W T.J. ABTOpBl HCCIEAYIOT NpoOJieMy B COOTBETCTBUU C
O0COOCHHOCTSIMM CBOMX HAayYHBIX JUCHUUIUIMH. Tak, 5JKOHOMUCT, U3y4yasi ypOBEHb
peasibHbIX BO3MOXKHOCTEH «TPYIOBBIX PECYpPCOB», MPOIYLHPYEMbBIX CHCTEMOM
oOpa30BaHMsl, TBITAETCS MOACYUTATh CTOUMOCTh UX Npuodperenus. Comuosiaor
XOUeT 3HaTh, TOTOBUT JIM cHCTeMa OOpa30BaHUsA JIIOJEH, CIOCOOHBIX
aJanTUpPOBaTbCS K  COLUMAJBbHOM  CpeAe, COINEWCTBOBATH  IPOIpPECCy
oOmecTBeHHOro pasputus. duiocod, B CBOIWO odepenb, MpuMeHss Oosee
MIMPOKUH TIOIXOJ, 3aAa€TCs BOMPOCOM O LEISIX U OOmeM MpenHa3HaueHUH
00pa30BaHMsI — KAKOBBI OHM CETOAHS U KaKHe OHH JOJKHBI ObITh B COBPEMEHHOM
Mupe. Bkiag MHOTOYMCIEHHBIX HaykK 00 00pa3oBaHHM, OECCIIOPHO, LICHHBIM,
JaXe HEOOXOAMMBIM, HO OH 3aTparuBaeT JHIIb OOBEKTHBHYIO 001acTh
oOpa3oBaHMsI, HE KacasCh CYIIHOCTH MpEeAMETa MeJarorukd — BOCHUTAHMS
YEeJIOBEeKa, pPa3BUTHS pPeOEHKA, MEXKIWYHOCTHBIX OTHOIEHWW Tmemarora W
mkojpHUKa. Crnenuduka mNeAarornyeckoro MCCIEAOBAHUSA  OMpeeseTcs
cnienuuKoN MpeaMeTa MeIaroruKi Kak HayKd — BOCIIUTaHUS YelloBeKa. A 3TO
TpeOyeT, KpOME TEOPETUUYECKOrO0 HWHCTPYMEHTapus emié u NpPaKTHUECKOH
NeSATETLHOCTH B CUCTEME 00pa3oBaHusl, TpEOyeT KCIIEPUMEHTA, HEOOXOMMOTO
B TIEIATOTUYECKOM HCCIICIOBAHUH.
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HyXHO OTMETHTBh, YTO B TEUEHHE MOCIEIHUX JECATWIECTUN mpobiema
METOJI0JIOTUYECKUX OCHOB TNEAAaroruyeckoro MCCIEAOBaHUS, MPEXKJIE BCEro
npobiieMa o00bEeKTa MW TMpeaMeTra He JUCKyTHpoBajack. OTcyTcTBHE
TEOPETUYECKOT0 OO0OCHOBaHUS O0BEKTa W TpeAMEeTa MeAaroruyecKkoro
UCCIICIOBAHUS CBA3AHO C TEM, YTO MPEAMET IMEIaroruku Kak HayKu OCTaeTcs
JUCKYCCUOHHBIM. JTO M Tpouecc OOydeHHs, M MpOLEeCC BOCIHUTAHUA, H
pa3JIMYHbIC TIEJarOTUYECKUE SIBJICHUS U T.1.

B kosn1e 90-X ro1oB npouuia IMCKyCChs O PEIMETE METarOruKy KaK HayKu
BO MHOrux crpaHax EBpomsbl: JlatBuu, ['epmanun, [lonemm, Poccun, Mcnanuu,
Opanruu, Yexun (Chilcote & Johnson, 1983., bect, 1989., lanusns & Mopaiiec,
1990., Kapmoc, 1989). DOrto ObUIO CBsSI3aHO C TNpPU3HAHUEM KpHU3HCA
METOJO0JIOTUYECKHX OCHOB I€/IarOTHKHU.

[ToHnMaHue peaMeTa rneIaroruku BocxoauT K yuenuro f.A. KoMeHckoro.
OH paccMaTpuBall UEIb AWAAKTUKA — BOCIHUTAaHUE YEJIIOBEKAa KAK BBICHIETO
cylmiecTBa Ha 3emje. OTO YeJlOBEK, O00Jalarouuii HHTEIJIEKTYalbHBIMH,
JyXOBHBIMM M HPaBCTBEHHBIMU IIeHHOCTAMHU. B JlaTBum Teoperuueckoe
000OCHOBaHME TMOJYYMJI TPEAMET IEJaroruku Kak BOCIUTAHHE YEJIOBEKa B
ctatbsx 3. UexmnoBoii n Mororpaduu A. IlInons! u 3. Yexmnosoit (Cehlova, 2002.,
Spona; Cehlova, 2000). B pesyipraTe HOSBHIOCH HAYYHOE OCHOBAHHE IS
JaTbHEUIIIET0 TEOPETUYECKOrO0 OOOCHOBaHMS OOBEKTa M MpeaMeTa Kak
HEOOXOIMMBIX KaTerOpHalbHbIX KOMIIOHEHTOB MEJarornuecKoro UCCae0BaHus.
Opnako 3Ta nmpobieMa ocTajiach HEPEIIEHHOM.

B 21-m Beke B JlarBum mpoOiema mpeameTra U 00beKTa MeJaroruaeckoro
uccienoBanusi (MX COACp)KaHUS U B3aUMOCBSI3M) HE JUCKYTHPOBAJIaCh. XOTS
MO>KHO YTBEpIKIaTh, YTO CYIIECTBYIOT pa3HbIe TOUKH 3PEHUS Ha Ty MpodiemMy,
0 4€M CBUJICTEIILCTBYET aHAIN3 aBTOpe(depaToB, TOKTOPCKUX AUCCEPTAIUMA TIO
nenaroruke JlatBuiickoro YHuBepcurera. Bo MHOTUX AuccepTanusax UCKIOUYEH
npeaMeT MCCIICIOBaHUsI, HET TUIOTE3bl, OHA 3aMEHEHa BOMpPOCaMH. ABTOPHI
OOBSICHSIFOT ATO SIBJIEHUE TEM, UTO CYIIECTBYIOT pa3HbIe MOJIXO0bI K pa3padoTKe
MEeIaroruueckoro uccieaoBanus. OKazaioch, 4TO y KaxJaoro cBod nmoaxon. K
COXKQJICHUIO, HET TOYHOM HAay4YHOW HWHTEpNpeTalui «CBOETO IMOIX0la» H
METOJIOJIOTHYECKUX OCHOB IMEIaroru4eckoro wuccieaoBanus. DPumocodml
CUMTAIOT, YTO HEOOXOAMMO BBECTH €AMHOOOpA3HOE MOHMMAaHUE COJEp KaHUs
HAyYHBIX KaTETOPHUI U MOHATUH, 6€3 HAIMYUS KOTOPOTO B COBPEMEHHOW HayKe
TOCHOJICTBYET JBOJIOUMOHHBIA aHapXu3M. MOXKHO CcJenarb BBIBOJ, 4YTO
HE00XO0IMM OOIIIEHAYYHBIN MOIX0]] K UCCIEAOBAHUIO METOOJIOTHUECKIX OCHOB
MeJIarOrMIeCKOT0 MCCIEOBaHMs, HEOOXOUM HAYYHBIM aHaIu3 COJEpPKaHUS U
B3aMMOCBSI3M O0BEKTa M TIpeAMETa UCCIEeNOBaHMs. Pa3mudHbIE TOIXOBI
UCClenoBareyied — 3TO BBIPAXEHHE HEIOCTATOYHOTO TOHMMAHHS CHEIU(PUKHA
MEJJaTOTUYECKOTO  MCCIICIOBAHUSI, KOTOPOE OMPEIEIsIeTCS OCOOCHHOCTIMHU
npeaMeTa MeJaroruku — BOCIUTaHue yejaoBeka. MimenHo cnenuduka npeaMera
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MNeaJaroruku Kak HayKu 06y0JIaBJ'II/IBaeT HCO6XOI[I/IMOCTI> BBIACIICHUA 00BeKTa U
npeaMcETa B IcAarorn4cCKOM UCCICAOBAHNH.

TeopeaneCKnﬁ AHAJIN3 COACPKaHnuA KaTeI‘OpI/Iﬁ «O00BEKT» " «IpeamMen»
neaarorutdeCcKroro uccjaecaoBanus
The theoretical analysis of the content of the categories of subject and objectin
pedagogical research

OOpatuMcst K MOMBITKaM TEOPETUUYECKOTO PEIICHHSI BOIIPOCOB COJEPKAHUS
U B3aMMOCBSI3M KAaTETOPUM «OOBEKT» U  «IPEeIMET» MeIaroruyecKkoro
UCCIIEIOBaHUs. AHAIN3 HAyYHOW JUTEpaTypbl MO3BOJUI KOHCTATUPOBATh, YTO
TeopeThyeckas pa3paboTka 3Toi MpoOJeMbl HE ocymiecTBisiack. M camoe
BOKHOE — CBsI3b 00BEKTa M MpeaMeTa BoOOINe He paccMarpuBaiack. MimeHHO
MO3TOMY B IEIarOTUYECKUX HMCCIIECOBAHUSAX ABTOPHI HUCIOIB3YIOT KaKOW-IH00
OJIMH TE€PMUH, MPEANOYTEHUE OTAAETCS TEPMHUHY «OOBEKT MCCIETOBAHUS KaK
0oJee pacpoCTpaHEHHOMY B HAYYHOU JIMTEpAType.

MoOXHO BBIICIUTh HECKOJIBKO MOJIXOJOB K aHAIU3y COJEP>KaHUS JTHUX
MTOHSATHUH.

[IepBbIil: 00BEKT UCCIIEIOBaHUA — Ta 00JIACTh IEAArOrMYECKON PEAIbHOCTH,
B paMKaxX KOTOPOI HaXOJUTCS UCCIIETyEMbIN IPEAMET; IPEAMET UCCIICI0BaHUS —
M30paHHBIN I aHANKM3a U IOCTPOEHUS! TEOPETHUECKOM KOHUENIUN HEKOTOPBIH
aCIeKT pacCMaTpUBaeMOro OOBEKTa, T.€. HAOMIOJAeTCsl COBIMAJIEHUE OO0BEKTa U
npeaMera.

Brtopoii: 00BeKT wuccienoBaHus — KOHKPETHbIE CTOPOHBI Iporiecca
OOy4eHHMsI, ACATEIBHOCTh YUUTENS] WIM ydaluxcs, T.e. YETKO OTrpaHUYCHHBIN
Kpyr MNEeJaroruyecKux SBJICHUW, MOJICKAIINX HCCIECIOBAHUIO; MPEIMET
UCCIIEIOBAHUSI — OTO CBSA3UM MEXIY MEeIaroru4ecKuMu BO3JEUCTBUSAMU,
JEATEIIbHOCTHIO IIKOJIBHUKOB U MOJYYEHHBIMU pe3yJibTaTaMu, B3aUMOJCHCTBHE
WJTU OTHOIIECHUSI MEXKTY OTNPEICICHHBIMU 00heKTaMu, (haKTOpaMu, MPUUNHAMU U
YCJIOBUSIMM OOYUYEHHS B LI€JIOM WJIM Kakas-JuOO CTOpoHa y4yeOHOro mpoiiecca,
MPUHATAS JJI CHEHHUATBHOTO UCCIAEAOBAHUS. 37ECh TAaKXKe MPEIMET U OOBEKT
COBITAJIAIOT.

Tpetuii: 0OBEKT HCCIEIOBAHUS — KPYT SIBJICHHI, BKIIOYAEMBI B OpOUTY
HayyHoro mnoucka. IIpenmeTr wccienoBaHusi — CBOWCTBA M OTHOILIEHUS,
MOJICKAIINE U3YYCHUIO.

UeTBepThiii: 00BEKT UCCIICIOBAHUS — TOT UM MHOW aCTEKT MeIarornuecKon
JNEUCTBUTEILHOCTH, BOCIHPUHUMAEMBIM YEpe3 CHUCTEMY TEOPETHUECKUX U
MPAKTUYECKUX 3HAHUI; IPEIMET UCCIIEIOBAHUS — HOBOE B KOMIIOHEHTAX, CBA3SX,
CTPYKType OOBEKTa, YTO TPUBHOCHUTCS JIaHHBIM HCCIEIOBAHUEM. 37eCh
paccMaTtpuBaeTcs TOJIBKO 00BekT (3arBssuHckuid, 1982., Cennko, 2000.,
CkatkuH, 1986).
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B sTHX moaxonax HET NPUHIMIHAIBHOW Pa3HUIIBI MEXAY OOBEKTOM H
npeaMeroM. Yaie Bcero OHU COBIAIAIOT. DTO HAOIIOMAETCS U B COBPEMEHHBIX
MeJarorMYecKuX UCCiae0oBaHusX B JlaTBum.

B 21-m Beke, KOr/a MnosiBUJICS MOBBIIMIEHHBIN UHTEPEC K MEJAroruKe KaK K
HayKe, ONpeIessIolell pa3BUTHE OOILECTBA, OCHOBONOJAraloOUIUME KaTeropHH
MEJJarOTMYEeCKOTO HMCCIEIOBAaHMUS OKa3aJlUCh B IEHTPE BHUMAHUS YYEHBIX
neaaroroB. Heo6xoaumMocTs 00BEKTUBHOTO BbIIETCHHUS O0BEKTa M MpEAMETa B
MEJJarOTMIeCKOM HCCIICIOBAHUN TIOTPEOOBAIIO OOpPaTUTHCS K HCIIOJIB30BAHUIO
OOIIIEHAyYHOT0 TOJIX0/1a, K aHalIMu3y ATUX KaTteropuil. Takum oOIIeHay4YHBIM
MOAXOJOM SIBJISIETCS. THOCEOJIOTMYECKHI TOAXOJA — Teopusl mo3HaHus. B ero
OCHOBE TJIABHOE OTHOIIIEHHE YEJIOBEYECKOTO OBITHS: Marepus — co3HaHue. B
MEJarorMKe HSTO OTHOIICHHE KOHKPETU3HPYETCA B BHJIE OTHOLICHUS
«TeJlaroruyeckasl pealbHoOCTh (Ccpema) — CyOBeKT (yuuTenb-yuyeHUK)». B ero
OCHOBE OOBEKTUBHO-CYOBEKTHBHAS JCTCPMHUHAIIMS MEAArorMuecKuX SBJICHUN U
IPOLIECCOB. ACHEKTBl  JTaHHOTO OTHOILICHUS B3aUMOCBSI3aHbI u
B3aMMOO0OYcJIOBJIeHbl. Ha OCHOBE ATOTO OTHOIIEHUS MPEAMET UCCICAOBAHUS —
3TO CYOBEKTHMBHAsi COCTAaBJISIONIAs TE€AAaroru4eckoro MCCieJ0BaHus. ITO
pa3BUTHE JIMYHOCTU YYEHHMKA, BOCIUTAHUE YEJIIOBEKA, COBEPIICHCTBOBAHME
JEATEeIbHOCTH YUYWTENsl, U3MEHEHHE €ro MeAarorudeckoro CO3HaHWS U T.[I.
OcHoOBOMONAraroIMi TPUHLMI — IPUHLINN pa3BUTHs. Pa3BUTHE — KAUECTBEHHBIC
W3MEHEHUS, UMEIoIMe HEoOXOAUMBIH W HaNpaBJICHHBIM  XapakTep.
KayecTBeHHBI XapakTep HM3MEHEHHU — NPU3HAK pa3BUTUA. B oTHOLIEHHH
«MaTepus-CO3HAHME»  CO3HAHME  BBIMOJHSAET  pasiuyHble  (QYHKIUU:
PETYISATUBHYIO  (QYHKIMIO, (YHKIMIO OTpPaXEHUS, CO3HAHUE BBIPAKAECT
OTHOIIICHUE 4YeJioBeka K Mupy. Bce 3Tu dyHKIMM MOTyT CTaTh NPEIMETOM
neJaroruaeckoro uccienoBanus. OOBEKT UCCIENOBAHUS — OTO OOBEKTHUBHAS
COCTABJISIIOIIASl  OTHOIICHUSI  «IeJarormyeckass cpema —  CYOBEKT».
[lenarornueckas cpema — 3TO  B3aUMOCBS3b M B3aUMO3aBHUCHUMOCTD
CyOBEKTUBHOTO U OOBEKTHUBHOIO, JTUAJIEKTUKA ATOW B3aUMOCBSI3U OIpEENseT
O00OBEKTUBHO-CYOBEKTUBHYIO JCTEPMHUHALIMIO TMEAAaroru4ecKux SIBICHUU U
nporieccoB. He ciyuaiiHo B 3apyO0eKHON TUIaKTUKE MPUHATO MOHSITHE «CPEO -
OPUEHTUPOBAHHOTO 00y4YEHUs» - O0yUYEeHHE MOCPEACTBOM 0co00M oOyuarolen
Cpeabl KaK COBOKYITHOCTH CHUCTEMHBIX OOBEKTUBHBIX (HOPMUPYIONIUX BIMSHUN
npeaMETHOM, corranbHoi u uH(popmarmonnoi cpex (Greener, 2012, Milne,
2007,18). Cpemo - OpuUEHTHUPOBAHHBIA TOMXOM B OOYYECHHMH IMpEAroJaraet
aKTUBHOE (POPMUPOBAHUE YUUTEIIEM «00yUaroel cpebl», B KOTOPO BO3ZMOKHO
caM000yUYeHHE U CAMOPA3BUTHEC YUCHHKA.

B JlaTBuiickoil megaroruke HEOOXOJUMO AaKTyaJU3UpOBATH JIMYHOCTHO-
JEATEIIbHOCTHBIA TMOJXO0J KaK COJIEp’KATEIbHbIA aCleKT THOCEOJIOTHYECKOTO
noaxo/a. JIMYHOCTHO-AESATETbHOCTHBIN MOJIX0/I MPEANOIaracT U OpraHu3aIuio
MeIarorMUeCcKOi Cpeibl Yepe3 UCTOIb30BAHUE PA3IMUHBIX BUJIOB JEATEIIBHOCTH,
W aKTUBHOE yYacTHE CaMHUX YUYEHHMKOB B OpraHU3alldd CpeIbl IS CBOETO
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pa3BUTHA. DTO TAET BOZMOXKHOCTh YUEHUKY MIPOSIBUTH M TIOHATH CBOM MOTEHITHAI,
peanu3oBaTh CBOM BO3MOXHOCTH U CIIOCOOHOCTH. YUHWTEIh HAIOIHICT
o0pa3oBaTeIbHYIO CPELy JJIS Pa3BUTHS YUCHHUKA. DTO ITpeoOpa3oBaHre yuEOHBIX
nporpaMM ¥ IUIAHOB HAa TPHWHIMIIAX BAPUATUBHOCTA W abTEPHATHBHOCTH,
TyMaHWTapu3aius 00pa3oBaHMs, OpPHUEHTAIMS Ha IIHPOKOE HWCIOIb30BaAHUE
BBICOKMX TEXHOJOTUA W KOMMYHHUKAIIMA, oOoramieHue y4eOHBIX IUCIUILUIAH
CONMAJIbHO 3HAYMMBIMHU AaCTEKTaMU (SKOJOTUYECKUMH, BaJICOJIOTHUUSCKIMHM )
(Cehlovs, 2011., Cehlova, 2002).

AHanu3 coAepKaHHUA KaTETOpHid «OOBEKT» U «IPEeIMeT» TO3BOJIWIH
clenaTh BBIBOJ: OOBEKT — OTO TMeJarormueckas cpeia, OOBbEeKTHBHAS
neJjaroruieckasl peajbHOCTh, B KOTOPOH UCCIEIYIOTCS MPOIECChl 00pa30BaHuUsl,
BOCIIUTAHUS W pa3BUTHs yenoBeka. [IpeaMeT — 3To cofepikaHue 4eaoBedeCcKou
CyOBEKTUBHOCTH (MOTHUBAIIMM, 3HAHWM, YMEHHI, HHTEPECOB, OTHOIICHUIA,
KOMITETECHIIUM, TOJEPAHTHOCTU U T.1.). Crnernuduka mpeaMera NeJaroruku Kak
Hayku TpeOyeT 00s3aTelbHOTO BbIACICHUST OOBEKTa H MpeaMera B
MIeJIarOTMIECKOM HCCIICIOBAHUH.

MeTononornquKue OCHOBBI B3aUMOCBA3H 00bEKTA U npeamera
neJarorudeCckoro uccjieaoBaHnus
The methodological basis of the inter-relationship between the object and the
subject of pedagogical research

[IpoBeneHHBIN aHAMU3 COJIEPKAHUS KATETOPUN «OOBEKTa» U «IIPEIMETa
MEJarorMuecKoro MCCIEeIOBaHUsl MO3BOJSET CAENATh BBIBOJ, YTO CYLIECTBYET
OOBEKTHBHAsI CBSI3b MEXKJIY TNEJarorudyeckol cpemoi u cyobektom. B
MeJIarOrM4eCKOM MCCIIEIOBAHUM 3TA CBSI3h PEAIU3yeTCs BbIICIIEHUEM O0BEKTa U
npeameta. ClieoBaTeNbHO, MEXKIY OOBEKTOM M MPEAMETOM CYIIECTBYET
OOBEKTHBHAsI CBSI3b, KOTOpas JOJDKHA OBITh peaii30BaHa B IEJAaroru4eckom
uccienoBanud. OcoOEHHOCTh MEAAroruueckoro MCCIe0BaHUs 3aKJII0YaeTcs B
TOM, YTO BCE IIPOIIECCHI, SIBJICHUS Mbl H3y4yaeM B KOHTEKCTE OOBEKTUBHO
CYILIECTBYIOLLIEH B3aMMOCBSI3M: IeJarorudyeckas cpeia — CyObekT (yyuTenlb-
y4eHUK). BaxHO mMoHMMaTh, 4YTO B TMPOIECCE MCCICAOBAaHUS U3YyYaArOTCS
3aKOHOMEPHOCTH B3aMMOCBSI3U OOBEKTa U MPEIMETa, YTO U ONPENEIACT JOTUKY
MeJarOrMYeCcKOro UCClIeIoBaHus. B 3TOil CBSI3U LEHTPaIbHBIM JUAAKTHUYECKUM
OTHOILIEHHEM SIBJISIETCSl TpENoJaBaHUe — YydeHue. B HacTosimee BpeMs B
METOJ0JIOTUYECKOM IIJIaHE MCCIEAYIOTCS HE OTIEIbHBIE ACHEKThl OTHOLIECHUS
«TpernojilaBaHue-yueHUE», a UX CBsI3b, X B3auMmozeincTeue (Cenbko,2000). ITo
MIPEICTABIICHUE SIBIISIETCA KOHIENTYaJbHBIM MPU pa3pabOTKe MeaarorudecKkoro
UCCIIEIOBAHMUSI.

OOBEKTUBHO CYIICCTBYIOIIAs CBS3b «IENAroTUYECKasl Cpeaa-CyObeKT»
TpeOyeT MCIOIb30BAHUS aHTPOIOJIOTMYECKOTO MOAX0Aa KAaK COAEPKATEIbHOTO
acreKTa  THOCEOJIOTMYECKOrO0  MOJAXO0JAA. Tepmun  «memaroruueckas
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anTponosiorusi» mnosBuwics emé B 19-m Beke B yuenun K.JI. YmmHckoro.
AKkTyanu3anysi ¥  HOBOE OCMBICICHHE aAHTPOMOJOTHYECKOTO0  MOJIX0Ja
HabmoaeTcs B 21-M Beke — B IEHTPE HEHHOCTU. AHTPOIIOJIOTHYECKUN TTOIXO K
MEarorn4eckoMy HCCIEAOBAHUIO pPAacCMaTPHUBAETCS KaK T'HOCEOJIOTUYECKas,
TEOpeTUIECKasl U MPaKTHIECKasi OpPUEHTAIIMS €T0 Ha YEJIOBEKa KaK CBOIO TJIABHYIO
1eJIb U IEHHOCTh. JTO MUPOBO33PEHUYECKAsl yCTAaHOBKA COOTBETCTBYET MPEIMETY
NEearoruku — BOCIUTAHUIO 4YenoBeka. [lemaroruky yke AaBHO OOBHHSIOT B
0€31eTHOCTH, T.K. Ha JOJATUNA TEPUOJ TMOTEPsICS HE TOJIbKO peOEHOK, HO U
negaror. Kak riaBHyl0 mnpoOjieMy CTalM paccMaTpuBaTh I1€1aroruyecKuii
IpolLIecC, ero OpraHU3alfI0 U PealM3allfio, CIIOCOObl €ro KOHCTPYUPOBAHUS U
yrnpasieHus. YenoBek ke Kak MpeaMeT U Iejb MeIarorndyeckod CUCTEMBbI He
MOJIYYHJI IOJDKHOTO OCMBICTIEHUSI B TEOPETUUECKOM TeJarorukKe, a caMa CucTeMa
BcE OoJplie Tepsiaa uepThl 4YesloBeKocooOpazHOoCcTH. [loaToMy BhIIEIEHHUS
o0OBeKTa ¥ TpeaMeTa TeIaroruyeckoro MCCIEIOBaHus 00s3aTelIbHO U
paccMaTpuBaTh X HYXKHO BO B3aUMOCBSI3H, OHU 00YCIIaBIUBAIOT IPYT APYTY, UTO
¥ TIO3BOJISIET OIPENEIUTh JIOTUKY HCCIEIOBAHUS, €r0 YeIOBEKOTBOPYECKHIA
XapakTep.

JlommyctrM, MBI H3ydaeM MpoOJeMy METOIOJOTHYECKOTO XapakTepa WId
npobsiemy ynpasieHusi. Hapumep, tema «OOpa3oBaTenbHas cpefia Kak 00BEeKT
ynpasieHus». Kazanoce 0b1, «00pa3oBaTenbHyIO Cpeay» HYKHO pacCMaTpUBaTh
KaKk OOBEKT, «ympaBjieHHE OOpa30oBaTeNbHOW CpeAoil» Kak mpeamer. Tak u
MOCTYITUJT aBTOP TOTO uccienaoBanus. Ho 3To Ob110 ObI BO3MOXKHO, €CJIH ObI 3T
pabota OblIa 10 MEHEIDKMEHTY. XOTs, eciii Obl 3Ta paboTa paccMaTpuBajach B
KOHTEKCTE€ IKOHOMHYECKUX HAYyK, 3/1e€Ch ObLJI OBl BBIIEIEH TOJBKO OOBEKT WM
ToJIbKO mpeaMer. Cmbicn paboTbl OT 3TOro Obl He wu3MeHwics. Ho 3t1o
NeJIaroru4eckoe UCCiaeI0Banne, U mpooaeMy HYy)KHO pacCMaTpPUBATh B KOHTEKCTE
OCHOBHOM CBSI3U «Ilefiarornueckas cpena — cyonekm». [Ilpoucxoaur nu pazpurue
Y4Y€HUKa B YCJIOBHUSX Pa3IMYHOTO BHUAA YIPaBICHUs] 00pa30BaTEIbLHOU Cpeioi
WIA HET, WM OHO 3aMEJUICHHO. JTO U €CTh MPEAMET JaHHOTO HCCIIECTOBAHMUS.
WTak, OCHOBHOE OTHOIIIEHHE «IEAarornyeckas cpefa — CyObeKT» OmpeaesseT
O0COOCHHOCTH TEAArornyecKoro uccienoBaHus. B mpenMere menaroruky Kak
HAYKH — BOCIIUTAHNE YETIOBEKA — BHIPAKEHO JAHHOE OTHOIICHHE.

Hy>XHO OTMETHTB, UTO B MEIATOTHKE €CTh U UCCICAOBAHUS TEOPETUIECKOTO
XapakTepa, T/Ie OCHOBHBIM METOJIOM HCCIEAOBAHUS SIBISICTCS TEOPETHUYECCKUIN
aHanu3. B 3ToM ciydae wucciemoBaHue pas3padaThIBAETCS IO MPUHITUAIIAM
TEOPETUYECKOTO aHajn3a, BBIJCIACTCS TOJIBKO TMPEAMET WU OO0BEKT KakK B
OOIIECTBEHHBIX HayKax. JTO MpOoOJIeMbl UCTOPUH TTEATOTHKHU.

C OTKpBITHEM HOBBIX 3aKOHOMEPHOCTEW IHAJIEKTHKA CBS3M OOBEKTa H
npeaMera OyJneT KOHKPETH3MPOBAThCA, 00OramiathCsi, B CBA3M C ITUM OyIyT
OTKpPBIBATHCSI HOBBIE TPaHU HCCIEIOBAHUS TPOOIEeMbl “00BEKT W Tpeamer”
MeAarorndeckoro  mcciefoBanus. Llenmbs  WcciaemoBaHUS-3TO  CTpaTerus
WCCJICIOBAHMSI, TPEICTABIIAIONIAs B3aUMOCBSI3b 00bEKTa U TIpeIMETa.
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Memooonocuueckue 0cHo6bl NE0A202UYECK020 UCCICO0BAHUS
6 KOHmeKcme 06p(l306‘(1/—llﬁi 21-20 sexa

I'mnore3a — HAaydYHasi OCHOBA IEAArori4€CKoro uccjieaioBanns
Hypothesis - the scientific basis of pedagogical research

Oco0eHHOCTh MeIaroruueckoro UCCIeA0BaHUS 3aKIF0YAETCs B TOM, UTO €ro
3aa4ei  SABJIAETCA HE TOJIBKO JOCTHKEHHE OIPEIEIEHHOIO pPe3ysbpTara
(MOJIOKUTENBHOTO WM OTPULATEIBHOI0), HO U BBISBICHHE 3aKOHOMEPHOCTEN
CBSI3M OOBEKTa M TMpEAMETa, KOTOpble OTpakaloTcs B Tumote3e. B rumorese
IIPEACTABICHBl NPEANOJIOKEHUA, KOTOPBIE B XOAE OKCIIEpUMEHTa WIH
IOATBEPKIAAIOTCS WIH OIPOBEPTAIOTCS, YTO U ONPEIEISAET HAYYHYIO OCHOBY M
3HAYMMOCTh HCCIIEOBaHusA. B Hacrosmee BpeMs B IEJaroru4eckux
uccien0oBaHusX JIaTBUICKOro YHUBEpCUTETa TMIIOTE3Y 3aMEeHUIU BoripocoM. Ha
Halll B3IVIAJ, B BOIPOCE HEBO3MOJYKHO BBIPA3UTh HAYYHOE IIPEAIOJIONKEHUE, Y
Bonpoca apyrue ¢yHkuuu. Bompoc TpeOyer koHKpeTHOro oTBeTa. B BOmpoce
HEBO3MOXKHO TMPOCIEAUTh CBSA3M W 3aBUCUMOCTH OOBEKTa M IpeaMeTa,
HEBO3MOYKHO BBIABUTH 3aKOHOMEPHOCTH HCCIELYEMOTO SIBJIEHUSA, B PE3YyJIbTATE
TEpSETCS Hay4YHasi OCHOBA EAArOTUYECKOT0 ncciienoBanus. [loatomy runoresa —
HEOOXOAUMBIA CTPYKTYPHBIM KaTEropualbHbIi KOMIIOHEHT NEeJaroru4eckoro
uccieoBaHns. [ umnore3a, BCECTOPOHHE NPOBEPEHHAs M IOATBEPKIAEHHAA
IIPAKTUKOM, CTAHOBHUTCS Teopuei. HazHaueHWe NOKTOPCKUX HOHCCEpTALUN —
pa3BuTHe Tnenarorudyeckoil Teopuu. IlosTomy rumoresa — oOs3arenbHa B
TIeJIarorNYeckoM HCCIICIOBAHMN Kak ero HaydHas ocHoBa (Spona., Cehlova,

2000).

3akJIroueHue
Conclusion

1.  OOBEKTHBHOCTH BBIJICIICHUS KAaTErOPUAIIBHBIX CTPYKTYPHBIX KOMITIOHCHTOB
[IEJAarOrMYEeCKOro  MCCIEIOBAaHMS  OCHOBaHa  Ha  KCIIOJb30BaHHH
0OIIEHAyYHOTO THOCEOJIOTHYECKOTO MOAX0/a, B OCHOBE KOTOPOTO TJIABHOE
OTHOIIICHUE YEJTOBEYCCKOTO OBITHS «MaTEPHs —CO3ZHAHHEY.

2. B memaroruke OTHOIIIEHWE «MaTepHUs —CO3HAHHE» KOHKPETUZHPYETCS Ha
OTHOIIICHUE «IeJarorudeckas cpema — cyobekT». B mumakTtuke 5To
OTHOIIICHHUE «IPETOIaBaHNE — YUeHHEe». BCe OTHOIIEHNS paccMaTPUBAIOTCS
BO B3aMMHOM CBSI3H.

3. OOBEKTUBHOCTHh BBIICICHUS OOBCKTa M TIPeAMETa I1eIaroruvaecKoro
uccienoBanus 000CHOBaHA HAYYHBIM TOHUMAHUEM MPEIMETa Ie1aroT UK —
BOCITMTAaHHE YeJIOBEKa.

4. Cpa3p 00bEKTa W TpeIMeTa B HCCIENOBAaHWUM HeoOxonuma, OO OHa
OTIpEJIEISIET JIOTUKY TeJarOTHYECKOTO UCCIICIOBAHMUS.

5. Tumorteza sABIS€TCS HEOOXOAUMBIM KaTE€rOpUAIbHBIM  CTPYKTYPHBIM
KOMIIOHEHTOM II€JarOru4eCcKOro MCCJIEIOBaHHA, OHA OaET BO3MOXKHOCTH
BBEISIBUTh 3aKOHOMEPHOCTH TIEarOTMYECKOro Tpolecca W Pa3BUTHSA
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JUYHOCTH B HEM, YTO ONpPEENAeT HAay4HbI XapakTep IeIaroru4eckoro
uccienoBanus. ['mnoresa, BCECTOPOHHE NPOBEPEHHAA U MOATBEPKIEHHAS
IIPAKTUKOM, CTAHOBUTCS TEOPUEM.

Summary

The objectivity of the structural separation of the components of pedagogical
research: the object, the subject, purpose, hypothesis, methods - is underpinned by the
use of general scientific epistemological approach, which is based on the ,,mind-matter”
ratio. In pedagogy, this ratio manifests itself specifically in the relationship ,,educational
environment - subject” (teacher- student). The interconnection of the object and the
subject is necessary because it determines the logic of pedagogical research. The
hypothesis is a compulsory structural component of pedagogical research because it
determines the nature of scientific research. With the discovery of new regularities, the
dialectic relationship of the object and the subject will be elaborated and enriched; in
this regard, there will be opened new facets of the hypothesis, thus deepening the
scientific foundations of pedagogical research and developing pedagogical theory.
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SKOLENU AR DZIRDES UN GARIGAS ATTISTIBAS
TRAUCEJUMIEM DZIRDES UZTVERES UN VALODAS
ATTISTISANA MUZIKAS STUNDAS

Pupils with Hearing and Mental Disabilities Hearing Perception and
Language Development in Music Lessons

Liga Grapéna

Rézeknes Tehnologiju akadémija

Abstract. The aim is to explore the musical lessons possibilities hearing perception and
language development of primary school pupils with hearing and mental disabilities.

Music students with hearing and mental disabilities serve as aesthetic education and
intelligence fault correction tool. This is achieved with the sound of artistic images, leading to
emotional disturbances, developing imagination, bringing artistic taste, causing children's
activity, stimulating the movement.

Keywords: hearing and mental disabilities, intelligence fault correction tool, sound of artistic
images.

levads
Introduction

Skoléni un pieaugusie ar dzirdes un garigas attistibas trauc€jumiem ir dala
no musu sabiedribas.

Skoléniem ar dzirdes un garigas attistibas trauc€jumiem, kuriem ir dal&ji vai
pilnigi dzirdes traucgjumi, nepiecieSama speciala maciSana: specialas un
surdopedagogijas sinergija, kad mérkis ir pétit un analiz&t skolénu ar dzirdes un
garigas attistibas trauc€jumiem attistibas problémas, ka ari rast iesp€jas to
korekcijai ar rehabilitacijas un socialas adaptacijas palidzibu.

Skolenu ar dzirdes un garigas attistibas trauc€jumiem dzirdes uztveres un
valodas attistiSanas un vardu krajuma pilnveidoSanas loma sakumskolas perioda
ir loti nozimiga. Dzirdes attistiSanas uzdevums viscieSakaja veida saistits ar
valodas attistiSanu. Valoda ir nozimiga cilvéku savstarpg€jas attiecibas. Ir vardi,
bez kuriem buitu griti izteikt savas domas, skoléniem ar dzirdes un garigas
attistibas trauc€jumiem Sos vardus nepiecieSams speciali iemacit, lai vini spetu
izprast savas un citu cilvéku jutas, lai prastu izteikties par tam (Korolevska &
Pfafenrodta, 2010, 8).

Petijuma metodes: zinatniskas literatiiras analize un vecaku aptauja.
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Dzirdes uztveres un valodas attistibas ipatnibas un to korekcijas iespéjas

skoléniem ar dzirdes un garigas attistibas traucéjumiem miizikas stundas

Auditory perception and language development correction opportunities for
students with hearing and mental disabilities in music lesonns

Viena no sarezgitakajam maciSanas un macisanas sastavdalam ir skolénu ar
dzirdes un garigas attistibas trauc€jumiem dzirdes uztveres un valodas veidoSana
un attistiSana. Macibu procesa uzmaniba akcent€jama uz tadiem darba veidiem,
kas attista runas aktivitati, iepazistina ar vardu nozimi un bagatina valodas
krajumu. Daudzi pedagogi, tadi ka L.M.Bikova (bsikoBa, 1989), A.G.Zikejevs
(3ukees, 2000), N.D. Smatko (IlImartko, 2003), L.F.Spirova (Crimposa, 1980),
E.Z.Jahnina (Sxuuna, 2003), aprakstijusi kliniskos, psihologiskos un
pedagogiskos p&tijumus par macibu procesa organizaciju skoléniem ar dzirdes un
garigas attistibas traucg€jumiem. LatvieSu valoda specialas literatiiras, kuras
mérkis ir pétit un analiz€t surdopedagogijas un skolénu ar garigas attistibas
trauc€jumiem attistibas problémas jautajumus ka vienotu kompleksu, ir loti maz.
Savos pétijumos tam pieversusies S.Liepina (2008), R.Vigante (2009),
I.Freimanis (2007).

Krievija ir izveidots Zinatnu Akadémijas Maskavas Korekcijas Pedagogijas
institlts, kura darbojas trispadsmit laboratorijas, kas p&ta korekcijas pedagogijas
un specialas psihologijas jautajumus. Daudzas Korekcijas Pedagogijas institlita
petnieku (beikoBa, 1989; 3ukees, 2000; IlImaTtko; 2003, Crupona, 1980 u.c.)
atzinas izmantojamas darba ar skoléniem ar dzirdes un garigas attistibas
traucjumiem. Latvija nav neviena zinatniski pétnieciska institiicija, kas
nodarbotos ar skolénu ar dzirdes un garigas attistibas apmacibas procesa
pétniecibu un pedagogisko materialu izstradi, tadél skolénu ar dzirdes un garigas
attistibas trauc€jumiem macisana un macisanas sakumskola ir atkariga no katra
pedagoga pieredzes, iniciativas un izdomas.

Viens no galvenajiem skolénu ar dzirdes un garigas attistibas trauc€jumiem
audzinaSanas un macisanas uzdevumiem ir valodas attistiba, runas ka saskarsmes
lidzekla veidoSana. Sakumskola skoléns So saskarsmes lidzekli var apgiit tikai tad,
jaregulari un merktiecigi strada gan skolas darbinieki, gan vecaki un skoléna visi
gimenes locekli.

Valoda ir dabiska, sabiedriba visparpienemta komunikacijas sisteéma. Tomér,
ir cilvéki, kuriem ir ierobezotas iesp€jas savstarp€jas sazinas procesa lietot
mutvardu runu. Pie §is grupas pieder ar personas ar dzirdes un garigas attistibas
trauc€jumiem. Vini informacijas apmainu isteno ar citas vizualas valodas,
nedzirdigo zZimju valodas elementu palidzibu. Starptautisku petijumu rezultati
liecina, ka nedzirdigo zimju valoda ir Tpasa sazinas sist€ma, kurai raksturiga
nacionala piederiba, dialekti, TpaSa leksika un gramatiska uzbiive. Bez ieprieks
pieminéta ta ir arT nozimiga nedzirdigo kultiiras sastavdala (Jansevska, 2007).
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Skolenu ar dzirdes un garigas attistibas traucejumiem dzirdes
uztveres un valodas attistiSana miizikas stundas

Jaatzime, ka arT tad, ja skoléni ar dzirdes un garigas attistibas traucjumiem
pat agrina vecuma tiek apgadati ar piemérotu individualo dzirdes protezesanas
aparatiiru un tiek iesaistiti mérktiecigas un komplicétas valodas veidoSanas un
korekcijas nodarbibas, minétais process saistits ar veselu problému virkni:

e skoléni ar dzirdes un garigas attistibas trauc€jumiem mutvardu runu

nedzird, tatad nesp¢j to atdarinat un kontrolgt;

e valodas veidoSanas un korekcijas process ir apgriitinoss un garlaikojoss;

e mutvardu runas vingrinajumiem triikst likumsakarigas saiknes ar

apkart€jo vidi un notiekoso taja (ILImatko & I[lensimckast, 2003).

Skoléniem ar dzirdes un kompleksajiem attistitibas trauc€jumiem psihiska
attistiba noris daudz leénak neka vienaudziem, kuriem ir tikai dzirdes traucejumi.
Verojama lenaka attistiba izzinas procesos, radoSas darbibas sferas attistiba,
valodas attisttba. Daudziem skoléniem noverojami uzvedibas trauc€jumi,
leveérojami apgritinats rehabilitacijas - korekcijas darbs (Ttubele, 2004, 63).

Skoléniem ar dzirdes un kompleksajiem attistitibas trauc€jumiem, salidzinot
ar skoléniem ar dzirdes trauc€umiem bez papildus trauc€uma, ir atSkiriga
uzskatami - darbiga domasana, t€laina atmina. Nozimigi atSkiras uzskatami -
telaina domasSana. Nepietickama intelektuala Itmena attistiba atspogulojas
matematisko iemanu veidoSanas procesos: sakumskolas macibu procesa iesp&ju
robezas apgiistot pasus pamatus - saskaitiSana un atnemSana pirma desmita
apjoma. Noverojama kavéta radosas darbibas sferas attistiba, tikai daléja speja
atdarinat pieauguso darbibas radoSajos procesos (beptbinb & Po3anosa, 1993, 3)

Sarezgits ir skolénu ar dzirdes un kompleksajiem attistibas trauc&jumiem
valodas attistibas veidoSanas process. Vardu krajums ir loti niecigs, tie saistiti ar
izmantojamiem priekSmetiem. Vardu krajuma nav darbibas vardu, tad€] nav
ieteicams noradijumos izmantot sarezgitas frazes un teikumus. Verbala valoda
skoléni ar dzirdes un kompleksajiem attistibas trauc€jumiem parsvara izmanto
skanas vai zilbju savienojumus, papildinot ar Zestiem vai noradot uz konkrétiem
prickSmetiem. Parasti skoléni neizrada interesi par savstarp&ju verbalu
saskarsmes veidoSanu, gadijumos, kad iniciativu izrada pieaugusais, skoléni
censSas izvairities no ilgakiem verbaliem kontaktiem. Skoléniem ar dzirdes un
kompleksajiem attistibas trauc€jumiem griitibas sagada rakstu valodas apguve.
Vardi, kas uzrakstiti uz paskaidrojoSiem plakatiniem pie priekSmeta vai attéla,
netiek uzskatiti ka kopums, kas viens otru papildina, bet ka atseviskas detalas.
Noveérojams loti zems atminas Iimenis, kas liedz apgiit vardus pat péc
daudzkartéjas konkréta varda atkartosanas (bepteinb & Pozanona, 1993, 3).

Psihiskaja attisttba skolénu ar dzirdes un kompleksajiem attistibas
traucgjumiem raksturigas ieverojamas individualas atSkiribas, kuras nosaka
intelektualas, emocionalas, dzirdes un valodas novirzes no normas.
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Lai skoléns ar dzirdes un garigas attistibas trauc€jumiem kaut dal&ji varetu
izmantot runu ka saskarsmes un izzinas lidzekli, vinam ir:

jaiemacas ar dzirdi uztvert un analizet apkartejas skanas un runu, un vina
atmina ir jauzkrajas dazadu skanu un vardu paraugiem,;

jaapgist dzimtas valodas sistéma - vardu nozime (vardu krajums),
likumsakaribas vardu saistiSanai teikuma (gramatika);

jaiemacas izrunat dazadas valodas skanas un savienot tas vardos un
teikumos;

jaiemacas izmantot runu saskarsmé dazadas komunikativas situacijas
(Korolevska & Pfafenrodta 2010).

Jaatceras, ka skolénam ar dzirdes un garigas attistibas trauc€jumiem
nepiecieSams attistit arT citas iemanas, kas Siem skoléniem parasti attistas ar
traucgjumiem. Jaattista:

priekSstati par apkartgjo pasauli;

domasana;

atminas;

uzmaniba;

kustibu aktivitate (liela un smalka motorika);

emocionalas un gribas 1paSibas — prasme kontrolét savas emocijas,

velesanas, spej pabeigt iesakto darbu u.c. (Korolevska & Pfafenrodta
2010).

Skolénam visas §1s iemanas attistas paral€li, savstarp€ji saistiti, un tas notiek
visas dienas garuma, kontakt€joties ar apkartgjiem cilvékiem. Macibu procesa
nedrikst aizmirst, ka oralas un totalas komunikacijas macibu metozu merkis ir
skoléna ar dzirdes un garigas attistibas traucgjumiem verbalas un rakstiskas
valodas veidoSana. Skolénu ar dzirdes un garigas attistibas trauc€jumiem dzirdes
uztveri un valodas attistibu muzikas stundas sekmé redzes uz dzirdes uztvere,
kopgjosa zimju valoda, attéli. Sis darba metodes viena otru papildina un
lietojamas savstarp€ja mijiedarbiba.

Programma dzirdes uztveres un valodas attistiSanai miizikas stundas

skoléniem ar dzirdes un garigas attistibas traucéjumiem

Curriculum of the auditory perceptual and language development in music

lessons for students with hearing and mental disabilities

Programma orientéta uz skolénu domasanas, valodas, kustibu un socialas

uzvedibas izpausmju korekciju un kompensaciju, nemot véra katra skoléna
individualas personibas attistibas Tpatnibas.
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Skolenu ar dzirdes un garigas attistibas traucejumiem dzirdes
uztveres un valodas attistiSana miizikas stundas

Miizikas macibu priekSmeta uzdevumi darba ar skoléniem ar dzirdes un
garigas attistibas trauc€jumiem ir:

e veikt domaSanas, valodas, kustibu un socialas uzvedibas traucgjumu

korekciju un kompensaciju;

e sekmét izglitojamo vispargjas un emocionalas veselibas saglabasanu un

nostiprinasanu;

e veicinat izglitojamo justies nepiespiesti, drosi un rast prieku saskare ar

miuiziku un muzikas instrumentiem,;

e raisit prasmi klausities, attistit domasanu, uzlabot kustibu koordinaciju;

e stimulét komunikacijas prasmes un pasvertejumu;

e attistit muzikalo gaumi.

Programma orientéta uz skolénu domasanas, valodas, kustibu un socialas
uzvedibas izpausmju korekciju un kompensaciju, nemot véra katra skoléna
individualas personibas attistibas 1patnibas. Macibu priekSmets miizika
1zglitojamajiem ar garigas attistibas un dzirdes trauc€jumiem stimul€ i1zzinas
darbibas, uzlabo koordinaciju, nodroSina emocionalo un funkcionalo labsajiitu.
Korekcijas un attistoSais darbs balstits uz miuzikas, kustibu un verbalas runas
mijiedarbibu. Skoléni uztver muziku un valodu ar individualo dzirdes aparatu, no
indukcijas cilpas vai cita veida bezvadu aparatiiras.

Miizikas nodarbibu satura ieklauj uzdevumus, kas:

e veido mizikas uztveri skoléniem ar dzirdes un garigas attistibas

trauc€jumiem,

e sekmé ritma izjutu, muzikalas dzirdes un dziesmu deklam&Sanas
kvalitates attistiSanos,
legiist nepiecieSamo pieredzi elementaru muzikas instrumentu spélesana,
sekmg ritma un tempa izjiitas veidoSanos,
attista kustibas miizikas pavadijuma, lidzsvara un koordinacijas sp&jas,
veicina izrunas iemanu automatizeéSanu (izmantojot fonétisko ritmiku),
stabilizé emocijas,
lauj izjust prieku par savu darbu stunda.

Svarigs nosacijums miizikas macibu procesa skoléniem ar dzirdes un garigas
attistibas trauc€jumiem ir skolotaja meérktieciga korekcijas un kompensacijas
darbiba un palidziba. Izvéloties metodiskos panémienus un darba organizacijas
formas miuzikas stundam skoléniem ar dzirdes un garigas attistibas traucgjumiem,
vera tiek nemti vairaki aspekti.

= Mizikas uztvere

Miizikas uztveres macisana notiek divas formas: ka patstaviga darbiba un ka
citu darbibu sastavdala — muzikali ritmiskas kustibas, elementaru miizikas
instrumentu spéle, dziesmu deklamé&S$ana miizikas pavadijuma.

Miizikas uztveres maciba ka patstavigs darbibas veids ietver sensoras bazes
veidoSanu miizikas uztverei (muzikalo skanu un to dazado salikumu
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pamatipaSibu — augstuma, skaluma, ilguma, tembra atSkirSanas, paziSanas
macisana), attista klausiSanas kultiiras prasmes (uzmanigu muzikalo skandarbu
vai to fragmentu klausiSanos, miizikas elementaru analizi — rakstura noteikSanu,
miizikas izteiksmes lidzeklu saklausiSanu un atSkirSanu péc vairakkartgjas
skandarba vai ta fragmenta noklausiSanas, izjutu izteikSana par dzirdeto). Miizikas
uztveres attistiSana ka citu darbibu sastavdala ietver orientaciju telpa, kustibu
koordinaciju, miizikas ritma un tempa uztveri, emocijas, dziesmas, rotalas un
dejas. lepazistas ar miizikas instrumentu skan&umu orkestrT.

Nodarbibas izmantojamajam mizikas materialam jabiit makslinieciskam,
atbilstoSam skolénu vecumam un interesém, mizikas uztveres iespéjam
attiecigaja apmacibas perioda, jaatbilst pedagogiskajiem izglitoSanas un
audzinaSanas principiem.

Skoleni sakuma dzirdeto skandarbu vai ta fragmentu atpazist ar redzi, tad
redzi un dzirdi, péc tam tikai ar dzirdi (skoléni pret skanas avotu nostajas ar
muguru). Darba procesa skoleni uztver skolotaja speleto vai ierakstito miiziku.

= Ritms un ritma instrumenti

Macibas tiek virzitas uz skolénu ar dzirdes un garigas attistibas trauc€jumiem
skanu augstuma, ritmisko, dinamisko, tembralo un emocionalo miizikas uztveres
attistibu. Nodarbibas skoleni apgiist elementaras iemanas vienkarSu muzikas
instrumentu spélésana (metalofons, tamburins, ksilofons, bungas, trissttris u.c.),
macas spélét skandarba vai dziesmas ritmisku pavadijumu.

* Orientacija telpa un kustibu koordinacija

Svariga nozime ir orientacijai telpa un kustibu koordinacijai mizikas
pavadijuma. Nodarbibu laika skoléniem veidojas meérktieciga kustibu
koordinacija un pareiza staja. Vini macas pareizi, izteiksmigi un ritmiski miizikas
pavadijuma izpildit pamatkustibas (ieSana, skrieSana, pal€cieni, plaukskinasana),
deju un vingrosanas elementus, vienkarSas tautu un miisdienu deju kompozicijas.
Skoléni macas atdarinat dzivnieku kustibas, apgiist muzikalo pasaku varonu
raksturus, piedalas kustibu rotalas ar muziku.

= Dziesmas, rotalas un dejas

Nodarbibu laika skoléni iesaistas rotalsp€l€s, piedalas kustibu rotalas ar
muzikalo pavadijumu, nosaka atru un lénu miuzikas tempu, klausas dazada
rakstura melodijas, vingrinas balss diapazona paplasinasana, macas atsevisku
dziesmu un to fragmentu izpildiSanu, vingrinas dziesmas un atbilstoSa attéla
sakaribu veidoSana, raksturo skandarbu ar piktogrammam, attéliem, klausas
muzikalas pasakas, imité pasaku t€lus. Rezultata skoléni pilnveido dzirdes
atminu, miizikas ritma un tempa uztveri, prasmi rotalaties un labprat iesaistas
instrumentalas izpausmes.

= Jzteiksmigas runas veidoSana un izrunas iemanu automatizéSana

Liela veriba tiek pieversta valodas uztverei ar dzirdi redzi un dzirdi,
pliistosas, izteiksmigas, pietiekoSi dabigas izrunas nostiprinasanai visa skolénu ar
dzirdes un garigas attistibas trauc€jumiem verbalas valodas maciSanas sistema.
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Katra miizikas nodarbiba ieklauti speciali foné&tiskas ritmikas vingrinajumi
skolénu izrunas iemanu automatizésanai. So vingrinajumu izpildes laika skoleni
nostajas apli, labi redzot skolotaju. Skoléni s€z, stav vai virzas pa apli, vairakkart
atkartojot runas materialu, pavadot to ar kustibam, kuras atbilst runas skalumam,
tempam, ilgumam, dotajiem valodas elementiem (vardiem, vardu savienojumiem,
frazém, skanam un to savienojumiem, zilbju savienojumiem un intonacijas
elementiem). Tiek izmantotas kermena, galvas, roku, kaju kustibas (noliekSanas,
kermena pagriezieni, dazadas roku kustibas, plaukstu lokveida kustibas,
plaukskinasana, dazada veidu ieSana un soloSana, pal€cieni u.c.), ka ar1 dabigas
kustibas, kuras kombingjas ar valodas izrunas struktliram. Darba procesa ar
noteiktiem valodas elementiem pareizas izrunas stimulacijai skolotajs izmanto
dazadas runas struktiirai atbilstoSas kustibas. Nodarbibas valodas materialu
skoléni izruna skolotaja vadiba gan atdarinot, gan patstavigi ar atbilstosam
kustibam. Darba nobeiguma doto valodas materialu skoléni izruna bez kustibam.
Dzirdes wuztveres attistiSanai un ritmiski intonativo valodas struktiiras
pamatelementu izpildiSanai (pauzes, temps, skalums, ritmiska un melodiska
valodas struktiira) miizikas nodarbibas tiek model&tas noteiktu struktiiru kustibas,
runas vingrinajumi ar muziku.

Valodas materials ietver vardus, vardu savienojumus, frazes, ka art zilbes,
zilbju savienojumus, skanas. Nodarbibas izmantojami skaitampanti. Valodas
materiala atlase galvenokart notiek péc sazinas nepiecieSamibas principa, tam
jablit zinamam péc satura un gramatiskajam formam, jaatbilst nodarbibas
fonétiskajiem uzdevumiem un visu klases skolénu izrunas iesp&jam.

Skanu izrunas automatizéSanas darbs tiek planots sadarbiba ar individuala
darba un klases skolotaju atbilstosi skolénu skanu izrunas atspogulojumam
parbaudes kartés un programmas (nemot véra katra skoléna individualas
ipatnibas). Izrunas darbs tiek veikts dazadas pedagogiskas darbibas formas:
individualajas nodarbibas skoléni apgiist sakotngjas izrunas prasmes, to
nostiprinasana noris gan individualajas nodarbibas, gan miizikas nodarbibas, gan
visparizglitojoSo priekSmetu stundas un arpusklases darba.

e Macibu lidzekli

Programma tiek piedavats tikai specifiskais valodas materials. Nodarbibas
izmantojams konkréta macibu gada pargjo macibu priekSmetu stundas apgiitais
valodas materials. Valodas attistiba mizikas nodarbibas noris tapat ka citas
macibu priekSmetu stundas.

e Darba organizacija

Miuzikas nodarbibu kabinetam jabiit nodroSinatam ar spoguliem,
horeografijas stangam, klavierém, miizikas atskanotaju, videomagnetafonu,
didaktisko materialu (skolénu miizikas instrumentiem, lentam, bumbam, apliem
u.c.).

Miizikas nodarbibu laiks tiek planots vispareja skolas nodarbibu saraksta,
nemot v&ra nodarbibu planosanas metodiskas rekomendacijas par stundu
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vienlidzigu sadalijumu ned€las garuma (neplanot divas stundas péc kartas). Ir
atlauts vienlaicigi ar §im nodarbibam organizét individualas nodarbibas dzirdes
uztveres atfistiSanai un izrunas veido$anai. ST mérka istenoSanai ieteicams
skolénus nemt no miizikas stundam péc rotacijas principa.

Miizikas nodarbibas vada skolotajs — specialas izglitibas skolotajs -
surdopedagogs, prieksroka tiek dota pedagogam ar muzikalo izglitibu.

Pétijuma rezultati
Research results

Lai noskaidrotu skolénu vecaku attiecksmi par miizikas apmacibas procesu
skola, vecakiem tika piedavatas anketas. Tika apkopotas 8 vecaku anketas.
Anketu izvert€jums atainots 1. attela.

RESPONDENTUSKAITS
O = K W &= M & o

Balss

uztverdana S Balss
un P!;ﬁjﬁ:a augstuma
reproducésa maodulacija
na

Skanu riku

un mazikas

instrurmnentu
spéle

Ritriska Otré?m;ucr']]a Rotala, deja
pavadiuma kugt\‘hu 5 elementi

spéle undeja

Skanas Miazikas |Skanas/miz

Kermena
uztv ere uztv ere kas analize

Ritrma izjdta paraldizana

koordingcija

L] 4 4 3 4 5 2 7 5 g 5 2 4
daldji 2 4 4 4 2 5 1 3 1] 2 5 3
=ng 1 0 1 1] 0 1 0 i] 1] 1] 1 0

1. att. Anketas vecakiem rezultatu apkopojums
Figure 1. The results of a questionnaire to parents

Analizgjot iegiitos rezultatus, redzams, ka vecaku viedoklis par dzirdes
uztveres un valodas attistiSanu miizikas stundas ir pozitivs. Visi anketétie vecaki
uzskata, ka miuzikas stundu laika skoleni apguvusi kermena parvaldiSanas
prasmes; pieci respondenti atzimé, ka bérni uzlabojusi prasmi orient&ties telpa un
kustibu koordinaciju, divos gadijumos vecaki atzist, ka skoléni So prasmi
apguvusi dalgji; sesi respondenti atzZimé, ka b&rni uzlabojusi prasmes skanu riku
un mizikas instrumentu spélé un balss uztverSana un reproducéSana, divos
gadijumos skoléni §1s prasmes apguvusi dalgji; pieci respondenti atzimé€, ka bérni
uzlabojusi skanu uztveres prasmi, divos gadijumos skoléni So prasmi apguvusi
dalgji, bet viena gadijuma skoléns $o prasmi nav apguvis; pieci respondenti
atzimé, ka vinu berni uzlabojusi prasmes — rotala, dejas elementi un deja, balss
augstuma modulacija, tris vecaki atzist, ka bérni to apguvusi dalgji; Cetros
gadijumos skoléni uzlabojuSi prasmes miizikas uztveré un ritma izjiita, tris
respondenti atzimé, ka b&rni uzlabojusi prasmes skanas un miizikas analizg, divos
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gadijumos skoléni uzlaboju$i prasmes ritmiska pavadijuma spélé un plistosa
1zruna.

Secinajumi
Conclusions

1. Skoléniem ar dzirdes un garigas attistibas trauc€jumiem ir nepiecieSama
speciala maciSanas metodika. Ar §1s metodikas izzinaSanu un pilnveidoSanu
nodarbojas specialas pedagogijas un surdopedagogijas specialisti.

2. Viens no galvenajiem skolénu ar dzirdes un garigas attistibas trauc€jumiem
audzinaSanas un maciSanas uzdevumiem ir valodas attistiba, runas ka
saskarsmes Iidzekla veidoSana. Ta izpildei arT muzikas stundas.

3. Skolénu ar dzirdes un garigas attistibas trauc€jumiem dzirdes uztveres un
valodas attistibu miizikas stundas noris, ja apmacibas procesa tiek pielietota
autores izstradata apmacibas programma:

* nodroSinata mizikas uztvere,
attistita ritma izjlta un ritma instrumentu spéle,
« tiek apgitas dziesmas, rotalas un dejas.

4. Sakumskola skoléns ar dzirdes un garigas attistibas trauc€umiem So
saskarsmes lidzekli var apgiit tikai tad, ja regulari un mérktiecigi strada gan
skolas darbinieki, gan vecaki un skoléna visi gimenes locekli.

5. Kopgjosa zimju valoda kalpo ka paliglidzeklis valodas attistiSanai skolénam
ar dzirdes un garigas attistibas trauc€jumiem. Ta izmantojama ka varda vai
jédziena nozimes izpratnes papildinajums.

6. Valodas veidoSanas efektivitate skoléniem ar dzirdes un garigas attistibas
trauc€jumiem atkariga no skoléna aktivitates darba, vina psihiskas attistibas,
no darba regularitates.

7. Mizikas macibu procesa svarigi ieverot starppriekSmetu saikni. Svarigi, lai
apgustamais valodas materials un ta gramatiskas struktiiras dominé visos
skolénam apgiistamajos macibu priekSmetos.

8. Mizikas stundas veicina valodas krajuma bagatinaSanu, sekmé redzes un
dzirdes mijiedarbibu, ja tiek izmantotas dazadas metodes un ir nodroSinats
objektivs skolénu macibu sasniegumu vertejums.

Summary

One of the aim of teaching students with hearing and mental disabilities education
and teaching tasks are language development, speech as a contact in the building, which
also serve the music lessons.

Students with hearing and mental development disorders hearing cognitive and
language development lessons of music is where the training process is applied to the
training program developed by:
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« ensured music perception,

» developed sense of rhythm and rhythm game, instrument playing,

e are songs, games and dancing.

At primary school pupil with hearing and mental development disorder can learn
only if regular and purposeful work both school staff and parents and all of the
members of the family.

Copy sign language as an aid to language development serves students with
hearing and mental development disorders. It can be used as a supplement to the concept
of understanding or interest.

Language building efficiency students with hearing and mental development
disorders depend on student activities at work, his mental development, from the
learning regularity.

In the language study process is important of learning grammatical structure
material its in all subjects.

Music hours contributes to the enrichment, contributes to the visual and auditory
interaction, if you are using different methods and provides an objective evaluation of
the learning achievements of students.
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LATGALES IEDZIVOTAJU APMIERINATIBA AR
GIMENES ATTIECIBAM LAIMES IZJUTAS
KONTEKSTA

The Satisfaction with Family Relations of Latgale Inhabitants’ in Context of
Feeling of Happiness

Eriks Kalvans
Rézeknes Tehnologiju akadémija, Latvija

Abstract. The aim of this scientific research article is to describe the satisfaction with family
relations of Latgale inhabitants’, as well as illustrate how this factor affects their feeling of
happiness.

Family relations as one of the most important factors influencing happiness are highlighted in
many studies of positive psychology. Because of this author of this article chose to investigate
this theoretical knowledge in Latgale region. The theoretical interpretation of the happiness
phenomenon is based on the findings of positive psychology, according to which happiness is
defined as a life satisfaction and positive evaluation of his life and positive emotions over
negative emotions.

The author developed methodology , Family, Job, State” and , Oxford happiness
questionnaire ” adapted by the author to Latvian culture and socio-demographic survey, were
used in the research paper.

It was found out that Latgale inhabitants are satisfied with their family relationships. However,
the happy inhabitants of Latgale are characterized by greater correspondence between the
ideal requirements of the social relationships in the family and family’s emotional background
and satisfaction with the actual quality of these factors, than the unhappy inhabitants of Latgale
region.

Keywords: feeling of happiness, social relationships within the family, emotional background
in the family, satisfaction with family relationships.

levads
Introduction

Raksta problematika izvéléta, pamatojoties uz pozitivas psihologijas
pétnieku atzinam par gimenes attiecibu lomu laimes izjiitas un psihologiskas
labklajibas nodroSinasana.

Vidgji lauliba sastavosie individi ir laimigaki neka vientulie, to apstiprina
gan atseviski miisdienu pétijumi (Diener, Such, Lucas, 2011), gan Eirobarometra
veiktas izpetes reprezentativas liela apjoma izlas€s, kuras ietverti tukstoSiem
respondentu. 2014. gada Eirobarometra izp&te un A.Vuda un Iidzautoru
labklajibas pétijumu veikta meta analize atklaj, ka apmierinatibu ar dzivi, kas
saistas ar laimes izjutu, ietekme virkne apstaklu. Apmierinatiba vidgji augstaka ir
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precétajiem, nevis partnerattiecibas (civillauliba) sastavosajiem (Wood et al.,
2009; Eurobarometer, 2014).

Lauliba ka pozitivu emociju avots izpauzas attiecibu pirmaja posma,
saglabajot nozimigumu ar1 turpmak, sakotn&jo emociju intensitati aizvietojot ar
prieka emocijam, kas kauzali atkariga gan no komunikacijas biezuma lauliba, gan
no ta, cik subjektivi interesanta individiem ta ir. Lidzigi ka draudzibas attiecibas
arl milestiba saistas ar individa kognitivajiem procesiem, pozitivi ietekméjot
paSveért§jumu, ko var skaidrot ar partnera idealizaciju un identific€Sanos ar
partneri, izjitot ka dalu no sevis, rezultata paaugstinot personisko laimes izjiitu
(Ingelhart, 2002; Brown, 2004).

M.Pinkarta un S.S€rensenas 286 pétijumu meta analize neuzrada krasas
atSkiribas atkariba no dzimuma; abu dzimumu parstavjiem kopuma novéro
augstaku laimes izjiitu saistiba ar gimeni neka draudzibas konteksta, ipasi vecaka
gadagajuma individiem (Pinquart, Sorensen, 2001).

Par laulibas, partnerattiecibu un milestibas galveno priekSrocibu laimes
konteksta tiek uzskatita socialo attiecibu esamiba, kas butiski pozitivi korele ar
emocionaliem, bet ciesak — ar fiziologiskiem raditajiem (Uchino et al., 1996).

Nemot vera minétos faktus §1 petijuma merkis ir izpétit Latgales iedzivotaju
apmierinatibu ar gimenes attiecibam un tas ietekmi uz vinu laimes izjiitu.

Pétijuma teorétiskie aspekti
Theoretical aspects

Gimenes attiecibu teorétiskais trakt€jums veiktaja petijuma balstas uz tadu
autoru ka T.Andrejevas (2005), E.Eidemillera, V.Justickisa (2009), V.Satiras
(2006), A.Karpovas (2006), C.M.Lee (2010), C.J.Totenhagen (2012)
zinatniskajam atzinam. Savukart laimes izjiitas fenomena un to determingjoSo
faktoru problematika ir izraisijusi plasu pozitivas psihologijas teorétiku interesi
un giist atspogulojumu daudzos pétijumos (Galati & Sotgiu, 2004; Argyle, 2003;
Kahneman, Diener, Schwartz, 2003; Lyubomirsky & Sheldon, 2005; Diener,
Qishi, Lucas, 2003; Snyder & Lopez, 2009 u.c.). Saja pétijuma lielu aktualitati
iegiist petnieku F.Endrjiisa un S.Vaitija atzinas, saskana ar kuram apmierinatiba
ar dzivi un laimes izjiita atspogulo cilveéka personiskas dzives novertgjumu.
Cilveks ir apmierinats tad, kad nav biitiskas diferences starp esoSo lietu kartibu
dzive un priekSstatu par idealo lietu kartibu, vai cilvéka priekSstatu par to, ko vin$
ir pelnijis. Neapmierinatibu un nelaimiguma izjiitu rada biitiska neatbilstiba starp
esoSo un idealu, ka arT ta var rasties sevis un citu cilvéku negativas salidzinasanas
gadijuma (Andrews, & Withey, 1976). Pamatojoties uz So atzinu, empiriskaja
pétijuma tiek analizéti Latgales iedzivotaju idealie priekSstati par gimenes
attiecibam un savu gimenes attiecibu realais novertejums. Tadgjadi atbilstiba starp
gimenes attiecibu idealo un realo nove@rtejumu pétijuma tiek interpretéta ka
faktors, kas pozitivi ietekmé respondentu laimes izjiitu.
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Pétijuma metodologija
Research methodology

Peétijuma iesaistiti respondenti no Re&zeknes, Balvu, Ludzas, Preilu,
Daugavpils un Kraslavas novada (n=450). Empiriska pétijuma bazi veidoja valsts
izglitibas iestades, Latgales regiona valsts iestades un privatie uznémumi.

Respondentu apmierinatibas ar gimenes attiecibam izpétei tika izmantota
autora izstradata originalmetodika ,,Gimene, Darbs, Valsts” (turpmak ,,G, D, V”)
(Kalvans, 2013). Sis metodikas mérkis ir detalizgti izpétit Latgales iedzivotaju
apmierinatibu ar socialas vides mikro un makrolimena faktoriem ,,Gimene”,
,,Darbs” un ,,Valsts”, o faktoru saturu, ka ari to ictekmi uz Latgales iedzivotaju
laimes 1zjiitu. Jauzsver, ka Saja raksta apkopoti tikai tie petijuma rezultati, kuri
atspogulo faktora ,,Gimene” izpéti.

Metodikas ,,G, D, V” faktora ,,Gimene” indikatoru kopas veidoSana tika
veikta, nemot véra butiskakos gimenes dzives aspektus, taja skaita strukturali
funkcionalo raksturojumu (Bopo0bseBa, 2004), uz kuru attiecas:

e vecaku attiecksmes pret bérniem 1patnibas,

e gimenes ieks¢jas socialas attiecibas: gimenes psihologiskais klimats,
gimenes loceklu emocionalas ieklausanas pakape gimené, draudzigas
attiecibas gimen€, draudzigas attiecibas starp gimeni un citiem
radiniekiem,

e saskarsmes Ipatnibas gimeng.

1. tabula ilustréts pielietotas metodikas faktora ,,Gimene” saturs.

1.tab. Faktora ,,Gimene” skalu struktiira
Table 1. Factor ,,Family” scale structure

Skalas Indikatori Kronbaha
alfa
Socialas attiecibas | Savstarpgjos sakarus zaud€jusas - saliedétas
gimené Nestabilas — stabilas
Gatavas kompromisiem - bezkompromisa 0,681
Sociali labveligi vértéjamas — sociali nelabveligi
vert€jamas

Problémas atrisinoSas — problémas radosas
Emocionalais fons | Nemilams — milots
gimené Vienaldzigs - atbalstoss 0,792
Emocionali komfortabls — emocionali nekomfortabls
Gimenes ietekme | Bez lielam prasibam — prasiga
uz personibas NeierobeZojosa - ierobezojosa
attistibu AttistoSa — attTstibu ierobeZojosa 0,641
Fiziski nekomfortabla — fiziski komfortabla
Pienakumus neuzliekosa — pienakumus uzliekosSa
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Faktora ,,Gimene” struktiira iesp&jams izdalit indikatorus, kuri atbilst min&to
faktoru ,.kvalitates” un ,.cenas” jedzieniem. Sie jeédzieni, pec pétijuma autora
domam, semantiski pilnigi atspogulo pétijuma ideju attieciba pret petamajiem
indikatoriem. Ar jédzienu ,kvalitate” tiek apziméts respondenta v€lmju limenis
(idealais Itmenis) attieciba pret attiecigas skalas indikatoru, bet ar jédzienu ,,cena”
tiek apziméets respondenta piilu limenis, lai sasniegtu atbilstoSu kvalitati.

Respondentu klasifikacijai, atbilstosi laimes izjiitas struktirai, tika pielietota
p&tijuma autora adaptta metodika ,,Oksfordas laimes aptauja” (Hills, Argyle,
2002), adapteta 2013. gada (Kalvans; 0=0,65 — 0,88 atseviSkam aptaujas skalam).

Turpmak tiek aprakstiti petfjuma rezultati, kas atspogulo Latgales
iedzivotaju:

e idealos prieksstatus par atseviskiem gimenes attiecibas atspogulojosSiem

faktoriem (2.att. apzZim&jums ,,17°),

e 3o faktoru realo stavokli (2.att. apzZim&jums ,,R”),

e prickSstatus par gimenes idealo kvalitati (3.att. apzim&jums ,,1K”),

e gatavibu pielikt piles $adas idealas kvalitates (cena) sasniegSanai (3.att.

apzimgjums ,,1C”),

e gimenes realo kvalitati (3.att. apzim&jums ,,RK”),

e pielikto pilu realais Iimenis (cena) Sadas kvalitates sasniegSanai (3.att.

apzimgjums ,,RC”).

Pétijuma rezultatu analize
Analysis of the research results

P&tijuma sakuma ar Oksfordas laimes aptaujas un divpakapju klasteranalizes
palidzibu tika veikta respondentu klasifikacija 2 grupas — ,,Laimigs” un
,Nelaimigs”. Sada klasifikacija bija nepiecieSama, lai izpétitu respondentu
apmierinatibas ar gimenes attiectbam un vinu laimes izjitas mijsakaribas.
Jaatzime, ka Sada klasifikacija neparada detalizétakas laimes izjiitas gradacijas,
bet ir pietickama, lai noteiktu galvenas pétamo fenomenu mijsakaribu tendences.

1. attela ilustréta min€to grupu laimes izjiitas struktiira.

1,00
> f E—
009 = |

.50 [ Apmiermatiha ar dv kopum3
1 00 [ Poziffru emoctju esamiba
[ Poziffvs dzfves novertsjums latka perspeldiva

1,507

T T
Laimigs Nelaimigs
1.att. Grupu ,,Laimigs” un ,,Nelaimigs” laimes izjiitas struktiira
Figure 1. The structure of feeling of happiness of groups ,,Happy” and ,,Unhappy”

38



Latgales iedzivotaju apmierinatiba ar gimenes attiecibam laimes izjitas konteksta

Turpmak tiek analiz&ta So grupu apmierinatiba ar savam gimenes attiecibam
un tas ietekme uz vinu laimes izjttu.

Grupu ,,Laimigs” un ,,Nelaimigs” gimenes attiecibu struktiras skalu ideala
nozimiba un reala stavokla vertejums ilustréts 2. attela.

Ar Stjudenta (t - test) krit€rija palidzibu tika konstat€tas statistiski nozimigas
skalu ,,Socialas attiecibas gimeng” (F=2,911, p<0,05) un ,Emocionalais fons
gimeng” (F=22,830, p<0,001) raditaju reala stavokla veértéjuma atSkiribas
respondentu grupas ,,Laimigs” un ,Nelaimigs”. Savukart statistiski nozimigas
atSkiribas starp idealajiem priekSstatiem par min€tajam skalam netika konstatetas.
Statistiski nozimigas atskiribas netika konstatétas ari péc skalas ,,Gimenes
ietekme uz personibas attistibu” respondentu idealajiem prieksSstatiem un reala $is
skalas verte§juma (skat. 2. attelu).

3,00 Socialas attiecibas
gimen (T)
Emocionalais fons

gimen (T)

B Cimenes ietelone uz
persomibas atfiztibu (T)
Bocialds attiecibas
gimeni (F)
Emocionalais fons

1,00 gimeni (F)

Gimenes ietelime uz

persoribas attistibu

)

H
K

[

HH

HH

2,007

——t

-

a0
Laimigs Nelaimigs

2.att. Faktora ,,Gimene” satura skalu vidéjas vertibas respondentu grupas
»Laimigs” un ,,Nelaimigs”
Figure 2. Average values of Factor ,,Family” in groups ,,Happy” and ,,Unhappy”

Laimigo Latgales respondentu grupa respondentu idealie priekSstati par
gimenes socialajam attiecibam un gimenes emocionalo fonu péc limena ir tuvi
respondentu reala stavokla vert¢jumam S$ajas jomas, bet nelaimigajiem
respondentiem raksturiga neatbilstiba starp idealajiem priekSstatiem un reala
stavokla novertejumu attiecigajas savas dzives jomas, kas pazemina vinu laimes
izjitu. Turklat grupas ,,Nelaimigs” respondentus raksturo lielaka neatbilstiba
starp skalu idealo prieksstatu par to, kadam jabut socialajam attiecibam gimeng
un gimenes emocionalajam fonam un realo respondenta dzivi neka grupa
,,Laimigs”.
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2. tab. Faktora ,,Gimene” psihologiska interpretacija respondentu grupas ,,Laimigs” un

»Nelaimigs” péc reala stavokla vertéjuma

Table 2. Psychological interpretation of factor ,,Family” in groups of respondents
»Happy” and ,,Unhappy” in accordance with the real assessment of the state

Faktora Respondentu grupas ,,Laimigs” | Respondentu grupas ,,Nelaimigs”
»Gimene” psihologiskais raksturojums psihologiskais raksturojums
skalas saskana ar faktoru ,,Gimene” saskana ar faktoru ,,Gimene”
Socialas Saliedéta, stabila, gatava | Vidgji salied@ta, drizak stabila neka
attiecibas kompromisiem, sociali labvéligi | nestabila, gatava kompromisiem,
gimené vert€jama, problémas atrisinosa sociali labveligi veért€jama, videjs
potencials problému atrisinasana

Emocionalais | Milota, atbalstoSa, emocionali | Milota, drizak atbalstosa, drizak
fons komfortabla emocionali komfortabla
gimené
Gimenes Mereni prasiga, nedaudz | Bez lielam prasibam, meéreni
ietekme uz ierobezojosa,  attistoSa,  fiziski | ierobezojosa, drizak attistosa, fiziski
personibas komfortabla, pienakumus uzliekosa | komfortabla, drizak pienakumus
attistibu uzliekosa

2. tabula veikta faktora ,,Gimene” reala stavokla psihologiska interpretacija
apvienotajas respondentu grupas ,,Laimigs” un ,,Nelaimigs”.

Veiktas analizes rezultata iesp&jams secinat, ka Latgales iedzivotaju laimes
izjutu neietekm& gimenes ietekmes uz personibas attistibu novértéjums, bet
ietekme konstatéta péc gimenes socialo attiecibu un gimenes emocionala fona

jomam.

L] Z:Camene (1, D

25+ T _ _ [ z .Gimene 0,

_|_ -|— 1 -I- [] Z:Gimene (R K

00— J_ T T B M = Gimene (R, C)

_251 L
- 50
754
-1,00
I I
Laimigs MNelaimigs

3.att. Faktora ,,Gimene” kvalitates — cenas attiecibas respondentu grupas ,,Laimigs” un

»Nelaimigs”

Figure 3. Quality - price ratio of factor ,,Family” in groups ,,Happy” and ,,Unhappy”
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Turpmak tiek piedavati faktora ,,Gimene” kvalitates — cenas attiecibu izpetes
rezultati (skat. 3. attelu). Saskana ar aprékinato Manna — Vitnija U kritériju
statistiski nozimigas atskiribas starp grupu ,,Laimigs” un ,,Nelaimigs” konstatetas
tikai péc faktora ,,Gimene” realas kvalitates veért€juma (p<0,001).

Grupa ,,Nelaimigs” konstatéts zemakais gimenes realas kvalitates limenis,
ari reala cena, kuru §1s grupas respondenti ,,maksa” par savas gimenes kvalitati, ir
Zema.

Tadgjadi iespjams secinat, ka Latgales iedzivotaju laimes izjiitu sekmé
mgérenas prasibas pret gimenes idealo kvalitati, gataviba pielikt pictickami lielas
piles, ka art reala sadu ptlu pielikSana, ar ko tiek sasniegta augstaka reala gimenes
attiecibu kvalitate.

Secinajumi
Conclusions

Apkopojot ieglitos rezultatus, iesp&jams secinat:

1. Grupas ,Laimigs” respondentu idealie prieksSstati par gimenes
socialajam attiecibam un gimenes emocionalo fonu p&c Iimena ir tuvi
respondentu reala stavokla veért€jumam Sajas jomas, bet grupai
,Nelaimigs” raksturiga neatbilstiba starp idealajiem priekSstatiem un
reala stavokla novert§jumu pec minétajam faktora ,,Gimene” skalam.

2. Analizgjot faktora ,,Gimene” kvalitates — cenas attiecibas respondentu
grupas ,,Laimigs” un ,Nelaimigs”, iesp&ams noteikt, ka statistiski
nozimigas atSkiribas starp minétajam grupam eksiste tikai péc faktora
»Gimene” redlo sasniegumu kvalitates veért€juma. Grupa ,,Nelaimigs”
konstatéts zemakais gimenes realas kvalitates ITmenis, ari reala cena,
kuru §is grupas respondenti ,,maksa” par savas gimenes kvalitati, ir
bitiski zemaka neka respondentu grupa ,,Laimigs”.

3. Latgales iedzivotaji ir apmierinati ar savam gimenes attiecibam. Tomer
laimigajiem Latgales iedzivotajiem ir raksturiga lielaka atbilstiba starp
idealajam prasibam pret socialajam attiectbam gimené un gimenes
emocionalo fonu un apmierinatibu ar So faktoru realo kvalitati neka
nelaimigajiem Latgales iedzivotajiem;

4. Pec faktora ,,Gimene” redlo sasniegumu kvalitates vertéjuma
nelaimigajiem Latgales iedzivotajiem ir raksturigs zems gimenes realas
kvalitates ITmenis, ari reala cena, kuru §is grupas respondenti ,,maksa”
par savas gimenes kvalitati, ir butiski zemaka neka laimigajiem
respondentiem.
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Summary

The aim of this scientific research is to describe the satisfaction with family
relations of Latgale inhabitants’, as well as illustrate how this factor affects their feeling
of happiness. Family relations as one of the most important factors influencing
happiness are highlighted in many studies of positive psychology. The theoretical
interpretation of the happiness phenomenon is based on the findings of positive
psychology, according to which happiness is defined as a life satisfaction and positive
evaluation of his life and positive emotions over negative emotions. Because of this
author of this article chose to investigate this theoretical knowledge in Latgale region.

As the research base Latgale region has been chosen because this is the region of
Latvia with the lowest socio-economic development, which is considered one of the
poorest regions in the European Union - so it acquires a special topicality of welfare
problem, the most important aspect of happiness.

Participated in the survey respondents (n=450) of the Balvi, Ludza, Rezekne,
Preili, Daugavpils and Kraslava region. The empirical research base: the state
educational institution, regional public authorities of Latgale and private businesses.

Were used in the following research methods: author developed methodology
,Family, Job, State” and M. Argyle‘s ,,Oxford Happiness Questionnaire (Hills, Argyle,
2002).

The results of empirical study lead the following conclusions:

1. Ingeneral Latgale inhabitants are satisfied with their family relationships, and

that has positive impact on their HSH.

2. The happy inhabitants of Latgale are characterized by greater correspondence
between the ideal requirements of the social relationships in the family and
family’s emotional background and satisfaction with the actual quality of these
factors, than the unhappy inhabitants of Latgale region.

3. According to the real achievement quality evaluation of factor ,,Family”, the
unhappy residents of Latgale are characterized by low real quality level of
family; also the real price which is ,,paid” by the group of respondents for their
family’s quality is significantly lower than the one of lucky respondents.

4. The lowest level of the family’s real quality is in the group ,,Unhappy”, as well
as the real price, that the respondents of this group pay for their family’s
quality is low.

5. The feeling of happiness of Latgale inhabitants promotes moderate
requirements for ideal quality of family, willingness to make big enough
efforts, as well as a real action of these efforts to achieve the highest real family
relationship quality.
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Abstract. The problem of professional competence of teachers in the field of formation and
development of modern civil identity of students. The authors make sense of the main
approaches to the formation and development of civic identity, give the results of studies of the
concepts of civic identity of teachers, identified the main directions of improving the
professional competence of teachers for the problem posed.
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BBenenue
Introduction

AKTyaJIbHOCTh poOJIEMBI (dopMupoBaHus npodeccruoHan3zMa
NeATEIbHOCTH U JINYHOCTH MEJaroroB CBsI3aHa ¢ BBICOKUM YPOBHEM TpeOOBaHUM,
NPEABSIBIAEMBIX  OOIIECTBOM U MPOQPECCUOHATBHBIM  COOOIIECTBOM K
nejaroruyeckol  gestenbHoctTd. Ha  coBpeMeHHOM — 3Tane  pa3BUTHS
rpaxaanckoro obmiectsa B Poccun u EBporelickux crpaHax ocoboe 3HaYeHUE
yaeseTcs pa3BUTHIO NPodhecCHOHANbHOM KOMIETEHTHOCTH TMelarora B 001acTu
dhopmMupoBaHUs TPaKAAHCKOW WISHTUYHOCTU oOyuaromuxcs. O6mnenpu3Hana u
MOTYEPKHYTa POJIb IMEarora, KOTOPbId, GOPMUPYSI YM U TYIIA MOJIOACKH, BO
MHOT'OM OIpeJIesieT pa3BUTre U Oyayliee CBOei CTpaHbl.

CeronHsi TpaKIaHCKast UEHTUYHOCTD CTAHOBUTCS IEWCTBEHHBIM (haKTOPOM
B ONPEJEIICHUH U POCTE BO3MOXKHOCTEN Ka)KJJOr0 YEIOBEKA, a 3HAUUT, U COLUYMa
B I1eiaoM. MIMEHHO MOATOMY CErojJHs aKTyaJlbHO BBIJEIEHUE TPaXIaHCKOM
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Tlogvluenue npogeccuoHanrbHol KOMNEeMmeHMHOCMU Nedazo208 6 0o1acmu GopmMupo8aHus
2padtCOaHCKOU UOEHMUUHOCIU 00YYaAIOUWUXCSL

UJCHTUYHOCTU B KauyecTBE OCOOOro MpeAMeTa MCCIENOBAaHUS, HE TOJBKO Kak
BAKHOTO KayeCTBA B XapaKTEPUCTHKE JMYHOCTH, HO M KaK YCJIOBUA
dbopmupoBanus rpaxkaanckoro oodmectsa (KopsikoBuesa, byraitayk, 2013). Ho,
K COXAaJIGHWIO, BOMPOCH (OPMHUPOBAHUS TPAKIAHCKOM HMIEHTUYHOCTH
00y4aroluXxcs U Pojib MEJAaroroB B ’TOM MPOLIECCE MAJIO U3YUYECHBI.

Hecomuenno, gopmupoBanue TpakJIaHCKONH HACHTUYHOCTH — MPOIECC
JIOJITOBPEMEHHBIM, HO €CIHM BBICTPOUTH LEJIOCTHYK) CHUCTEMY M ONPEIEIUTH
3¢ (eKTUBHBIE MEXaHU3MBI IEUCTBUHN, TO pe3ynbTaT OyIeT OIIyTUMBIM. BaxkHoe
MECTO B 3TOM BONPOCE OTBOJUTCS OOPa30BaHMIO, @ UMEHHO paboTe meaarora c
JNETbMU U nofpocTtkamu. [Ipm 3TOM posnp memarora CerogHs MEHSETCA: W3
IpernoAaBaTesiss — HOCUTEIN 3HAaHUM U yUUTeNsl, KOTOPbI pa3pabaTbiBaeT ypOKH,
OH JOJDKEH IPEBPATUTBCS B KOHCYJIbTaHTa, OpraHM3aTopa, Moaeparopa u
KOOpAMHATOpa OOLIECTBEHHO-OPUEHTUPOBAHHON J1€ATEIBHOCTH O0YYaroImIMXCs.
JUia opraHu3anuy Takoro Ipoliecca Mneaarory HeoOXoauMo 001agaTh LENbIM
pAAOM  NPO(PECCHOHANBHBIX  YMEHUW, M  €CllM OHM  HEIOCTAaTOYHO
chopmupoBaHnsbl, — padoTtaTh Haj ux pasButueM (KopsikoBuesa, byraituyk, 2015).

Mpbl nmoOHMMaeM, 4YTO MAacCOBBIM CTAaHAAPT B OTIWYME OT LEHHOCTEU
TPaJULIMOHHOM I'PYIIIIOBOX KYJIBTYPBI HE 3aKPEIUISIET JINYHYIO HICHTUYHOCTD, HE
naet rotoBoro orsera Ha Bompockl: Kto A u ¢ kem A? K wemy A momxen
cTpeMuTbcsi U moueMy? IlosTomy AeTsIM NPUXOIUTCA JAeNaTh COOCTBEHHBIN
BBIOOP M3 BO3MOYKHBIX BAPHAHTOB, ONPEAEIIATH CBOE OTHOLLEHHUE K ce0€ U K MUPY.
[Tosie cBOGOHOTO camoonpeenenus mupoko. Ha paHHUX 3Tanax cTaHOBJICHHUS
JUYHOCTH 3TOT BBIOOp oueHb TpyleH. [lo HameMy MHEHHIO, 3ajjaua CHUCTEMBbI
o0Opa3oBaHMsI — IOMOYb B IJIABHOM: B CTAHOBJICHUU U PA3BUTUU T'PaKIaHCKOM
UJICHTUYHOCTHU.

MartepuaJjbl 1 METOAbI HCCJICAOBAHUS
Materials and methods

OddexTuBHAs MOAEPHU3AIMS COBPEMEHHOTO OOpa30BaHUs HEBO3MOXKHA
0e3 ¢duiocodckoro ocmeicieHus. sl Hamiero MCCIeAOBaHUS MPOIECCOB
dbopMupOBaHUS TPAXKIAHCKOW HJIEHTUYHOCTH OCOOCHHO BAXXHO OIPEICTHUTh,
KaKoBa IICHHOCTHAsl IIKajla U MHUPOBO33PEHUYECKUE OPUEHTHUPHI JIMYHOCTH B
COBPEMEHHOW KYJIbTYpE, KaKOBO OCMBICIEHHUE COLIMOKYJIBTYPHBIX OCHOBaHUM
YKU3HHU WHJIUBHIA U 00IIIeCTBA.

Brinaromuiicsa MPEJCTABUTEb PYCCKOro PEIUTHO3ZHOTO
sk3ucteHumanu3Ma H.A. bepisgeB Ha3bIBald JIMYHOCTh JyXOBHOM CYIIHOCTBIO H
CUMTal, YTO «AKTHUBHOCTb YEJIOBEUECKOTrO JyXa» JIOJDKHA OIpEeaessaTh
«akTUBHOCTH ero peuctBuit» (bepases, 1994). JlanHoWl TOUYKM 3peHUs
npunepxuBaercs u O.A. Kopskosuesa (KopsikoBuesa, 2008). iMeHHO Ha 3THX
MOCTyJIaTaX MbI MpeJjaraéM BBICTpaUBaTh TEXHOJOTUU (OPMUPOBAHUS
IPa’KIaHCTBEHHOCTH MOJIOJIEKU.
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O4eBUHO, YTO pa3BUTHE «AKTUBHOCTU JyXa», TO €CThb Oa3HCHBIX
LIEHHOCTHBIX OPHEHTAILNM, JOJDKHO IMPEANIECTBOBATH PAa3BUTHUI0 «AaKTUBHOCTH
JIeHCTBUIY, YTOOBI N30€3KaTh ACOIMAIILHOCTH MOJIOABIX JIFOICH ¥ BOBHUKHOBECHUS
JECTPYKTHUBHBIX MOJIOJIC)KHBIX COOOIIECTB.

CnenoBaTenbHO,  CEH3UTHBHBIA  BO3pacT  id  (HOPMUPOBAHHUS
MMO3HABATEJILHOTO W  MOTHBAIMOHHO-OPUEHTUPOBAHHOTO KOMIIOHEHTOB B
CTPYKTYpE rpakIaHCKON MO3UIIMU — ATO JIONIKOJIBHUKHU U IIKOJIBHUKH (Pa3BUTHE
MaTPUOTHU3MA M TOJEPAHTHOCTH, JIFOOBH K CEMbE M POIHOU MPHUPOJE, OCBOCHUE
HPAaBCTBEHHBIX OCHOB W KYJbTYPHBIX LEHHOCTEH, NPEACTaBIECHUE O
JEATEIIbBHOCTH TOCYJAPCTBEHHBIX U MOJIUTUYECKUX UHCTUTYTOB, MIEPBBIE MIATH B
OOIIECTBEHHOM ESITEIbHOCTH U T. I1.).

['paxxnaHckyio ¥ 00IIECTBEHHO-TIOIUTHYECKYIO aKTUBHYIO JIEITEIbHOCTh
JUYHOCTH CJEAyeT pa3BUBATh B IIOJHOM MEpE VY CTapLICKIACCHUKOB,
CTyJIEHYECKOH M paboueil MosoAexu. Jlas 3TOro CTOUT O0OpaTUThCS K
HMCTOPUYECKOMY PE3YyJIbTATUBHOMY OIIBITY HCHOJIB30BAHUS JIOJITOBPEMEHHBIX
MOOMIM3AIMOHHBIX TEXHOJOTUM, SBISIONIUXCS (PakTopaMu, peryJIupoBaHUS U
Pa3BUTHS TPAKAAHCKON M MOJMTUYECKON UAECHTUYHOCTH MOJIOJIOTO MOKOJIEHHS,
OCHOBAHHOM Ha TNPUBJIICKATENBHOM sl mosonexku HanmonansHou Wiee
(Ermakova, Koryakovtseva, Bugaychuk & Upeniece, 2015).

Ha ceromgsammanii aeHbs MOOAABIIAIONIEE OOJIBIIMHCTBO TEXHOJIOTHM
dbopmMupoBaHUs TPaKIAHCKOW aKTUBHOCTH MOJIOJIC’KM HAIPaBJICHO MMEHHO Ha
pa3BUTHE «AKTUBHOCTH JEHUCTBUI», IPUYEM B OCHOBHOM ITOJMTHYECKOIO
xapakrepa.

Tak 4TO € B 3TOM CHUTyalMu JAenaTh MENarory, U KakOB YPOBEHb
IPaXKIAHCKON UAEHTUYHOCTH Y HETO CaMOro?

B kauecTBe oTBETa Ha 3TOT BOIIPOC, IIPUBEAEM PE3YJIBTATHI UCCIEAOBAHUS
Hay4HOU J1aboparopun «M3yueHne rpaxaaHCKON UIEHTUYHOCTH CTYACHUYECKOM
MOJIOAEKN» SPOCIABCKOTO MEAArorMu4ecKOro yHUBEPCUTETA TIPaKIaHCKOU
UJICHTUYHOCTH ME€IaroroB IIKOJI U MPEeTo/iaBaTesiei BRICIINX yUeOHbBIX 3aBE/ICHUM
PErMOHOB B KoJmyecTBe 30 YelIoBeK.

[Ipy n3ydyeHun rpaxIaHCKOW MIEHTUYHOCTH NENAroroB MCIOJb30BaIach
MICUXOCEMAHTHYECKasi METOJIMKAa «MHOXXECTBEHHOU uaeHtudukanumn» (Kemm,
2000), mpu TOMOIIM KOTOPOU MPOBOJSTCS COMOCTABICHUE POJICBBIX MO3UIIMI U
BBISIBJICHHE CTOAIIMX 33 HUMHU HJICHTU(DHUKAIMN Yepe3 ONMHMCAHUE XapaKTEPHBIX
MOKa3aTesen rpaXxIaHCKON UICHTUYHOCTH.

ITomumo CaMOOLICHUBAaHUS neaaroraMmu cBOEH TpaXKIaHCKOMU
UJICHTUYHOCTHA, WM IMPEJIarajicss Ompoc O TOM, KTO JOJDKEH 3aHUMaTbCs
dbopMHUpOBaHUEM TPAKTAHCKON HICHTUYHOCTH Yy COBPEMEHHON Moyofexu. B
ormpoce Teaaroram ObLIM TPENJIOKEHBI CICAYIONINE 3aJaHus: TMEePEUHCIIUTE
roCyJJapCTBEHHBIE U COLMANIbHBIE UHCTUTYThI, KOTOPBIE, HA Balll B3TJIS, TOKHBI
OBITH 3aJIeCTBOBAHBI B Tpoliecce (OPMUPOBAHUS IPAXKIAHCKON UICHTUYHOCTH
monoaexu.  Ouenure 1no  10-OanmpHOM  mikane  ypoBeHb — Barmeit
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3aMHTEPECOBAHHOCTU B YYacTUU peaju3allud MNporpaMMm 1o (OPpMHUPOBAHUIO
rpak1aHCKOW UJICHTUYHOCTHU MOJIOACKH.

Pe3yabTaThl U MX 00CY:KICHUE
Results and discussion

OOpatumcs K pe3ysibTaTaM HCCIICOBAHUS TPAKIAHCKOW HJICHTHYHOCTH
TIe1aroros.

Ha nmpencraBieHHONW HIKE JuUarpaMMe HMHTEPECHO COOTHOIICHHUEC
IpeICTaBJICHUI IIemarora o cebe Kak TIpakJaHHHE W O TpakJaHUHE —
oOyuaroriemcs. IIpenogaBaress M0 YPOBHIO Pa3BUTHS ITOYTH BCEX IPAXKIaHCKHX
Ka4eCcTB CTaBUT oOydaromierocs: Huke ceos (Puc.1).

=®=][penonasarenb

Teacher
Puc.1 CooTHomeHue npeacTaBjieHUi nMpenojgaBarteiei o cede Kak rpaskiaHuHe U
o0y4aromeMcsi — rpaskIaHuHe
Figure 1. Teacher's and student perception of himself as a citizen

[Ipomomkass aHamyM3 MNPEACTABICHUM NPENOAABATENSL O COBPEMEHHOU
MOJIOAEKHN, CUYUTAEM BAXKHBIM OTMETUTH, YTO IMEAAror HE BUIUT IMEPCIEKTUB

pa3BUTHSI KAayeCcTB COBPEMEHHOW MOJIOJICKH B acCIHeKTe TIpa)kIaHCTBEHHOCTH
(Puc.2).
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=®=Mononexs cenyac —A&—Mounonexs uepes 10 et

Puc.2 CooTHomienue npeacraBjieHn NMpenogaBaTesied 0 MOJIOAEKH celuac U MOJIOIEKU
yepe3 10 jer
Figure 2. Teacher's perception of young people today and of young people after 10 years

[legaror He BUAUT MEPCIIEKTUB PA3BUTHS 00YUAIOIIETOCS KaK TpakIaHuHa
naxe dvepe3 10 yer. Mbl MOXEM MpEIIONOKNATh, YTO TaKUE PE3YJIbTaTh
UCCIJIEIOBaHMSI CBSI3aHbl C 3aBBIINICHUEM IPENOAABATENIEM CBOMX IPaXKIaHCKHUX
Ka4yeCTB U C 3aHMKEHUEM KaueCTB 00Yy4arOIIHUXCsl.

Pesynbrarel ompoca mnemaroroB O TOM, KTO JOJDKEH 3aHUMAaTbCs
bopMUpOBaHHEM TpPAXJAHCKOM HIECHTUYHOCTH Y COBPEMEHHOW MOJIOIEKH,
OTpakeHbI Ha pucyHke 3. Ha mepBoe MecTo 1o cTeneHH BIUSHUS B ’TOM BOINPOCE
Ha OO0yyarouMxcs NeAarord MOCTaBUJIIM CHUCTEMY OOpa3oBaHuUs, Ha BTOpOE -
CEMblO, Ha TPETh€ — I'PaXJTaHCKHE MHCTUTYThI, YETBEPTOE MECTO - y OPraHOB
rocyJapCTBEHHOM BJIACTH, a MSATOE — y CPEACTB MaccoBoil nHpopmannu (CMIN).

3nech MBI CTaJKMBaeMCs C HEKMM MPOTHBOpEUHEM: 0Opas3oBaHuUE, IO
MHEHHUIO TEJaroroB, ¢ OJHON CTOPOHBI, OJDKHO TOJOXHUTEIBHO BJIHATH Ha
pa3BHUTHE TPAXKIAHCTBEHHOCTH, HO, C IPYTON CTOPOHBI, OHU HE BEPSIT B pa3BUTHE
oOyJaronmxcs Kak rpaxaaH. To ecTh MoJydaeTcs, YTO OHU HE YBEPEHBI B CBOCH
cOOCTBEHHOU MpodhecCuOHATBHO-TIEJTarOTUYECKON KOMIETEHTHOCTH B cdepe
(bopMUpOBaHUS TPAXKTAHCKON WIACHTUYHOCTH MOJIOJSKH, B TOM YHCIIE U B CUJIE
JUYHOTO TpuMepa B o00pa3e IMouTH HaeaidbHOro I'paxknaHuHa, KakuM
MPAKTHUUECKU KaXKbIH MperoaaBaTesb ceOs MpeICcTaBIseT.
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4 N

B obpasosaHue; 0,75

B cembs; 0,56

B rpaxkp VHCTUTYTLI;
0,38

B opraHbl roc BnacTtu;
0,25

cMK; 0,13

- J
State institutions  Education Civic centers Media Family

Puc. 3 ®axkropsl, Biuswomue Ha GoOpMHUPOBAHHME I'PAKAAHCKON HICHTHYHOCTH
oﬁyqaloumxca, 10 MHCHHUIO ITeJaroros
Figure 3. Factors which are affecting citizenship identity formation of students, and taking
into account the teacher's perception

Takum oOpa3zoMm, creayeT TOBOPUTH O HEOOXOIMMOCTH OpraHU3aIuu
[[EJICHANPABICHHOTO PAa3BUTUS TPAXKIAHCKONW HIESHTUYHOCTU OOYYAIOIINXCS
MOCPEJICTBOM Y4EOHO-BOCITUTATEIHLHOTO MTPOIIECcCa B YUPEKICHUSX 00pa3oBaHus,
OpraHU3alMA MOITHOTO MEJAarorHYeCKOT0 M TPaKIAHCKOTO BO3JCHCTBHS Ha
CyOBEKTU3AILIUIO JIMYHOCTH.

BaxxHBIM yCclOBHEM JUIsI pealid3allié MOCTaBJICHHBIX 3aJad  SBISICTCS
MOBBIINICHHE TPO(ECCHOHATBPHOM  KOMIIETEHTHOCTH Tiefarora B cdepe
dbopMHUpPOBaHUS TPAXKITAHCKOW MICHTHYHOCTH oOydJaronuxcs. Takxke, O4eBUTHO,
YTO OCHOBHAs II€Ib COBPEMEHHOW CHCTEMBI TIOBBIIICHUS KBaTU(UKAINH
MeJJaroru4eckux pPabOTHUKOB — 3TO Pa3BUTHE ICHUXOJIOTO-TIEArOrHYECKOM
TOTOBHOCTH TIEJJarOTOB K  (OPMUPOBAHUIO TPAXKIAHCKOW HJICHTUYHOCTH
00yJaronmxcsl.

3akJIroueHue
Conclusions

OcHOBBIBasICh Ha pe3yJibTaTaxX JaHHOTO UCCIIEIOBAHUS MOKHO TOBOPHUTH O
HACTOATEIHLHONW HEOOXOIMMOCTH IIeJICHATIPABICHHOTO YIIPABJICHUS TeIaroraMu
(dbopMUpOBaHKEM TPAXKIAHCKON HICHTHYHOCTH B XOJ€ Y4€OHO-BOCITUTATEILHOTO
nporecca. HeoOxonumo crnocoOCTBOBATh PEIICHUIO MPOOIEMbI TOBBIIICHUS
po(hecCHOHATFHOW KOMIETEHTHOCTH TMEAaroroB B Pa3BUTUM TPaKIAHCKOM
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UJEHTUYHOCTH, UCIIOJIb30BaHUIO A(P(PEKTUBHBIX TEXHOJIOTUI €€ (POPMUPOBAHUS B
00pa30BaTeILHOM MPOCTPAHCTBE, TAK KaK CTAHOBUTCSI OYEBUIHBIM, UTO CHavYaa
cienyer (opMHpOBaTh y JTUYHOCTH «AaKTHUBHOCTH TyXa», YTOOBI «aKTHBHOCTh
JNEUCTBUI» MOJIy4YHJIa HEHHOCTHO-CMBICIIOBYIO U OCO3HAHHYIO HAIIPaBJIEHHOCTb.

Mpbl  npennaraeM  psii  pELIEHUH, CIOCOOCTBYIOIIMX  IOBBIIICHHUIO
npo(hecCHOHANBPHOM KOMIIETEHTHOCTH Tefarora B oOiactu (HOpMHUPOBAHHS
IPAXKJAHCKON UIAEHTUYHOCTH.

Bo-niepBbIX, mnemarory HeEOOXOJIMMO BBICTPAWBAaTh TI'yMaHUCTHYECKUE
OTHOILIIEHUSI B CUCTEME «OOYYAIOIIMKCA — MEAaror» yepe3 MCUXOJIOTU3ALHIO
y4e0HO-BOCIIUTATEIBHOTO Mpolecca. Peanuzanus 3Toro myTd BO3MOXKHA Yepe3
IpOXOXJAECHUE MefgaroraMu KypcoB mnoBbliieHust kBanupukanuu (KIIK). [dns
ATOr0 HaMu pa3paboTaHa nporpamma «I'pakaaHcKkoe U BOCHHO-IATPUOTHUECKOE
BOCIIMTAHUE MOJIOJEKHU: TPAJULIUU W MHHOBALMW» JUII KypCOB IOBBIIICHUS
KBaJIM(UKALIMK TE€aroroB, KOTOPYK0 MbI peau3yeM. OTH KypChl SBISIOTCS
aKTyaJbHbIMH M BocTpeOoBaHHbIMU. B pamkax KIIK nmpenopaBaTenu m3zydaror
MOJAYJIM TICUXOJOr0-IeIarornyeckoro ILUKIa, C LeNbl YriayOJIeHUs CBOMX
NICUXOJIOTUYECKUX M TMEJarornyecKuX 3HAHWW W TOBBIIIEHUS IICUXOJIOrO0-
NEJaroru4eckoil  KOMIETEHTHOCTH Il  BBICTPaMBAHUS  YCHEIIHOTO H
3 PEeKTUBHOTO B3aUMOJICUCTBHUS C 00YUAIOIITUMUCS.

Bo-BTOpBIX, CO3/1aHNE TBOPYECKOW aTMOC(epbl B Mpouecce o0ydyeHus u
o0ecrieyeHne BO3MOKHOCTEN OOIIEKYJIbTYPHOIO Pa3BUTHSL O0YUAIOIIUXCS Yepe3
pa3BUTHE TBOPYECKOTO MOTEHIMANIA [1€1aroroB, 4YTO PEAIN3YETCs MOCPEACTBOM
BKJIFOUEHUS B MPOrpaMMy aKTHUBHBIX METOJOB OOYYE€HHS U BBIIOJHEHHE
TBOpUYECKUX 3a71aHuil. OCHOBHBIMH (pOpMaMH U METOJaMU 00YUYEHHS] CTAHOBSTCS
pOJIEBBIE U JEJIOBBIE UTPbI, UHTEPAKTUBHBIE KOH(EPEHIIMH, JUCITYThl, AUAJIOTH,
npoOiemMHoe o0yueHue, dPheKThUBHAS CaMOCTOATENbHAs paboTa, TBOPYECKUE
COUYMHEHU, TECTUPOBAHUE, IPOrpaMMUPOBAHHBIN KOHTpOJIb,
uccienoBarenbckas pabora u np. Bce mnepeuyncieHHble MeIaroruyeckue
TEXHOJIOTUM OOYYEHUsI CIOCOOCTBYIOT PEIICHUI0 MPOOJIEMbl MOBBIIICHHS
KauecTBa 00y4YEHUs U TOJIyYECHHS pe3yJIbTaTa.

OTMeTuM, 4YTO UCHOJIb30BAaHME COBPEMEHHBIX  00pa30BaATENbHBIX
TEXHOJIOTU  CTAaHOBUTCA HEOTHEMJIEMBIM TpPEOOBAHMEM B  MOJATOTOBKE
CHEIUAINCTOB. B  yCIOBHSIX COBpEMEHHOM 00pa30BaTENIbHONW MOJIUTHKU
3HAYMMBIMU CTAHOBSITCS MPOLECChl WHHOBALIMOHHOM JE€ATEIBHOCTH. JTO H
pa3BUTHE WHHOBAIIMOHHOW TMpPAKTUKU, U oboramieHue o0pa3oBaTebHOTO
mpolecca 3a CyYeT HCIOJb30BaHUS HOBBIX 00pa30BaTENIbHBIX TEXHOJIOTHUH,
KOTOpbIE (POPMUPYIOT OCOObIE MPOQecCHOHATbHbIE KOMIETEHIIMH TEe1aroroB M
Pa3BUBAIOT JTUYHOCTHBIE KOMIIETEHIIMN 00YYatOIIUXCsl.

B-tpetsux, o6pazoBarenbabie Moayiu nporpammbl KIIK - «HopmatusHo-
[IpaBOBasi OCHOBA TIPAXKJAHCKOIO W BOEHHO-NIATPUOTHYECKOTO BOCIHUTAHHUS
rpaxaan», «OCHOBHbIE CYOBEKTbl MATPUOTHUYECKOTO BOCHHUTAHMS TPakIaHy,
«I'paxnanckas 1o3ulus B COBpeMeHHOM Poccum», «Ypoku pOCCUHUCKOU

50



Tlogvluenue npogeccuoHanrbHol KOMNEeMmeHMHOCMU Nedazo208 6 0o1acmu GopmMupo8aHus
2padtCOaHCKOU UOEHMUUHOCIU 00YYaAIOUWUXCSL

UCTOPUN», «AKTyaJbHBIE BOMNPOCHI BOCHHO-NIATPUOTHYECKOTO BOCIUTAHUS
MoJoexKu», «ColMaTbHO-TICUXOJIOTHYECKHE U TOJUTOIOTHIECKIE MEXaHU3MBI
dbopMUpOBaHUS TPAKIAHCKON MO3UIIUU COBPEMEHHOM MOJIOEKIU» — MO3BOJIAIOT
dbopMUPOBATh TPAXKAAHCKYIO HICHTHYHOCTh OOYYAIOMIMXCS KOMIUIEKCHO, C
Y4ETOM JIMYHOCTHBIX OCOOEHHOCTEM.

Oco0o0 ormeuaem, 4TO pa3paboTaHHas MporpamMma KypcOB TMOBBIIICHUS
KBaJM(UKALMU AJIS TIEAroroB MpoIiia apoOauio 1 CHCTEMHO UCIIONIb3YETCs B
pamMKax TporpaMM JIOMOJHUTENBHOTO Mpo(deccHoHATbHOTO 00pa3oBaHUs
SIpocnaBCKOro0  roCynapCTBEHHOTO — IMEAAarOrHYecKOr0  YHHBEPCUTETa  UM.
K. JI.YIIMHCKOTO, TIOCTOSIHHO  IOJIy4aeT  IMOJIOKUTEIbHBIE  OT3bIBBI  OT
CIIyIIaTeJIEeH.

Taxum oOpa3om, oueBUIHO, UTO AP (PEKTUBHAS NEATEIBHOCTh MEJarora B
chepe hopMHUpOBaHUS IPAKIAHCKOW MACHTUYHOCTU OOYYaIOLIUXCS BO3MOXKHA
TOJIbKO TIpU YCJIOBHUM II€JICHAINIPABIECHHOM MOJATOTOBKH, MEPENOATOTOBKU U
MOBBIIICHUS KBATH(PUKAIIUN KaAPOB.

Summary

Based on the results of this research, we can talk about the need to purposefully
teachers manage civic identity formation learning process.

It is necessary to improve the professional competence of teacher’s professional
development of civic identity, using efficient technologies, creating an educational
environment, so that it becomes urgent that the beginning of the need to build the mental
activity. At the beginning for personality it is necessary need to build ,,mental activity”
for the ,,operational activity” can become a valuable and meaningful.

It is offered a variety of solutions that affect teacher's professional competence
increases, creating a civic identity. First, the teacher need to build a humanistic relations
system - ,,teacher trainees' in the study process. This road realization is possible by
educating teachers by develop for them qualification qualication further training
courses. For it has developed the program ,,Civil and military-patriotic education of
young people: traditions and innovations”. Qualification courses with the above title,
we are also realizing. These courses are actual and popular. During the qualification
development process teachers acquire psycho-pedagogical cycle modules with the aim
of deepening their psychological and pedagogical knowledge and competences for
successful and effective interaction with the students.

Secondly, creating a creative atmosphere in the study process, and creating
multiculturar development by using teacher's creative potential, which was realized by
including in the program active study methods and fullfilling creative tasks. Based to
the learning forms and teaching methods are role-playing games, interactive
conferences, discussions, dialogue, problem basic education, effective independent
work, creative writings, testing, programmed control, research activities, and other
interactive methods. All the mentioned training tools and techniques contribute problem
solving by increasing the quality of learning and achieving good results.
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We would like to also note that the modern educational technology becomes an
integral requirement of preparing specialists. In the modern education policy becomes
particularly valuable innovation action process. Innovation action and the development
of innovative practice enriches the study process according to the use of new educational
technologies, which consists of special professional competence of teachers and
develops personal student’s personality competence.

Third, the educational models in the program ,,Regulatory fundamentals -” civil
and military-patriotic youth education: traditions and innovations ,,teachers qualification
increasing, and Basic subjects in the citizens patriotic upbringing”, Civil position in
today's Russia,” Russian history lesson ,,youth military-patriotic education current
issues,” Socio-psychological and political mechanisms for forming civil position in
today's youth: all of the above helps to build civic identity, complex version, taking into
account the personality characteristics.

In particular, we note that the elaborated program for qualication further training
courses for teachers went approbation, and systemically is used in addition in the
vocational education program at the Yaroslavl State Pedagoical University, named
Usinsk. The program regularly receives positive audience feedback.

So, effective teacher’s operation in the civic identity formation in the field is
possible only through targeted preparation, and improving and increasing the
qualification of specialists.
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CONTENT DEVELOPMENT FOR ESTONIAN GENERAL
COMPREHENSIVE SCHOOLS: CONTEXT, CURRICULA
AND SCHOOL PRACTICE 1991-2016

Urve Laanemets
Estonian Academy of Music and Theatre, Tallinn
Estonia

Abstract. The issues of selection of the content for general comprehensive schools has become
a highly debated issue in the 21°% century and several countries have turned special attention to
it. Estonian experience of curriculum development has shown, how important different contexts
have been influencing educational reforms. The processes of educational policy making and
research in the field of specification of the content in 1991-2016 have been analysed using
Crawford’s specification of different contexts: the context of global, regional and local
influences; the context of text production (production of curriculum documents) and the context
of practice. General as well as subject specific principles can be used for selection of the
content of traditional as well as new/emerging schools subjects and there should be rational
proportions between the traditional and innovative content of learning for general
comprehensive schools. Ahistorical and non-theoretical approaches can become
counterproductive considering the school culture within a particular society.

Keywords: curriculum development, content of learning, principles for selection of the content,
socio-political context influencing reforms.

Introduction

25 years seems to be a long enough period to cast a look back on
developments and reforms in general comprehensive education all over Europe
and beyond, in which the experience of post-socialist Estonia could be instructive.
The issues of curriculum design and selection of the most relevant content have
come to the fore after a long period of focusing on the process of learning and
related methods of teaching/learning in many countries. Although the design of
curricular documents remains culture-specific and time-bound historically, it is
necessary to be aware of the chronology of policymaking and changes in the
mentioned field globally, regionally and locally. The development of curricula for
general comprehensive schools that provide the desired knowledge and skills for
the entire population is of crucial importance in light of its social implications,
especially with regard to identity building and social cohesion, preparation for the
labour market, and opportunities for social mobility. There have been far-reaching
and fundamental changes in all fields of education, especially in educational
policy making, which in turn influence all educational practices. It is common
knowledge that all political innovations start with new ideologies, are based on
new values, and result in new priorities with regard to the distribution of
resources, usually financial. This article attempts to provide a short overview and
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discussion of developments in the content of learning for general educational
schools specified in different Estonian national curricula (NC) and related
research. In the main, it follows the structure developed by Keith Crawford
according to which the cycle of curriculum policy making and implementation
can be analysed from three points of view: the context of the influence(s), the
context of text-production (production of curriculum documents), and the context
of practice (Crawford, 2000:615). Reflections on the social results of educational
reforms as well as new aspirations in 2016 deserve particular attention.

The context of influences on educational reforms in Estonian
comprehensive schools

Since the Teachers’ Congress in 1987 and regained independence in 1991,
due to new and multiple means of communication, novel educational ideas and
values have become the object of wide discussion. This has led to multiple
reforms and developments in both educational legislation and curriculum
development for different types of schools in new circumstances.

The first and most influential factor that gave rise to a different context for
all educational institutions was the introduction of new values, which in turn led
to new ideals. Freedom, democracy, decentralisation, and the omnipotence of the
market economy achieved unanimous assent as principles upon which to
restructure the existing system of education. Neo-liberal ideologies came to the
fore in both the economy and education, and were enthusiastically supported by
various foreign entities - the Soros Foundation in particular. The need for a new
educational paradigm was expressed, but a model for future policy-making was
not specified. The main aim related to the development of independent
personalities and was expressed by aspirations to inculcate competitiveness at all
levels of education. A new approach to decision making was understandable
considering the great political change. The new social agreement based on the
changing values was first manifested in the field of language policy. The first
language law of 1989 also changed language learning in general comprehensive
schools, demoting Russian from its position as the first foreign language, and
giving students the opportunity to choose their preferred language to learn, putting
English, Russian, German and French on an equal footing. For small nations,
language issues are especially sensitive as they are directly related to the
sustainability of a particular language, and in Estonia this had political
implications, as Estonian became the sole state language.

In Estonia, where the demographic proportions had greatly changed and
about 1/3 of population is still Russian-speaking, it also raised the issue of general
comprehensive schools with instruction in Russian. Several laws and decrees
affecting those schools have been passed since the middle of 1990s, according to
which 60% of the curriculum has to be taught in the Estonian state language.
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However, it has never become entirely clear how to calculate that percentage. The
schools usually count the number of lessons and there have been official
recommendations from the Ministry of Education and Research for particular
school subjects (history, civics, literature and music) to be taught in the state
language. To enhance the state language skills of students, immersion was
declared to be the optimum method of language learning and has been well
financed to the present day.

The second most influential factor was the restructuring of central
educational institutions, as it was deemed necessary to abolish anything and
everything from the Soviet times. The Institute for Educational Research,
established in December 1959, was closed in April 1992, and information that had
been collected by monitoring educational developments all over the world ceased
to be available to politicians for informed decision-making. The In-service
Teacher Training Centre, established in 1922 and restructured in 1989 as the
Estonian Education Centre, which provided teachers with in-service training
courses, was closed in March 1993. Universities were expected to assume
responsibility for research and educational innovation, and in-service training
courses were to be chosen from those provided by the free market. The role of the
Estonian Academy of Sciences became marginal and has remained so in terms of
issues regarding general comprehensive schools.

The third most influential factor shaping the new context was the
privatization of property, which has led to the establishment of private educational
institutions as well as several NGOs dealing with educational issues. Numerous
(46) private colleges sprang up in the middle of the 1990s, most of which have
closed down because of financial problems and inability to guarantee the required
standards of education. However, the number of small private primary and basic
schools (grades 1-9) is constantly increasing at the moment, as parents seem to be
dissatisfied with the education provided by so-called ordinary schools. Private
publishing houses have been producing textbooks and other study aids, with the
paramount innovation of the moment being e-books on different school subjects.

Some NGOs have been extremely successful, especially the Jaan Tonisson
Institute, which has organised the majority of courses for the introduction of
democratic values and citizenship education but also turned attention to
experience of curriculum development in 1917-1940 (L&&nemets 1995).

The fourth factor to be considered is the influence of test-driven assessment
at different levels, e.g. the introduction of National Exams in 1997, international
testing according to the PISA and TIMSS programs, and cooperation with the
OECD. OECD reports have always been used as the basis of new initiatives for
local policy making, which in practice has led to the compilation of numerous
strategy documents and a permanent status of change brought about by never-
ending reforms.
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And last but not least, there are considerable changes with regard to new
learning environments brought about by ICT. The program ,,Tiger Leap” initiated
in 2000 has been providing schools with access to the internet and new
educational technologies, methods and techniques. Today ICT devices are used
in almost all homes, schools, coffee shops, trains, etc., which guarantee access to
any kind of information anyone considers worth learning. Suffice it to say that the
majority of schools cannot conceive of carrying out their daily activities without
the use of virtual learning environments.

It can be concluded that there have been both negative and positive aspects
to the changed socio-political context: research and in-service training institutions
were closed down and many knowledgeable people were no longer able to
contribute their expertise to the field of education, while at the same time new
vistas for wider international cooperation opened and new learning environments
became available.

The context of curriculum production

According to Crawford, it is imperative to determine the power base of
educational innovation and the process of professional curriculum development,
if the aim is to design a relevant for the society document for general
comprehensive schools (Crawford, 2000, 622). The adoption of each new
curriculum document should be considered a result of an educational reform,
specifying the content and organising the process of learning.

The Estonian Ministry of Education is the institution that decides who will
be commissioned to write the curriculum. In 1991, three institutions — the Institute
for Educational Research, the Estonian Education Centre and the Ministry’s
general education department — were given the task of providing new versions of
the curriculum by the end of 1992. The opportunity to design holistic curriculum
documents instead of separate subject syllabi (called programs in the Soviet era)
was immediately seized by the Institute of Educational Research. By the end of
1991, the Institute had submitted for field-testing and subsequent implementation
a three-stage plan for the production of curriculum documents for Kindergarten
to Grade 12 that was acknowledged to be both relevant and professional.
Following reorganisation of the institution, new versions of the curriculum for the
nine grades of compulsory school were produced by the Estonian Education
Centre in 1992 and for upper secondary schools in 1993. This was a new type of
document for which the authors — all specialists in their respective subjects — had
made extensive use of research in the field of curriculum theory and practice.

As the work of the renowned Estonian-born American professor of pedagogy
Hilda Taba had been “rediscovered” in 1988, her theories and other influential
classical research (e.g. by Tyler, Lawton, Goodson, Petersen, Hameyer, Kelly,
Pinar, etc.) were able to be used in compiling these versions. However, they were
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rejected on political grounds and the first officially recognised document — the
National Curriculum, which was produced by the newly established School
Board, did not appear until 1996.

In 2000, a specialised Curriculum Centre was opened at Tartu University. It
was expected to write all the new curriculum documents for the various
educational institutions. However, it has not done so to date, and the Ministry
decided to take a pragmatic project-based approach to compiling curricula rather
than one based on research. In 2002 a new introductory section was commissioned
from a small task group, and in 2002 the second version of the National
Curriculum (NC) containing the same subject syllabi as the first was adopted. The
third NC for general comprehensive schools was adopted twice — once in 2010
and again in 2011 following the enactment of a new law affecting such schools.
The most recent NC has been divided into two separate documents — one for
compulsory schools (Grades 1-9) and the other for gymnasia (upper secondary
school, Grades 10-12).

An analysis of the content of the NC during that period reveals some changes
to the list of school subjects and in the number of lessons. The NC of 1996 was
the first to assign to schools responsibility for specifying the learning content
(using the subject syllabi as the framework) and for writing their individual
curricula. Each school could determine the number of lessons for a particular
subject within the limits specified in the NC. Health education and human studies
were introduced into basic schools; philosophy, psychology and family education
were introduced into gymnasia. Gymnasia subjects were recast as courses (each
course equalling 35 lessons). Schools were expected to develop competency-
based integrated curricula, and to organise the studies following the four three-
year levels as specified in the NC. The maximum number of lessons for different
school grades as well as the time allotted for optional subjects was specified. In
1997 national examinations (NE) were started before the curriculum had been
enacted in full scale.

The introductory section of the 2002 NC introduced several types of
competencies students were expected to possess after they had studied the subjects
contained in the NC of 1996.

The curriculum documents of 2010/2011 have a new structure. Both levels
of general education share the same objectives — eight competencies that are
consistent with the European key competencies (Europe 2020). An attempt was
made to organise subjects by what were termed fields of knowledge, and some
new subjects were introduced. The new approach mandated specific physical
learning environments for learning particular subjects. The common optional
subjects specified for compulsory schools and gymnasia are religious studies,
informatics, and career and entrepreneurship education; for gymnasia there is also
defence education. Religious studies and defence education must be taught as
described in the NC. All upper secondary students are required to write a research
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paper or perform a creative task, and a special subject — Foundations for Research
Work — has been specified for that purpose.

The NC of 2010/2011 for gymnasia was amended in 2014 following changes
to the NE. Instead of the previous opportunity to choose five NE from 14 different
subjects, there are now three compulsory exams for all graduates, a research
project, and an examination organised by the school. The most remarkable change
was the increase in the number of lessons a school can allocate to optional studies.
Of the 96 compulsory courses 63 must be taken from the NC; schools can develop
33 courses or use some of those specified in the NC. This increased diversity
requires reconsideration of what constitutes academic achievement, and
necessitates universities’ reorganizing and rewriting their entrance exams, which
entails additional resources in the form of time and money.

Research on the development of the content of learning for general
comprehensive schools is scarce. There are two MA papers (Pdldvere 2003,
Tomingas 2005) dedicated to the analysis of content for learning German and
English. There are some doctoral dissertations related to the content of particular
school subjects in the current NC: one on visual arts by Edna Vahter (2014) , one
on technology education by Mart Soobik (2015), one on history by Anu Raudsepp
(about the Soviet period), and one forthcoming by Heikki Haljasorg (summary
published in 2016). The monograph by Katrin Kalamees-Ruubel (2014) on the
content of learning Estonian language and literature as the mother tongue deserves
particular attention: the in-depth analysis of language policy documents and NC
from 1917 to 2014 reveals an immense decrease in the number of lessons
dedicated to learning these subjects. All the above mentioned and the doctoral
dissertation by Imbi Henno analysing the learning and teaching of the sciences
according to the PISA and TIMMS programs could also be useful for the
development of new professional NCs and syllabi.

The context of practice

The context of practice — what actually happens at school — has been the
subject of numerous opinion studies. These have been carried out by means of
questionnaires that aim to determine how teachers compile curriculum documents
at the school level and how satisfied they are with the NC guidelines for practical
instruction.

The collected data revealed several problems, often insurmountable: the NC
documents do not provide integrated content, and teachers can only develop work
on a project basis, or attempt to take an integrative approach when organising the
process of learning. Unfortunately, meaningful integration of the content of
learning (usually at the level of theories, concepts and facts) is beyond the ability
of most teachers and schools.
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The most recent innovation in Estonia in 2016 is the development of a ,,new
approach to learning” (www.hm.ee.en), which is described as “ an approach to
learning that supports each learner’s individual and social development, the
acquisition of learning skills, creativity and entrepreneurship at all levels and in
all types of education. (Estonian Lifelong Learning Strategy, 2020)

In fact it is referring to considerably wider use of new virtual learning
environments (I-pads, smartphones, media for distance learning) and
constructivist approach towards knowledge acquisition. However, the
introduction of new technologies always requires intelligent and balanced usage.

What could be used for future developments of the content for learning at
general comprehensive schools?

The following principles for the selection of the content of learning could be
helpful for future curriculum development. According to Taba (1962) and Sowell
(2005), the basic principles for all subjects are the following:

e validity and significance of the content for the intended purpose of

education;

e learnability of the content by students for whom the curriculum is
planned;

e appropriateness of the content for the needs and interests of these
learners,

e consistency of the content with the realities of society and culture.

As one can see, the general principles for the selection of the content of
learning are mostly based on the culture, society and learner. However, there are
also principles for selecting the content for particular subjects. Sowell has
developed criteria for selecting the content for math (Sowell, 2005), Kalamees-
Ruubel for Estonian and literature (2014), and Kokkidou (2009) has developed a
model for analysing the content of music education, which could also be used to
design a curriculum for music education. A systematic approach using models
such as IDEA and SCOPE could also be employed (Laanemets, 2003).

Hilda Taba wrote in her seminal book “Curriculum Development: Theory
and Practice” (1962, 42): Knowledge and learning need to be selected and
organised that they will provide a young adult with a sense of unity, of meaningful
relationship between himself and his world. She also made a shrewd remark on
cultural differences that give rise to particular educational needs and
requirements: Not all cultures require the same kinds of knowledge, nor does the
same culture need the same kinds of capacities and skills, intellectual or
otherwise, at all times (ibid, 10).

Accordingly, modern technological and non-technological cultures require
different learning content despite globalisation. Societies with compulsory
primary education alone would not include a course on world literature in their
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curriculum, but they have to provide their learners with the knowledge, skills and
values that allow them to manage in their particular natural, cultural, social and
political environments. Here is another prescient quote from Hilda Taba in 1962
that bears reflection today:

If education is to be a countervailing power in a technological culture, it
needs to cultivate a conscious commitment to democratic values and a sense of
personal and collective goals that lends new meaning to individual effort and
achievement. Education must help people think collectively about social ends,
since we no longer can count on collective goals emerging from an “accidental

coincidences of individual goals . (Taba, 1962:45)
Conclusion

Discussions about the content, scope and social impact of curricula in the
21 century are the topic of the World Yearbook of Education 2011 “Curriculum
in Today’s World: Configuring Knowledge, Identities, Work and Politics™. The
acquisition of different “literacies” or competencies (in addition to the traditional
three Rs) such as cultural literacy and computer or digital competency is essential
to individual socialization. Although everyone treads his or her own path to
socialization, basic competencies are acquired by learning experiences mainly
provided by national educational systems that impart the knowledge and skills
selected according to the society’s generally recognised values and ideologies.
Changing circumstances require new common knowledge despite the diversity of
ethnic, cultural, and other types of groups within all societies today. Experience
gained in Estonia over 25 years has shown that an approach to the development
of curricula for general comprehensive schools that underestimates historical
experience, educational theories and school practice may lead to results
counterproductive to democracy. This can and must be avoided.
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BERNS AR AUTISKA SPEKTRA TRAUCEJUMIEM
VISPARIZGLITOJOSA PIRMSSKOLAS IZGLITIBAS
IESTADE

A Child with Autism Spectrum Disorders in Mainstream Pre-Primary
Education

Sandra Miezite
Rézeknes Tehnologiju akadémija

Abstract. For development of a child with autistic spectrum disorders in general pre-school
facilities was developed a set of measures. It was developed a complex of measures and
research work how to ensure the development, realizing the appropriate pedagogical
correction work and implementing a number of pre-conditions, complementation of teachers’
theoretical knowledge; carried out a child's development discovery and implementation of
individual educational plan using appropriate teaching methods and alternative means of
communication; the improved pre-school environment for a child with autism spectrum
disorders needs; realised co-operation with parents; an assistant support to a child.
Keywords: a child with autistic spectrum disorders, cooperation with parents, assistant support
to child, individual educational plan.

levads
Introduction

Balstoties uz to, ka ,lzglitibas attistibas pamatnostadnés 2014.—
2020. gadam” izvirzitais izglitibas politikas virsmérkis ir ,Kvalitativa un
ieklaujosa izglitiba personibas attistibai, cilvéku labklajibai un ilgtsp€jigai valsts
izaugsmei” (IZM, 2015), ka ar, atbilstosi Visparejas izglitibas likuma 53. pantam,
skoléni ar specialam vajadzibam izglitibu var iegiit jebkura izglitibas iestad¢, kura
ir atbilsto$s nodroSinajums, lai integrétu izglitojamos ar specialam vajadzibam
(VIL, 2011), visparizglitojosas izglitibas iestades aizvien biezak apmeklé bérni,
kuriem ir autiska spektra trauc&umi. So nosacfjumu ietekmé ne tikai
visparizglitojosas skolas, bet art visparizglitojosas pirmsskolas izglitibas iestades
aizvien aktualaks kliist jautajums par to, ka palidzét un sekmét beérnu ar autiska
spektra trauc€jumiem attistibu, vienlaikus nodroSinot ari paréjo bérnu vajadzibas.

Nemot vera loti bagato literatiiras un izzinas avotu klastu, jaatzist, ka autisma
probléma, patie$am, ir misdienu pasaules izaicinajums, ipasi pedagogija.
Skolotajam, kurs vélas palidzeét bérniem ar autiska spektra traucgjumiem, ne tikai
jastudé zinatnisko literattiru, bet arT jabit loti jiitigam, ,,redzigam un dzirdigam,”
lai pamanitu to, ko mums stasta bérni, kuru valodu, izturéSanos un uzvedibas
Ipatnibas uztvert ir griiti, tom&r ne neiesp&jami. Skolotajam jaatzist, ka nav
iespjams palidzeét bérnam, neaugot pasam, nepaplasinot savu pedagogisko
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Beérns ar autiska spektra trauceéjumiem visparizglitojosa pirmsskolas izglitibas iestade

kompetencu un prasmju robezas, bet 1pasi butiski sadarboties ar bérnu vecakiem
(bérna sp€ju izzinaSanas un attistibas veicinasanas zina), ka ar ar iestades vadibu
(pilnveidojot pirmsskolas izglitibas vidi bérnu attistibas sekméSanai un rodot
iespéjas nodrosinat nepiecieSamo atbalsta specialistu palidzibu bérnam).

Teoréetiskas pamatnostadnes
Theoretical guidelines

Ta ka autisma izpausmes un stavokli ir loti daudzveidigi, to apzim&jumam
tiek izmantots termins - ,,autiska spektra traucgjumi.”

Biezak lietotie autisma diagnostikas kriteriji ir apkopoti diagnostiskaja
sisttma — DSM — IV. Tie nosaka, ka traucgjumi izpauzas socialas adaptacijas un
uzvedibas ierobezojumos. Autisma spektra kriteériji paraditi 1. attéla.

Griti iesaistities
mijiedarbiba ar
citiem cilvekiem

-

Ierobezotas socialas IzvElas bt vienatng
mijiedarbibas spé&jas ar sevi
Emocijau
pasregulacijas
problémas
Autisma spektra Nespé) izmantot
Lo vardu krajumu
ritriji ) ( ' thilstoi situacijai
lerobeZotas Gritibas ar verbalo | atbristost situacya
komunikacijas = pe— un neverbalo
sp&jas komunikaciju ‘ Neizprot emocijas |
un sejas izteiksmju
nozimi

Rutinétas darbibas
N un uzvediba

Steriotipiska
uzvediba un
intereses

Ierobezotas intereses

1.att. Autisma spektra Kkriteriji
Figure 1. Autism spectrum criteria

Lai palidz&tu beérnam, sekmétu vina attistibu un rosinatu sp&ju un spéku augt
un attistities, svariga ir pedagogiskas darbibas mérka izpratne, tapec tick mekl&ti
risinajumi un pedagogiskas darbibas formas, kas sekmé&tu bérnu ar autiska spektra
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trauc€jumiem attistibu, ka ar1 pétitas iesp€jas, ka visparizglitojosa pirmsskolas
izglitibas iestadé sekmét bérna ar autiska spektra trauc€jumiem attistibu, ipasu
uzmanibu pieverSot berna tris attistibas jomam: socialajai mijiedarbibai,
komunikacijai un uzvedibai.

Lai vispar§ja pirmsskolas izglitibas iestadé b&rna ar autiska spektra
traucgjumiem attistiba tiktu sekméta, tika veikts petijums par to, ka nodroSinat
attistibas sekméSanos, realiz€jot bérna intereseém atbilstoSu pedagogiskas
korekcijas darbu un 1stenojot vairakus priekSnosacijumus:

1) japapildina skolotaju teorctiskas zinasanas;

2) javeic bérna attistibas izzinasana un jaisteno individualas izglitibas
plans, pielietojot atbilstoSas macibu metodes un alternativos
komunikacijas lidzeklus;

3) japilnveido pirmsskolas izglitibas iestades vide atbilstosi bérna ar
autiska spektra trauc€jumiem vajadzibam;

4) jaisteno sadarbiba ar vecakiem;

5) jaapzinas asistenta atbalsta bérnam nepiecieSamiba un tas janodroSina.

Realizeta pasakumu kompleksa posmi un darbibas jomas
The stages and scopes of realised measures

Tris macibu gadu laika tika realizéts pasakumu komplekss, kas sekméja
bérna ar autiska spektra trauc€jumiem attistibu, nemot vera ierobezojumus tris
galvenajas attistibas jomas: ierobezotas socialas mijiedarbibas un komunikacijas
spgjas, stereotipiska uzvediba un intereses. So griitbu mazinasanai un bérna
attistibas kopveseluma sekmésanai tika realizéta pirmsskolas izglitibas iestades
skolotaju, logopéda/speciala pedagogam un vecaku, asistenta sadarbiba, ka ari
lestades vaditajas un metodika atbalsts, realiz€jot atbalsta pasakumu
nodroSinaSanu bérnam. Ka viens no biitiskakajiem nosacijumiem sekmigai bérna
ar autismu ieklauSanai visparizglitojosa pirmsskolas iestade tika atziméets asistenta
atbalsts beérnam, kas gan palidzgja nodroSinat iesp&jami veiksmigu grupas darbu
kopuma, gan art sniedza atbalstu bernam.

Izstradatais pasakumu komplekss tika realizéts 3 posmos.

1.posma galvenie akcenti:

e problé€mas apzinasanas;
skolotaju teorétisko zinasanu papildinasana;
sadarbibas ar vecakiem uzsaksana;
bérna attistibas sakotnéja izpéete.

Saja posma tika realizéti atbalsta pasakumi - sadarbiba ar vecakiem,
pirmsskolas izglitibas iestades vides pilnveidoSana bérna ar autiska spektra
trauc€jumiem attistibas sekméSanai, bérna ar autiska spektra trauc€umiem
attistibas sekméSana macibu procesa.
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2.posma galvenie akcenti:
sadarbiba ar vecakiem;
grupas vides pilnveide;
alternativas komunikacijas lidzeklu izmantoSana;
skolotaju teorétisko zinasanu papildinasana;
bérna individualo sp&ju izpéte; nodarbibu uzdevumu diferencésana.
.posma galvenie akcenti:
asistenta atbalsts bérnam; sadarbiba ar vecakiem;
sadarbiba ar pasvaldibas Atbalsta centra psihologi;
individuala izglitibas plana izstradasana;
skolotaju (logopéda/speciala pedagoga, grupas, miizikas, sporta)
sadarbiba berna attistibas sekmésana;
e skolotaju teorétisko zinasanu papildinasana.

e 6 o o Lo e o o o o

Pétijuma rezultatu apkopojums un rezultati
The research work results summary and results

Bérna ar autiska spektra trauc€jumiem attistibas izvert€jums tika veikts p&c
,Uzvedibas izverteSanas tabulas”, ,,Socialo prasmju izveértéSanas tabulas”,
»lzglitojama sasniegumu izvert€Sanas tabulas”, kas izstradatas Rézeknes
Augstskolas Specialas izglitibas laboratorija, lai noskaidrotu realizéta pasakuma
kompleksa efektivitati un bérna attistibas dinamiku tris reizes (01.2014., 05.2015.,
05.2016) (Teresko, Kondrova, Rozenfelde, Zelve, 2013).

Rezultatu apkopojuma diagrammas paradas petijuma ietverta bérna attistibas
dinamika.

4%

B [zmainu nav
B [zmainas par 1
Izmainas par 2

B [zmainas par 3

2.att. Bérna socialo prasmju attistiba 3 pétijjuma posmos
Figure 2. The development of child’s social skills in three phases of the study
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Diagramma redzams, ka socidlo prasmju komponentos 47% izmainas nav
verojamas, bet pozitivas izmainas kopuma 53% (no tam 4% ir butiskas). P&c
petijuma autores domam, iegitais rezultats liecina, ka vérojama pozitiva bérna
socialo prasmju attistibas tendence.

Izmainas par diviem vai tris krit€rijiem v&rojamas paSapkalpoSanas
prasmes, galda kultiiras un kultiirhigiénisko normu ievéroSana, sadarbibas
prasmés ar grupas biedriem un pieaugusajiem, orientéSanas prasmes iekS$gjas
kartibas normu ieveérosana.

3. attela uzskatami paradita petama beérna uzvedibas normu apguve un
1zmainas 3 macibu gadu laika, atzistot, ka uzvedibas normu apguves diagrammas
rezultati neparada biitiskas uzvedibas izmainas.

18% 0%

B [zmainu nav
2304 ® [zmainas par 1
= [zmainas par 2

B [zmainas par 3

3.att. Berna uzvedibas normu apguve
Figure 3. Learning of child's behavior norms

legttie rezultati skaidrojami ar to, ka b&rniem ar autiska spektra
trauc€jumiem uzvedibas traucgjumu mazinaSanai nepiecieSams ilgaks laika
posms, ka arT psihologa palidziba (regulara palidziba nebija pieejama). Nemot
veéra So nosacijumu, uzlabojums — 41% tiek atzits par veiksmigu. Nozimiga loma
uzvedibas normu apguveé ir asistenta klatbiitnei un palidzibai b&rnam, kura tika
nodro§inata 3. pétijuma posma.

4.attela redzami 5 psihiskas un 2 fiziskas attistibas komponentu
izvertejums, kas ietekméjusi bérna sasniegumus.
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mNé mDalgji mJa
16
13
10
9
8
5 5
4 4 4
3 3
2 2
1 1 1 1
0 0 0
Valodas Izpratne par Matematisko Ritma, Radosas Kustibu Roku sikas
attistiba dabas prasmju miuzikas darbibas  pamatprasmju motorikas
objektiem apguve izjutas attistiba apguve attistiba
attistiba

4. att. Izglitojama psihiskas un fiziskas attistibas sasniegumi
Figure 4. Learner's mental and physical development achievemen

Analizgjot iegilitos datus, var secinat, ka biitiskakie sasniegumi vérojami
matematisko prasmju apguvé, ka ari izpratné par dabas objektiem. legito
rezultatu var skaidrot ar to, ka, petijuma iesaistitajam bernam, ir izteikta interese
Sajas jomas, ka ar1 skolotaju iegulditais darbs nodarbibu laika, sekmgjot bérna
attistibu. Péc diagrammas redzams, ka valodas attistibas raditajos uzlabojums ir
nebiitisks. Jaatzime, ka valodas attistibas komponenti (péc izvertéjuma tabulas)
vairak versti uz ekspresivas runas attistibu, bet bérnam ar agrino bérnibas autismu,
ta ir vaji attistita.

Fiziskas attistibas komponenti (kustibu pamatprasmju apguve un roku sikas
motorikas attistiba) attistijuSies vienlidz sekmigi. Ka attistibu ietekmé&joSus
faktorus var minét vecaku (t€va) lomu bérna fiziskas attistibas veicinaSana,
arstnieciskas fizkultiiras nodarbibas.

Izvertejot bérna attistibu kopveseluma, var secinat, ka gan psihiskas, gan
fiziskas attistibas jomas ir vérojami uzlabojumi.

Secinajumi
e Lai biitu iespgjams vispar€ja pirmsskolas izglitibas iestadeé sekmét bérna ar
autiska spektra trauc€jumiem attistibu:

- jarealizgjas skolotaju un vecaku sadarbibai, kurai ir vienots mérkis —
palidzet bernam;
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- japilnveido pirmsskolas izglitibas iestades vide (sakartota, harmoniska
telpiska vide, kura pieveérsta uzmaniba apgaismojumam, lietu
izkartojumam, iesp&jamai trokSnu mazinasanai, pozitivai emocionalai
gaisotnei; harmonisks laika planojums; atbalsta materiali un alternativas
komunikacijas Iidzekli drosibas sajiitas un paredzamibas nodro§inasanai
b&rnam);

- jaizmanto b@€rna uztveres sp&jam atbilstoSas macibu metodes un
japiedava bérna sp&jam un interesém atbilstosi uzdevumus;

- jaizmanto alternativas komunikacijas lidzekli (PECS, piktogrammas);

- butiski nodroSinat asistenta atbalstu bernam;

e Skolotajam jaskaidro pargjiem grupas berniem bérna ar autiska spektra
traucgjumiem gritibas, ka ari javér§ uzmaniba uz berna pozitivajam
1Zpausmem.

e Be@rna attisttbas sekméSana loma ir visiem pirmsskolas iestades
darbiniekiem, 1pasi skolotaja paligam grupa, tapeéc ari vinam jabut zinoSam
un bérnu pienemosam.

e K3 vissvarigako nosacijumu, kas ietekmé berna attistibas sekméSanos un
vienlaikus pilnvertiga grupas darba norisi, jaatzist skolotaja vélmi un sp&ju
leraudzit bérnu 1pasas sp€jas un pozitivas iezimes, lai mekletu iespgjas, ka
mazinat vai noverst griitibas.

e Sekmgéjot beérna ar autiska spektra trauc€jumiem attistibu kopveseluma un
mazinot uzvedibas problémas, uzlabojas emocionala vide grupa, un art
pargjo beérnu attistiba. leteikumi par vides pilnveidosanu, kas sekmé& bérnu
ar autiska spektra trauc€jumiem labizjitu un attistibu, ir véra nemami arf,
doma3jot par pirmsskolas vecuma b&rniem kopuma.

e Skolotajam bitu janoverte tas, ka berni ar autiska spektra trauc€jumiem
sekmé skolotaja pedagogisko kompetenéu un pieredzes pilnveidi, ka ari
attista skolotaja personibu.

e Skolotajam janem veéra, ka beérmu ar autiska spektra trauc€jumiem
mijiedarbiba un komunikacija ar lidzcilvékiem patieSam ir 1paSa, tapec
skolotajam un vecakiem, kuri vélas palidzet bérniem, ir jabiit 1pasi jutigiem,
redzigiem, un novérot spgjigiem. So prasmi var attistit tikai katrs pats, tapec
magistra darba autore atgadina visiem, ka tas, caur kadu prizmu skolotajs
skatas, nosaka spektru, kada ierauga gan bérnu ar autiska spektra
trauc€jumiem, gan ari iesp&jas un izaicinajumus savu pedagogisko sp&ju un
kompetencu pilnveidosanai, kurus satikSanas ar beérniem mums sniedz.

Summary

By implementing a set of measures, which is based on the cooperation between
teachers and parents, contribution to the child's individual development plan and
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providing everyday assistance in mainstream pre-primary education, it is possible to
improve developmen of a child with autism spectrum disorder.

The smallest changes were observed in norms of a child’s behavior learning. It is
explained by the fact that the child was not on the regular assistance of a psychologist,
a child with autism spectrum disorders to reduce behavioral disorders require a longer
period of time and very other diverse causes.
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CONCEPT OF SUBJECTIVE EVALUATION OF QUALITY
OF LIFE IN INCLUSIVE EDUCATION

Aldona Moceviciene
Rezekne Academy of Technologies

Abstract. Quality of life — important area in health care system which requiring substantial
adjustment of priorities and reallocation sources. It is necessary to allow welfare for recipients
with disabilities to improve their quality of life too. World Health Organization, in defining the
concept of quality of life, finds that it is a wide concept connected with person physical health,
psychological state, level of independence, social communication and relationships with the
environment. There is no consensus concerning the definition of Disability, Special Needs,
inclusive education and concepts.

Keywords: Inclusion, subjective evaluation of life, disability, biopsychosocial point of view,
people with special needs, well-being, self-esteem.

Introduction

Many countries review and update the legislation to remove the barriers in
developing models of inclusive education. It is very important to have a new look
to research facilities and research results through interdisciplinary approaches,
bringing together education, health, social and information technology systems.

These persons who have some form of disability and do not meet the
community's standards of communication are still not acceptable. This is
especially for people with middle and/or deep intellectual disability. Many years
intelectually disabled persons have been isolated from the society and their
existence was known only for short circle of people /specialists (Ruskus, 2001).

In this article the author wants to offer the opportunity to look at the disability
by biopsychosocial aspect to a better understanding how disability affects
intellectually disabled person quality of life. At the same time it is an opportunity
for educators and education professionals more effectively to apply new models
of inclusive education for persons with special needs. However, the approach to
disability and disabled people must change, the expansion of democracy and
tolerance ideas in the world are acceptable in Lithuania too (The Act Equal
Opportunity, 2005), more and more accomplished research works we can find on
these people socialization problems (Kvieskiené, 2003; Ruskus, 2002).

Definitions and Concepts

A variety of concepts and definitions, which defines intellectual disability,
special needs education, training, inclusive education or inclusive education

http://dx.doi.org/10.17770/ercs2016.1145
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institution, health conditions and quality of life. Therefore, will try to overview
certain concepts and definitions.

European Special Education Development Agency emphasizes that inclusive
education activities are aimed at the special educational needs of persons with the
educational development aspects of the examination.

Definition, defining what is considered special education in one country or
another, is more diverse. So far there is no consensus concerning the definition of
Disability, Special Need or Disorder.

Europe is currently prevailing trend, the need to develop an education policy
aimed at developing individuals in need of special pedagogical aid, the inclusion
of conventional educational institutions, providing pedagogue and education
professionals in diverse aid: additional workers posts, teaching facilities,
equipment, training opportunities.

The concept of Inclusion content from the time when it began to use
educollogy context, another constant (Watkins, 2007). Inclusion can be seen as
an attempt to push the same ,,education for all”” idea. Studying together may mean
that there will be realized simply integration action that meaning that the person
with special needs are in the same physical environment with others. However,
this do not means that he / she will be included in a single educational process
where peers share their experiences, learn from each other. Inclusion means much
more. It means that a lot of people with special needs able to train and improve in
their limits of capacity and meet the best individual needs of the person.

Precise definition of the term ,,quality of life” is not easy. As mentioned by
A. Moceviciene and I. Prudnikova (Moceviciene & Prudnikova, 2015) “each
person is unique, with a distinctive system of value, peculiar needs and individual
opportunities”. To select the measure of the quality of life most versatile factors,
but the main factors are:

= individual personal health (physical, mental and social);

= the need to communicate;

= to realize his/her potential in the surrounding environment.

Satisfaction of both the disabled and the 'healthy' shows and describes the
quality of living. Scientists recognize and affirms in the researches that
handicapped people need to realize specific needs, then their quality of life would
be optimal in the scoop of their abilities (Sutton, 1999; Bakk & Grunewald, 1997).

For optimization quality of life of people with disabilities are three very
important indicators to personal self-concept, self-development and self-
expression which develops other indicators: integration into society, socialization
and self-realization.

We can mark the main indicators pertaining quality of life of persons with
disabilities (Ruskus, 2002).
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Table 1. The Indicator of Quality of Life

Indicators Explanation
1 | Health physical and mental health status
2 | Mental condition mental disorder
3 | The financial situation of the | possibility to earn money, income
individual
4 | Living conditions environmental characteristics, suitability for the
individual
5 | Family family influence on the individual
6 | Social relations social support (emotional and material) status, social -

emotional experience, the interpersonal relationship
quality in the institution

7 | Recreation, creativity the quantity and way of leisure activities or creative
activity
8 | Participation in community | quantity of participation, method, or professional/
activities employment activities in the institution or outside
institution

9 | Self-assessment / subjective | mental, subjective state of the individual, comprising
sense of personal well-being | a common self-assessment, satisfaction of the being;
optimism and approach to the life

10 | Religion formal (required) or the free practicing or spiritual
activities

11 | individual needs assessment | hobbies, self-esteem

Health is an important element of quality of life, but there is not the only
determinant of the quality of life. Everyone realizes the quality of life
distinctively, depending of age, social status, education, traditions and personal
values. Not all people are able to adapt equally to the social, economic,
environmental and other continuous operations and factors, changes, so of that
increasing the gap between the different options and social status groups. And this
has an impact on both: health and quality of life.

The term ,,subjective evaluation of life” in the Article used in specific sense,
it is important to justify the basic theoretical assumptions and to define the terms
used. In a broad sense under the subjective evaluation of life notion are hidden the
concept of disability and health. However, both the disease and the health are
considered from the psychological, social and educational position and are based
not only on objective medical criteria but also on subjective personal experience.
The Article is based on the assumption that both the disability and health and / or
the disabled person's quality of life has biological, psychological and social
aspects are important to health, which correlates with the quality of life changes.

Scientific publications that deal with disability and subjective health
indicators (eg.: quality of life, subjective life satisfaction, sense of coherence and
so on) interface are pretty much. A comprehensive review provides
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Demyttenaere, De Fruyt, Huygens (Demyttenaere et al, 2002), Papkostas and
others (Papkostas et al, 2004).

WHO defines health as a state of complete physical, mental and social well-
being and not merely the absence of disease or infirmity (WHO 2004: 10). This
IS a very broad definition, which has received a lot of criticism, sometimes
referred to as non-functional, meaningless, sophisticated (Bok, 2004). In
conclusion S.Bok notes that this definition of health may be useful only as a
historical document, showing the times in which it was stimulate the construction
realities, but no way can be used to assess the health or policy-making (Bok,
2004).

WHO defines health as a state of well-being if health is defined as welfare,
taking into account the complexity of human life and dynamism, the question
arises whether such a generalized construct examination has any meaning.
Thinking about the meaning, the importance the idea coming from the
biopsychosocial model that a human exists in the context of the increasing
complexity and the biological, psychological and social elements can be thought
as a levels of hierarchical system (Pilgrim, 2002). Fully understand the man can
be only when is covered the whole life of human (Zlatanovic, 2000).

According to the WHO definition of health (WHO 2001) health is not the
opposite of disorder, but more complex phenomenon, covering all aspects of
human life. In the broad sense of health is a person's life characteristic. Very
similar ideas can be found in Lahtinen functional model of mental health
(Lahtinen, 1999). Mental health is defined as a process that leads both - the past
and present factors, personal resources, life and social events and a variety of
consequences.

Mental health processes can be seen in everyday personal experience,
relationships with other people, the environment, society and culture in which the
individual resides (Lahtinen, 1999). So, while health is very broad and dynamic
concept, encompassing many aspects of a person's life, it can also be assessed
through a subjective personal experience. This supports the assumption of D. Basu
(Basu, 2004), which claims that the best life expert is a person who lives his/her
life. If health is a state of physical, mental and social well-being, then this level
can assess the person, analyzing how successfully he/she functions in various
spheres of life. Such assessment is always subjective and reflects the individual's
own level of perceived health or mental health aspect.

Subjective health indicators importance especially well revealed in studies
examining the criterias which customers have indicated as signs of recovery: self-
confidence, joy of life, overall well-being feeling of optimism (Mueser, 2002),
positive feelings, the ability to cope with life stress (McGlinchey, 2006), became
the normal rhythm of life (Zimmerman, 2006).

E. Lahtinen (Lahtinen et al., 1999) indicates that the health process always
involves two dimensions: positive and negative. Negative dimension shows
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symptoms like illnesses, adverse events and other factors that affect health.
Positive dimension includes resources that person can use in order to overcome
the negative factors.

So when we talk about disability and health, we talk not only about each
other covering events, but also about the interaction of these phenomena. Lahtinen
(Lahtinen et al., 1999) consider the resources that person can use to overcome the
difficulties are various: individual factors and experiences, social relations, public
entities and resources, cultural factors and values. So health resources include a
variety of personal life, so it makes sense to take into account the overall context
of the person's life. On the other hand, negative factors and the interaction of
health resources also change the two phenomena. To explain subjective factors
values in clinical psychology used disorder by M. Perrez and U. Baumann
(Perrez & Baumann, 1994)

Interface of Disability and Subjective Evaluation of Quality of Life

In summary possible to say that to select the measure of the quality of life
most versatile factors, but the main factors are: individual personal health
(physical and mental, and social), the need to communicate and realize their
potential in the surrounding environment. Satisfaction of both the disabled and
the "healthy' shows and describes the quality of living. C. Sutton (1999), A. Bakk
and K. Grunewald (Bakk & Grunewald 1997) and other scientists recognize and
affirms in the researches that handicapped people need to realize specific needs ,
then their quality of life would be optimal in the scoop of their abilities.

The Author of the Article provides a model that could be applied in relation
to persons with disabilities (intelectually disabled) or with special needs. This
model shows the interfaces of how disability influence to person health and / or
social well-being and subjective well-being evaluation (Fig.1).

The subjective evaluation of life shows the psychological well-being level
of the disabled person's, which affects not only the disabled but also additional
criteria such as self-esteem, social environment, the ability of building up
personal/social relationships and understand the received information and make
interpretations. The subjective evaluation of life naturally can deteriorate due to
disability or exacerbation of additional psychological factors influence that affect
the additional disability symptoms. This causes negative consequences in many
areas of person's life (for example, decreases efficiency, increasing disagreement
within the family, inadequate behavior).

So the evaluation of life objectively changing the context of life. However,
subjective evaluation of life may also can change because of the negative personal
approach to his/her disability changes the same evaluation process, evaluation
becomes increasingly negative. If a subjective evaluation of life remains good
enough, i.e. a person has, or believes he/she has enough resources, which are not
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affected by a disability, it is possible that this could be some sort of advanced (i.e.,
psychological, disability symptoms) barrier formation. So you can expect the
strongest connection between the subjective evaluation of life and psychological
well-being components.

BIOLOGICAL LEVEL PSYCHOLOGICAL LEVEL SOCIAL LEVEL

The main symptoms Personal
of disability relationships
Medical aid
Education : Dipped
lovel influence
Information

Social
Living
conditions

Perception Consequences support
Expanded symptoms

Disability as
a neurobiological
disorder

Evaluation of disability
Interpretation and
Self-Esteem the associated

restrictions Overall life

context

Social
environment

and contacts I Employment

Education

Subjective

life evaluation Social

communications

of disability

Mode of life

Figure 1. The scheme of the Interface of Disability and Subjective Evaluation
of Quality of Life

The studies are follow-up in order to justify this hypothetical model of
interface of disability and subjective evaluation of life.

All these theories are very important in terms of inclusive education and
development opportunities for people with disabilities knowledge and skills
upgrading in the Lifelong Learning Program context. This would be another step
in the development of educational models and methods for assessing personal
characteristics and enabling everyone to improve their subjective quality of life
within the limits of their possibilities. Inclusive education is a dynamic
phenomenon, which develops gradually and progressively gaining new variety of
forms and the process is continuing (Watkins, 2007).
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THE KNOT SCRIPT — THE LOST WRITING SYSTEM
OF THE LATVIAN LANGUAGE

Ugis Nastevics
University of Latvia

Abstract. The article analyses a writing system of the Latvian language that has been scarcely
researched before. The evidence of the usage of the knot script and song clews is present in the
Latvian folklore, although it has been commonly considered as a metaphor. At the beginning
of the 20th century there were individuals still using it prior to the conventional literacy
increase due to the general education. Similar knot scripts can be found in several cultures
around the globe. The article encompasses a study of previous researches and evidence in
periodicals, Latvian community in Lithuania, education of commoners in Latvia, reciprocal
comparison of the Latvian knot script writing systems, interview with a contemporary witness
and experiment on reconstruction of the Latvian knot script.

Keywords: clew, folk songs, knot alphabet, knot records, knot script, knot writing, Latvia,
Latvian language, Lithuania, quipu, song ball, song clew, Vismantali, writing system, yarn ball.

Introduction

The Latvian people are often referred to as the Singing Nation. The Latvian
Song and Dance Festival tradition has been uniting tens of thousands of voices
since 1873, notably during the Singing Revolution that resulted in the restoration
of independence of the Republic of Latvia, and thereby has been included in the
UNESCO Intangible Cultural Heritage list since 2008. The Cabinet of Folksongs,
made in 1880 comprises 268 815 leaflets, each having a Latvian folk song
handwritten, systematized and advisedly batched in its relevant drawer of a
theme-wise appropriate category by the prominent Latvian folklorist Krisjanis
Barons (1835-1923), and was inscribed on the UNESCO Memory of the World
Register in 2001 (LFK, 2005). Until intellectuals’ initiative of collecting the
national folklore during the New Latvians’ Movement (lat. jaunlatviesi) between
1850s and 1880s, attempts of recording Latvian oral tradition in written form were
scarcely exercised. There are 3 million units collected in the Archives of Latvian
Folklore up to now, approx. 1 million among them are the Latvian folk songs
having been summarized and published in 14 volumes (LFMI, 2016). While some
Latvian funeral folk songs refer to the Early Iron Age (1-400 AD), others (LD
27796.0-9) even convey a relic from the tied up flexed burial practices that are
exclusively peculiar to the Corded Ware culture during the Late Neolithic Period
in Latvia (2900-1800 BC) (Straubergs, 1949, p.16-17; Darzins, 1965; LNVM,
2016).

Could such an immense amount of knowledge have been transmitted
throughout countless generations entirely by an oral tradition until the very 16th
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century when alphabet writing system was finally introduced by German
missionaries to put a Latvian text on the paper for the first time? Or, conceivably,
there existed other means than a conventional writing system, yet sophisticated
enough to record and store the information?

The aforementioned enigma has been occupying not only my mind for a long
period of time until a recent discovery of a paragraph in the book The Nature of
Language by Sarma Klavina (1941-) that provided me a clue into a new
perspective | had not been aware of before.

The aim of the research is to carry out a study on the knot script, and, in
particular, as a writing system of Latvian language, to clarify the history and
circumstances of application, its types and structure by researching textual
evidence, tracing a contemporary witness and conducting a probative experiment
on reconstruction.

The research methods applied in this article are quantitative and qualitative
content analysis, interview and experiment.

Theoretical Framework

Indirect references to the ancient scripts of the inhabitants of Latvia —
Letigallians, Selonians, Semigallians, Curonians and Livs, are provided by the
folklore. For instance, there are evidences of the song clews (lat. dziesmu kamols),
bast containers (lat. vacele) and dowry chests (lat. pirs) i.e. the knot script (lat.
mezglu raksti) being present in Latvian folk songs. Despite the aforesaid
references are commonly considered as mere metaphors, there exist not a few
evidences of the usage of knots, worsteds, threads and clews for recording the
knowledge and events as well as magical purpose likewise. Analogous knotted
cords emerge in numerous ancient cultures across the globe — the quipu for
accounting until 19th century in the Inca Empire, the jié shéng named in the
Chapter 80 of the Daodéjing “1 would make the people return to the use of knotted
cords, instead of the written characters” by Laozi in China, the head tax calculator
warazan from 15th century in Japan until 1903 and others (Klavina, 1997, p.75,
64; Legge, 1891, p.122; Nukata, 1993). Although there are some references in
newspapers, apparently there is hardly any comprehensive research done with the
focus on the Latvian knot script other than perceiving the topic of interest merely
as a metaphor or symbolism.

Methodological Framework

Undergoing the Master’s thesis research, on behalf of Karlis Tomarins
(1923-) I was given an opportunity to study and analyze the doctoral dissertation
written in 1985 by Edgars Jundzis (1907-1986) on Latvian individuals in
Lithuania who had sustained their knot script literacy. My exploration for a
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contemporary adept in Latvia followed. | providentially found and managed to
interview Betija Strautniece (1930-) from Burtnieki, who has witnessed the usage
and inherited the knowledge of the Latvian knot script in childhood from her
grandmother. Study and analysis of historical sources, periodicals, scientific
articles and the Cabinet of Folk Songs, interview with a contemporary witness,
comparison of the Latvian knot scripts and experiment on reconstruction was
conducted during the research for this article.

Findings: The knot script in periodicals

Periodika.lv — the portal of periodicals of the Latvian National Digital
Library of the National Library of Latvia was used to find references of the knot
script in newspapers and other periodical media on March 30, 2016. Among other
unrelated results there were 9 (duplicate and derived articles not included)
relevant articles in Latvian, 2 in German and 1 in Russian found in total. Earliest
articles in 1880, 1909 (in German), 1929 and 1938 (in Latvian) are about tying a
knot in a handkerchief to remember things and the knot script originating in China
6000-7000 BC as well as its later expansion across Mexico, Peru and Inca where
it reached the highest level of sophistication — the quipu — once being taught for
Peru children likewise ABC for our children, however there is no relation to
Latvia mentioned. Only starting from 1980s there are articles referring the knot
script to Latvia (Periodika, 2016).

In the article The song clew — knot script by geologist and folklorist Viktors
Gravitis, there are direct references to the individual users and witnesses of the
knot script in Latvia. Julija Ozolina (1875-1962) and her mother Liene Voits
(1832-1924) who had been using a white yarn and multicolor knots tied in for
making calendar of important events starting the year from Mikeldiena (autumnal
equinox), and songs were recorded by the knot script as well. Pauls Stradins
(1896-1958) found that a baptism invitation for neighbors was written in the knot
script. People from Kuldiga remember a midwife Grencene, being in her 70s
around 1935, using old folk medicine methods — she kept a grey clew, around 10-
15 cm in diameter, where she tied a knot after each delivery as a summary of her
work, pleading the paper inconvenient. In the vicinity of Smiltene, rheumatism
(lat. dzirksts, dzerkste) was alleged curable by counting to 27 backwards with 27
knots tied in a [red] yarn. In Varme village wart treatment was enforced by tying
knots in yarn, as many as warts are, and throwing it backwards over the shoulder
letting it rot away (Gravitis, 1980). According to the Russian article A Knot to
Remember by Alexandr Milovskiy, Gravitis had collected also a testimony of a
Liv woman Hermine Ziberte (1890-?) from KoSrags village, Western Latvia about
her mother’s calendar — a large red clew where each day of year was marked as a
knot and holidays had even separate threads attached to the knots (MunoBckuii,
1987). In 1985 an elderly local historian Janis Kucers [1901-1989] in Zemites,
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Gulbene Municipality is said to have known about secrets of the ancient Latvia
knot script. In 1988 the head of the Popov radio factory film amateur studio
Dzintars Liepin$ has managed to save such a unique heritage as the knot script
that was remembered by a man in Semigallian village, who is deceased by now.
The 10-min documentary Vismanti. Mezglu raksti has been aired once on his
owned TV Annina 11:00 April 26, 1995. On September 21, 1992 Dievturi
congregation Sidabrene hosted an event Latvian knot script performed by Betija
Strautniece (Periodika, 2016).

In 1993 the natural monuments’ researcher Guntis Enin§ referred to the
logography of Latvian ancestors stored in woolen shawls and sashes, engraved in
sandstone rocks and the knot script wound in clews, which had been kept in the
Latvian Academy of Sciences cabinets for some time. During Soviet era research
of them was regarded discrepant to the leading role of the Russian language and
communist ideals, furthermore, moths managed to infest the clews and some chief
had ordered to throw them out. Theology professor Edgars Jundzis discovered a
village called Vismantai in Lithuania, where Latvian community has been living
in isolation, thus preserving the Latvian language. Jundzis met few last villagers
who have been using the knot script even in the 20th century and brought some
clews home. After Jundzis’s death, his grandson Arno inherited grandfather’s
work along with the remains of the knot script clews and performed a topical
seminar at the Latvian Nature and Monument Protection Society on February 9,
1993 (Enins, 1993). In 1996 a summary of Edgars Jundzis’s research was
published posthumously. If in Latvia the school education had been carried out
for 300 years, the first school — a private school — in Vismantai was opened only
in 1920 by the spinning wheel turner Adulfs Kelerts. However, after two winters
the school was closed. One of the 9 schoolchildren, Janis Brinkis [1912-1987]
began to collect folklore of Vismantai villagers in 1928, paying attention
particularly to the knot script (Jundzis, 1996). In 2011 an article Vismantu Brinkis
un mezglu raksti by prof. Arnis Viksne has been published on LAZA Apkartraksts
Nr.159/160, but it is not currently accessible (Periodika, 2016).

Latvians in Lithuania

The Livonian Rhymed Chronicle, covering the period 1180-1343, holds a
detailed record on the papally sanctioned Northern Crusades campaigns against
the non-Christian people in the Baltics — the last Christianized region in Europe.
Stanzas 11427 — 11637 reveal the last standing Semigallian fortress Sidabrene
(ger. Sydaobre, lit. Sidabre) after the other two — Rakte and Dobele being burnt
down. Intransigent resistance by the local people had hard times withstanding
frequent plundering, sieges and fires caused by Teutonic knights. Eventually in
1290 Semigallians left Sidabrene and took refuge in Lithuania (Meyer, 1876). The
bulla of Clemens V issued on June 19, 1310 in Avignon alleges that “more than a
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hundred thousand [Semigallian] men and women had been cruelly driven into
exile to the land of pagans [Lithuania]” (Dogiel, 1758). Henryk Lowmianski,
however, estimates the total population of the 13th century Latvia as 145 000 and
Lithuania 170 000 people (Lowmianski, 1931). Furthermore, Friedrich
Benninghoven estimates the Semigallian population being only 17 000 — 24 500,
as opposed to more numerous 22 000 — 31 000 Curonians and 50 000 — 70 000
Lettigallians (Benninghoven, 1965; Mugurévics, 1997). Taking into consideration
the maintaining opposition to the crusaders for several decades and serious losses
during the Latvian-Lithuanian joint freedom battles! of the 13th century, the
overall number of Semigallians who managed to flee to Lithuania could hardly
exceed 20 000 people.

Later, although almost assimilated into Lithuanians, certain Curonian,
Semigallian and Selonian descendants persistently kept their ethnic identity in
closed communities across the regions outside the Livonia i.e. the present-day
Northern Lithuania and the Curonian Spit even until the 20th century. In 1836
there were 6341 Latvians settled, mostly by purchasing felled lands, however
according to the Russian Imperial Census of 1897, already 35 188 Latvians were
living in the territory of the Kaunas Governorate, near the border of the Kurzeme
Governorate. Some more Latvian communities settled inland circa 1860 — notably
in Papilé and Vismantai?® of Siauliai County (Jekabsons, 2006). About 200
Latvians were living in Vismantai in 1940 (Brinkis, 1940). According to the
Lithuanian Census conducted in 2001, 2955 Latvians and in 2011 — 2025 Latvians
were living in Lithuania (KaZzdailis, 2012, p.20).

In 1680s during the Swedish rule, parish schools were founded and
elementary education for peasants began in Latvia’s Vidzeme. In nearly all cases,
however, the language of instruction was German — a condition that did not
change substantially until the 19th century (O’Connor, 2015, p.42). However, on
August 23, 1738 the Latvian Teachers’ Seminary was established by Unitas
Fratrum (lat. Bralu draudzes) in Valmiera and based upon the modern principles
of Comenius’s pedagogy. Diverse meetings were held as well, thus becoming a
stronghold for education of Latvian commoners (Ceipe, 2011). The changes of
the Latvians’ literacy rate over time as follows: 1897 85.72%, 1920 84.33%, 1925
89.21%, 1930 89.91%, 1935 92.09% and whole Latvia data — 1959 99.10%, 1989
99.45%, 2000 99.75%, 2011 99.90%. However, in Lithuania 32.64% were still
illiterate in 1923 (Salnitis, 1938; Skujenieks, 1930; TGSE, 1979; UIS, 2011; Inga,
2014). Importantly, this is solely an alphabetic literacy statistical data.

! e.g. the Battle of Saule (lat. Saules kauja, lit. Saulés miiis) on September 22, 1236 which ended with
victory over crusaders has been commemorated and declared as the Day of Baltic Unity in Latvia and
Lithuania in 2000.

2 Vismantai — the village name originates from Latvian “visa manta” — many Latvian settlers fled from
serfdom in Kurzeme “with all their belongings”. (Skudra, 2014)
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Latvian knot script in Lithuania

The retired artist and ethnographer Janis Krauksts [ 1896-7] with the literature
specialist Ligotnu Jekabs [1874-1942] in 1920-30s, while visiting Latvian
communities in Lithuania, met around 60 y.o. Debeika, around 70 y.o. [Mikus]
Brinkis [1863-1923] and around 80 y.o. Burba, who are all deceased now. They
all had wooden tubs full of cherished knotted clews in the attic. The start point of
the yarn was fixed to a peg which was in the middle of the clew. The clews were
unwound first as the reading should start from the peg onward. There was
ancestry, life events and song lyrics recorded in clews. However, there was a
difference among individuals in terms of marking and tying techniques. To those
who didn’t know the knot script such clews may seem witchcraft related.
Actually, the magic clews and magic yarns can be found in some Latvian folk
tales. Perhaps even now, somewhere there are song clews storing melodies and
still waiting for someone to unwind them (Gravitis, 1980).

Although there is a multitude of evidence in folklore from antiquity — more
than 500 folk songs referring to the song clews, yet there was no researcher who
had ever held the real song clews in one’s own hands, so the attitude to their
existence was skeptical. Even in 1960s when a local historian Janis Brinkis [1912-
1987] from a Latvian village Vismantai in Lithuania sent some song clews to
Riga, nobody expressed much interest in them as it seemed too improbable to
admit “songs wound in clews” being actually a real thing. Fortunately, Gravitis
happened to know about the materials sent by Brinkis and visited Vismantai in
1965 by himself to meet Brinkis for the first time. Upon arrival of Gravitis, since
Debeika’s and Burba’s heritage of clews had perished already, only two old clews
of Brinkis, as the memory of his parents, had been survived. Although Brinkis
knew the knot tying principles and meaning of several shapes, he couldn’t
decipher the whole information entirely. Thus, Brinkis handed over the clews and
his notebook, comprising the scripts used by his late neighbors supplemented with
respective present Latvian alphabet letters, to Gravitis for the further research.

20 years later, Milovskiy and Gravitis were on their way to meet Brinkis at
his sister’s house in Eleja, Jelgava Municipality of Latvia where he had moved to.
On the seat in a plastic bag with the smell of naphthalene to avoid moth damage
there were two clews once given to Gravitis — the only material evidence of the
knot script existence in this region. A woman in Latgale, the Eastern Latvia who
died in 1984 is known to be having last will of burying her together with the clew
comprising record of her life story. White bearded Janis Brinkis with short stature®

8 A matrimonial ad published on Magazina, Nov 12, 1937 p.28 stating “Dear girl, answer my call — a
dark-haired Latvian man in Lithuania, 28 y. 0., 158 cm, with serious marriage intention, wishes to
become acquainted with you. There is no limit on your age. Being materially independent is preferred.
First answer guaranteed to everyone. Janis 10262 — in Vismantai” matches the name and age of Janis
Brinkis that time; presumably he is the submitter.
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recognized the clews and his notebook immediately. Once unwound, the more
complex clew skein spread over 7 m long base thread of black and orange yarn
and dozens of derivative thread “daughters” (Figure 4). Seven 30 cm long flagella
tied with small gaps to the base thread meaning high honor, distinction, love and
felicitations — likely a congratulatory address wishing happiness and prosperity.
We must look for old people who remember the ancient letters as there still are
knots waiting for their researchers. Gravitis has high hopes for the young
philologist Aija Celma whom he entrusted two Brinkis’s clews and explanatory
notebook to (MuioBckui, 1987).

According to the extensive research by Edgars Jundzis, the earliest, Debeika
script uses two parallel threads of different color (e.g. white yarn and red yarn)
and consists of 11 characters, each obtained by combining two clusters — [!] the
white knot around the red thread and [+ the red knot around the white thread. The
next and most versatile, Brinkis script also uses two threads of different color and
iIs made of 20 characters, each obtained by combining two clusters likewise. The
third and most complex, Krauksts script uses single thread, while having two
clusters of different tying — [.] the knot and [!] the loop — and 32 characters. Each
script has another variant of writing [resembling Cuneiform] useful for carving,
birch bark and textile embroidery (Jundzis, 1985, p.37-42). Neither of these
scripts contains H and F, as they occur only in later acquired loanwords in Latvian;
hence character P may serve as a substitute.
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Figure 1. Debeika script, Brinkis script Figure 2. A birch bark box with the
and Krauksts script character chart* Brinkis script inscription®

4 Character chart compiled by the article author, based on data from Edgars Jundzis’s dissertation
(Jundzis, 1985).

® A birch bark box (lat. ciba) made by Kaspars Zvirbulis (Ozolins, 2015) states: Més puisisi vismantiesi
Més macéjam mezglus siet Tu meitina burteniece Gan majesi izlasit (* there is misprinted j instead
of ¢) “We, young men of Vismantai, We knew how the knots are tied; You, the girl from Burtnieki, You
shall know how it is read.”
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Jundzis has collected 47 Latvian folk songs referring to the knot script and
song clews, 9 folk songs about bast containers and dowry chests, 8 folk songs
about calendar as the sacred tree, as well as 67 Vismantai Latvian folk songs, 17
proverbs and 7 riddles about the knot script and song clews. In 1934, among the
60 members of the Society of the Saule library in Vismantai led by Janis Brinkis,
13 were knot script literates, 24 had knot script literate parents or grandparents, 4
had heard of the knot script and 19 had not known anything (Jundzis, 1985,
p.121). There are two illustrative examples comparing the girl’s trouble of
learning the contemporary alphabet and the pleasure of learning the knot script —
Gramatina, gramatina Skrej tu elles dibena; Tevis del mani kitla I ritos, vakaros.®
and Man mamina iemacija Dziju siet cilpinas; Milus vardus, skaistas dziesmas

Satit viena kamola’ (Ibid, p.124).
Interview with Arno Jundze — grandson of Edgars Jundzis

The personal interview by email was conducted on April 24, 2016. Arno
Jundze (1965-), grandson of Edgars Jundzis, has been carrying around, handing
over and showing the clew to several people on diverse occasions, as quite many
had been expressing an interest in it. During the [third Latvian National]
Awakening (1986-1991) folklorist Andris Miculis and the Latvian Research
Laboratory of Forensic Medicine and Criminology, led by Valdis Birkavs (1942-),
have been examining it. However, Arno Jundze admitted that he does not possess
the clew anymore.

Interview with Betija Strautniece — a contemporary witness

The narrative interview was conducted on two occasions — on February 11,
2016 and March 4, 2016 in Riga, at home of Betija Strautniece (1930-), the
founder and the head of the wood carving studio Dzine (1974-2009), sculptor,
teacher and folklorist; received the Cabinet of Ministers Award (highest award
given by the Latvian government to distinguished individuals) in 2001. “Actually,
there was an exhibition once in Riga displaying a birch bark box with an
inscription in the knot script and an explanation (Figure 2). However, visitors
could hardly realize that it is actually a script of our forefathers... Here is my story.
All my ancestors are from Burtnieki Municipality; my mother is from Bauni
village in Matisi parish. I was about six years old, I presume, as at that time Karlis
Ulmanis was sending the five and six-year-old fatherless children to the
countryside and paid the recipient farmstead owners for providing a separate bed
and opportunity for children to spend the summer outside Riga in a fresh air.

¢ “Book, oh book, Go to the pit of hell! I was birched because of you, Be it morning, be it night.”
" “Mother taught me well How to loop the yarn; Kind words, beautiful songs To be wound in one clew.”
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The mother of my grandma Tonija had a house Blauvinas located in Braslava
parish (14km west from Burtnieks lake). Grandma’s fierce husband P&teris Blaus
warned me not to dare lingering in the attic, as grandma was having treasures
there. So, the five-year-old me tried to figure out what could those treasures be —
probably some sweet jam jars. Once | witnessed everyone leaving for the rye
reaping on the field, I hurried up to the attic. | hardly remember how tall | was at
that time, but there were wooden chests (lat. fine; in a shape of truncated cone) in
height up to my breasts and they were about 50 cm wide. The lid was so heavy to
take off! As | was looking for the jam jars inside, | was totally frustrated finding
it full of yarn clews instead of any single jam jar. There she had three such chests
standing. I took all the lids off and ransacked them all over the place but nothing
else was there except yarn clews. All in vain... Then grandpa returned home. |
hadn’t even closed the attic door as there were no treasures after all. He found me
and birched me so harshly. | ran under the skirt of grandma crying that there was
nothing special in the attic. But grandpa insisted on the importance of treasures |
just can’t evaluate. Thus, we couldn’t reach a common understanding on the
treasures.

Then the autumn and winter came. | sat with grandma by the fireside and we
were singing together. She had those clews in her hands and so did I. That was so
interesting to witness how the knotted yarn was scrolling through her fingertips.
My grandma and great grandma were passionate singers and sang often. So, | have
been actually tossing, ransacking, singing and witnessing them but unfortunately,
I didn’t manage to save those treasures myself... The Blaus family offsprings who
are living there now, don’t know anything about them either. There are many folk
songs about song clews, for example — Kuru dziesmu izdziedaju, To satinu
kamola; Kad aizgaju tautindas, Pa vienai ritinaju® (LD 28-3; LD 27-1). Also, they
tell about storing the songs in the bast containers and transporting them in cart-
loads. My grandma often asked me, which clew should she take — green or white?
For instance, the white yarn was for sunny, light themed songs as Jirin’ prasa
smalku tiklu and songs of Dievs, Mara and Laima®. The green yarn was for songs
of forest, meadow and nature. The black yarn was for wistful and sad songs as
Tec saulite tecédama, which I didn’t like much. There were blue clews as well —
for children, silly and playful songs, such as Kur tu teci gailiti. Some clews were
red, but I can’t recall any song or theme of those. In case of the looped and knotted
yarn only one thread was used. But as a parallel yarn for the knots, red and other
colors, sometimes even multicolored yarn was used. Whatever color may be, more
important was the distance and precision of knots.

My grandma seldom knotted the whole song entirely. Usually only the most
important beginning couplets were knotted instead, as the remaining part was well

8 “Whichever song I sang, I wound it in a clew; As I got married, I unwound one by one.”
® Dievs, Mara and Laima — the main deities in the Latvian religion i.e. Dievturiba.
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memorized. However today we have become so forgetful — our poor memory is
incomparable to the one back then. The place where a song ended was marked on
the thread with a larger prominent knot. Each clew contained several songs in it.
After the clew was unwound by singing, it was carefully rewound back to the
initial position in order to keep the right sequence of knots. If the knot script, being
older, was solely used for song recording, the rather recent script variation for use
on the birch bark and embroidery, introduced in the 13th century by the Latvians
who went to Vismantai, was applied for storing other information as well.
Unfortunately, the yarn decays and doesn’t last long so it was crucial to store the
clews secured in dedicated containers keeping them out of the reach of children.
There’s even a song Mazi bérni neratnisi Manu dziesmu nicinaja: lelikusi vizite,
Pa istabu vizinaja'® (LD 1016-5). Our ancestors didn’t let children enter the forest
sanctuary (lat. svetbirze) as children don’t understand the meaning of such a place.
After coming of age one could enter it and communicate with Dievs and Laima
there. Although there was a coexistence with deities on a daily basis, certain
territories were considered as of limited access.”

Experiment on reconstruction

On April 10, 2016 in Riga, I conducted an experiment on the reconstruction
of a text by hand knotting a yarn with each of the knot scripts. Resources: 2 clews
of yarn (white and red), a stop-watch and a ruler. Measurements of the time
consumption (t) between first and last knot, total amount (n) of knots and loops;
and the total length (I) between first and last knot of the outcome were taken
during the experiment. The word LATVIJA was chosen as an example.
In case of the Debeika script — 2 yarns, n[!]=8 (red) and n[{j]=5 (white); t=173s
~13.3s/knot; 1=21cm. The Brinkis script — 2 yarns, n[!]=6 (white) and n[{j]=13
(red); t=226s ~11.9s/knot; 1=25cm. The Krauksts script — 1 yarn, n[.]=12 and
n[']=7; t=399s ~21s/knot-loop; 1=64cm.

The results show the Debeika script as the least time consuming as there are
fewer knots to tie, however, it has the highest probability of misreading. The
Brinkis script has the same total knot-loop amount as the Krauksts script,
however, the time consumption of the former is almost the half of the latter and
the length of the former is 39% of the latter. The Krauksts script tends to consume
more time since a loop is more thread consuming and complicated to tie and
secure than a knot. Thus, the use of the most versatile Brinkis script is advisable,
although it needs two yarns in contrast to a single one as in the Krauksts script,
which is applicable in darkness and for people with visual impairments as the
formation and reading of it is similar to the Braille.

10 «L jttle naugthy kids Despised my very song: Shoved in the bast shoe, Draggled it ‘round the room.”
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Flgure 3. The word LATVIJA |n the Flgure 4. Janis Brlnkls‘ in 1987
Brinkis script (MuJjoBckuii, 1987)

Question for discussion

How the learning of the Latvian knot script basics could be implemented in
school as a topic of Design and Technology, Housekeeping, History, Literature,
Latvian and Foreign language lessons?

Conclusions

1. The Latvian knot script, as its counterparts in other cultures — quipu, jié
shéng, warazan, etc. — around the globe, is a heritage entirely overpowered
by the more convenient written letters due to the expansion of alphabetic
literacy.

2. On behalf of diligent researchers of the 20th century — Janis Krauksts, Janis
Brinkis, Viktors Gravitis and Edgars Jundzis — we are able to rediscover our
bequest and seek further information.

3. This article testifies that the old customs and traditions of the community are
kept longer by preserved ethnic isolation in a foreign land than back home
due to the stronger instinct for survival and sense of duty to preserve one’s
identity, even if the foreign land is a neighboring country.

4. The collected legacy of the Latvian villagers in Lithuania and the detailed
testimony of Betija Strautniece — a contemporary witness from Burtnieki,
Northern Latvia on the colorwise song categorization and the clew structure
is invaluable.

5. The experiment on reconstruction of a text by the knot script revealed the
versatility of the Brinkis script as well as the appropriateness of the Krauksts
script for the visually impaired people.

6. The Latvian knot script could be a captivating topic for students, worth
implementing in several subjects of the school curriculum.
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7. The research should be continued in greater detail in order to identify further
potential knot scripts once used by Latvian people.
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MEDIACIJA SKOLA: IESKATS PEDAGOGU PRAKTISKI
IZGLITOJOSA SEMINARA METODISKAJA
RISINAJUMA

Mediation at School: Insight in Methodological Solution of Teachers'
Practical Educational Seminar

Rita Orska

Zenija Truskovska
Rézeknes Tehnologiju akadémija

Abstract. The proposed paper is the final paper in the authors' series on the use of mediation
in conflict resolution. The authors have developed the content and methodology of the
educational practical seminar ,,Mediation at School” and approbated it by training social
educators at Rezekne Academy of Technologies in 2015. The material can be used for the
promotion of mediation as a tool for effective conflict resolution at school and the improvement
of professional competence of specialists working in adult education.

Keywords: conflict, mediation, method, professional competence, adult education, seminar.

levads
Introduction

Vairakos pétijumos un to rezultatu publikacijas gan Latvija, gan arzemes
(Truskovska, Orska, & Us¢a, 2014; 2015; Truskovska, 2015) autores ir
aktualiz€jusas konfliktsituaciju risinasanu mediacijas cela ka vienu no efektivam
pieejam, kurai miisdiends skola ir japievers pastiprinata uzmaniba. Sis raksts
pétijuma autoriem ir noslédzosSais rakstu sérija par mediacijas ievieSanas skola
problémjautajumiem Latvija. Tiek aktualiz€ts jautdjums par metodiskajiem
risinajumiem pedagogu izglitosana mediacijas skola ievieSanai.

P&tijuma autori izstradaja un 2015.gada Rézeknes Tehnologiju akadémija
istenoja praktiski izglitojoSu seminaru pieaugusajiem izglitojamiem ,,Mediacija
skola”. Seminara programma pilnveido praktiz&josSo socialo pedagogu, pedagogu
profesionalo kompetenci socializacijas procesa sekmésana skoléniem, veicinot
mediacijas ievieSanu skola, ka arT pilnveido pasu dalibnieku komunikativo un
sadarbibas kompetences. Programmas TistenoSana balstita uz pieauguso
1zglitoSanas procesa Ipatnibu ievérosanu, jo picauguso izglitibas realizacija prakse
,prasa butiskas izmainas gan tradicionalo iestazu darba, gan arT paSu stud€joso
uztvere un izpratng” (Koke, 1999., 9). Zinasanu sabiedriba galvena loma ir pasiem
cilvekiem. Visaugstak tiek vertéta cilveku sp&ja efektivi un gudri radit un
izmantot zinaSanas pastavigi mainigos apstaklos. (Muraskovska, 1., 2013)
MaciSanas procesam jabalstas uz darbibu, kur notiek nozimigu uzdevumu
risinaSana un saskarsme ar problemam.

http://dx.doi.org/10.17770/ercs2016.2183
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Ieprieksgjos pétijumos (Truskovska, Orska, & Usca, 2014, 2015) tika
noskaidrots, ka mediacija iegajusi daudzas sabiedribas dzives jomas: kopdzives
partraukSanas — SkirSanas mediacija, bému un jauniesu tiesibu mediacija,
mediacija mantojuma jautajumos, kaiminu attiecibu mediacija, mediacija ires
vietas, biznesa mediacija, iestazu iek$€ja mediacija, vainiga — upura izligums, utt.
Veicot zinatnisko atzinu (Mediacija skola , 2007; Will, H.D., 2011; Bolis, J.,
GereiSa, Z., 2015) analizi, tika veidots skatijums uz mediaciju. Mediacija ir
brivpratigs un struktur€ts sarunas process konflikta risinaSanai ar tresas personas
palidzibu (starpniecibu), no kura pozitivs ieguvums ir visiem procesa
iesaistitajiem. Noskaidrots, ka mediacijas prakse veicina sp&ju mainit perspektivu
ka neviens cits socialais process, no kapinatas konfliktsituacijas - uz sadarbibu, jo
mediacijas procesa citadak neka par€jos konflikta risinasanas veidos tiek
pienemts lémums un/vai risinagjums. Un to nosaka nevis mediators — procesa
vaditajs, bet gan konflikta partneri - medianti

Petijuma autores uzskata, ka 1) mediacijas skola ievieSana ir jaskata ka
miusdieniga un konstruktiva pieeja problémsituaciju un konfliktu risinasanai skola
starppersonu attiecibas; 2) mediacijas cela atrisinati konflikti vairo pieredzi un
prasmes risinat domstarpibas un konfliktus nevardarbiga cela, kas, savukart,
uzlabo vidi skola un mazina spriedzi sabiedriba kopuma; 3) mediacijas ievieSana
skola risinama socialas un skolas politikas ltiment ka daudzpakapju ilglaicigs un
pectecigs pasakums, paredzot tam finansu lidzeklus un sagatavotus tas ievieSanai
cilvékresursus, neatkartojot ieprieks€jo gadu pieredzi, kad mediacijas ievieSana
skola bija, lai ar veiksmigs, tomer islaicigs pasakums projektu ietvaros, kuram
netika nodrosinata pécteciba (Truskovska, Orska, Usca, 2014).

Lidz ar to Sim pétijjumam tika izvirzits mérkis: sniegt ieskatu pedagogu
1zglitojosa seminara metodiskaja risinajuma pieauguso izglitibas modela ietvaros.

AtbilstoS§i mérkim noteiktas pétijuma metodes: refleksija par pieredzi,
zinatniskas literatiiras analize.

Ieskats teorétiskajos aspektos
Insight into the theoretical aspects

Saja raksta dala akcentésim dazas bitiskakas zinatniskas atzinas un
teorétiskos aspektus, saistiba ar minéta ievada praktiski izglitojosa seminara
planos$anu un 1stenoSanu.

Seminara mérka auditorija ir praktiz€josi specialisti — skolu pedagogi,
socialie pedagogi u.c. interesenti. Tie ir profesionali ar dzives un profesionalas
darbibas pieredzi. L1dz ar to maciSanas process tiek balstits pieauguso izglitibas
koncepcija. Rietumos pieauguso izglitiba populari sesi izglitibas filozofijas
virzieni vai pieejas: 1) liberala —Si pieeja uzsver liberalas makslas ,,macisanas
miléSanu” un intelektualu speku attistibu; 2) progresiva— balstas uz sapratu,
pieredzi un jutam. Izglitiba ir sociala aktivitate, un tai ir mérkis. Lielaka dala ASV
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piecauguso izglitotaju balstas uz So filozofiju; 3) biheiviorisms — izglitibu apliko
saistiba ar uzdevumiem noteiktas uzvedibas apguve. Ta ietver prasmju maciSanu,
to apguves planoSanu un novértéSanu; 4) humanistiska — §1 pieeja pievers
uzmanibu individa autonomijai, vina tagadnei, cilvéka brivibai un cienai. Ta
saistas ar maciSanos un cilvéka resursu attistibu; 5) radikala — ta izglitibu uzliko
ka Iidzekli kritiskas attiecksmes attisttba un socialo mainu izraisiSana;
6) analitiska — §1 filozofija saskata izglitibas mérkus saistiba ar izglitibas ietekmi
un izmantoSanu cilvéka dzivé, nevis socialu mainu izraisiSanai (Brokane,
Kaupuzs, Truskovska, UsSca, 2012). Izglitibas filozofijas virzieni nosaka gan
macibu saturu un macibu principus, gan macibu procesu un novertésanu.

Izvertejot zinatniskas atzinas un uzskatus par to, ka pieaugusais vislabak
macas (Lonstrupa, 1995; Teacher Development and Educational Change/ Edited
by Michael Fullan and Andy Hargreaves, 1996; Teaching Strategies in Higher
Education: Therole of Innovation/ Edited by Reuben Fowkes, 1998;
Rokasgramata pieauguso izglitibas pasniedzgjiem, 2003; Svence, 2003; Nimante,
2006), skolu pedagogu un socialo pedagogu izglitiba balstamies uz $adiem
9 pieauguso izglitibas principiem:

1) Pieaugusie sp&j macities visas dzives laika. 2) Pieaugusajiem, jau uzsakot
macisanas procesu, ir izstradajies sistematizets raksturojumu un izjitu kopums
paSiem par sevi, t. 1., past€ls. 3) PieauguSie uzsak izglitoSanos kaut kadu tuliteju
un personisku vajadzibu, problému, izjutu, ceribu un velmju vaditi.
4) PicauguSajam maciSanas dod lielaku gandarijumu, ja vin$ pats izverté savas
maciSanas vajadzibas un izvélas pats savus maciSanas mérkus un uzdevumu.
5) Picaugusais vélas pilnigu skaidribu, kas vinam ir jaapgiist, un kada darbiba
vinam ir jaiemacas. Tulitejai atgriezeniskajai saitei ir lielakas iesp€jas ietekmet
macisanas procesu. 6) Pieaugusa iepriekséja pieredze ir gan resurss, kas lieti noder
talakaja maciSanas procesa, gan ari, iesp&jams, trauceklis. Pieaugu$o un pedagoga
savstarpéjas saskarsmes rezultata vini ietekm& un korigé€ viens otra pieredzi.
7) Izglitosanas ir parmainu process. 8) Picaugusajiem nepiecieSami drosi
izglitoSanas apstakli, ta ir vide, kur péc iespg€jas mazinata psihologiska un
emocionala apdraudétiba. Pieaugusa veselibas stavoklim ir svariga loma vina
psihologiskaja gataviba macities. 9) Katram pieaugusajam piemit savs macisanas
stils, kas nekada veida nav atkarigs no vina garigajam sp&jam.

Viens no pieauguso pedagogijas — andragogijas pamatlicéjiem M.S.Nouls
(Knowles, 1988) formul&ja andragogisko modeli:

e Picaugusajiem motivacija macities paaugstinas, ja vinu pieredzes/ darba

vajadzibas un intereses tiek apmierinatas macibu procesa,

e Pieauguso izglitiba ir virzita uz realo dzivi, tapéc, piedavajot macities,

janem véra dzives situacija, nevis konkréts macibu priekSmets,

e Pieaugusa pieredze ir vina lielaka bagatiba,

92



Medidcija skola: ieskats pedagogu praktiski izglitojosa seminara metodiskaja risinajuma

e PicauguSajiem ir nepiecieSamiba macities uz sevi virzita veida, tapec
pieauguso skolotajam ir savstarp&ji jasadarbojas ar pieauguSo, nevis
jadarbojas ka zinaSanu sniedzgjam,

e Individualas macisanas atskiribas starp picaugusajiem palielinas lidz ar
vecumu, tapéc ir svarigi nemt véra macisanas stilu, laiku, vietu un tempu.
(Birzina, 2005).

Art T.Koke (1999), apkopojot arzemju petijumu pieredzi, norada, ka Latvija
butu svarigi aktualiz€t sekojoSas pieauguSo izglitibas procesa norises
likumsakaribas:

e IzglitoSanas procesa tiek nodroSinata cilvéka pasrealizacija, sakot ar
maciSanas merku izvirziSanu, maciSanas materialu un metozu izveli,
rezultatu 1zvertésanu,

e Picauguso izglitibas procesa tiek akcentéta kritiska refleksija,

e PicauguSo maciSanas procesa visvairak ir izmantojama pieauguso
pieredze; 1pasi svariga nozime ir pieredzei profesionalaja pilnveideé un
talakizglitiba, jo uz tas pamata veidojas jaunas zinasanas un prasmes,

e Picauguso izglitiba tick nodroSinata iesp€ja attistit maciSanas prasmes.

Pieaugusais izglitojamais

Personibas
radosa

potenciala
realizacija

A

»
»

A\
Skolotajs Macibu vide
¥ \
1.att. Savstarpéja mijiedarbiba starp izglitojamo — skolotaju — macibu vidi
(Birzina, 2005)

Figure 1. Learners, teachers and learning environment: the process of interaction.
(Birzina, 2005)

IzglitoSanas procesa notiek noteikta mijiedarbiba starp pieauguSo un
skolotaju, skolotaju un macibu saturu, pieauguso un macibu vielu. R.Birzina
(2005) ir izveidojusi minéto komponentu attiecibu shemu (sk.1.attelu).
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Picauguso macibu procesa veiksmigu norisi nosaka ari izglitotaju
profesionalitate metozu un panémienu atlas€. Metodes izvé€les jautdjums
pieauguso izglitiba miisdienas aktualiz&jas ne vien Latvija. D. Zaks, izglitibas
konsultants no Oksfordas, Anglija runa par lidzigam probl€émam britu augstakas
izglitibas sisteéma (Teaching Strategies in Higher Education, 1998). Vins$ uzdod
jautajumu, kas jadara, lai mainitu maciSanu un macisanos, lai “garlaicigi neklitu”
ne izglitojamiem, ne pedagogiem. Pats arT atbild — mainit maciSanu un macisanos,
lai maciSana p&c iesp&jas tiktu izmantota dzila pieeja (deep approach) pretéji
virspusgjai pieejai (surfase approach), izmantojot atbilstoSas metodes. Picauguso
izglitibas princips — katram pieaugusajam piemit savs maciSanas stils, kas nekada
veida nav atkarigs no vina garigajam sp&jam, liek atceréties vél kadu nozimigu un
nereti paradoksalu situaciju — lai gan visparzinams ir fakts, ka katrs cilvéks macas
atSkirigi, ka ir dazadi maciSanas stili un Iidz ar to jabiit dazadam metodem, tiesi
pedagogu izglitiba nereti tiek lictotas vienveidigas metodes (Nimante, 2006).

Lai veicinatu pieauguso izglitojamo izzinas procesu, zinasanu apguvi,
prasmju un attieksmju attistibu, velams izmantot dazadas metodes, tostarp
interaktivas macibu metodes — lomu spéles, diskusijas, situaciju analize, prata
vétra u.c. metodes, kuras rosina dalibniekus uz lidzdarbibu visa izglitojosa
maciSanas procesa (Brokane, Kaupuzs, Truskovska, Us¢a, 2012). Vaditajs izvélas
pats savai profesionalai meistaribai un pieredzei atbilstosako metodi, ka art vadas
pec ta, lai metodes atbilstu grupas dalibnieku maciSanas vajadzibam un pieredzei.

Macibu procesa organizacija: refleksija par pieredzi
Learning process organization: reflection on the experience

Skolu pedagogu, socialo pedagogu u.c. picauguso izglitojamo interesentu
seminars ,,Mediacija skola” tika Tstenots 4 nodarbibas, nemot véra pieauguso
maciSanas 1patnibas un izglitibas principus, tostarp, sabalansgjot laiku gan
teorétisko jautajumu apskatei, gan praktiskai zinaSanu pielietoSanai. Katra
nodarbiba sakas ar ,,Rita ritualu” un/vai aktivitatém grupas aktivizé€Sanai darbam
un/vai grupas saliedéSanai.

Nodarbibu sakuma posms ir loti nozimigs, tas zinama meéra nosaka
maciSanas procesa efektivitati arT pieauguSajiem izglitojamiem. Tap&c nodarbibu
vaditdjam tam ir japieverS pietickama uzmaniba. Grupas kopibas sajiita un
uzticéSanas veidojas pakapeniski. Grupas organiz€tajiem vai vaditajiem jatic, ka
grupai ir pietiekoSi daudz iek$gjie resursi, lai sp&tu paSizglitoties un izglitot
apkartgjos, kad grupa iegiito informaciju ,,multiplicés un sinerges” (izlaidis caur
sevi un pievienos savu unikalo informaciju). Noteikti rituali uzsakot darbu dod art
droSibas sajiitu, veido labv€ligas savstarp€jas attiecibas starp dalibniekiem.
Drosibas sajiita vai tas neesamiba ir vairaku jitu un sajitu kopums, t.sk. bailes
kludities, bailes atverties, trauksme, u.tml. Sakotngji nedrosiba un neuzticeéSanas
ir ,,normals” grupas stavoklis, kas bieZi ir saistits ar grupas dinamikas procesiem.
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Drosibas sajiita veidojas tad, ja izdodas savienot un radit pozitivu §adu elementu
mijiedarbibu:

e zinaSanas par grupu, par tas nepiecieSamibu, metodém, pieejam,;

e pieredze, kura veidojas pakapeniski iepazistot vidi, cilvékus, procesu un

vaditaju;

e personibas Tpatnibas — psihologiskie grupas dalibnieka aspekti.

Katrai no ¢etram nodarbibam ir savs temats un apakstemati, kas tika planoti
un organiz€ti ta, lai tiem atv€letais laiks biitu nodarbibas pamatdala. Katras
nodarbibu dienas vidi jaieplano lielaks partraukums, lai péc intensiva darba biitu
laiks ne tikai pusdienam, bet arT neilgai atpiitai. Sadalot macibu procesu 1sos,
intensivos posmos, nodroSinot saistibu starp atseviSskiem macibu programmas
elementiem padzilinas interese par t€mu, nostiprinas motivacija macities.

Iepazistoties ar dalibniekiem, tika iegiita informacija, ka dalibniekus interese
konkr&tu problému risinajumi, iesp€ja jauniegiitas zinasanas izmantot konkréta
situacija. Tapec apskatot jebkuru apaksStematu macibu procesa, sasaistijam to ar
dalibnieku konkrétajam vajadzibam, interes€m un vinu pasreiz€jo pieredzi un
zinaSanam. Dalibnieku pieredze ir loti dazada, jaizturas pret to ar lielu toleranci
un jarosina izmantot savas kompetences un pieredzi saistiba ar jauno pieeju.
Skolotaju vidii ir ierasta prakse, ka skolénu konfliktu gadijumos tradicionali ir
tikai tris iesp&jas to risinasana — siidz€ties skolotajam, risinat ar fiziska speka
palidzibu vai ar1 aizb€gt no problémas. Skatoties no personibas attistibas viedokla
sadi paradumi konfliktu risinasana nav efektivi un nenostiprina pasapzinu (seviski
zaudgjuma gadijuma). Analizéjot konkréto pieredzi konfliktu risinaSana,
dalibnieki nonak pie secinajuma, ka jamacas jauni panémieni domstarpibu
risinaSana. Mainas arT attiecksme pret konfliktu — to sak skatit ka pozitivu iespeju.

Grutak pedagogiem ir pienemt to, ka skoléni pasi, apgistot mediacijas
prasmes, var palidz€t sev un citiem atrisinat radusas problémas. Neticibu var
kliedet apgtstot attiecigas prasmes, gistot jaunu pieredzi. Dalibniekiem tiek dota
iesp&ja meginat, trenéties, vienlaicigi sniedzot atbalstu un nodroSinot vinu
darbibas izvértéjumu un atgriezenisko saiti. Sada darba organizacija balstas uz
D.Kolba (1984) macisanas cikla cetram pakapeém: pieredzes iegtSana,
noveérosana, domasana, dariSana (sk. 2.att€lu).

_,;\ Konkréta pieredze

Aprobésana jaunas situacijas  NoveérosSana un refleksija

DomasSana, analizeSana 2;

2.att. D.Kolba (1984) maciSanas modelis
Figure 2. Learning model of D.Kolb (1984)
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Dalibniekam ir sava konkréta pieredze konfliktu risinasana. Nodarbiba vins
reflekté par So pieredzi, novérte, izsaka spriedumus. Talak vin§ mégina izprast
konfliktu risinasanas efektivitati, izdara secinajumus, ka risinot konfliktus skola
nepietiekosi tiek pievérsta uzmaniba konfliktu iemesliem un c€loniem, netiek
ieverots, ka aiz spriedzes slépjas atSkirigi uzskati un vajadzibas. Konfliktu risinot
biezi veidojas situacija, kad viens ir ,,ieguv&js”, bet otrs — ,zaudetajs”. Sada
situacija attiecibas starp konflikta dalibniekiem paliek saspringtas, tas neveicina
sadarbibu starp partneriem. Nodarbibas laika dalibnieki nonak pie domas, ka
jamekle efektivaki konflikta risinaSanas varianti. lepazistas ar mediacijas
iespéjam skola.

Loti rosinosa bija videofilmas ,,Skolas mediacija” noskatisanas. Mediacija
konflikta dalibnieki satiekas viena Iimeni, runa par savu skatijumu uz konfliktu,
apraksta savas jutas, vajadzibas. Rodas abpus€ja izpratne un ir iesp&jams rast
risinajumu, lai abas puses ir ieguv&jas. Rezultata nav spriedzes, ir izpratne par
jitam un vajadzibam konkrétaja uzvedibas modeli. Konflikta dalibnieki pilnveido
saskarsmes un sadarbibas kompetences un veicina sp&ju mainit perspektivu (spgj
attistit savu skatijumu uz lietam un sp€j redzet tas no citu cilveku perspektivas).
Nodarbibu dalibnieki, izdarot Sos secinajumus, ir gatavi meginat, praktizet.
Izmantojot lomu spéles, situaciju modeléSanas metodes vaditaji veicina jaunas
pieredzes veidoSanos un maciSanas cikls sakas no jauna.

Parasti, apskatot jautajumu par pieauguso cilvéku maciSanos, aktualize
jautagjumu par paSvirzitu pieauguSo macisanos. Personigas atbildibas modelis
(PRO), ko izstradaja R.Brokets un R. Hiemstra (Brockett & Hiemstra, 1991),
skaidro pasvirzitu maciSanos divas nozimes: 1) macibu metode; 2) pieaugusa
cilvéka personisko 1paSibu kopums, kas sekmeé macisanos.

Ja skata paSvirzitu macisanos ka metodi, tad galvena uzmaniba tiek pieversta
tadam aktivitatem ka vajadzibu noveért€Sana, nodroSinaSana ar maciSanas
resursiem, iesaistiSana maciSanas aktivitatés un maciSanas noveértejums. Vadot
seminaru, §1s aktivitates tika nodroSinatas. Seminara gaita dalibnieki apzinajas
vajadzibu péc efektivakam konfliktu risinasanas metodeém skola, lai veicinatu
skolénu saskarsmes un sadarbibas kompetences. MaciSanas resursi bija:
dalibnieku un vaditaju pieredze, informativais materials par mediaciju skola,
videofilma, konfliktsituaciju apraksti, vingrinajumu klasts noteiktu prasmju
pilnveidei. [zmantojot lomu spéles, situaciju modeléSanas metodes tika aktivizeti
dalibnieki jaunas pieredzes iegiiSanai un §is pieredzes izvertéSanai.

Katras nodarbibas nosleguma seminara dalibniekiem tika dota iespgja
piedalities supervizija. Latvija supervizija ka miisdienigs profesionalas pilnveides
instruments tiek izmantota dazadas jomas: gan socialaja un terapeitiskaja joma,
gan biznesa joma. Jédzienam supervizija joprojam nav vienota skaidrojuma, ta
tiek skaidrota gan ka metode, gan ka profesionalas pilnveidoSanas instruments,
gan ka konsultéSanas veids dazadu jomu specialistu un studgjosSo izglitoSana
profesionalai darbibai. Ve&sturiski supervizijas biitiba tiek uzsverts maciSanas
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aspekts: izglitiba un atbalsts pieredz€jusa specialista parraudziba. Supervizijas
procesa dalibniekiem tiek radita droSa un atbalstoSa macisanas vide. Supervizija
Ir saistita ar kritisku domasanu par profesionalas darbibas pieredzi, par iegiitajam
zinaSanam un to attistibu, jaunu zinasanu apgusSanu, saistita ar pieredzes prakse -
profesionalas darbibas kritisku apjégSanu, izvert€Sanu un prasmém pienemt
lémumus jaunas profesionalas darbibas veikSanai (jaunas pieredzes giiSana).
Dalibnieku refleksiva darbiba supervizijas procesa sekmé radoSumu
profesionalaja darbiba, kas izpauzas prasme aktivi un radosi darboties nestandarta
situacijas, saskatit, analiz&t un realiz&t sociali pedagogiskus uzdevumus originala
veida (Truskovska, 2015).

Lielakai seminara dalibnieku dalai piedaliSanas supervizijas bija jauna
pieredze. PriekSroka no dalibnieku puses tika dota grupas supervizijai, lai art dazi
izmantoja iesp&ju sanemt individualu superviziju pie seminara vaditajiem.
Reflektejot par So jauno pieredzi, specialisti to atzinigi noveért§ja un uzsvera
supervizijas nozimigumu profesionalas pilnveidoSanas procesa, tostarp
mediacijas ievieSana skola, jo mediacija ir vel viens instruments profesionalu un
pasu skolénu (mediatoru) rokas, lai uzlabotu skolas mikroklimatu, vidi, padaritu
to atveértaku un drosaku visiem un, galvenokart, skoléniem.

Seminara nosleguma organizé€taja diskusija dalibnieki, runajot par jauno
pieredzi, pirmkart, secinaja, ka mediatoram ir nepiecieSamas specifiskas prasmes
un noteiktas rakstura ipaSibas, ka ar1 izvirzija mérkus mediatora personibu
veidojoSo kompetencu pilnveidei:

- atbildibas veicinasana;

- komunikativo prasmju pilnveide;

- tolerances attistiSana;

- sadarbibas prasmju pilnveide;

- paSregulacijas attistiSana;

- adekvata paSveértéjuma nostiprinasana.

Otrs svarigs secinajums diskusija bija par griittbam, kas var€tu rasties,
ievieSot mediaciju skola. Skolu pedagogi un socialie pedagogi runaja par
iesp&jamo pretestibu no skolu administracijas puses, kolégu un vecaku puses. Tas
ir saistits ar nepietickamo informaciju, skolas sistémas Tpatnibam, kas konfronte
ar mediacijas ievieSanas sisttmu. Tika uzsverts, ka sliktakaja gadijuma virs
mediacijas logikas un principiem dominé skolas sistéma, skolas mediacija tiek
pielagota tai. Mediacijas uztic€Sanas, brivpratibas un personigas atbildibas
principi tiek dazada veida ierobezoti.

Petijuma autorém, reflektejot par ieguvumiem no praktiski izglitojosa
seminara pieaugusajiem izglitojamiem, svarigi atziméet, ka diskusijas nosléguma
seminara dalibnieki nondca pie butiska secindjuma: katram S§1 seminara
dalibniekam ir jauznemas personiga atbildiba informativo pasakumu kolektivam,
vecakiem un skoléniem organizéSana, ka arm jauznemas atbildiba skolénu
1zglitoSana par mediatoriem.
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Balstoties uz andragogisko modeli praktiski izglitojoSa seminara vadiSana,
pedagogi nodarbibu laika kritiski reflekt€ja gan par iepriek$€jo pieredzi, gan par
jauno pieredzi, praktiski darbojoties ieguva jaunu pieredzi konfliktu risinasana ar
mediacijas palidzibu.

Summary

1.  The 21st century has brought rapid changes in all areas of human life. An adult
should be able to learn, acquire new skills quickly and adapt to new challenges and
situations. Also, the learning process itself has to be based on the activity, where
resolution of significant problem tasks takes place.

2. The process of adult education is based on learners' experience and critical
reflection on it. Within the implementation of the seminar ,,Mediation at School”,
teachers actively involved in updating and evaluation of their own experience in
conflict resolution at school. The operational efficiency was formed by the
following: safe environment, successful choice of methods, teachers' learning
motivation.

3. Learning motivation is reinforced when an adult satisfies personal interests and
needs in the learning process. Learning is seen as a tool that will help to solve
problems in life, strengthen the professional identity, and increase
competitiveness. In the seminar's evaluation, participants assessed approvingly the
improved skills in communication, collaboration and experience to manage the
mediation process.

4.  Supervision in Latvia is a modern professional development tool. Participants are
provided with a safe and supportive learning environment in the supervision
process. Participation in supervision was a new experience for a part of the seminar
participants. The participants preferred group supervision. Reflecting on this new
experience, the experts assessed it approvingly and emphasized the importance of
supervision in their professional development process.

5. The process of adult education is a self-directed learning. Firstly, it means to take
on greater responsibility in the learning process. Secondly, it orients oneself on
learning that focuses on a certain goal or problem solving. The participants of the
seminar are aware of the difficulties that may arise during the introduction of
mediation at school, so they took on the responsibility to promote and explain the
benefits of mediation at school.
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THE CHARACTERISTICS OF SOCIALLY RESPONSIBLE
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Abstract. Since the individual effectiveness of one’s action has been proposed as one of the
main demands of modern society, competence has become a crucial element for evaluating an
individual. In the period of change created by the reforms of the educational system, it is
important from a pedagogical viewpoint to provide students with relevant information and to
promote their knowledge. And yet, it is even more important to teach students how to think,
analyze and act as well as how to take responsibility and reach their goals. However, if the
information within the content of education is not relevant to the realities that we face as well
as the challenges of our time, if it does not promote the necessary competences and the school
does not teach civic responsibility, then the actions of adolescents may not be civically
responsible in the future. The publication characterizes the possibilities for modern adolescents
to discover and to develop their social competence through the pedagogical process. Their
social competence is the basis for their actions in the future and their actions will shape the
future local, national and global events. The data that was acquired in this research confirms
the necessity for a civically responsible education as well as the possible ways to achieve a
civically responsible education through the focused implementation of the method- debating in
the classes of the English language. The basis of value and the self-regulating expressions of
responsibility, acquired through the learning of competences, are motivating the student to act
with social responsibility that is directed towards him/herself, towards others and towards the
entire society.

Keywords: debating, responsibility, social responsibility, socially responsible education,
student.

Introduction

Some of the most important goals of education are social effectiveness and
the participation in the social activities, thus it is very important to gain
understanding about the processes within the society. The social meaning of
education is implemented through communication with others. Education is a
social process (Dewey, 1939). The tendencies of the development of the modern
world significantly impact the content and the goals of education. And thus ,,the
goals of the pedagogical process have to be considered in the context of the social
processes” (Zogla, 1994, 113). It must be noted that even though the modern
digital age can provide students with a large amount and variety of information,
often the students/adolescents feel isolated from the society around them and the
processes within it. In a research carried out in 2015 that is focused towards the
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options for identification, analysis and the overcoming of modern challenges
which influence the participation (the return) of adolescents (18-24 years) in the
lifelong process of education. The research (n=352) points out that: ,,the school
subjects are becoming too complicated if the learning process is linked to
mechanical memorization/remembering, furthermore, regardless of the level of
study achievements, the difficulty of a subject can be linked to it not being
relevant to real life and being focused towards the mechanical memorization of
facts. Thus, it is necessary to link the difficult subject to the development of the
ability to reason and to link the subject to real life situations” (Maslo, 2015, 30).
The research emphasizes that not only the cognitive but also the social presence
Is important in the study process. It also points out that ,,the positive learning
experience is not always linked to cognitive development although it nearly
always is linked to a positive emotional feeling of wellbeing, often a feeling of
social wellbeing”. It also points out various quotes from students, for example .,I
do not embrace the first information that | find on the internet or that is taught to
me. | verify it” (Maslo, 2015, 54). Thus it is necessary to integrate modern events
into the content of education which would not only promote the learning of
knowledge but also promote a sense of certainty of being able to influence the
global events which would turn feelings like despair and helplessness into the
generation of possibilities. If the students only receive information about a
problem or a recent event but do not explore it more thoroughly and do not invent
the possible solutions, then an awareness of a “dead end” is created. Negative and
tendentious information about the events in the society can also promote the
awareness of a “dead end”. However, by exploring the problem, by sharing
feelings about the problem and creating solutions for it, the “invention of
possibilities” can take place (Berman, 1990).

It must be admitted that it is crucial for the adolescents to realize that their
actions can directly influence the local, national and global events but the
individual regards and beliefs of the student are very important factors for the
process of the development of social responsibility. ,, The question: ,,Why are we
doing this? ,, is important to the formation of attitudes. It is important for the new
generation to see the answer to their question ‘Why?’ in all of the surrounding
processes. We must recognize the fact that the attention span of the students is
becoming less persistent and thus we must constantly find new approaches/
methods.” (Latvijas Skolu psihologu asociacija, 2012, 27). Thus more importance
can be given to the implementation of methods that shape the personal attitudes
of the students and methods that emphasize the cognitive processes of the students
as the source for new opportunities and alternatives.

A research (n=1063) about the opportunities, attitudes and values of
adolescents conducted by the Latvian Ministry of Science and Education in 2013
emphasizes that ,.the willingness or unwillingness to participate in public, social
and political activities defines the confidence of the adolescents about their
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abilities of their actions to influence the global events”. Unfortunately the research
reveals that only 21% of adolescents believe that their personal actions can
influence global events, while 53% believe that their personal actions only have a
minor influence on global events but 26% believe that, their personal actions do
not influence global events at all. Through analyzing the popularity of modern
challenges the research reveals that even though the adolescents are relatively well
informed about climate change (67%) and human rights (61%), only half of the
adolescents admit being informed about globalization (53%), international
cooperation (49%), migration (48%) and environmental sustainability (48%).
However, the adolescents are not well informed about the questions of sustainable
development, fair trade, international security and other questions (Izglitibas un
zinatnes ministrija, 2013, 39-40). Every adolescent must realize that ,,global
problems largely influence the adolescents of Europe for example, violation of
basic rights, economic inequality and the degradation of environment. We have
to express solidarity with the rest of the world in the battle against discrimination.
We have to do this by helping others and by caring for the environment” (Eiropas
Kopienu komisija, 2009, 10). However if the content of education does not
emphasize its relevance to the major challenges of the modern world and the
school does not carry out a socially responsible form of learning then as a
consequence the behaviors of the adolescents may not be socially responsible in
the future.

The need for a socially responsible education is emphasized by the fact that
the adult citizens of Latvia are often not willing to act within the context of the
challenges posed by the modern world. The Center of Security and Strategic
Research of the Latvian National Academy of Defense has conducted the
research: The possibility of the destabilization of the society of Latvia: potential
threats to national security (2016) points out that the majority of people do not
believe that their actions can change anything, and it is also concluded that: ,,the
political and social activity of the society of Latvia is very low” (Bérzina, 2016,
28). The data reveals lack of ability of the society of Latvia to influence the world
around them and it is also revealed that being inactive is regarded as a social norm
(Beérzina, 2016, 13).

The European Commission has emphasized the importance of the society in
the process of creation and testing the knowledge. Also the fact that the values of
the society determine the current events in science has been highlighted. And it
must be admitted that, the co-operation of school and the society is focused on a
single goal - achievement of active citizenship (Boucher et al., 2014). Thus, to
form each student’s understanding of himself/herself as a part of society and
promote the desire to be a responsible citizen of the country, socially responsible
learning process at school must be implemented. ,,We live in the time when the
teacher must awaken student’s wish to improve the world from the local to the
global” (Wolk, 2009, 665).
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So the goal of the publication is: on the basis of the analysis of theoretical
findings to identify and characterize the social responsibility and socially
responsible learning as well as to clarify the students' understanding of the
possibilities for individual self-realization in a socially responsible action context.
The research methods are the analysis of theoretical literature and normative base
as well as the empirical research: survey (n=20).

The implementation of social responsibility in the learning process

The responsibility can be defined as the consequences of a particular action,
determined by the expression of an attitude, e.g. gratitude, or guilt, etc. It sets and
drives human action (Oshana, 1997). Responsibility is clearly a regulatory form
of human activity. It is expressed in the attitude towards oneself, others and
society as a whole. Its major components are rational, emotional and expressions
of the will. Responsibility has diverse forms of expression, e.g. the moral, legal,
economic responsibility. Concept of responsibility is characterized with the
number of levels:

e high level of responsibility: all decisions are taken in the accordance with
the internal system of values. The person takes responsibility for the
decisions, actions and consequences in the long term. High level of
responsibility has become the personality trait;

e medium level of responsibility: in the contrast to the high level of
responsibility, a person assumes responsibility for the decisions, actions
and the consequences in the short term;

e low level of responsibility: individual responsibility is manifested only
in certain life situations. It depends on a human nature and external
conditions;

e irresponsibility: not developed internal value system, control of activities
and self-regulation, a person has a fear of responsibility, or he/she is
unable to make decisions independently.

Responsibility can take various forms: the responsibility for himself/herself;
responsibility for himself/herself and family; responsibility for himself/herself
and family, and the society as a whole (Tyrymkuna, 2001). It is important to be
aware of the fact that responsibility, as well as the internal factor of freedom are
essential preconditions for the free expression of the will in the form of human
activity, decision-making, and etc. (Fisher, 2005).

Being aware that responsibility manifests in different life situations, the
concept of social responsibility has been updated and defined relatively recently
(in 2010) and is mainly associated with the social responsibility in the field of
business. International Organization for Standardization (International
Organization for Standardization) has defined the concept of social responsibility
as “the responsibility for the decisions and activities that affect society and the
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environment, acting ethically and openly” (International Organization for
Standardization, 2010, ISO 26000).

It must be admitted that the specificity of social responsibility is ,.the
individual's contribution to the well-being of human and the entire world”
(Berman, 1997, 15), building citizenship and strengthening confidence in the need
for public benefit (Wolk, 2009). Psychiatrist and philosopher, the founder of
analytical psychology schools Carl Gustav Jung emphasized, “that what is
necessary to the society as a whole, it is also necessary for every individual,
because society is formed of individuals” (Jung, 1999, 156).

The forming components of social responsibility are: empathy, the
understanding of social conventions, the will, social and political education
(Berman, 1990). While socially responsible learning includes:

e civic education (to become a responsible citizen, awareness of common
goals, participation in decision-making, the awareness of collective
performance);

e social skills (cooperation, conflict resolution, recognizing the possibility
of other people, opportunities for investment in the community, group
work, understanding of real-life events, information gathering and
analysis, critical thinking, organizational skills, group problem-solving
ability, ability to find a common solution, joint problem-solving skills,
ability to think in the long term);

e action: student participation in the activities of the society, launching the
debate, discussions, participation in community service, awareness of
belonging to society, extracurricular school work, individual and
collective action of good practice, demonstration of certain social
standards, peer support programs, etc. (Berman, 1990; Wolk, 2009).

The position of student in the socially responsible learning process

Social responsibility is based on values, because social responsibility is
formed by value orientation that motivates individual behavior (Wray-Lake
Syvertsen, 2011). This set of values is determined by the family and society. And
the school is just a continuation of a socially responsible learning. The family and
society as a whole, provides learning “direction”, which significantly affects the
learning content. Thus not only the family and the school, but the whole
community transfers the values, traditions, skills and cultural norms to the next
generation (Bouguila, 2013). Definitely a student is in the center of a socially
responsible learning process and while socially responsible learning process
student becomes responsible “through himself/herself”. Thus, ,through
himself/herself” the student understands the necessities of the others and the
necessities of all the society in general. “To become socially responsible means
to understand the wishes of others” focusing on the relations of a personality,
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society and policy in the micro and macro level. It emphasizes each individual's
deep relationship with the world (Berman, 1990) and an important learning
process becomes both a pupil's individual and social self-realization (Figure
No.1).

Indvidual =eif- Social =elf-

realization of the _ realization of the

student student

Figure 1. Student's self-realization in a socially responsible learning process

It is important that a socially responsible learning “combines processes of
both society and education” (WIladkowski, 2008). Assessing the current problems,
it can be concluded that not every problem, situation, the challenge may be
followed by immediate action. However, a student will be responsible for action
in future. Sustainable action is also important in any situation. Nowadays, the
teacher should consider not only What he/she teaches, but also How he/she
teaches. The change begins with our attitude. However, in order to link the
curriculum with contemporary world events, students' understanding encouraging
methods are crucial. And “cognitive activity is possible only if there is a cognitive
task or problem” (Zogla, 1994, 153). Thus, it can be concluded that a socially
responsible learning enables a student to be in an active position in studying and
understanding the community through updating in a variety of real-life situations
own individual experience.

Basing on theoretical knowledge (Berman, 1990; Wolk, 2009, Wladkowski,
2008, Zogla, 1994), it can be admitted that socially responsible learning process
(Figure 2) occurs in the student-centered learning process by providing the student
an active position and implementing socially responsible learning through
promoting innovative approaches (e.g. debating). The learning content should be
supplemented with information on current affairs in the society that purposefully
promote student's social responsibility and socially responsible behavior.

Thus:
e student gains new knowledge, linking it with the real-life facts
(information on a local or global problems / challenge / situation / event);

e through debating, discussing, arguing, and etc, investigates the problem /

challenge / situation;

e student is aware of the possible actions, their consequences, finds

opportunities, looking for common solutions;

e shares this/her feelings;
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Evaluation of socially responsible learning in the process of debating in the

sets targets and implements them;
develops training competences;
acts in a socially responsible way.

The active and responsible
position ofthestudent

The useof

knowledgein
real life

Important events inthesociety

W& ﬁ‘

Figure 2. Socially responsible learning process

foreign language lessons

The authors of the publication are willing to describe the opportunities for
socially responsible learning through debating in the foreign language lessons (the
English language). The sample program of the General Secondary Education
Subject: the English language provides certain learning sequence and learning
content as well as it sets a goal: ,,to promote the growth of the student as a creative
personality and develop competent use of foreign language in the communication,
lifelong learning and intercultural dialogue in today's society” (Kursite, 2008, 3).
English language lessons thematic framework is also provided in the sample

program, see table No. 1.
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Table 1. The thematic framework of the lessons of the English language

Grade Themes
10. Language, art and literature, technology, sports, traveling
11. Culture, politics, law, communication, global events
12. Environment, business, relationships, education, health
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Unfortunately, as the table No.1 shows that the included topics in the
thematic framework of the lessons of the English language do not cover many
important issues in the national and global context. Educational researcher Steven
Wolk has developed socially responsible learning thematic framework. The
included topics of the framework are: empathy; social problems and justice;
government; demonstration of force; propaganda; multicultural society; historical
awareness; global events; war and peace; non-violence; social vision;
environment: consumer society (Wolk, 2009). We live in a time when a teacher
must awaken young people's desire to improve the world from the local to the
global (Wolk, 2009). So schools have to help overpower the ,the feeling of
helplessness ,, among students by developing a sense of belonging to the society:
the belief that they can build a better world (Beman, 1990). However, if important
issues that are topical in a rapidly changing world are not being viewed at school,
the student will be unable to individual self-realization, as well as for the
becoming a part of society.

To help students understand the content of learning, emphasizing its link
with a real life and the society with its constantly changing local and global
challenges, thus contributing to a socially responsible learning process, the
learning method - debating was implemented in the research-based school in the
foreign language lessons. The debating was carried out 4 times a month about
different topical in the society issues. After three years of debating experience
(10, 11, 12th grade), the survey (n = 20) was carried out to determine students'
understanding and views on learning outcomes.

The aim of survey was to find out students™ understanding about the practical
use of the competences acquired in the school as well as their confidence in their
own ability to influence the events taking place in the society.

Table 2. Students’ vision for change in the world

The students™ vision The number

of students
The situation in the world will improve 16
The situation in the world won't change 3
The situation in the world will get worse 1

As it can be seen in the table No.2 the prognosis for the future is
predominantly positive. 16 students believe that the global situation will improve
in the future, but only one student believes that the global situation will worsen in
the future, because “the addiction to technology will degrade the world”. Three of
the respondents believe that the global situation will not change.

Answering the question: How can my actions influence the life of others?,
all of the respondents believe that their actions, to some extent, have an influence
on the life of others. Eight of the respondents believe that their actions
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“impressively influence the lives of others”. One respondent admitted that his/her
“inactivity can influence the others™. In the assessment of the influence on global
events of their individual actions, as it is seen in the table No.3, 15 of the
respondents have expressed opinion that their actions influence global events and
they base their opinion with notions such as: ,,a big deed can arise from a small
act”; ,,I influence the processes around me with large and small deeds”; ,,action is
always important”. 4 of the respondents have admitted that their actions have a
minor influence on the global events and one student believes that his/her actions
do not influence global events in any way.

Table 3. The assessment of students’ personal impact

The students™ vision The number

of students
My actions influence the global events 15
My actions have a minor influence on the global events 4
My actions do not influence global events in any way 1

Answering the question: What can | do collectively with the society to
promote the development of the society? A multitude of ways to participate/act
were mentioned: the participation in social activities (7 respondents), participation
in non-governmental organizations (4 respondents), activities in global projects
(2 respondents) ,,I am the society” (1 respondent), the creation of a positive
atmosphere (1 respondent), the creation and implementation of ideas
(1 respondent), charity (1 respondent), the transformation of small deeds to larger
ones (1 respondent), supporting and taking action (1 respondent), active
participation in environmental projects (1 respondent). It must be noted that
7 respondents have expressed their desire to participate in social activities could
not note precisely in which kinds of activities. It could mean that there is a lack
of realization of their options to participate. It is important to note that all of the
respondents have mentioned distinct actions that they could carry out to promote
the development of the society.

By evaluating their options of fulfilling the world, most respondents believe
that: ,,one must start with him/herself” (6), four respondents emphasize the need
to participate in activities of cleaning the environment, four believe that it is
necessary to ,take active steps”, two of the respondents have expressed that one
must do what ,,he/she can do best”: ,,doing the things that I like and that I’m best
at will be beneficial for me and the world alike”, one of the respondents believes
that it is crucial to ,,correct the mistakes made by others”, one of the respondents
wishes to be an example for the others, one of the respondents believes that it is
necessary to provide support by creating new ideas and solutions, one student
believes that the attitude must be changed, and one of the respondents expressed
the opinion that it is crucial to help others.
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The interviews prove that the students are confident about their actions, to
some extent, influence the events in the society and the lives of others. The
students are ready to participate in a multitude of social activities, non-
governmental organizations, in global projects, to be active. The respondents also
believe that in order to promote change in the society, one must start with
him/herself.

Conclusions

1. Since active social participation is crucial in the process of education, it is
necessary to integrate modern trends into the content of education which
would promote the development of real life skills and competence. This
would promote learning and contribute to the students’ sense of belonging
to the society as well as their confidence in their own abilities to change
global events.

2. In the themes of the sample program of the General Secondary Education
Subject (2008) many issues regarding personality, nation and the world are
not covered. Examples of the issues that were left out are empathy, society;
multicultural society; the acknowledgement of history; war and peace:
addressing conflict without violence; social aims etc.

3. The future socially responsible behavior of the adolescents will be ensured
by a socially responsible education acquired in the school and elsewhere in
the presence. A socially responsible education cannot be achieved without it
being linked to the real life and the challenges posed by the nowadays world.

4.  The student arrives to the school with a set of values and attitudes which
have been formed in the family and the surrounding society. This provides
the basis for a socially responsible process of education in the school. It is
important to note that the family and the society as a whole defines the
content of education. Thus it is pedagogically important to choose and
implement the appropriate content of education in order to carry out the
approach of socially responsible education.

5. A socially responsible education is focused towards the relations between
the individual, the society and politics. It emphasizes the deep connection
with the world that each individual has and it combines the processes of the
society and the content education. The forms and methods of the pedagogical
process that are appropriately selected, can ensure the link between the
acquired knowledge and real life which leads to the harmonic balance
between academic knowledge ant their practical use in the form of
competence.

6. The student is a part of the society; he/she learns and uses the acquired
knowledge with deliberate practical activities in the society just as he/she
will in the future. The activity of learning requires social recognition and
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thus the goals of the pedagogical process have to be relative to the social
processes. The selection of individual goals and their achievement is a
crucial factor for the learning and personal growth of the student.

7. The style of socially responsible learning emphasizes the need for the
implementation of new approaches and methods into the process of
education. For example, by using the learning method debating, the learning
of knowledge and competence is promoted and an adequate attitude is
formed in regard to the events occurring in their lives and in the society.

8. The data acquired by interviewing the students, reveals their confidence in
their abilities to influence the events of the society and the lives of others:
the students are ready to participate in a variety of social activities, by
participating in non-governmental organizations, in global projects, by
emphasizing the opinion that the positive changes in the society have to
begin with themselves through the learning of the skills and competences
needed for being socially responsible.
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VARDU KRAJUMA PAPLASINASANA UN VARDU
IZPRATNES VEIDOSANA 1. KLASES BERNIEM AR
VALODAS SISTEMAS NEPIETIEKAMU ATTISTIBU

MATEMATIKAS APGUVEI

Vocabulary Expansion and Word Comprehension Formation to the First
Grade Children with Insufficient Development of the Language System for
Acquiring the Mathematics

Madara Skirmante
Rézeknes Tehnologiju akadémija

Abstract. The title of the master’s work is ,,Vocabulary expansion and word comprehension
formation to the first grade children with insufficient development of the language system for
acquiring the mathematics”. The aim of the master’s work is to analyze theory and to gather
methods of vocabulary expansion and word comprehension formation to children with
insufficient development of the language system and to test usefulness of methodological
material made by master’s work author.

The master’s work contains the theory of development and characteristics of the first grade
children with insufficient development of the language system, there are methods of vocabulary
expansion described and there are words that are indispensable for acquiring the mathematics
detected in master’s work.

The master’s work also contains methodological material for vocabulary expansion and word
comprehension formation to the first grade children with insufficient development of the
language system for acquiring the mathematics made by master’s work author. There was
proved usefulness of methodological material made by author by making pedagogical work.
Material can be used by speech therapists at speech therapy classes and teacher of mathematics
at lessons of math, in the second chapter of master’s work.

The master’s work consists of 157 pages, 25 pictures, 7 tables, 73 information sources,
1 appendix.

Keywords: vocabulary, word comprehension, vocabulary expansion, mathematics, insufficient
development of the language system, first grade children, methodological material.
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Introduction

Misdienas arvien vairak tiek popularizétas eksaktas zinatnes. Matematika ir
atzita par svarigu macibu priekSmetu gan skola, gan sabiedriba. Matematikas
jédzieni un darbibas ir bitiski daudzas profesijas un dzives jomas. Tomer zemi
sasniegumi matematika starptautiskaja Eurydice zinojuma ir atziti par visu
Eiropas valstu problemu (EACEA P9 Eurydice, 2011, 73).

Petijumi, kuros analizéti iemesli, kapéc bérniem médz but gritibas apgiit
matematikas macibu saturu, atklaj, ka viens no tiem ir valodas sp&jas (Morin,
Franks, 2010, 111).
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Vardu krajuma paplasinasana un vardu izpratnes veidosana 1. klases bérniem ar valodas
sistemas nepietiekamu attistibu matemdatikas apguvei

Latvija pirmas klases matematikas macibu saturs ietver ap simts jeédzienu un
vardu, ka arT vismaz divdesmit skaitlu nosaukumus, kas tiek lietoti ne vien
matematika, bet ar1 arpus tas, turklat tie jaapgiist jau pirmaja macibu semestri. Tas
ir vidgji divi vardi/jédzieni viena macibu stunda. Divi, komats, divi ir vardu skaits
diena, ko vid&ji sp&j apgiit jaunaka skolas vecuma bérms bez valodas
trauc&jumiem (Biemiller, 2003, 327).

Tadejadi skolas vecuma bérniem ar VSNA iesp&jamas griitibas matematikas
macibu satura apguvée, jo viniem raksturigs Saurs vardu krajums. Jaunu vardu
apguvei nepiecieSams papildu laiks un atbalsts.

Autore velas verst uzmanibu skolénu vardu krajuma paplasinaSanai, kas
sekmétu matematikas macibu satura apguvi. Ta ka matematikas macibu stundas
nav pietieckams laiks nepiecieSama vardu krajuma apguvei un automatizeéSanai,
nepiecieSama logopéda palidziba, ka ar1 metodiskie materiali, kas izmantojami
vardu krajuma, kas nepiecieSams matematikas apguvei, paplaSinasanai un
1zpratnes veidoSanai.

Petijums balstas uz S.Tibeles, J.Lises, [.Miltinas, S.Pastares, A.Bimillera
(Biemiller), M.Dukes (Duke) un A.Mozesas (Moses), J.E.Morina (Morin) un
D.J.Franka (Franks) atzinam par vardu krajuma veidoSanos, nozimi un ietekmi,
paplasinasanas iesp&jam un metodém, beérnu ar VSNA 1patnibam, ka art J.Menca
(sen.), E.Krastinas, R.Andersones un J.E.Morina (Morin) un D.J.Franka (Franks)
atzinam par valodas nozimi matematikas macisana un matematikas metodiku.

Vardu krajuma paplaSinaSana un izpratnes veidoSana
Vocabulary expansion and word comprehension formation

Vardu krajums tiek iedalits:

* pasivaja vardu krajuma, kas ir vardu kopums, ko cilveks zina un saprot,
bet sazina brivi un regulari nelieto (Pedagogijas terminu skaidrojosa
vardnica, 2000, 121);

= aktivaja vardu krajuma, kas ir vardu kopums, ko cilveéks regulari un brivi
lieto sazina (Pedagogijas terminu skaidrojosa vardnica, 2000, 11).

Var secinat, ka vardu krajuma ietilpst vardi divos Itmenos. Darba autore

vardu krajumu iedala tris [imenos:

1. Timenis — vardi, kurus bérns saprot; péc varda atpazist ar to apzim&to
objektu, bet pats objektu nesp€ nosaukt, tatad ietilpst pasivaja vardu
krajuma.

2. limend ietilpst tie vardi, kurus bérns saprot un pats var izmantot, lai
raksturotu objektu, tomér runa nelieto, ja netiek raditi speciali apstakli
(piem&ram, uzdevuma noteikumi, noruna). Var secinat, ka art Sie vardi
ir pasivaja vardu krajuma, jo sazina netiek brivi un regulari lietoti.

3. Iimeni — vardi, kurus bérns lieto runa, tie ir aktivaja vardu krajuma.
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Vardu krajumu raksturo kvalitativie un kvantitativie raditaji. Kaut art ir
biitiski, cik plass ir kada cilvéka vardu krajums, butiskak ir prast atrast istos vardus
konkretai situacijai, prast tos pielietot (Hackman, 2008, 3). Ja bernam ir ierobeZots
vardu krajums, tas ietekmé gan saskarsmi, gan macibas. Tadél valodas un runas
trauc€jumu noversana bitiski ir paplasinat vardu krajumu.

Tiek apgalvots, ka ir divi valodas apguves celi: ikdieniSka saskarsmé ar
apkart€jiem vai ipasi organizéta macibu procesa (Liegenice, Nazarova, 1999, 32).
Savukart valodnieks A.Bimillers (Biemiller) uzskata, ka vardu krajuma
paplasinaSanu veic, skaidrojot nozimes un butibu vardiem, kas sastapti mutiska
runa vai rakstu runa, ka ar1 tie$a jautajumu un atbilzu cela, izzinot par vardu ari
vardnicas, izmantojot informacijas tehnologijas (Biemillers, 2003, 330).

Tatad vardu krajums tiek apgiits divejadi — netiesi (sarunas, skaidrojot vardu
nozimes nejausi runa sastaptiem nepazistamiem vardiem) un tie$i — apzinati,
1zzinot, meklgjot skaidrojumus nepazistamiem vardiem. Organizétu vardu
krajuma paplaSinasanu var veikt skolotaji macibu stundas, tomer, ja vardu
krajuma trikums ir izteikts vai ir VSNA izpausme, ta noverSanai nepiecieSama
logopéda palidziba.

LatvieSu logopédes S.Tubele un J.Luse (Tubele, Lise, 2012, 49) vardu
krajuma precizé$ana un bagatinasana min konkrétus uzdevumus, kurus veicot tiek
paplasinas un precizets vardu krajums uz jau apgiito vardu bazes, atvasinot jaunus
vardus ar priedéklu un piedeklu palidzibu, veidojot saliktenus, darinot radniecigus
vardus.

Gan H.S.Apthorpa (Apthorp), gan ASV Nacionalas lasitprasmes ekspertu
grupa uzsver nepazistamo vardu skaidroSanas nozimi, defingjot to. Turklat
H.S.Apthorpa (Apthorp) uzsver, ka nepietieck ar vienreiz€ju varda nozimes
skaidroSanu, jaunais vards ir jaiepazist vairakas nozimés, dazados kontekstos,
vairakkart. Lietderigi apglistamo vardu izcelt ar vizualiem skaidrojumiem,
att€liem, pielietot informacijas tehnologijas (Apthorp, 2006, 67; National Reading
Panel, 2000, 230).

Lietderiga ir uztverSana no konteksta - bérni jamudina uzdot jautajumus par
nezinamajiem vardiem. (Biemillers, 2003, 332; National Reading Panel, 2000,
230). Ta ka lasiSana sekmé vardu krajuma paplasinaSanos, pasaku, miklu,
tautasdziesmu lasiSana var sekmét vardu krajuma pilnveidoSanu, ja tiek atbilstosi
organizets macibu process.

M.Duke un A.Mosesa (Moses) apkopojusas 10 vinuprat efektivakos veidus,
ka paplasinat vardu krajumu (Duke, Moses, 2003, 4-8). Bitiskakais ir radit iesp&ju
sastapties ar nepazistamiem vardiem, kas var notikt sarunas, lasot vai klausoties
cita lastjuma gan zinatnisko literatiiru, gan dailliteratiiru, vai klausoties parraides
televizija vai radio. Autores uzsver, ka jarada interese paplaSinat vardu krajumu,
javeic praktiski uzdevumi, iesaistot skolénus aktivitatés, ka ari macoties caur
spélem un dziesmam.
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Vardu krajuma paplasinasana un vardu izpratnes veidosana 1. klases bérniem ar valodas
sistemas nepietiekamu attistibu matemdatikas apguvei

Matematikis, metodikis un matematikas macibu gramatu autors J.Mencis
uzsver, ka, nezinot atbilstoSus terminus, nav iesp&jams apgiit un pilnveidot
zinaSanas, kuras saistitas ar nezinamajiem jédzieniem (Mencis, 2014, 10).
Tadgjadi pieverSama uzmaniba vardu krajumam, kas nepiecieSams matematikas
macibu satura apguve.

Matematikas apguvei nepiecieSamais vardu krajums
Vocabulary that is needed for acquiring the mathematics

Matematiskajas zinaSanas ietilpst matematiskie jédzieni un spriedumi
(Mencis, 2014, 10). Ar jedzienu saprot priekSmeta, paradibas vai attiecibu biitisko
pazimju kopumu. Katrs matematiskais jédziens valoda tiek apziméts ar terminu
(vardu vai vardu kopu), ar1 ar grafisku simbolu. Biitiski, lai b&rnu apzina butu
cieSas asociacijas starp jédzienu un terminu, lai viens apzina izsauktu otru
(Mencis, 2014, 35).

Galvenie pamatjédzieni, kas apgtstami pamatskola, iedalami Cetras dalas
(lielums, matematiska darbiba, skaitlis, geometriska figiira), jédzieni apgustami
ciesa savstarpgja saistiba (Krastina, Andersone & Mencis, 2011, 11).

J.Mencis atzist, ka matematikas maciSana liela nozime ir valodai (Mencis,
2014, 30). Ir batiski skolotajam pasam lietot pareizu valodu, jalieto pareiza
terminologija, jaieveéro vispargjas valodas normas, ka arT vecumam un b&rnu
Ipatnibam atbilstoSa teikumu konstrukcija, ka arT jaizlabo kliidas bérna valoda.

Matematikas macibu saturu apgiistot, bérmam jaizprot virkne jédzienu.
Turklat bez matematiskajiem jédzieniem jaapgist vardi, kas tiek lietoti uzdevumu
risinasanas gaita un apgiti macibu stunda, pieméram, apvelc, pasvitro, ritina,
atzim& u.tml. Ir jédzieni, kas netick no skoléniem pieprasiti zinat, tomer tie ir
jasaprot, jo ir sastopami uzdevuma noteikumos, pieméram, izteiksme, vienadiba
u.cC.

Darba autore matematiskos jédzienus un vardus, kas nepiecieSami
matematikas apguve 1.klase, iedalijusi piecas jomas:

e novietojums telpa un plakngé,
lielums,
skaitli,
skaits un matematiskas darbibas,
geometrijas elementi.

Ta ka bérniem ar VSNA raksturigs Saurs vardu krajums, ka dél rodas griitibas
matematikas macibu procesa, darba autore vér§ uzmanibu vardu krajumam, kas
nepiecieSams matematikas apguvei 1.klase berniem ar valodas sist€émas
nepietiekamu attistitibu.
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Vardu krajums 1. klases skolenam ar VSNA matematikas apguvei
Vocabulary that is need to the first grade children with insufficient
development of the language system for acquiring the mathematics

Ta ka matematikas macibu kursa 1. klase ietverts plass apgiistamo jédzienu
apjoms, bet bérniem ar VSNA pilnveidojams ari vispar&jais vardu krajums,
papildu griitibas rodas skola lietojamo vardu krajuma apguve (Lise, 1994, 7).

Darba analizéti vardi, kas ietverti matematikas visparizglitojosas
programmas macibu satura. Autore uzskata, ka nepiecieSams nodalit biitiskakos
jédzienus, kas beérniem ar VSNA matematika jaapgust pirmaja apmacibu gada, tie
apkopoti 1.tabula, kopa aptverot 105 vardus.

1.tab. Vardi, kas nepiecieSami matematikas apguvé 1.klases bérniem ar VSNA
Table 1. Vocabulary that is need to the first grade children with insufficient development of
the language system for acquiring the mathematics

Joma Apgiistamie vardi un jédzieni
.. Figtra, Inija (liekta Iinija, lauzta Iinija, taisna Iinija), punkts, stars,
Geometrijas L T L S A .
K - nogrieznis, stiiris, trijsturis, Cetrstiiris, piecstiiris, rinkis, daudzstiiris,
elementi o > _ -
taisnstiris, kvadrats. Kopa 15 vardi.
i Liels — mazs, 1ss — gars, garums, centimetrs (cm), decimetrs (dm),
Lielumu

tievs — resns, augsts — zems, Saurs — plats, biezs — plans. Kopa 15

raksturojosi vardi .
vardi

Novietojumu telpa Virs, uz, zem, starp, aiz, kaut ka prieksa, pa labi — pa kreisi, augsa —

un plakné IR il . ~ = 1
raksturojosi vardi apaksa, vidi/centra, blakus, pie. Kopa 15 vardi.
e Nulle, viens, ... [idz divdesmit. Pirmais, otrais, tresais, ... lidz
Skaitli

desmitais. Kopa 31 vards.

Daudz, maz, neviens/necik, skaitlis, cipars, skaitlu kaimini, skaitlu
sastavs, para — nepara skaitli, paris, pirmais, pedgjais, péc kartas,
Skaits un skaitiSana | plus, minus, darbibas zime, darbiba, saskaitiSana, atnemsana, kopa,
aprekinat, rezultats, vienads, atrisinajums, salidzinaSana, vairak (>),
mazak (<), tikpat (=) Kopa 29 vardi.

Balstoties uz teorétiskaja dala giitajam atzinam un apkopotajiem vardiem,
tika izveidots metodiskais materials ,,Vardu krajuma paplaSinasana un vardu
izpratnes veidoSana 1. klases b&rmiem ar VSNA matematikas apguvei”.
Metodiskaja materiala tika ietverti uzdevumi, vingrinajumi un spéles, kas
paredzetas 1. klases matematikas macibu satura apguvei nepiecieSamo vardu
krajuma papildinasanai un vardu izpratnes veidoSanai.

Metodiskais materials paredzets izmantoSanai logopédijas nodarbibas vardu
krajuma paplaSinasanai un vardu izpratnes veidoSanai 1. klases bérniem, ka art
jebkura vecuma bérniem, kas nav apguvusi metodiskaja materiala ietvertos vardus
un jédzienus. Materials ir izmantojams arT 1. klases matematikas macibu stundas

116



Vardu krajuma paplasinasana un vardu izpratnes veidosana 1. klases bérniem ar valodas
sistemas nepietiekamu attistibu matemadatikas apguvei

ka papildmaterials. Izstradne var biit noderiga ar1 pirmsskolas vecuma b&rniem,
apgustot matematiskos priekSstatus, gatavojoties skolas gaitu uzsaksanai.

Pétijums un ta rezultati
The research and its results

Lai parbauditu autores izstradata materiala pielietojuma efektivitati tika, tika
veikts pétijums, kas norit€ja X skolas 1. klas€ no 2015. gada novembra lidz
2016. gada aprilim. P&tijuma tika iesaistiti tris skoléni, kuriem 1paSi izteikts
deficits vardu krajuma. Pétijuma sakuma tika konstateéts So skolénu ar
matematikas macibu satura apguvi saistita vardu krajuma plaSums un vardu
izpratne trijos Itmenos: sp€j atpazit, nosaukt un lieto runa p&tamajas jomas.
Analizgjot iegiitos datus, tika secinats, ka b&rniem ir nepiecieSams paplasinat
vardu krajumu un veidot izpratni. Tadél tika izveidots metodiskais materials, kurs
pielietots pedagogiskaja izméginajuma darbiba. Pec veikta darba, tika atkartota
parbaude. legiitie apstradati, analizeti.

Aptverot visas piecas jomas, kopa b&rniem jaapgist 105 vardi. Lai
salidzinatu datus pirms un p&c pedagogiskas darbibas, katram b&rnam tika
aprekinats kopé€jais apguto vardu skaits visas piecas jomas pa tris limeniem gan
pétijuma sakuma, gan beigas. Darba ietverti ari katra skoléna sakotngjie un
parbaudes rezultati petijuma sakuma un beigas trijos Itmenos katra joma atseviski.

Ka redzams 1. attela, kura atspogulots kopg€jais atpazito matematikas vardu

skaits pétijuma sakuma un beigas, katrs bérns ir paplasinajis savu vardu krajumu.

87

89
100 69 64 70
47
AN N =B
0
Rafaels Anita Alla
B . merfjums H 2. merjjums

1.att. Kopéjais atpazito matematikas vardu skaits pétijjuma sakuma un beigas.
Figure 1. Total mathematical word count that is recognised in the beginning and at the end
of the research

Sakotngji Rafaels sp€ja atpazit 69 no 105 vardiem, savukart p&tijuma beigas
jau 89 vardus. Tatad pasivo vardu krajumu ir paplasinajis par 20 vardiem. Ta ka
Anita pé€tijuma sakuma atpazina 64 vardus, bet beigas — 87, atpazito vardu skaits
ir pieaudzis par 23 vardiem. Savukart Allas vardu krajums ir pieaudzis no 47 lidz
70 vardiem, tatad pieaugums ir 23 vardi. Tad€jadi visu bérnu vardu krajums ir

paplasinajies aptuveni lidzvertigi.
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Tatad katrs petijuma iesaistitais b&rns ir paplasinajis iesp&jas, dzirdot vardus,
kas nepiecieSami matematikas apguve, izprast izteikumu, izprast uzdevuma
noteikumus, norades.

Kopgjais matematisko vardu skaits, ko bérni sp&j pasi nosaukt, atklats
2.attela.

100 77

77
53 55 53
i - - - -
0 —
Rafaels Anita Alla
B 1. merjums B 2. merjjums
2. att. Kopéjais nosaukto matematikas vardu skaits pétijjuma sakuma un beigas.

Figure 2. Total mathematical word count that is named in the beginning and at the end of
the research

Sakotngji vislielako rezultatu uzradija Anita, kura sp&ja nosaukt 55 no 105
vardiem, p&tijuma beigas jau sp&ja nosaukt 77 vardus, kas ir par 22 vardiem vairak
neka sakuma. Lidzveértigu rezultatu pétijuma beigas uzradija ar1 Rafaels, tomér
vina nosaukto vardu skaits ir palielingjies par 24 vardiem, jo sakotn&ji sp&ja
nosaukt 53 vardus. Savukart Alla, kurai ir visSaurakais vispar€jo vardu krajums,
matematikas vardu krajumu paplasinajusi no 35 lidz 53 vardiem, tas ir par 18
vardiem, tadgjadi sasniedzot Rafaela limeni matematikas vardu nosaukSana
pétijuma sakuma. Tadgjadi pedagogiskas darbibas ietekmé& katrs skoléns ir
paplasinajis vardu apjomu, ko sp&j nosaukt.

Ir redzams, ka pieaudzis katra b&rna matematikas vardu skaits, ko lieto runa,

60 50

tas atspogulots 3. attela.
53
44
33
40 29 o5
0

Rafaels Anita Alla
B . merjjums = 2. merjums

3. att. Kopéjais matematikas vardu skaits, ko bérns lieto runa,
pétijuma sakuma un beigas
Figure 3. Total mathematical word count that is used in spech in the beginning and at the
end of the research

Ir redzams, ka pieaudzis katra bérna matematikas vardu skaits, ko lieto runa.
Vislielakais pieaugums vardu lietoSana veérojams Rafaelam, kur§ papildinajis
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vardu krajumu lietoSanas Itmeni no 29 lidz 50 vardiem, tas ir par 21 vardu. Anita
sakotngji runa lietoja 33 vardus, savukart petijuma beigas jau 53 vardus, ir
paplasinajusi vardu lietoSanas apjomu par 20 vardiem, bet Alla, no 25 lidz 44
vardiem paplasinot lietojamo vardu skaitu, runa ir iedzivinajusi 19 jaunus vardus.
Tatad katrs bérns ir paplasinajis aktivo vardu krajumu.

Tatad pedagogiskas darbibas ietekmé katrs skoléns ir paplasingjis vardu
apjomu, ko atpazist, tadéjadi ir paplaSinajis savas iesp&jas, dzirdot vardus, kas
nepiecieSami matematikas apguve, izprast izteikuma bitibu, izprast uzdevuma
noteikumus, norades. Katrs skoléns ir guvis sp&ju nosaukt jédzienus, kurus
ieprieks nav vargjis. Ta ka objekta pareiza nosauksSana ietver izpratni par jédzienu,
var secinat, ka ir veidojusies ar1 vardu izpratne. Pieaudzis katra skoléna vardu
skaits, ko lieto runa, tatad katrs ir paplaSinajis aktivo vardu krajumu. Ta ka
matematikas apguvei nepiecieSamo vardu skaits joprojam nav apgits pilnigi,
vardu krajuma paplasinaSana un izpratnes veidoSana turpinama. Tomer petijuma
gaita katrs skoléns ir pilnveidojis savu vardu krajumu vismaz par dazam vienibam
ikviena joma, katra Itmeni, tatad autores izstradatais metodiskais materials
,, vardu krajuma paplasinasana un izpratnes veidoSana 1. klases berniem ar VSNA
matematikas apguvei” ir pielietojams vardu krajuma paplasinasanai un vardu

1zpratnes veidoSanai.

Secinajumi
Conclusions

Analizgjot pedagogisko, pedagogiski psihologisko literatiru un veicot

petljumu, secinats:

1. Beérnu valodas attistibu, arT vardu krajuma pilnveidoSanos ietekmé ne
vien iedzimtas Tpatnibas, bet arT vecaku un citu pieauguso komunikacija
ar bérnu, tade] ieteicams sarunaties ar bérnu, klausities vina, lasit bernam
gramatas.

2. Valodas un runas trauc€jumi plasi ietekmé vairakas jomas bérna attistiba.
Ietekméta tiek gan psihologiska, emocionala joma, saskarsme, uzvediba,
attiecigi arf macisSanas.

3. Vardu krajuma apjoms un vardu izpratne ir butiska arT matematikas
macibu satura apguvé, tadeél vardu krajuma ieklaujami vardi, kas
nepiecieSami matematikas apguvei.

4. Lai pilnveidotu bérnu ar VSNA vardu krajumu japielieto vecumposmam
atbilstosSas, b&rnu interesi raisoSas metodes, turklat nepiecieSams papildu
laiks un logopéda palidziba.

5. Vardu krajums pilnveidojams tris Iimenos — objekta atpaziSana péc
nosaukuma, spgja nosaukt objektu un varda lietoSana runa.

6. Apgustot vardu vismaz atpaziSanas ltmeni, bérns, sastopoties ar jedzienu
rakstu vai mutvardu runa, sp€j izprast ta saturu, kas var izpausties ka
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uzdevuma noteikumu, norazu, satura izpraSana matematikas macibu
stundas.

7. Izmantojot darba autores izstradato metodisko materialu, var tiek
paplasSinats matematikas apguvei nepiecieSamo vardu krajums un vardu
izpratne piecas jomas: novietojums telpa un plakng, lielums, skaits un
matematiskas darbibas, skaitli, geometriskas figiiras.
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FONEMATISKAS UZTVERES VEIDOSANA UN
ATTISTISANA MAZAKUMTAUTIBU SKOLENIEM AR
VALODAS SISTEMAS NEPIETIEKAMU ATTISTIBU
SAKUMSKOLA

Formation and Development of Speech Perception Among Minority Primary
School Children with Specific Language Impairment

Tatjana Tulovska
Rézeknes Tehnologiju akadémija

Abstract. Development of speech perception among schoolchildren having specific language
impairment is one of the most important profiles in the work of the speech therapist.

Aim of research: to research methods used by a speech therapist in work aimed at the formation
and development of speech perception among schoolchildren having specific language
impairment, to work out and approbate the material developed for a speech therapist’s work.
While developing speech perception, the exercises are becoming more and more serious and
even complicated. However, if they are offered to a schoolchild gradually or in a form of a
game and if the structure of the disorder of each child alongside with his individual features
are taken into account and the cooperation with parents is established, any child can essentially
improve the level of his speech perception.

Having analyzed the approaches to the logopedic correction work aimed at speech development
and findings of other speech therapists having practice and experience in this field, the author
of the given research has worked out her methodological material, i.e. a workbook “A hundred
exercises for the formation and development of speech perception among minority primary
school children with specific language impairment ”.

Keywords: speech perception, phonemic hearing, specific language impairment, check of
speech perception, sound differentiation, sound analysis and synthesis, system of exercises.

levads
Introduction

Logopéda darbs jaunakajas klasés nevar aprobeZoties tikai ar skanu
1zveidoSanu, tas automatizaciju un diferencéSanu no citam skanam. Lidztekus ir
jaizveido un jaattista fonematiska dzirde, uztvere, ka ar1 jaiemaca vinus lasit un
rakstit. Biezi vien tas ir pats smagakais un ilgstoSakais periods. Fonematiskas
dzirdes un uztveres attistiba logopédiskaja skola ir viens no svarigakajiem
logopédiska darba virzieniem no 1. Iidz pat 9.klasei.

I. Miltina uzskata: ,,Skanu izrunas gritibas ir ciesi vienotas ar fonematisko
procesu attistibu. Fonematiska uztvere pilnveidojas lidztekus b&rnu runas
attistibai. Smalki diferencéta valodas dzirde palidz nodalit skanas, kas ir tuvas péc
artikulacijas vai akustiskam pazimé. Fonematiskas uztveres traucéjumu gadijuma
ir gruti izprast ne tikai bérna teikto, bet nepareiza izruna dezorganiz€ bé&rna vardu
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krajumu, kavé fonematisko priekSstatu un fonematiskas uztveres veidosanos, kas
savukart ir pamatnosacijums lasit — rakstit prasmju apguvei” (Miltina, 2005, 51).

L.Levina (JIeuna) rakstija: ,,Izv€loties veidus un lidzeklus bérnu valodas
traucjumu parvaréSanai un novérSanai, nepiecieSams orient€ties uz mezglu
izglitiba, no kura atkariga normala, nevis viena, bet veselas virknes valodas
procesu norise”. Tada mezgla izglitiba, galvenais moments vispargjas valodas
nepietickamas attistibas korekcijas sist€éma ir fonematiska uztvere un skanas
analize (JIeBuna, 1968, 56).

Skoleniem fonematiska uztvere neveidojas uzreiz, ta veidojas pamazam
runas attistibas procesa. Fonematiska uztvere bérniem ir javingrina.

Petijuma merkis: izpétit logopeéda darba metodes fonematiskas uztveres
veidoSana un attistiSana skol€niem ar VSNA, izstradat un aprobét metodisko
materialu logopéda darbam.

P&tijuma metodes: literatiiras izpéte, noveérosana, personigas darba pieredzes
analize, datu statistiska apstrade.

Pedagogu uzskati par fonematiskas uztveres nozimi bérna attistiba
Educators’ estimation of the value of speech perception in the development of
children

Fonematiskie procesi ietver sevi: foniematisko dzirdi, fonematisko uztveri,
fonematikos priekSstatus un fonematisko analizi un sintézi.

S.Tubele atzina, ka fonematiska analize un sintéze ir rakstiSanas un lasiSanas
procesu apguves pamats. Ja be€rnam §1 uztvere nav pietickami attistita, bis
griittbas macibu programmas apguvé, biis macisanas traucgjumi.

A.Baumane uzskata, ka skanu analizes un sintézes apguve veicina bérna
lasiSanas un rakstiSanas iemanu veidoSanu un attistibu. Vina ir ar1 didaktisko
materialu sérijas ,.Jzruna un raksti pareizi!” autore. Sie materiali ir paredzéti
skoléniem ar vaji attistito fonematisko dzirdi (Baumane, 1994, 5).

Fonematiskas uztveres mazattistiba ir viens no iemesliem, kas veicina skanu
izrunas trauc€jumus. Smalki diferencéta valodas dzirde palidz nodalit varda
skanas, kuras ir radniecigas. Pilnveértiga fonematiska uztvere ir biitiska rakstit un
lasitmaciSanas procesa (Schnitzler, 2008, 122).

Logopédiska darba teorija un prakse parliecinoSi pierada, ka attistitie
fonematiskie procesi ir svarigs faktors valodas sist€mas veidoSanai kopuma.
Efektiva un izturiga izrunas defektu korekcija (skanu izruna, vardu zilbju
struktiira) var biit iesp&jama tikai pie fonematiskas uztveres apsteidzoSas
veidoSanas. Neapstridama ir fonematiskas uztveres attistibas saikne ne tikai ar
fonétisko, bet art ar leksiski gramatisko valodas pusi (I'Bozmes, 1961, 130).
Fonematiskas uztveres traucgjumi noved pie ta, ka b&rns neuztver ar dzirdi
(nediference) skan€juma zina tuvas, vai artikulacijas zina lidzigas valodas skanas.
Vina vardu krajums netiek papildinats ar tiem vardiem, kuru sastava ir griti
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iz8kiramas skanas. Bérns pakapeniski sak atpalikt no vecuma normas. ST pasa
iemesla d€l neveidojas, nepiecieSamaja [imen, ar1 gramatiska uzbiive. Saprotams,
ka pie nepietickamas fonematiskas uztveres daudzi prievardi vai vardu galotnes
bez uzsvara, bérmam paliek “netverami”. Tikai mérktiecigi stradajot pie
fonematisko procesu attistibas b&rni uztver un atskir vardu galotnes, priedeklus,
piedeklus, izcel prievardus teikumos utt., kas ir loti svarigi veidojot lasiSanas un
rakstiSanas iemanas. Prasme sadzirdét katru atsevisSku skanu varda, precizi atdalit
to no blakus stavosas, zinat no kadam skanam sastav vards, proti, prasme analiz&t
varda skanu sastavu, ir loti svarigs priekSnosacijums pareizai gramatikas
apmacibai (JIagprkenckas, 2005, 136).

Valodas sistemas nepietickama attistiba
Specific language impairment

Lai logopeds varetu veikt atbilstoSu korekcijas darbu un izveidot bérnam
nepieciesamo kompenséSanas mehanismu, jabut skaidram priekSstatam, kas ir
valodas sistemas nepietickama attistiba, kadi tas c€loni, izpausmes veidi.
Valodas sist€émas nepietickama attistiba (turpmak teksta — VSNA) attiecas uz
visiem valodu veidojoSajiem komponentiem, gan tiem, kas skar skanu izrunu, gan
valodas izpratnes pusi.

VSNA pedagogiski — psihologiska skatijuma saprot ne tikai valodas apguves
normalas attistibas aizturi, bet galvenokart to, ka ir trauc€ta valodas struktuali —
funkcionala vieniba visas tas apakSsistémas — sintaktiskaja, morfologiskaja,
leksiskaja un fonematiskaja.

U. Vilingera (Willinger) ar kolégiem norada, ka valodai ir liela nozime bérna
kognitivaja, emocionalaja un uzvedibas attistiba. Tapéc valodas sistemas
nepietickama attistiba var izraisit nopietnus draudus un bistamu ietekmi uz
kognitivo un psihologisko attistibu. Autori uzsver, ka bérniem ar VSNA ir
raksturigi ierobezots vardu krajums, griitibas jaunu vardu apgiiSana, saisinati
teikumi, vienkarSotas gramatiskas struktiiras, ierobezota gramatisku formu
dazadiba (pieméram, darbibas vardu formas), nepareizu vardu secibu lietoSana
teikumos, utt. (Willinger et al., 2003, 607-608).

Jaunako klasu skolenu ar VSNA fonematiskas uztveres attistibas
korekcijas darba panémienu analize
The analysis of methods applied in the corrective work with minority primary
school children having specific language impairment

Apkopojot dazadas teoretiskas un praktiskas atzinas par fonematiskas
uztveres attistibas un korekcijas darba panemieniem, var secinat, ka
vismeérktiecigaka ir Sada darba seciba:

1. Vispirms galveno uzmanibu velta runas fonétisko traucéjumu noverSanai
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(ieskaitot fonematisko priekSstatu veidosanu).

2. Pilnveido fonematisko uztveri.

3. Novers leksiskos traucgjumus.

4. Pilnveido valodas gramatisko uzbtvi.
5. Pilnveido saistito (konteksta) runu.

Sads dalfjums ir nosacits. Tas tikai norada, kurai tie§i valodas jomai
attiecigaja korekcijas darba bridi pieversama lielaka uzmaniba un kurs gramatikas
materials izmantojams So mérku realiz€Sanai.

Tas nozime, ka, piemeram, noverSot skanu izrunas trauc€jumus, paraleli
pilnveido fonematisko uztveri (veicot skanu diferenceSanu), preciz€ un bagatina
vardu krajumu (pareizi iemacito skanu automatizé€ bérnam saprotamos vardos),
maca runas gramatisko noforméjumu (automatizg€jot skanas vardu savienojumus
un teikumos), pilnveido arT saistitas runas iemanas. Savukart, galveno uzmanibu
pieversot, pieméram, valodas gramatisko trauc€jumu noveérSanai, paraléli precize
un nostiprina pareizo skanu izrunu (Tubele, Lise, 2004, 53).

I. Miltina uzskata, ka valodas sistema veidojas un attistas blokos. Katra berna
runas attistibas posma ir bloks, kura vienota veseluma apvienojas fonétiskas,
leksiskas, gramatiskas vienibas. Bloka slégtas apakssist€mas veido fonétika un
gramatika, bet atverta apaksSsistema ir vardu krajums, kas papildinas, nepartraukti
mainas un pilnveidojas (Miltina, 2005, 75).

J. Pozilenko (IToxxunenko) piedava komplekso apmacibas sistemu. Viens no
§1s kompleksas sist€mas aspektiem ir fonematiskas uztveres attistiSana caur spéles
uzdevumu sisteému. Spéles forma tiek piedavati uzdevumi dzirdes uzmanibas,
runas dzirdes, fonematiskas uztveres attistibai, elementaru skanas analizes un
sint€zes elementaru iemanu veidoSanai, fonematisko priekSstatu attistibai
(IToxxunenko, 1999, 102).

T.Tkacenko(Tkauenko) piedava fonematiskas uztveres attistibas darba
sisttmu. Vina piedava uzdevumus arpusrunas skanu atpaziSana, dzirdes
uzmanibas, runas dzirdes attistiba, skanas analizes un sintézes elementaru iemanu
veidoSana. Bérni macas izdalit, no nosaukto skanu virknes, vardus, kuri ir l1dzigi
skan€juma zina un, kuri ir atskirigi (skan€juma, zilbju skaita dél), meklet vardiem
atskanas, piemeklét dzejoli izlaistos vardus. Uzdevumi izvietoti sarezgitibas
pieauguma kartiba. Pie katra nakama uzdevuma nepiecieSams pariet péec
ieprieks€ja apgisanas (Tkauenko, 2000, 2-4).

Metodiskais materials fonematiskas uztveres veidoSanai un attistiSanai
bérniem ar VSNA
Methodological material used for the formation and development of speech
perception among children with specific language impairment

Analizejot logopédiska korekcijas darba pieejas fonematiskas uztveres
attistiSana, autore noteica prioritaros virzienus fonematiskas uztveres attistiSana
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un izstradaja savu jaunako klasu skolénu ar VSNA fonematiskas uztveres
attistibas metodiku.

Fonematiskas uztveres veidoSanai un attistiSanas skoléniem ar valodas
logopédisko burtnicu “100 vingrinajumi fonematiskas uztveres veidoSanai un
attistisanai skoléniem ar VSNA”. Sis lidzeklis ietver sevi simts uzdevumu, kuri ir
domati fonematiskas uztveres veidoSanai un attistiSanai jaunako klasu skoléniem
ar valodas sist€ému nepietickamu attistibu mazakumtautibu (krievu) klases.

Stradajot pie fonematiskas uztveres, stingri jaievero to vingrinajumu posmu
secigs pielietojums, kuru logopéds piedava skoléniem.

Fonematiskas uztveres veidoSanas darba sist€éma sastav no trim posmiem:

1) arpusvalodas skanu atpaziSana;

2) runas dzirdes attistiba;

3) skanu analizes un sintézes iemanu veidosana.

Fonematiskas uztveres veidoSana un attistiSana skoléniem ar valodas
sisteémas nepietickamu attistibu notiek veiksmigak, ja tiek realiz€ta mijiedarbiba
starp logopédu un vecakiem/internata-skolotajiem.

Fonematiskas uztveres veidoSanai un attistiSanai darba autore izmantoja
Sadas logopediskas ietekmes praktiskas metodes — vingrinajumi, spéles un
modelesana.

Vingrinajums ir praktisko un mentalo uzdoto aktivitaSu daudzkarteja
atkartoSana. Logopédiskaja darba tie ienem galveno vietu un ir fonematiskas
uztveres korekcijas efektiva metode.

Sp€lu uzdevumu izmantoSana izraisa emocionali pozitivu noskanojumu
skoléniem, nonem vinos sasprindzinajumu. Sp€lu metode paredz dazadu spélu
darbibas komponentu izmantoSanu savienojuma ar citiem pan€mieniem:
paradiSanu, paskaidroSanu, noradijumiem, jautajumiem. Radosa satura uzdevumi
paredz ieglito pan@mienu izmantoSana jaunos apstaklos, jaunaja runas materiala.
Tadejadi, skanu analizes un sintézes veidoSana, skanu secibas noteikSana ir no
sakuma piedavata balstoties uz paliglidzekliem, un turpmak tikai runas plana, jo
skanu analizes darbibas apgtSana tiek parnesta jaunajos apstaklos. Un, beidzot,
skanu analizes darbibu var uzskatit par izveidoto, ja ta var but izpildita iekseja
plana (skoléns patstavigi izdoma vardus ar noteiktu skanu, skanu skaitu, atlasa
zim&jumus, kuru att€lota nosaukumos ir noteiktas skanas).

Modelésana ir modelu veidoSanas process un to izmantoSana, ar noliiku
1zveidot priekSstatus par subjektu struktiiru, par attiecibam un saistibu So subjektu
elementu starpa. Zimju — simboliska model€sana ir ieguvusi plasu pielietojumu.
Pieméram, veidojot skanu analizi un sint€zi, tiek izmantotas teikuma struktiiras,
vardu zilbju un skanu sastava grafiskas shémas. Modela izmantoSana paredz
mentalo operaciju (analizes, sintézes, salidzinaSanas, visparinasanas,
apkopos$anas) veidosanos noteiktaja Iiment.

Sastadot darba burtnicu, tika ieverota logopédiskas skolas individualas
logopédijas programma, Ipasa uzmaniba tika pieveérsta sadalai ,,Fonematiskas
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uztveres attistiSana”. Darba burtnicas mérkauditorija ir logopédi, sakumklaSu
skolotaji, internata - skolotaji un vecaki.

Uzdevumi ir izvietoti griittbas pakapju seciba. Pareja pie katra nakama
uzdevuma var notikt tikai péc iepriekS€ja uzdevuma izpildes. Uzdevumi
fonematiskas uztveres veidoSanai un attistiSanai ir novaditi noteikta seciba, tos
var nosaciti sadalit tris pakapés:

1. Arpusvalodas dzirdes attistiba.

2. Runas dzirdes attistiba.

3. Skanu analizes un sint€zes iemanas attistiba.

Korekcijas posmi tika sastaditi no vieglaka uz griitako. Izskatisim katru no
tam sikak (sk. 1.att€lu).

Uzdevumi fonematiskas uztveres veidoSanai

un attistiSanai

720 T

Arpusvalodas Runas dzirdes Skanu analizes un sintézes
dzirdes attistisanai: attistisanai: iemanas attistiSanai:
Uzdevumi Nr.1.-5. Uzdevumi Nr. 6.-32. Uzdevumi Nr. 33.-91.

l.att. Fonematiskas uztveres veidoSanas un attistiSanas posmi
Figure 1. Stages of formation and development of speech perception

1. Arpusvalodas dzirdes attistiba.

Saja pakapé specialu spelu un uzdevumu gaita bérniem attistas sp&ja atpazit
un atskirt arpusvalodas skanas. Sie uzdevumi arT sekmé dzirdes uzmanibas un
atminas attisttbu. To meérkis ir iemacit atSkirt: mizikas instrumentus; skanoSus
priekSmetus, priekSmetu darbibas; ritmu.

2. Runas dzirdes attistiba.

Seit uzdevumu meérkis ir iemacit atskirt vienadus vardus, frazes, skanu
kompleksus péc balss augstuma, spéka un tembra. Tiek piedavati uzdevumi
vardu, kas ir tuvi pec skanu sastava, atSkirSanai un uzdevumi zilbju diferencéSanai

Saja posma bérnus maca atkirt mikstas un cietas, balsigas un nebalsigas
zilbes.

Galvenais no visiem Siem trim posmiem ir fonematiska analize un sintéze.

3. Skanu analizes un sintézes iemanas attistiba

Saja nobeiguma pakapé fonematiskas uztveres attistisana bérni iepazistas un
praktizéjas vardu zilbju un skanu analiz€Sana, kas ir pamats lasiSanas un
rakstiSanas iemanu apmacibai. Bérni uzzina, ka valodas skanas ir sadalitas
patskanos un lidzskanos, ka Iidzskani, savukart, var biit nebalsigi un balsigi,
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miksti un cieti, ka arT uzzina, ka vardi sastav no zilbem, bet zilbes sastav no
burtiem, burtus més redzam, lasam un rakstam, bet skanas — dzirdam un izrunam.

Fonematiskas analizes un sint€zes iemanu attistiSana ir realiz€ta
pakapeniski: sakuma pamatojoties uz materializaciju (dazadu paliglidzeklu
izmantoSana — varda, skanu shémas, kartites, grafiskas shémas), uz runas
izrunasanu (nosaucot vardus), un nobeiguma stadija uzdevumu izpilde notiek
pamatojoties uz priekSstatiem bez paliglidzeklu un izrunas palidzibas.

Darba burtnica ir domata darbam visa macibu gada gaita un tadel tas
nobeiguma ir piedavati radoSie uzdevumi.

Fonematiskas uztveres veidoSanas un attistiSanas darbu ir ieteikts pabeigt ar
speli ,,Eruditi”, lai apkopotu un parbauditu savas iemanas un prasmes noteiktaja
tema. Atbildot uz jautajumiem un pildot uzdevumus kartinas, skoléns var novertet
savas zinaSanas un skanu analizes un sint€zes iemanas attistibas limeni. Logopéds
apkopo darba rezultatus.

Viss logopéda korekcijas darbs fonematiskas uztveres veidoSanai un
attistiSanai tiek virzits uz to, lai skoléns iemacitos izrunat attiecigo skanu, bet péc
tam ar burtu palidzibu to uzrakstitu un izlasitu. Tacu jebkuru meérki — ar1 tikko
minéto, var sasniegt daudz atrak, ja logop&ds ir panacis skoléna vé&léSanos
darboties. Tatad logopediskajas nodarbibas ir jabiit emocionali labvéligam
noskanojumam un tajas vajag pielietot radoSu pieeju un izdomu.

Pétijuma rezultati
Research results

Petijuma merkis ir izpétit ,Logopédiskas burtnicas” efektivitati
fonematiskas uztveres veidosana un attistiSana skoléniem ar VSNA sakumskola.
Petijuma piedalijas sesi skoléni: tris no 1. klas€s un tris no 2. klases.

Petijuma iegiitie rezultati atspoguloti 2.-4.attela.

Gada sakums Gada beigas | Gada sakums Gada beigas | Gada sakums Gada beigas

Skanos$u priekSmetu Miizikas instrumentu Ritma uztvere
atpaziSana atpaziSana

2.att. Arpusvalodas dzirdes attistiSanas ITmenis
Figure 2. The level of development of non-speech sounds
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1. Skanu analizes un sintézes izpéte:
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4.att. Varda skanu analize un sinteze
Figure 4. Analysis and synthesis research of word sounds

Petijuma gaita tika konstatéts, ka logop€da mérktieciga darba sist€émas
pielietoSana uzrada pozitivu dinamiku fonematiskas uztveres veidoSana un
attistiSana jaunako klaSu skoléniem ar VSNA ar jebkuras valodas un fonematiskas

uztveres attistibas limeni.

Secinajumi
Conclusions

Raksta ietverta informacija par pedagogu uzskatiem par fonematiskas
uztveres nozimi bérna attistiba. Lai logopéds varétu veikt atbilstosu korekcijas

darbu un izveidot beérnam nepiecieSamo kompenséSanas mehanismu, raksta tika
tas celoni,

apskatits, kas ir valodas sist€mas nepietickama attistiba, kadi
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izpausmes veidi. Tiek piedavata jaunako klasu skolénu ar VSNA fonematiskas
uztveres attistibas korekcijas darba panémienu analize un aprakstits metodiskais
materials fonematiskas uztveres veidosanai un attistiSanai - logopédiska burtnica
“100 vingrinajumi fonematiskas uztveres veidoSanai un attistiSanai skoléniem ar
VSNA”. Raksta tika ieklauti pétijuma rezultati par logopédiskas burtnicas
efektivitati.

1. Logopédiska darba teorija un prakse parliecinosi pierada, ka attistitie
fonematiskie procesi ir svarigs faktors skoléniem ar valodas sist€émas
nepietickamu attistibu.

2. Ka ari efektiva un izturiga izrunas trauc€jumu korekcija var biit
iesp&jama tikai pie fonematiskas uztveres apsteidzosas veidoSanas.

3. Stradajot pie fonematiskas uztveres, stingri jaievéro to vingrinajumu
posmu secigs pielietojums, kuru logopéds piedava skoléniem. Galvenais
no visiem Siem posmiem ir fonematiska analize.

4. Katrs runas un valodas traucgjums ir dzili individuals, tap&c vajag nemt
vera traucgjuma struktiiru, fonematiskas uztveres attistisanu ontogen&ze
un katra skoléna ar VSNA individualas 1patnibas.

Summary

The article presents the information on the educators’ estimation and view of the
value of speech perception in the development of children. In order to carry out an
adequate corrective work and form a necessary compensating mechanism for children,
the author of the article overviews the essence of the specific language impairment, what
aspects cause it and what the forms of its expression are.

The author offers the analysis of the methods applied in work with primary school
children having specific language impairment and describes a methodological material
that can be applied for the formation and development of phonemic hearing - a
workbook “A hundred exercises for the formation and development of speech
perception among minority primary school children with specific language
impairment”. The article also shows the results of the efficiency of the logopedic
workbook in practical application.

1. Theory and practice of speech therapy prove that the developed phonemic
processes are an essential factor for children having specific language
impairment.

2. Correction of speech impairments can be efficient and sustainable only
through the accelerated formation of phonemic hearing.

3. Working on phonemic perception, the strict sequence of the exercises offered
by the teacher should be observed. Phonemic analysis is the main stage.

4. Each case of language impairment is very individual; therefore it is necessary
to consider the structure of the impairment, development of phonemic
perception in the ontogenesis and individual features of each child having
language impairment.
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THE POTENTIALITY OF CREATING IDENTITY IN THE
CONTEXT OF THE FUNCTION OF EMANCIPATION IN
A BORDER LAND SCHOOL. THE EXAMPLE OF A
POLISH SCHOOL IN LATVIA

Maria Marta Urlinska
Nicolaus Copernicus University in Torun
Poland

Abstract. Political and social changes happening in Europe at the end of the previous century
inspired many researchers involved in explaining the processes of integration, assimilation or
adaptation of indigenous communities and moving to the Old Continent from different parts of
the world. There also appeared certain activities that support marginalized minorities. One of
the many initiatives to meet the Poles living in a foreign country was one planned and conducted
in Riga since 1989 by scientific communities of the UMK and UL, a Polish-Latvian educational
experiment, aiming to organize a bilingual, bicultural and inclusive Polish school in Riga.
Contemporarily, schools may perform three types of functions: to reconstruct, to adapt and to
emancipate. Emancipation is an experience of freedom, which is achieved by the integration of
knowledge, the possession of power and the ability to work for the best interest of an entity. The
following text deals with the educational institution organized in the form of a border lands
school and its role in freedom experienced by students, achieved by integrating knowledge
about mechanisms that strengthen the sense of connectedness with the culture, tradition and
language, as well as a minority group power’s over their own choices based on the autonomous
thinking of giving power to act in a complex and ambiguous world. Running for 25 years, this
longitudinal study allows us to illustrate the phenomenon of building an educational alternative
in the situation of observed changes in the political and social sphere happening in the 90s in
one of the countries of Eastern Europe, which has been in the Soviet sphere of influence for
years. Thus, it becomes possible to demonstrate the dynamics of the phenomenon, the process
of identity on the border between cultures together with an indication of the emancipatory
function of a Polish school in Latvia.

Keywords: national identity, behaviour identity, Polish education in Latvia, longitudinal
studies, emancipation.

Introduction

Contemporarily, schools may perform three types of functions: to
reconstruct, which is to recreate the social structure, as well as the universal and
national culture, passing it to pupils, to adapt, which is to introduce the young to
the already existing social and professional roles and present the world in a way
so that the pupils saw the existing system as necessary and unchangeable. The
third function is to emancipate, which is to: prepare people to constantly work on
themselves, which leads to crossing the imposed limitations and participating in
changing both the closer and wider environment for the better and more
thoroughly organized. (Kwiecinski, 1995:21)
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The main issue to consider in deliberations about emancipation is the term
of freedom. On the basis of the theory of emancipation, freedom is simultaneously
the aim and the prerequisite of the activity of the activity of the entity aimed at
achieving adulthood in the intellectual, emotional and moral sense. Exploring the
conditions for exercising freedom is a task to perform for education. After
entering into the possession of knowledge, you can design changes and evaluate
their effectiveness. It also involves the discovery of power, that is the power to
influence the thinking and action of others in order to induce intentional changes
while achieving their own interests. Therefore, knowledge is the basis for the
formulation of strategies to change what the limiting force is or preserve that
which bears the marks of strength to support individual development and change.
According to Paulo Freire (Kostylo, 2003:404) freedom is not a human deposit,
but rather it is the action and reflection of people over the world in order to
transform it.

Education is an area of the relationship between knowledge, power and
freedom (Czerepaniak-Walczak, 2006:25), which can deploy critical autonomous
thinking, but may also condition the power to preach to wait for commands and
directives. These two power relations, knowledge and freedom, appoint subjective
emancipatory potential. Because emancipation is an experience of freedom,
achieved through the integration of knowledge, the possession of power and the
dispositions to act are aimed at the real interest of an entity.

This text deals with the educational institution organized on the border
between cultures and its role in the experience of the students’ freedom achieved
through the integration of knowledge on mechanisms that strengthen the feeling
of kinship with the culture, tradition and language, as well as the minority group’s
power over their own choices based on the autonomous thinking of giving power
to act in a complex and ambiguous world. This text speaks of the role of the public
school auditorium, strengthening the personal emancipatory potential of this
institution, and increasing the students choice of self-identification. Conducting
longitudinal research in Polish schools in Latvia allows us to illustrate the
phenomenon of building alternative educational situation while observing the
changes in the political and social sphere since the 90s in one of the countries of
Eastern Europe, which has been in the Soviet sphere of influence for years
(Urlinska, 1994; 1995a). It enables us demonstrate the dynamics of the
phenomenon, the process of shaping an identity on the border between cultures
together with an indication of the emancipatory function of a Polish school in
Latvia (Urlinska, 1995b).

Political and social changes taking place in Europe at the end of the last
century have encouraged a number of researchers engaged in explaining the
process of integration, assimilation and adaptation of indigenous communities and
moving to the Old Continent from different parts of the world (Pilch, 2000). One
of the many initiatives to meet Poles living outside the country was planned and
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carried out a few years in Riga since 1989 by a scientific Polish-Latvian
educational experiment from Torun. We were the first who supported the idea of
rebuilding the structures to educate Polish children in Latvia (at that time, there
were no signed contracts for the Polish state to support the Polish language
education in the East). We launched our own resources of teachers - both
practitioners and social researchers, sending them into the field in order for them
to become not only the witnesses of change, but also the stakeholders actively
involved in these changes. To our partners from Latvia, we proposed a concept of
establishing a bilingual school, where they were to be employed - in addition to
local teachers of the Latvian language - including teachers seconded from the
Polish language, adopted by us to the role, working according to the program
prepared by a group of Polish-Latvian methodologists.

Methodology of research

Academic centres from Torun and Riga were engaged in the reconstruction
of the Polish school; they were made from the plane of scientific cooperation
entities on both sides of the border. Within the project, ,,The Laboratory of Two
Universities” planned the implementation of an innovative solution (Urlinska,
1995a). At the beginning, we made interdisciplinary diagnostic tests. As a result,
we had information about how the human potential comes to school, what are the
psychophysical possibilities of our students, their school maturity, what they
expect of the school. This knowledge was the basis for the creation of an
alternative school concept by the author of this article (Urlinska, 2007).

The designing years before exploration were spent to overcome the difficult
task which was the creation of the Polish school in Latvia, to present the social
background, which would also test the effectiveness of our measures. The aim of
this study was to describe the characteristics of the formation of an educational
institution for the Polish minority. We explored the Polish school in Riga, looked
at the socio-political situation in Latvia, we analysed the role of educational
institutions preparing young people for life in the new reality. We were
determined to answer the question of whether the school Poland in Riga, in the
form proposed by us, can facilitate the children’s cultural advancement and create
a civilization in the full entanglement of the multicultural borderland. With our
partners, we offered bicultural, bilingual, integration, rich cultural institutions and
life-giving to the school, allowing to bring out the potential of young people,
enabling them to overcome their own limits. Significant time was spent on
organizing information about for whom this institution is and what is its overall
purpose, what were the motives of parents (grandparents) with the mission of
children to this institution, whether in the selection they were guided primarily by
their nationality or perhaps other factors played a more important role?
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To answer the question about the role of the Polish school in the life of a
student and their family, we conducted research and wrote their individual
biographies for a period of school education, while they were still in the sphere of
their childhoods. They started and completed primary school in Polish and then
went to schools that taught in Latvian or Russian. We have created a database of
information obtained in a group of 144 students and their 72 parents at a time
when the children began education in Polish schools, 45 students of the first four
vintages ending 17 school and their parents. For many years, we observed the
functioning of students in the school (studying the maturity level of education,
level of acquired knowledge to acquire competence in the national language and
mother tongue), the behaviour of the peer group, and the family trips during
vacations as relationships with parents and peers in Polish.

However, the main data was gathered using the technique of in-depth
interviews with the children and their parents (according to a similar set of
questions). The interview guestionnaire contained a set of questions about their
experiences of the past, present and future vision. It was about the possibilities
they had in the time of commencement of education in Polish schools,
expectations of the institutions and hopes for the future that it had placed. They
talked about themselves, about their relations with people of the proximal and
distal environment, they characterized themselves and others, talked about the
environment in the near and distant world, local matters and those with a global
reach. The interview was supported by participant observation, and
accompanying students in everyday school life enabled us to verify the data we
obtained from children and parents. With this information coming from different
sources (from children, parents, teachers, school documents) we could keep the
supplement knowledge of individual cases of individual students (triangulation of
sources).

After a few years in another research project, we returned to our respondents
studying graduates four oldest vintages 9-year-Polish school. Thanks to the
measurements conducted in two different periods of life of students, our research
had the nature of longitudinal studies. In the comparative study, we repeated
measurements on the same people. Therefore, today we can speak about the
direction and the extent of changes in the subjects studied, and - knowing what
happened in the period between measurements — a conclusion about the impact of
these events on a specific individual can be drawn. Research of this type allows
you to track the development of these facts and analyse them in relation to the
changes taking place under the influence of the pupils. We investigated the same
people, we measured the characteristics in intervals of several years, we were able
to track the movement of these same traits between the baseline and the finale.

Deciding on the measurement of a dynamic panel, hoping to obtain
information not only about the trends occurring in the general population, but also
to create a situation in which we chart an individual’s profiles of variables.
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Obtained thanks to the dynamics of the characteristics observed and described by
us, determining what is real and the ideal picture of the world and each other in
this world, an indication of the existence of the stereotype of ,,the Other” in a
group of young people (all in connection with their national origins). The aim of
this operation was to gather the material necessary to compare the development
of individual units. The questions were the same as years ago and we researched
a group of young people completing primary school and their parents (the first
four vintages school leavers). But this time, the in-depth interview contained
additional questions about the assessment years in Polish schools, its impact on
the quality of life of students and to determine their own future prospects of the
subjective perception of the internal situation (in Latvia) and the external situation
(in Europe). The intergenerational transmission was of particular importance to
us. Summary information obtained from children with those given by their parents
gave us a picture of the impact of socialization in a family home.

Results of research

Thanks to our research, we witnessed the children crossing their first
threshold selection. We were interested in other strategies shelled by the students
appearing before another choice - this time, the school. It goes without saying that
the choice of primary schools made us interested in the answer to the question
whether the decision to send the children to a particular school remained
satisfactory by the end of primary school. In time, the young people acquired an
overall idea of how their future life should look like. Some of them associated
their plans with Latvia, some wanted to go to Poland, so bilingual and bicultural
education was given a chance in a way.

The school gave knowledge and freedom, because thanks to the acquired
competence, students have a choice. Multiplying cultural competence increased
the pool of offers for shaping the national identity of students. Studies have shown
that this institution has posed the possibility of integration of different cultural
symbols (Polish, Latvian, Russian), multiplying the unit with a chance to choose
a positive identity, allowing them to be culturally Polish while remaining as loyal
and full-fledged citizens of Latvia. The Polish has also become a meeting place
and the opportunity for mutual contacts between Poles living in Latvia and their
relationship with the country of their ancestors. Trips to Poland organized by the
school were for many parents the only possibility to connect with the mother
country and the contact with the teacher posted to work with the Polish students,
became a key element for the acquisition by children (and their parents and
grandparents), the cultural competence in the field of language, acquiring
knowledge about Poland and its traditions and culture.

After more than twenty years, we have returned to our pupils - today already
adults. The research group is now comprised of thirty people, with a group of 45
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graduates (twice in the past by our respondents). We ask them today if the school
Poland in the proposed form facilitated the cultural advancement in the full
entanglement space of the multicultural border, or bicultural and bilingual school
and its integration was so rich culturally, that today - in hindsight to the effect of
its actions — it can be deduced that the school helped to bring out their potential,
enabling them to surpass their own limits as adults. The information about for
whom this institution was established and why it had a chance, what is their drive
in evaluating the decisions taken by their parents on the choice for them, this very
institution, which, including the role played by national origin of parents and
whether there were other factors is very important to us. Whether they consider
their school in Poland as an educational institution, giving a compendium of
knowledge, skills and competences they needed in a complex and ambiguous
world, has been successful in implementing the functions of emancipation, or
giving them additional language skills increased the pool of tenders for selecting
their own national identity.

In our previous studies, we asked a question whether organizing the
participation of our educational establishment situated on the border of the
medium helped in the process of empowerment of students and shaped their
identity. If knowledge is a tool and a means of emancipation, the key is the answer
to the question of how to gain the knowledge and how to use it, how it can serve
the empowerment of students, liberation and transgression. During our
exploration, there were also questions about their own identification of subjects
with a sense of being rooted in some culture on the subjective belief of
respondents about their own individuality and uniqueness of awareness of what
distinguishes the individual from others, which demonstrates the continuity of the
culture, and is derived from the resultant behaviour of members of a given society.
Given that sense of belonging is one of the elementary human needs, in a situation
of borderland inability to identify with one group, a feeling of tearing is generated,
which affects the effectiveness of the unit (Sobecki, 1995:129). Hence, it is
important that a person living in the conditions of contact of two cultures can
determine their national affiliation, as well as have a place that can be called their
homeland. But that membership was not just a label, it must be a complemented
consciousness rooted in the culture of the nation, to which a person feels a sense
of belonging.

As mentioned above, the category and the leading subject of research in
many years of the project was the social identity of the individual. And the subject
of the research school and its student located in the border area, in a situation
when you put the question about who is?, where?, is it the national group that
identifies itself?. It is unique and strange to our respondents, because the areas the
impact of different national cultures, the individual is faced with constantly
having to answer these questions. While seeking answers, our student chooses a
convenient variant of a pool of multiple offers. Their awareness of cultural
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identity is the result of contact with the group, and a way of defining itself through
belonging to various social groups. Knowing oneself gives a person a chance to
understand others, the chance of intercultural integration. Understanding the sense
of identity and behaviour associated with this sensation are constantly changing.
There are different reading of the identity of its meaning and manifestations.
Among these feelings, also those that lead to highlight the differences, not taking
into account certain relationships, but there are also those that build their own
identity on the basis of similarities.

In the process of the formation of identity on borderlands, there comes a
situation where ambiguity forms hybrids. We question whether they were created
in graduate school, as the Polish word “hybrid” identities using a creative
possibilities frontier, inherent in the development opportunities. It is used in
unclear situations that await young people entering adult life. The ambivalence
and the cultural diversity do not reduce the chance of acquiring cultural
competence necessary in the case of free movement of people across borders of
the multicultural Europe. The difference is the value of common equity and is not
subject to reduction. But rather, how to diagnose the difference and how to read
it.

Discussion

The empirical material collected by us includes knowledge about typical
behaviours and differences of human potential (Urlinska, 2007). How it can be
used? Tadeusz Lewowicki proposes to impose them on the map of certain areas
of dominant behaviour identity (Lewowicki, 1995). This leads to the separation
of elements typical behaviour identity. With respect to national groups analysis of
these areas helps in the understanding of many of their behaviours. It seems that
the primary determinant of social aspirations of a particular nationality is
separateness and independence. Even if they satisfied the needs associated with
the culture, language, religion is a tool to obtain statehood. On the other hand,
there are known cases of the community having their own state organisms, but
not having a well-developed culture and education, striving with special emphasis
on the development of language, culture and traditions.

Such a situation takes place in Latvia - part of the former Soviet Union. The
inclusion of a force independent states to the composition of the expansive powers
(the Soviet) had to raise an objection of those who for years felt like a stranger in
their own country. Even while maintaining the possibility of teaching in the
mother tongue (Latvian schools were, although considered as worse), Latvians
saw themselves as a group impaired, worse, marked by a lack of freedom at home.
The question of independence and the separation of state have proved to be
particularly important and liberated the energy to work for independence. At the
same time (as if in retaliation) it has intensified in them the tendencies to eliminate
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minority groups, lack of tolerance for their presence (password Latvia for
Latvians), even if it was indigenous (arrived to the area in the distant past).

At the same time, some ethnically distinct groups (such as the Polish
minority in Latvia), characterized by specific features, very earnestly seek
identification with a social group or a terrain (such as Polish Livonia). The ties
that part of the territory of Latvia Polish-Lithuanian Commonwealth left in the
consciousness of the Latvian Poles traces of the ancient past, the significant role
of the Catholic Church, a community of fate and a sense of autonomy in the
region. In a situation so complicated (the colonization of Livonia Polish
neighbours), the influence of the cultures of Russian and Latvian Poles living in
areas in the past associated with Polish is so strong that it becomes the basis of
(and necessity) not only doubling, but tripling identity (identity Russian, Latvian
citizenship, a sense of connectedness with Poland). Not noted in this case, the
aspirations of separatist (a combination of Polish) if it is, only meet with the desire
to emigrate for educational purposes, for work, escape from the expansion of
Latvian culture (from which part of the Russian-Latvian Poles not identify, and
Latvia considers country unfriendly and foreign).

Another of the highlighted areas of national identity and behaviour identity
Is distinct cultures, languages, customs, and sometimes religion. A child at the
moment of birth finds the language as something existing. At the later stages of
your life, it speaks the language of which they have learned in the family, and
therefore it takes certain values and way of feeling the world. The process of
socialization is done through the language of symbols, characteristic of a certain
group, for a given environment. Entering the world of the symbolic meanings of
a particular social group, it acquires a specific language and cultural identity.
Maintain the language and culture occupies an important place in societies lacking
a national state. Duration of language, culture helps to keep the identity of this
community, which thanks to timely tackles to gain statehood if not, it certainly
subjectivity.

And here an important place in the Polish environment in Latvia is education,
including promoting the organization - the Union of Poles in Latvia. The role of
existing institutions and associations was crucial to sustain the culture and
language at a time when attempts introduce Russian or Soviet values in all
residents. It is difficult to overestimate the role of educational institutions (in the
times of Soviet Latvia) for maintaining the national identity of minorities in this
country. Where such structures are observed tendencies in the development of
culture, and the activities are for this kind of norm, not subject to discussion.
However, where there has been a lack of activation of the local environment of
the minority to the creation of a framework to support the process of transferring
the culture and language.

This was a trend seen by us in Latvia. Activists ZPL and generation of older
Poles who remember the times of pre-war cultural pluralism and the functioning
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of Polish schools in the country, sought to create a network of institutions that can
help the development of young what is important in the culture of the nation -
national identity. However, it needed the support of the state structures (Latvian
or Polish). It was a recognition by the majority because of the actions of
minorities, and to obtain economic support for the system of alternative schools.
In the case of Latvia it was accompanied by understanding the Latvian most of
the needs of the Polish national minority (strategic action that obtain minority for
the cause of maintaining so difficult regained independence Latvia), although with
caution treating the problem to the new situation just as great claims reported no
Russian minority (a problem heavily politicized historical reasons and the
saturation of the inhabitants of Latvia element Russian).

In order to make sure that the awakening of national identity does not lead
to nationalism, there is a need to draw attention to ethnic attitudes. We enter the
third distinguished by Tadeusz Lewowicki area of behaviour identity, that is, the
genealogy of historical images of diversity, specificity personality traits and
behaviours. Each of the ethnic groups perceived by a prism. It consists of a
generalized (and sometimes false, deliberately falsified) picture group. Often the
statement ,, This is a typical Pole, a Russian, a Jew” sets a man in opposition to the
other. Images divided into ,.their” and ,,foreign’ are full of stereotypical colours.
An important element of self-determination is to have some identification
(preferably based on the positive stereotypes). The impact of education here will
include the elimination of ethnic stereotypes, or reducing negative stereotypes,
reducing the distance inter-ethnic, change any attitudes of hostility to curiosity
(Chlewinski & Chickens, 1992; Urlinska, 1995:71). This is important in
identifying the group of minority surrounded by ,,other”.

The fourth area concerns the economic condition of the economy and the
level of civilization of the country. Sometimes, it is an important element to
choose their own identification. In recent years, often it states that the theme is a
priority. The choice of national identity is dictated material respects, Jolanta
Miluska says in this case the identity of the commercial (Nikitorowicz, Sobecki
& Misiejuk, 2001). Achieving a higher standard of living means that individual
chooses convenient for the Placing high in the social hierarchy (today's material
status is a significant position on the ladder desired value). The choice by parents
of Polish school for their children frequented dictated by the desire to provide
further education in the country of their ancestors, then go permanently to the
Polish, which is considered the country with a higher level of development and
greater opportunities for implementing their own ambitions.

The Polish school was regarded as a kind of springboard needed to exit from
the world hostile to the proverbial paradise. Declarations of parents and children
themselves about wanting to go to the Polish were not uncommon, especially that
related to the reluctance to settle down life in the country, which was perceived
as unfriendly. Not spoiled Russian citizens, in addition, if the newcomers from
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other countries of the former Soviet Union (in the past they have also moved to
Latvia due to higher living standards and greater development opportunities).
While another is receiving the material conditions (as those relevant to behaviour
identity) in a group of Poles - indigenous and is in addition of Polish and Latvian
cultural competence, well embedded in both cultures. For them the material
conditions and the standard of living in Latvia, is a secondary element in the prism
define themselves, a sense of location and behaviour in accordance with that
belief.

Conclusions

The complexity of the issues of identity and behaviour related to its sense
makes it difficult to describe the problem and interpret. Examples of behaviour
identity illustrate the durability of the components of national identity and
diversity of behaviours associated with belonging to the group. Moreover, we
observe the following changes in the understanding of identity and behaviour
associated with a sense of identity. Reference behaviour of particular groups to
the landmarks of national identity reveals that minority groups are seeking to play
or formation of these identity elements, which are the weakest and most
vulnerable. We noted that these are the main motives of behaviour associated with
the reconstruction of schools in Latvia. It is not surprising in the behaviour of the
organizers (aimed at the restoration of pre-war structures of schools) tendency to
displace differences as threatening the autonomy of the sense of Polishness. It is
dominant among activists and grandparents of our students. We watched the
appearance in their action strategies to eliminate diversity as something that can
disrupt the process of shaping national identity. You can observe that today
preserve identity they are not based on classical elements previously regarded as
a typical national identity. The change is functioning model notions of national
identity, whether the model of behaviour associated with the preservation of
identity. Themes opt for identification are sometimes quite surprising, because
formed under the influence of contemporary preferred the concept of survival.
Knowledge of past experience and current problems (not just a minority group,
but also the most part) as well as proper reading of the global trends can
understand the individual and group.

In the changing political minorities is hoped for political equality and free
development of their own culture, education, national identity. We assumed in the
study that the operation of the entity is closely related to his consciousness and
self-awareness, the perception and define themselves and others, with a picture of
yourself, how the entity itself produces. It is the subjective perception of each
other by the unit. Accepted distinguish two aspects of the individual's sense of
identity: personal and social. For a sense of personal identity units consist of
,,awareness of their consistency in time and space in different periods of life, in
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social situations and performed roles, as well as awareness of their own identity,
individuality, uniqueness.” (Jarymowicz, Szustrowa, 1980:442) shapes in
response to a question about who | am and where | came from, with which past
and present identified a man looking for the ideal solution. In contrast, a sense of
social identity of the individual to different groups and social categories. It is a
specific type of self-knowledge, along with the emotional importance assigned to
this knowledge by the unit. The specificity of this self-knowledge lies in the fact
that it relates to the subject, the way of living and experiencing the world based
on the created by him self-image, with significant social identification and
reference.

Social bonds are extremely important for every person and their social
functioning. They are the link between the fate of the individual with the fate of
the nation allow people to determine their nationality. It remains in close relation
with a sense of rootedness (in terms of social, historical, cultural) or with the
knowledge of having one’s own place in the world. It is impossible to overstate
the importance of the past in which grows the unit for shaping her sense of
identity. When the unit is in any way deprived of their past (whether due to
changes in social, cultural, civilization or as a result of migration), it can be
assumed that it remains without impact to its sense of identity and identity
descendants (Melchior, 1990).

So in the case of complex identification criteria that appear in our
investigated dilemmas of self-determination, looking for answers to the question
how, in this situation, our respondents cope with its own identity. Does the need
to opt for identification can become a problem, for example, when an individual
is faced with more options when they cannot find for themselves patterns or signs,
when for some reason they feel deprived of their roots? Social identity to our
students is all the identification acquired during all interactions with other human
beings, including primarily the assimilation patterns of behaviour and value
systems transmitted in the family.
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ILGTSPEJIGAS ATTISTIBAS PRINCIPI TEKSTILDARBU
APGUVE MAJTURIBA UN TEHNOLOGIJAS

Sustainable Development Principles in the Textile Works to Acquire
Knowledge in Housekeeping and Technology Lessons

Liene Zarembo
Rézeknes Tehnologiju akadémija

Abstract. Topic in today's education task - to teach the public to think and act sustainable.
Schools are organized with the objective that the pupils develop their personality as an
independent, functionally autonomous and creative person on their own responsibility.
Sustainable-minded personality is a personality that is aesthetically, morally and intellectually
developed. The personal itself is able to create new values to change the society and the
surrounding environment.

The aim of the paper: to analyse the principles of sustainable development and to realise
practical research using the ecological principles of sustainable development in the textile
technologies. The object of research - learning process in Housekeeping and technology
lessons. The research provides information about sustainable development and its principles.
In the second part of research has been studied the possible use on the different textile
technologies. The article presents the model of using ecological principles in the textile
technologies in the Housekeeping and technology lessons. Practical research has been
conducted at Rezekne Academy of Technologies, in the professional bachelor study program
,, Teacher”, study module: Housekeeping / household and basics of business economics
teacher”. The material was approbated in the course ,, Textile techniques synthesis” during
the period from March 2016 to June 2016.

Keywords: housekeeping and technology, ecological principle of sustainable development,
sustainability, sustainable development.

levads
Introduction

Misdienu dzives apstakli un daba notiekoSie procesi lieck domat par
dzivesveida un vides mainu. M&s pateréjam vairak neka drikstétu, tapec vides
ietekm@ esam spiesti realizet radikalas parmainas gan ekonomika un politika, gan
kultora un ekologija. Aktuals ir musdienu izglitibas iestazu uzdevums — iemacit
sabiedribu domat un rikoties ilgtsp&jigi. ligtsp€jigi domajosa personiba ir cilveks,
kas ir estetiski, morali un intelektuali attistits. Tada personiba ar savu darbibu spg;j
radit jaunas vertibas, mainit sabiedribu un apkart esoSo vidi.

Petjjuma merkis — balstoties uz 1ilgtsp€jigas attistibas koncepcijas
teorétiskam nostadném, veikt darbibas pétijjumu par ilgtsp&jigas attistibas
principu realizaciju tekstildarbu tehnologiju apguvé majturiba un tehnologijas.

Pétijuma veids — darbibas pétijums, izstradats Rézeknes Tehnologiju
akadémija studiju kursa ,, Tekstiltehniku sint€ze” Darbibas pétijuma piedalijas
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11 profesionala bakalaura studiju programmas ,,Skolotajs” studiju modula
,Majturibas/ majsaimniecibas un biznesa ekonomisko pamatu skolotajs”
studentes. Petijuma norises laiks 2016.gada marts — jiinijs. Tika veikta ilgtsp&jigas
attistibas principu teorétiska izp&te un analiz&tas ekologiska principa pieliectoSanas
iesp&jas tekstiltehniku sintézes apguveé majturiba un tehnologijas.

Iigtspejigas attistibas raksturojums
The characteristics of sustainable development

ligtspéjiga attisttba pati par sevi nav jauna koncepcija. Ta ir jaunaka
izpausme miizsenai €tikai, kas saistita ar cilvéka un vides attiecibam un
pasreiz€jas paaudzes atbildibu pret nakamajam paaudzém. llgtspéja funkcione
tikai virziena no apak3as uz augSu. Tai nepiecieSama sabiedriba, kuras lielaka dala
identific€jas ar lidzdalibu ilgtsp€jigas attistibas mérku formul&$ana un sadarbojas
gan vietgja, gan regionala Irment (Rompczyk, 2007).

Pastav dazadi ilgtsp&jiguma un ilgtsp&jigas attistibas skaidrojumi.
Pedagogijas terminu skaidrojosaja vardnica ilgtsp&jigumu (anglu val.
sustainability) definé ka pazimju kopumu, kas nodrosSina sp&ju ilgstosi uzturét
kadu procesu, norisi. Ilgtsp€jiga attistiba (anglu val. sustainable development) —
attistiba, kuras raksturiga pazime ir noturigums, nepartrauktiba ilgstoSa laika
perioda. Sadu attistibu nodrosina (panak), istenojot zinatniski pamatoti izstradatus
stratégiskus uzdevumus. FEkologiska ilgtspéjiga attistiba nozimé ekologiska
lidzsvara saglabaSanu, vides saudzeSanu, izvairoties no dabas resursu nesamérigas
izt€résanas, izsmelSanas (Pedagogijas terminu skaidrojosa vardnica, 2000).

ligtspejibas/ilgtspéjigas attistibas jédziena ievieSana plasaka lietoSana sakas
ar ,,Misu kopiga nakotne” jeb Brundtlandes zinojumu, kura to skaidroja ka
sistematisku ilgtermina dabas resursu izmantoSanu ta, ka tie pieejami nakoSajam
paaudzém. S1 jédziena satura tika uzsvérta nepiecieSamiba pievérsties
ekonomiskiem, socialiem un politiskiem apsvérumiem, kas tika uzsverts Agenda
21, Riodezaneiro Zemes samita (Salite, 2002). Saskana ar Riodezaneiro Zemes
samita sakotn&jo koncepciju, ilgtspejigas attistibas definicija bija diezgan Saura -
ta atsaucas uz nepiecieSamibu ieklaut uzmanibas loka vides attistibas koncepciju
izglitibas programmas. Agenda 21 ierosindja paplasinat fokusu, apliikojot ari
socialo un kulttiras dimensijas (Bell, 2016).

Kops Brundtlandes zinojuma (1987) un Agenda 21 (1992) laikposma,
jédzieni ilgtspéjigums un ilgtspéjiga attistiba ir skaidroti diezgan daudzveidigi.
Ta, pieméram, harmonija, saskanotiba, rupes, ilgtermins, uz nakotni vérsta
attistiba un citi apzimé&jumi tiek lietoti ka sinonimi, lai apzimétu ilgtsp&jigumu un
ilgtsp&jigu attistibu (Salite, 2002). Terminu ilgtspejiga attistiba un ilgtspéjiba
skaidrojums joprojam ir konceptuali nenotverams, par ko liecina tas, ka tie ir
dazadi izmantoti dazadas disciplinas dazadas situacijas, paredzot stabilizet
ekonomiku ilgtsp€jigas sabiedribas attistibai (Jahnke & Nutzinger, 2003).
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Neskatoties uz griitibam, ilgtsp€jiga attistiba un ilgtsp€ja ir kaut kas, kas
mums ir kopigi jasasniedz pasaules meroga, ja més velamies iemiizinat cilvéku
ka sugu $eit uz zemes. Sobrid aktuals ir aicinajums izveidot jaunu, efektivaku
veidu ilgtsp€jigas attistibas un ilgtsp&jibas apgiiSanu visos limenos, no skolam un
universitatém, no izglitibas korporativas kulturas lidz izglitibas parvaldibai.

Ilgtspéjigas attistibas pamatprincipi
Basic principles of sustainable development

ligtspéjigas attistibas koncepcija ir uzskatu kopums, kura merkis ir ietekmet
cilvéces nakotni un sabiedribas pastavéSanu. Sabiedribas attistibas koncepciju
parvertéSana liela loma ir izpratnei par sabiedribas attistibas ietekmi uz vidi un tas
aizsardzibas nepiecieSamibu. IlgtspEjigas attistibas koncepcija balstas uz
nepiecieSamibu optimizeét ekonomisko attistibu un socialo sistemu, ka art ietekmi
uz vidi un resursu izmanto$anu. Sim attistibas modelim janodro$ina ekonomikas,
vides un socialas sferas ilgtsp€ja laika un telpa (Salite, Micule & Kravale, 2007).

Illgtsp&jibai jabiit vispusigai, savstarp€ji integréjot vairakus aspektus.
Autores G.Jutvika un I.Liepina (2008) izstradajusas ,,Ilgtsp€jigas attistibas
kréslu”, kas balstas uz Cetriem principiem — ekonomisko, socialo, kultiiras un
ckologisko principu. Kultiiras principu autores skaidro ka religijas un kultiiras,
¢tikas un uzvedibas, vélmes, motivacijas, brivibas, tiesibu, atbildibas, gimenes
vertibu, plassazinas lidzeklu kopumu. Socialais princips aptver institiicijas,
infrastruktiiru, izglitibu, juridiskas sist€émas, medicinisko apripi, politiku,
demokratiju, militaro nozari, cilvékresursus. Ilgtsp&jibas ekonomiskais princips
balstits ekonomiskaja izaugsmeé, praktiskaja sadarbiba, produktu un pakalpojumu
izstrade, nodarbinatiba, dzives kvalitateé, abpus€ji izdeviga tirdznieciba,
vienlidziba. Ekologiskais princips saistits ar biologisko daudzveidibu,
ekosisteému un dabisko vidi, piesarnojumu, atkritumiem, fiziskajiem procesiem un
dabas resursiem (Jutvika & Liepina, 2008). Biitiskakais sabiedribas ilgtsp&jigu
attistibu raksturojoSais elements ir visu iepriekSmin€to aspektu savstarp€js
lidzsvars. So lidzsvaru palidz ,;noturét” holistiska pieeja gan izglitiba, gan citas
jomas. Savukart izglitiba nozimigakais ir ilgtsp&jigas attistibas socialais aspekts.
Attiecigi pargjie principi integréjami macibu satura, dazados macibu priekSmetos,
arT majturiba un tehnologijas, veidojot starppriekSmetu saikni.

Atseviski autori petijumos uzsver tris pamatsféras, bez kuram miisdienas nav
iespejama cilvéces pastavéSana: darboties sp€jiga ekonomika, harmoniska
sabiedriba un veseliga vide, kas vienlaikus ir v€lamie argjie priekSnosacijumi
individa attistibai (Meadows, Randers & Meadows, 2002).

21.gs. autori akcenté apzinatu lidzdalibu — dzivot ilgtsp&jigi nozime
apzinaties, ka Sodienas lemumi ietekmeés miisu dzivi péc gadiem, un rikoties
sapratigi un pardomati, liekot stabilu pamatu savai nakotnes labklajibai (Klavina,
Zaloksnis, 2011). Ilgtsp€jiga attistiba un tas veicinaSana ir iesp&jama loti dazados
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darbibas Itmenos un mérogos, sakot no individa, gimenes un skolas vai
darbavietas, beidzot ar starptautiskajiem normativajiem aktiem. Ta ir orientéta uz
§1s un visu turpmako paaudzu pastavigu dzives kvalitates uzlaboSanu un
labklajibas veicinasanu, veicina dinamisku ekonomiku, pilnigu nodarbinatibu,
augstu izglitibas Iimeni, labu medicinisko apriipi, socialu un teritorialu koh&ziju
un vides aizsardzibu mieriga un drosa pasaulg, respekt&jot kultiiru daudzveidibu
(Roémpczyk, 2007).

Ilgtspgjiga attistiba nozimé, ka jebkur§ ekonomikas, sabiedribas vai vides
jautajums jarisina ta, lai pienemtais lémums biitu labvéligs vai péc iesp€jas mazak
nelabveéligs pargjo sféru attistibai. Ilgtsp€jiga inovacija ir process, kura
ilgtsp&jibas apsverumi — vides, socialie un finanSu — tiek integréti uzn€muma
sisttmas no idejas rasanas lidz pe€tniecibai un attistibai. Tas attiecas uz
produktiem, pakalpojumiem un tehnologijam, ka arT jauniem darfjumiem un
organizacijas modeliem (Charter, Clark, 2007). Jebkura meérktiecigi virzita
attistiba balstas uz noteiktam pamatnostadném un veicamo darbibu planu, kas tiek
apkopoti vienota ricibas plana. Latvijas ilgtsp€jigas attistibas strat€gija tiek
izvirziti Sadi strat€giskie principi Latvijas ilgtsp&jigai attistibai: jaunrade,
tolerance, sadarbiba, lidzdaliba (Latvijas ilgtspéjigas attistibas stratégija lidz
2030. gadam, 2010). Komunikacijas procesi sadarbiba veicina svarigu lictu
efektivaku risinasanu. Mé€s katrs varam ietekmet mums apkart noritoSos procesus,
tapec macibu videi skola un gimené jabit aktivai, jamotivé skolénu lidzdaliba
daudzu procesu norisé skola, pilséta, valsti.

Atseviski autori (Belousa & Grabovska, 2010) savos pétijumos uzsver
vairakus izglitibas ilgtspéjigas attistibas principus, kur izglitiba ir:

e orientéta uz macibu procesa dalibniekiem un balstas uz dalibnieku

pieredzi un jautajumiem,;

e orient€ta uz procesiem, pievers uzmanibu sist€mam, likumsakaribam,;

e orientéta uz ricibu, attista ricibas kompetenci;

e orientéta uz veértéSanu, veicina kritisko domaSanu un savas nostajas

formuléSanu;

e integréta holistiska pieeja, kas ieklauj ekonomiskos, ekologiskos,

socialos, politiskos un kulturas aspektus;

e orienteta uz sabiedribu, iesaista realu problému apzinasSana un risinaSana.

Izglitibas vadibai Eiropas Savienibas valstis jaatbilst izaugsmes
pamatstratégijai EUROPE 2020 — izglitibas vadibai jabtit kompetencgs balstitai,
ilgtsp€jigai un ar ieklaujosu izaugsmi (Martinsone, 2016). Izstradajot ilgtsp&jigas
izglitibas attistibas stratégiju, bitiski ir precizét ietekm&jamas parveidojamas
paradibas, lidz ar to $aja procesa noskaidrojas ilgtspejigu attistibu kavejoSie
faktori. Ilgtsp€jiga attistiba un ilgtsp&jigums nozimé vairak tuvoties dabiskajam,
ta atgadinot par miisu agrako cilvéces izcelsmi ar kopigo dzivoSanu un lidzcilveku
apmacibu, izmantojot dazus no jaunajiem principiem no komplicétam eksaktam
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zinatneém (Wensing & Torre, 2009). Ilgtsp&ja attiecas uz nepartrauktibu
ekonomiskos, socialos, institucionalos un vides aspektos cilvéku sabiedriba.
Ilgtsp€ja nozimée, ka mes ka sabiedriba esam informé&ti par misu darbibas ietekmi
uz citiem un planétu, un ka més uznemamies atbildibu par §tm darbibam, un tas
ir manams miisu procesos (Hegarty, 2008).

Lai izglitibas attistiba butu ilgtsp€jiga, skolotajiem jabit zinoSiem par apkart
notiekoSo un cilvéka ietekmi uz procesiem daba, lai varétu skoléniem viniem
saprotama veida iemacit uznemties atbildibu par savu ricibu. Majturiba un
tehnologijas ir viens no macibu priekSmetiem, kur macit skolénus taupigi un
racionali izmantot dazada veida resursus, ta piedaloties ilgtsp&jigas attistibas
ckologiska principa istenosana. Lai izglitotu ilgtsp&jigi domajosu personibu,
skolotajam ir japievér§ uzmaniba apgiistamas témas tematiska planojuma
izveidei, lai maksimali integrétu ar ekologiju saistitos jautajumus un attistitu
skolénu izpratni par tiem. Viena no témam, kura iesp&jams realiz&t ekologijas
principu, veidot izpratni par videi draudzigu cilveka darbibas rezultatu,
Majturibas un tehnologiju macibu satura ir ,,Apgerbs”. Apgerbs ir svarigs
pusaudzu un jaunieSu individualitates apliecinasanas veids, ta izgatavoSana
majturiba var realizet ilgtsp&jigas attistibas ideju materialu un resursu izvele.

Darbibas pétijums ilgtspéjigas attistibas ekologiska principa realizeéSana
tekstila tehnologijas
Practical research using the ecological principles of sustainable development
in the textile technologies

Darbibas pétijuma Ré&zeknes Tehnologiju akadémija studiju kursa
,,Lekstiltehniku sintéze™ tika realizéts pétljuma autores izstradats Cetrpakapju
modelis. Meérkis - attistit studentu izpratni ilgtsp€jibas ekologiska principa
realiz€Sana tekstila tehnologiju sint€z€ majturiba un tehnologijas (skat. 1.att.).

‘ 4 Mérka

9 _ realizéSana
. Reala merka

° izvirziSana
2. Sociala lidzatbildiba

1°Atzisana un
ekspresija

1.att. Ilgtspé€jigas attistibas ekologiska principa pakapieni majturiba un tehnologijas
Fig.1. Grades of ecological sustainable development principle in Housekeeping and
technology lessons
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Ka pirmais tika izvirzits AtziSanas un ekspresijas pakapiens. Saja darbibas
posma studenti iepazist ilgtsp&jibas ekologiska principa bitibu, analizé to caur
savas personigas darbibas prizmu (atkritumu SkiroSana majsaimniecibas Latgale
un Eiropa, ,,zalas domaSanas” iesp&jas gimenes, piedaliSanas Zalajas talkas
apkartnes sakops$ana utt.). Ta ir problémas apzinasanas.

Socialas lidzatbildibas pakapiens: studentes attista prasmes uznemties
atbildibu par savu ricibu, novérté katra individa sp&ju perspektivu ilgtsp&jibas
ekologiska principa realizé$ana.

Redla merka izvirzisanas pakapiens: studentes tiek aicinatas realizét savus
personigos resursus un spéjas, attistit planosanas prasmes ekologiska principa
realiz€$anai majturiba un tehnologijas, tadgjadi attistot arT radosas darbibas
spéjas.

Meérka realizésanas pakapiens: studentes piedava risinajumu ekologiska
principa realizéSanai tekstildarbu tehnologiju apguvé majturiba un tehnologijas,
1zstrada alternativas pieejas tekstila apguvei, balstitas dazadu netekstilo materialu
1zvele, sagatavo uzskates lidzeklus praktisko uzdevumu veiksanai.

Materiali. Petijuma tika izmantoti videomateriali un prezentacijas studentu
iepazistinasanai ar ,,slow fashion” un ,,sustainable fashion” tendencém, praktisko
darbu paraugi tamboréSana, adiSana, mezgloSana. Izmantojamie materiali
praktiskajas nodarbibas — dabas materiali, agropléve, kompaktdiski, stieples,
magnetofona lentes u.c., ka ar1 diegi, auklas, Iime.

Darbibas pétijuma norise notika saskana ar izstradato ¢etrpakapju modeli.
Studentes izstradaja uzskates lidzeklus — tekstila tehnologiju paraugus adisanas,
tamboréSanas un mezgloSanas apguvé pamatskola, izmantojot netekstilos
materialus péc savas izvéles, pamatojot izmantota materiala lietderibu un
ilgtspejigas attistibas ekonomisko principu, tadgjadi prezentgjot otrreizgjas
materialu izmantoSanas iespéjas.

Noveértéjums. Darbibas pétijuma studentes pilnveidoja tekstildarbu prasmes
mezgloSana, adiSana, tamboréSana, izmantojot netradicionalus materialus, attistija
radoSas sp€jas un socialas prasmes, sadarbojoties paros pie te€rpu kolekcijas
,,NEtekstils” izstrades, ko prezentSja izstadé. Petijjuma rezultati paradija, ka
ikdiena gimenés netick domats par ilgtsp&jigas attistibas ekologiska principa
realiz€Sanu, diskusijas studentes atklaja, ka nav domajusas par ekologijas
jautajumiem, atkritumu SkiroSanu, izziidoSajam dzivnieku, augu sugam,
atjaunojamiem un neatjaunojamiem resursiem, savstarpéjo ietekmi starp
ekosistemam, par socialo lidzatbildibu u.c. jautajumiem. Vairak majsaimniecibas
tieck domats par resursu, pieméram, tidens un energoresursu taupibu. Studenti
atzina, ka t€ma Netekstilo materialu izmantoSana majturiba un tehnologijas ir
aktuala. Studentes veidoja pieredzi netekstilo materialu izmantoSana radoSajos
darbos, lai gan ne visi netekstilie materiali izmantojami, tomér loti daudzus
sadzivé izmantotus materialus, iepakojumus utt. var izmantot majturibas un
tehnologiju macibu satura. Darbibas pétijuma rezultati — praktiskie darbi tika
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vertéti ar atzimi 10 ballu sisttma. Darbibas pétijuma tika attistita studentu
pieredze macibu metodisko panémienu izstradé majturibas un tehnologiju
apguvei pamatskola.

Secinajumi
Conclusions

1.  Tris pamatsferas, bez kuram miisdienas nav iesp&jama cilvéces pastavésana,
ir darboties sp&jiga ekonomika, harmoniska sabiedriba un veseliga vide, kas
vienlaikus ir v€lamie ar€jie priekSnosacijumi individa attistibai.

2. Latvijas iedzivotaji maz informéti par ilgtsp&jigu dzivesveidu, tacu attiecksme
pret konkrétu uzvedibu $aja virziena ir pozitiva.

3. llgtsp€jigas sabiedribas veidosanas liela méra ir atkariga no sabiedribas
loceklu zinaSanu apjoma par videi aktualiem jautdjumiem, tapec svariga
loma ir 1zglitibai

4. llgtsp€jigas attistibas principu realizacija nodroSina miusdieniga macibu
satura apguvi. Studiju procesa nepiecieSams sagatavot studentus — nakamos
skolotajus nodarbinatibai ilgtsp&jiga izglitibas sistéma, veicinot radoSo
prasmju attistibu un atbildibu par vertibam, kas laus viniem izglitot skolénus
ilgtspejigam dzivesveidam.

5. Darbibas pétijjuma Ré&zeknes Tehnologiju akadémija studiju kursa
,, Lekstiltehniku sint€ze” tika realiz€ts petjjuma autores izstradats
Cetrpakapju modelis ilgtsp&jigas attistibas ekologiska principa realizéSanai,
kura satura tika pilnveidotas studentu rado$as prasmes dazadu netekstilo
materialu un tekstiltehniku sintéze, veidojot terpu kolekciju ,,NEtekstils”,
studentes attistija prasmi domat kritiski, t.i., spriest, spét izvertet pieredzi,
zinaSanas un idejas, izsvert argumentus, nonakt pie pardomata sprieduma,
lai atrastu optimalo risindjumu netekstilo materialu izmantojumam.

6. Darbibas pétijuma tika attistita studentu pieredze macibu metodisko
panémienu izstrade tekstila apguvei majturiba un tehnologijas pamatskola.
Majturiba un tehnologijas ir macibu priekSmets, kur skoléni apgist, ka pec
iespgjas ilgak lietot viena veida preci un pagarinat tas miizu. Tekstildarbu
apguve ilgtspejigas attistibas konteksta tika attistita studentu izpratne par
atbildigu ricibu attieciba uz vides resursiem.

Summary

Sustainable development and its promotion is possible on very different activity
levels and scales, from individual, family and school or professional environment,
ending with international laws and regulations. Sustainable development means that any
economic, social or environmental issue has to be addressed, so that the decision would
be favourable or unfavourable as little as possible the rest of the sphere of development.
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Sustainable innovation is a process in which sustainability considerations
(environmental, social, financial). It is integrated into the company's systems from idea
to research and development.

The results of the theoretical and practical research lead the following conclusions:

1. The three spheres, without which modern mankind is not possible, to name
functioning economy, harmonious society and a healthy environment at the
same time is a desirable external prerequisite for an individual's development.

2. Latvian citizens have a little information about sustainable living, but the
treatment of a specific behaviour in this direction is positive.

3. Sustainable development of society largely depends on members of the public
sector due to the volume of the obvious environmental issues. That points out
the important role of education.

4. We need to prepare students for employment in a sustainable education, also
with the skills and values that will allow them to live sustainable lifestyles on
this planet. This entails encouraging strong personal development as well as
promoting responsible citizenship.

5. Practical research at Rezekne Academy of Technologies was implemented in
the paper’s authors developed four grade model ,,Ecological principle in the
Housekeeping and technology” whose content was improved students' creative
skills of various non-textile materials and textile techniques in synthesis,
creating a collection of fashion ,,Dress from non-textile materials™. Students
developed the ability to think critically and to judge, to be able to evaluate the
experience, knowledge and ideas, to weigh the arguments to arrive at a well-
considered judgment to find the optimal solution for non-textile material using.
Four grade model ,,Ecological principle in the Housekeeping and technology”
developed students' experience of teaching materials for textile acquisition of
home economics and technology in primary school.

6. Housekeeping and technologies are subject, where pupils learn as long as
possible to use one type of product and prolong its life. Textile work learning
context of sustainable development was to develop students' understanding of
and responsibility for young people thinking about their environmental impact
and their ability to protect it.
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