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Abstract. Entrepreneurship, as one of today’s most relevantpetences, is widely discussed
in the public space. We must admit that scientiiscussions have not yet led to a unanimous
definition of the phenomenon, although the stuiiesiselves are quite abundant. On the other
hand, considering the social reality as being sabje constant change, it is also important to
analyse the documents which are directly relatedhange of content of the said education.
Scientific problem can be set as follows: what entrepreneurship etioigas provided in
today’s general education school of Lithuariarpose— toreveal position of entrepreneurship
education in Lithuanian general education curriaul@and in educational process in general
education school. It analysed the regulations oa ltithuanian general school curriculum
content of the school year 2016-2017 in terms ef development of entrepreneurship:
strategies, curricula, resources, etc. The analysi®mws that in terms of modelling of
curriculum formal education is aimed at trainingteapreneurship following the principles of
holistic approach, integrity and consistency. Lahian general curricula for general
education are modelled in such a way that the leegimtegrally understand entrepreneurship,
from different perspectives of subjects, as argiatecompetence.

Keywords: entrepreneurship education, general education cuftim, general education
school.

Introduction

Entrepreneurship, as one of today’s most relevantpetences, is widely
discussed in the public space. Various studiese€kire & Zadeikait, 2008;
Jelagaite & Vijeikis, 2012; Zimiere & Virbaliene, 2014; Dudait et al., 2015,
etc.), as well as rapid and constant change aédneation phenomenon show the
efforts of the scientists to understand the keymaments of the phenomenon of
entrepreneurship, because study of legal envirohighlights the significance
of entrepreneurship competence for today’s peMtnmust admit that scientific
discussions have not yet led to a unanimous deimiof the phenomenon,
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although the studies themselves are quite abundbetlatest World Economic
Forum experts’ report on the vision for future emhian (New Vision for
Education, 2016) addresses the growing gap betweeskills developed and
those needed in real life. In the list of the'2&ntury skills, the competence of
entrepreneurshipis defined through its specifictuiess: creativity, financial
literacy, critical thinking, etc. In terms of todapnd the 5-year prospect, the only
change seen is that in the weight of the individamhponents.

On the other hand, considering the social reaitpe@ing subject to constant
change, it is also important to analyse the docusnehich are directly related to
change of content of the said education. In th& lof the frequent discussions in
the public space regarding the lack of young péspkntrepreneurship
competence, closer analysis of preconditions aagdores of entrepreneurship
education or non-education is necessary. Therefoientific problemcan be set
as follows: what entrepreneurship education is ipgexV in today’s general
education school of Lithuania.

Subject — entrepreneurship education in general educasicmool of
Lithuania.

Purpose — toreveal position of entrepreneurship educatmorithuanian
general education curriculum and in educationat@se in general education
school.

Research methodology.The research was designed according to the
principles of the case study research strategy,(2014). It analysed the
regulations on the Lithuanian general school culuim content of the school year
2016-2017 in terms of the development of entrepresiep: strategies, curricula,
resources, etc. The methods for research datactofteincluded document
analysis and meta-analysis, and the data were $sedeusing the methods of
content analysis, classification, comparison, amkgalisation. The research was
carried out in accordance with the main requiresémtresearch ethics (Herrera,
2010).

Entrepreneurship education in general education sabol in Lithuania

Entrepreneurship and its development are addressid EU documents
and reports (Entrepreneurship education policie@112 Entrepreneurship
Education: Enabling Teachers as a Critical Succéssctor, 2011;
Entrepreneurship Education at School in Europe2P0The analysis of these
documents shows the relevance of the entrepreuwrshipetence to an individual,
highlights the need to foster the development dfegmeneurship skills, and
reveals the holistic concept of entrepreneurship.
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Foreign scientists carry out rather wide studiesthef phenomenon of
entrepreneurship by discussing the concept, sepeomponents of the content,
etc. However, notwithstanding the fact that foregpdies enrich scientific
cognition, the particularity of national contextlsemains.

The strategic documents for Lithuanian educatighlight specific skills
and competences necessary for the young genertiteofgllowing being named
as the key skills:
continuous learning,
critical thinking,
problem solving,
decision making,
adhering to moral principles,
undertaking and fulfilling obligations,
taking responsibility for one’s actions,
establishing goals and priorities for life and atgiand pursuing them,
openness to new ideas and experiences,
proactiveness and independence,
activeness, etc.

In other words, the documents governing Lithuamdncation highlight the
main characteristics of entrepreneurship, whidmghasised in the EU strategic
documents as one of the competences necessahefafd ist century individual.

It is important to integrate entrepreneurship edananto the process of
education in general education schools. The aplemfor entrepreneurship 2020
(Entrepreneurship 2020 action plan, 201} :States that,education institutions
should be encouraged to become more entreprenaartakeir wider approach,
to ensure that they develop and live a culturentfepreneurship and innovation
through their missions, leadership, stakeholder agrggnent, curricula and
learning outcomes”.

The analysis of documents and research literahoes that the success of
the process of entrepreneurship education depenttte@onditions created at the
general educationschool: teacher professional dpwent, teaching/lerning
methods, and tools and resources for entreprenpurstiucation. Since
entreprneural education is integrated into diffeserbjects, general curricula for
general education have become one of the key elsmen

According to the EU reports, one of the main clmgjes for the general
education school is the applicaton of specific afficient teaching/lerning
methods in entrepreneurship education. The Europ@amission reports
(Entrepreneurship education policies, 2011; En@&eeurship Education:
Enabling Teachers as a Critical Success Factorl;20bwards Greater
Cooperation and Coherence in Entrepreneurship Edac2010) distinguish the
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aspects of entrepreneurship education which neleel tmproved. One of the most
important factors is the development of efficiergarhing methods in
entrepreneurship education.

Sytemised surveys carried out in different coustridere entrepreneurship
education takes place show that the practice diulamian schools is successful.
However, the analysis of general education schassals that the issue of the
applicationofteaching/lerning methods is also raté\o Lithuanian teachers. The
most popular methods applied in work of teacheesvaork in small groups,
problem solving and group project. Meetings witlsibass people, preparation of
business plan, school fair, workshop and partitptaaching company are much
rarer. However, many teachers indicate other metlibdy use in their work:
discussions, reflection, brainstorming, case studig-playing game, i.e. the
methods which can be used in daily work more easityipared to preparation of
fairs, workshops, invitation of business peoplesttool, etc. The majority of
teachers apply various educational methods and sfamot specifically for
entrepreneurship education, but in education psgegeneral (Dudaitet al.,
2015).

Although scientific and methodoligal literature lides a number of
attempts to distinguish the best and most apprapieaching / learning methods
for entrepreneurship education, the analysis revddferent priorities which
emerge due to the differences in interpretatioefconcept of entrepreneurship.
Therefore, priorities may vary from an orientatiowards writing a business plan
to simply using active rather than passive teachiegrning methods. However,
the suggestion by A. A. Gibb (1993) to apply thethod of learning based on
active experience, when students are encouragettand analyse problems in
variuos areas and of different levels of difficullyarn to deal with failures, and
think independently, is still relevant. An assuraptimay be madethatteachers
who work in the context of the paradigm of the shidm teaching towards active
learning must understand that learning is indivigur unique; it is constructive
individual activity based on previous individuaataing and on individual and
unique experience. Learning is based on experieskdés, and every individual
learner’s specific learning strategies. There i®ne universal teaching/learning
method or strategy suitable to everyone; theref@achers should use various
teaching/learning methods, tasks and experiencesdourage learners’ active
involvement in the learning process, and meet thadividual needs.
Teaching/learning methods in entrepreneurial edutathould be varied and
facilitate achieving set aims, objectives and etgubcesults; they should meet the
learners’ needs and match the methods of individuadress assessment as well
as other components of teaching content.

Assessment of entrepreneurship education praaticgeneral education
school of Lithuania showed that quite wide choiterdrepreneurship education
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tools are available for general education schddisst of them are textbooks
which are basically prepared for the lessons ofiegucs but can also be used for
entrepreneurship training during other lessonseattih-curricular activities. Sets
of methodological recommendations for teachers iatended to assist In
integrating entrepreneurship into various subjectd extra-curricular activities
(Dudait et al., 2015). On the other hand, the need foriammbrtance of the
system for teacher qualification improvement innterof entrepreneurship
education is particularly high. Projects on teadpaalification improvement in
terms of entrepreneurship education are rathecec@herefore, even though the
projects on teacher qualification improvement agaicant they do not bring
considerable improvement to the situation of thé&regmeneurship education
because the projects are not implemented on ancanis, systematic and regular
basis. So far there is no single institution irhuenia which would organize the
qualification improvement courses for teachersfepreneurship education and
offer professional self-development opportunitiethough legal documents
define the need for such institution.

On the other hand, the problem of teacher profaatidevelopment is not
unique to Lithuanian general education teachenepdrt commissioned by the
European Comission (Entrepreneurship Education:blfita Teachers as a
Critical Success Factor, 2011) states that entngjrship education is included
in strategic curricula in more and more Europeamttes every year; yet little
attention is given to the training and systematicfgssional development of
entrepreneurship education teachers.

Position of entrepreneurship education in Lithuanian general education
curricula

Formally, the key and most important national doents regulating general
education curriculum in general education schoalslithuania are general
programmes. Separate documents define the maiaatkastics of organisation
and implementation of education that are orienteglatds separate stages of
formal education: primary, basic and secondarytdfisally, when Lithuania
regained its independence, first draft curriculaeparate stages were prepared,
and subsequently, as a response to the challemgles tme, specific curricula
were developed. In the general education schodlglmfiania, the curriculum is
now modelled according to the latest versions afegal curricula prepared
pursuant to the Strategy for Developing, Evaluatingenewing, and
Implementing the Curriculum of General Educatio®(2) approved by the Order
of the Minister of Education and Science of the iRg of Lithuania. Primary,
basic and secondary education curricula definggéreral provisions, the main
trend of education, principles, purpose, goals tasks, competences to be
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trained, values, curriculum and methods, curriculunmer consistency,
integration potential, etc.

Table 1Purpose of general curricula for general educatiomn Lithuania

General curricula for primary and General curricula for secondary education
basic education (2008) (2011)

The general curricula defineThe general curricula define secondary education
educational content on national levetontent on the national education system levelyThe
Schools and teachers desigare among the main documents governing |the
educational content on school andational education system. Schools design
class levels in accordance with theducational content on school level in accordance
general curricula and adapt it to theith the general curricula so that it meets thedsee
needs of an individual class andf particular student groups and individual student
learner in order to enable studentg ieachers design educational content on glass
achieve their best possible results. | (student group) and student level in compliancé it

the general curricula and the school-level

educational content in order to enable students to
achieve their best possible results.

General curricula for both 2008 and 2011 are stsoogented towards
decentralization of curriculum development (adaptatof curriculum for
students with different needs, etc.). In certajpeas strengthening of autonomy
of schools is observed, which allows a school sk its own way of autonomy
development. Hence, comparison of structure ofecbffit stages of education
(primary, basic, and secondary) and general cdariéor general education
reveals that they are very similar, correspondsiahosocial, emotional, physical
and intellectual development of learners, and metansistency and continuity.
Structural differences are observed only in somatpmf general curricula for
general education: in primary and basic educationenattention (compared to
secondary education) is given to both horizontal a&ertical integration of
curriculum; entrepreneurship training, in a tardeteanner (in a formal way),
starts only after completion of primary educatianriculum. The documents
emphasize that in order to train and develop ergregurship competence of
learners of different age and abilities the enwapurship training should be
integrated into various subjects.

The concept of entrepreneurship in principle is aséd in the general
curricula for primary education. The situation Iglstly different in terms of
characteristics describing the phenomenon of ergngirship, such as initiative,
creativity, perseverance, responsibility, logicaldacritical thinking. Most
attributes of entrepreneurship education can bé&eutin analysing general
objectives of education and creation of educaticgr@lironment, providing
interdisciplinary relations, discussing the valtebe fostered, etc.
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The analysis of international documents dealinghwentrepreneurship
allows for an assumption that the vision of anepeneureducatedin Lithuanian
general education schools corresponds to the tdmsaof entrepreneurship
education addressed in international documents€pr@neurship Education at
School in Europe, 2012; Entrepreneurship Educat#ouide for Educators,-
2013; Entrepreneurship Education: Enabling Teaclasrsa Critical Success
Factor, 2011; New Vision for Education, 2016).

Table 2Components of entrepreneurship competence in Lithuaian general curricula
for general education

Characteristics of Lithuanian general curricula for general education
competence of Primary education Basic education Secondary

entrepreneurship education
readiness to take risk developed indirectly devetiop developed
business setting-up skills not developed developed developed
openness to innovation developed indirectly dewesdop developed

The separal components of entrepreneurship congeetes perseverance,
responsibility, planning skills, turning ideas intctions, critical thinking,
creativity, logical thinking, innovative thinkingndependence, self-regulation,
toleranceare developed and directly expressed in all gemeralcula for general
education. Lithuanian general curriculum of primagucation and primary
education curricula analysis revealed that someacheristics of competence of
entrepreneurshifreadiness to take risk, business setting-up skfenness to
innovation) not expressed or not developed or agpes indirectly (see table 2).

As regards basic education, entrepreneurshipoesatisgrated into different
structural parts of general curricula (except Ecolwoand Entrepreneurship
education curricula — an independent subject wprelsents entrepreneurship in
the narrow sense: ,the main aim of economic ancepréneurship education at
basic school is to pursue that students gain teied®af economics, purposefully
develop entrepreneurship skills, form an economindset, and are able to
adequately orientate and successfully operateonsatatntly changing economic
environment” (Valstybs Zinios, 2008). Similarly to general curricula fsrmary
education, components of entrepreneurship competerpressed by different
attributes are provided in the general part of garaurricula for basic education
by describing purposes, tasks, integration potengiducational environment,
general provisions, values to be fostered, etc.

In terms of secondary education curriculum, unlikasic education
curriculum, the subject covering entrepreneurshipat compulsory forstudents
in any of classes. The subject of economics an@grm@neurship is a free elective
responding to the educational needs of studentthandndividual choice of field
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of study. Hence, formally, in the curriculum of sadary education, just as in the
curriculum of basic education, only one subjedaeslicated to entrepreneurship
training. However, closer analysis of the saidicuta reveal analogous situation
in terms of basic education curriculum: the aim versatile personality
development pursuant to the specific objectiveghef education of general
competences.

It should be noted that in addition to formal edigeg an increase in various
initiatives related to entrepreneurship trainings Haeen lately observed in
Lithuania. Various projects, programmes and insénits for the implementation
of different programmes or training of competendes/e been prepared.
Entrepreneurship education receives much attemtanonly from vocational
schools and higher education institutions but wericentres, public organizations
are also established, closer cooperation with lessipeople is carried out.

Students are offered simulation games and virtledscooms. Adopting
international experience, Vilnius City and Countyusiess Emplyers’
Confederation has attempted to implement the emneprrship education
programmeTOC for Educationin ten general education schools in Lithuania.
Besides others, theithuanian Junior Achievememrogrammeis probably the
most widely-spread non-formal entrepreneurshipingi initiative in Lithuania
(Dudait et al., 2015).

Aforesaid of non-formal education programmes aocesssfully harmonized
with general education by integrating non-formabgrammes or separate
components thereof. Yet, such integration is mgstyormed in the programmes
of basic and secondary education level, e.g. bghieg economics and
entrepreneurship as a compulsory subject at the bdacation stage, or as free
elective at the secondary education stage.

In summary, it should be mentioned that most nomé& educational
programmes and projects orientated towards thel@j@went of the competence
of entrepreneurship are related to the understgnédind intrepretation of
entrepreneurship in its narrow sense, i.e. in émses of setting up a business.

Conclusions

The vision of an entrepreneurship educated in aitian general education
schools corresponds to the topicalities addressedarnational documents.

Teacher professional development, teaching/lermathods, and tools and
resources for entrepreneurship education are impbibrthe success of the
process of entrepreneurship education at generatafidn school. Since
entreprneurship education is integrated into déffiérsubjects, general curricula
for general education have become one of the layatts.
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The variety of tools and resources for entreprestepreducation available
in general education schools is wide; however,csiele and application of
efficient teaching/learning methods and teacherfessional development
areamong the issues in Lithuania as well as it Bdsmember states.

The analysis of general curricula for general etlanan Lithuania shows
that in terms of modelling of curriculum formal edtion is aimed at training
entrepreneurship following the principles of hatisapproach, integrity and
consistency. Lithuanian general curricula for gaheducation are modelled in
such a way that the learners integrally unders¢aticepreneurship, from different
perspectives of subjects, as an integral competdncéurn, considering the
maturity of the learners, the targeted trainingjectis (e.g. economics and
entrepreneurship, etc.) at different stages of &tiluc are aimed at development
of targeted special competences which, in an imgeicbanner, combine abilities
and competences acquired by means of interdisaiplirelations. The research
showed that in Lithuania only formal education feesi on the entrepreneurship
training, while non-formal entrepreneurship edwwratiacks consistency and
continuity. Part of non-formal education programnoeesentrepreneurship are
episodic and fragmentary.
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