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Abstract. European member States implement Inclusive Education policies thus contributing to
a sustainable, inclusive society, although each country is at a different stage in this process.
Italy, one of the first countries to launch integrative learning, has set an example since the
1970s, although the quality of inclusive education is unpredictable due to many issues. Authors
Cantoni and Panetta (2006) emphasize that, although the culture of integration in Italy exists,
much needs to be done to improve the quality of inclusive education and at present new,
innovative projects are exploring strategies to this effect, the results of which will lead to a
national reform on Special Needs Education.

The aim of this study is to learn about Italian solutions to inclusive education, the obstacles
presented, results achieved and people's attitudes to inclusivity, by carrying out theoretical and
empirical research using Action as Research method. A survey was carried out on pupils’
parents and educational staff, the results of which reveal a variety of existing issues around
quality assurance in inclusive education. Consequently people's thoughts and attitudes towards
inclusive education are divided, however the majority of people are in agreement that Inclusive
education is the best solution for everyone concerned, pupils, parents and teachers. This
research is in agreement with the the Salamanca Declaration (1994, 1X) which states that
inclusive education is an evolving process - not the end result.

Keywords: attitude; obstacles; pupils with special educational needs,; quality of inclusive
education, solutions; special educational needs teacher.

Ievads
Introduction

1994. gada UNESCO Spanija organizétaja Salamankas konference
pienemta, 92 valstu parakstita, Salamankas deklaracija (1994, 1X) apliecina
ieklaujoSas izglitibas nozimigumu: ,,Visparizglitojosas skolas ar ieklaujosu
raksturu ir visefektivakais veids, ka izvairities no diskrimingjosas attieksmes, ka
veidot draudzigu vidi, ieklaujoSu sabiedribu, vienlaicigi paaugstinot visas
izglitibas sistemas efektivitati”. Sis véstljums dazos vardos skaidri parada, kads
virziens biitu jaizveélas skolam un kapéc tas butu jadara. Bet neskatoties uz
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skaidrajam noradém, Eiropas valstis ir tomer vérojamas dazadas izglitibas vides
un pakalpojumu veidi. Italija ir viena no nedaudzajam Eiropas valstim, kas ir
izv€l§jusies vienvirziena pieeju, kur peéc pielietotas politikas un prakses
visparizglitojosajas skolas ieklauj visus skolénus. Tomer neskatoties uz aptuveni
40 gadus bagato Italijas pieredzi $aja joma vél joprojam nav atrisinatas daudzas
problémas, kas kave kvalitativu pakalpojumu nodro$inasanu.

P&tijuma autore ar §STm problémam saskaras ikdiena, stradajot Romas skola
ar skoléniem ar specialam izglitibas vajadzibam. Tadel rodas doma dzilak izzinat
icklaujosas izglitibas jomu un pedagogiskos risinajumus darba ar dazadibu. Ta
top magistra darbs “Pedagogiskic risinajumi saistiba ar autisma dazadam
vajadzibam Italijas pamatskola ieklaujosas izglitibas sist€émas ietvaros”, pirmais
publicetais raksts “Ieklaujosas izglitibas sist€émas kvalitate darba ar skoléniem ar
autisma dazadam vajadzibam Italija” un Sis petijums. Ta merkis ir izzinat Italijas
ieklaujosas izglitibas sistémas kontekstu, tur izmantotos pedagogiskos
risinajumus, sastaptos skerslus, ar specialo pedagogiju saistito cilvéku (vecaku,
skolas darbinieku, skolotaju, psihologu, rehabilitacijas terapeita) domas un
atticksmi par skolenu ar specialas izglitibas vajadzibam ieklauSanu
visparizglitojosas skolas. Petijjums balstas uz darbibas pétiSanu un taja tiek
izmantotas gan teorctiskas, gan empiriskas metodes, tadas ka zinatniskas
literatiiras 1zpéte, analize un aptauja, kura tiek iesaistita 31 persona. No aptaujas
izrietoSie kvantitativie dati tiek apstradati SPSS Descriptive statistic programma.
Empiriskais petijums top 2012. gada Roma, bet teoretiska petijuma aizsakums ir
2010. gads un laika gaita tas tiek papildinats.

Pétijuma teorétiska baze
The research theoretical base

Italija sakot no septindesmitajiem gadiem pakapeniski tiek radita avanguarda
likumdosSana saistiba ar skolénu ar specialam izglitibas vajadzibam integraciju un
ieklausSanu izglitibas sistéma. Autori Guido un Stellacci (1995) un Cantoni un
Panetta (2006) So ilgo pieredzi iedala 4 svarigakajos posmos:

e  Egalitaras utopijas vai ceribu laiks (60 gadu beigas — 70 gadi). 1977.
gada paredz pilnigu diferencialo klasu atcelSanu, apstiprinot elastigas
didaktikas modelus ar specializéta skolotaja atbalstu.

e  Restauracijas laiks (80 gadi). Ieprieks pienemto normu IstenoSana rodas
nopietni Skeérsli saistiba ar finansialajam gritibam paSvaldibas un
nenoteiktibu sadarbiba starp skolam, pasvaldibam un viet€jas veselibas
apriipes centriem.
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e  Drosmes laiks (90 gadi). Tiek nodroS$inatas tiesibas uz integraciju visos
skolas lIimenos. Skolénu integracijai tiek gatavots individualais macibu
plans, funkcionala diagnoze un dinamiski - funkcionalais profils.

e  Darba laiks jeb celS uz kvalitativu integraciju, kas biezi vien tiek minéts
tikai teorétiski, bet Iidz praksei nenonak (sakot no 2000 gadiem).

Visos S§ajos posmos pakapeniski tiek arvien vairak apzinatas daudzas
gritibas saistiba ar skolénu ar specialam izglitibas vajadzibam integraciju un
ieklauSanu “parastajas” skolas, kas izradas nopietns izaicinajums. Italijas Palatas
vaditajs Sbarbati, 1998. gada debates par integracijas situaciju Italija, uzskaita
dazus kritiskos jautajumus, kas joprojam nav atrisinati, vai tiek risinati ar lielu
efektivitates atSkirtbu dazados Italijas regionos: griitas attiecibas ar veselibas
apriipes pakalpojumiem; griitibas noteikt un respektét programmu ligumus ar
pasvaldibu un veselibas iestadém; parasto klases skolotaju vaja sagatavotiba un
ticksme visu uztic€t specialas izglitibas vajadzibu skolotajiem jeb, ka tos sauc
Italija, atbalsta skolotajiem; liela atSkiriba integracijas kvalitateé starp
Ziemelitalijas un Dienviditalijas skolam.

Canevaro un lanes (2003) saruna ar losa apspriez jautajumu par skolénu ar
smagiem trauc€jumiem skola ieklauSanu un norada, ka ,,...skola integracijas reala
probléma nav skola, bet gan nepilnibas ,,integracijas integracija”, tas nozime labas
mijiedarbibas trukums starp skolu, socialajiem, klinikas pakalpojumiem,
asociacijam, gimeni. Tiesi tas ir svarigi, nevis skoléna traucgjumu smaguma
pakape. Skaidrs, ka, jo smagaki ir skoléna trauc€jumi, jo vairak visiem ir
savstarp€ji jaapvienojas ka profesionaliem, lai sniegtu vinam labaku atbalstu. Es
ticu, ka, jo skoléna griitibas ir lielakas, jo vairak japaplasina dazadu pakalpojumu
integracija un elastiga didaktika. Tas ir ar1 viss” (Canevaro & lanes, 2003, 79).

Ianes (2007) raksta, ka skoléniem ar mazak smagiem trauc€jumiem biezi
vien tiek raditas labakas integracijas iesp€jas neka nopietnaku trauc€jumu
gadijumos, jo var gadities dzird€t apgalvojumus par to, ka nav verts "izdot" lielus
materialos un cilveéku resursus, ja sasniegtie rezultati ir loti triicigi. Gimenes, pasi
skoléni ar specialam vajadzibam un vinu skolotaji dzivo parak lielas neskaidribas:
pietickama integracijas kvalitate nevar but uzticéta veiksmei un laba liktena
laimei sastapt motivetus skolotajus, jutigus skolu direktorus, riipigus pasvaldibu
administratorus, utt.

Dazos Italijas ziemelu regionos darbojas teritorialie integracijas centri, bet
lidzeklu trukuma dél to sadarbiba ar skolam ir minimala. Tadel dazi aktivisti
nolem;j organizet funkciong€joSas atbalsta struktiiras skolam, izmantojot “Peer to
Peer” sistému. So organizaciju izveide tick aprakstita autoru Munaro un Cervellin
(2016) gramata un ta tiek pamatota ar skolénu ar specialam izglitibas vajadzibam
negaiditu pieaugumu un skolu nesagatavotibu Sai situacijai. Pieméram, Vic¢encas
provinces skolas 2001. gada ar autisma diagnozi macas un atbalsta skolotaju
pakalpojumus sanem 26 skoléni, bet ar katru nakamo gadu So skolénu skaits
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pieaug, 2016. gada sasniedzot 267 skolénus. Jaunizveidotajos atbalsta centros
darbojas 1pasi atlasiti un speciali sagatavoti skolotaji, kas sniedz palidzibu
griitibas nonakusajam skolam un skolotajiem, nododot iegiitas kompetences talak
un veidojot starp skolam sadarbibas tiklu. So centru darbiba ir labs risinajums, bet
nav pietiekoss, tade] briest jaunas idejas.

lanes (2015) piesaka inovativas radikalas izmainas ieklaujoSas izglitibas
veicinaSanai, jo skaidrs, ka tradicionalas metodes un pieejas ir pieradijusas savu
neefektivitati. Vins iesaka radikali mainit specialas izglitibas jeb atbalsta skolotaja
lomu, ka tas ir pienemts Sodien, un to dzili transformét. IeklaujoSai skolai, pec
vina domam, ir vajadzigi labi funkciongjoSi, kompetenti ‘“parastie klases
skolotaji”, kas strada pari un “peer tutor”, specializéti skolotaji eksperti, kas
apmekIg klases, sniedzot konkr&tu palidzibu saviem kolégiem klases skolotajiem.
Sis autors kada intervija (2014) stasta par atbalsta skolotaja svarigo nozimi
integracijas procesa pagatné, bet §1 sist€éma iesala un tagad, vinaprat, ir moments
evollcijai jeb izmainam. Atbalsta skolotaja loma ir tik strat€giska ieklaujosa
skola, ka ta ir jamaina, lai Sis pedagogs klutu galvenais atbalsts klases skolotajam,
kurs loti biezi neuznemas atbildibu un aizmirst par klases skoléniem ar specialam
izglitibas vajadzibam. Aptuveni 80 % no tagadgjiem atbalsta skolotajiem stradas
kopa ar klases skolotajiem un 20 % ar vislielako pieredzi klus par “peer”
konsultantiem. Italijas 2 ziemelu regionos 2014. gada ir uzsakta §1 projekta
eksperimentéSana, bet ideja rodas 2011. gada, jo ir v€rojamas lielas problémas,
pieméram, tas, ka klases skolotaji neliekas ne zinis par skoléniem ar specialam
vajadzibam un visu atbildibu novel uz atbalsta skolotajiem un savukart atbalsta
skolotaji vairak neka 50 % gadijumu Sos bérnus ved ara no klases, $ada veida
parkapjot integracijas un ieklausanas principus. Eksperiments ilgst 2 gadus un tiek
izvertéts, salidzinot dazadus parametrus (macibu programmas apguve,
socializacija, gimenu apmierinatibas pakape).

Ianes (2016) sava jaunakaja gramata iepazistina ar veiktd pétijuma
rezultatiem, kas pierada, ka atbalsta skolotaja lomas evoliicija divos virzienos ir
devusi pozitivus rezultatus. Sis autors uzsver, ka beidzot ir janonak Iidz tiesam
ieklaujosai didaktikai nevis specializetai, kas skolénus izslédz no klases. Tatad ir
nepiecieSama ieklaujoSa gaisotne, kas atbalsta visu klases skolénu vajadzibas,
nevis noSkir, stradajot arpus klases ar kadu vienu skolénu.

Sis nav viegls uzdevums, ta realizéSanai ir vajadzigi loti kompetenti
pedagogi, kas saprot ka planot un organizét darbu, kadus materialus un metodes
izmantot darba, ka un kapeéc tos izmantot. Ir jasaprot ieklaujosas izglitibas biitiba,
jamacas stradat komanda, izmantojot “peer teaching” un “peer tutoring” metodes,
japazist kvalitates indikatori. ST téma ir loti plasa un biis loti interesanti sekot lidzi
[taljjas jaunajai izglitibas reformai, tas ievieSanai praksé un sasniegumiem. Bet
pagaidam autore, veicot empirisko p&tijumu, izzina cilvéku domas un attieksmi,
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kas izriet no Sajos gados piedavatajiem ieklaujosas izglitibas pakalpojumiem
Italija.

Empiriska pétijuma rezultati
The results of empirical research

Empiriskais pétijums aptaujas forma tiek organizéts Roma, 2012.gada
decembrT un taja piedalas 31 persona (19 bé&rnu vecaki, 5 skolotaji no kuriem viens
ir atbalsta skolotajs, 2 audzinaSanas darba asistenti, 2 skolas darbinieki, 2
psihologi un 1 rehabilitacijas terapeits). Autore sniedz 1su ieskatu tas rezultatos,
izcelot, vinasprat, svarigakos skérslus, kas varétu traucét kvalitativas ieklaujosas
1zglitibas realizéSanos.

Seit svarigi ir atzimét, ka aptaujato personu atticksme pret ieklaujoso
1zglitibu lielakoties ir pozitiva ar daziem izp€mumiem:

e Jautajuma par to vai ieklaujoSa izglitiba bagatina visus skolénus,
pozitivi izsakas 26 respondenti, 4 doma, ka tas notiek dal&ji, bet 1 atbild
noliedzo$i. Respondentu atbildes lielakoties ir pozitivas, bet
aizdomaties liek fakts, ka 1 skolotajs nav pilniba parliecinats par to, vai
skoleénu ar ipasam vajadzibam ieklauSana bagatina visus klases
skolenus. Sai pedagogei pietriikst pozitivas attieksmes un ticibas.

e Jautajuma par to vai skolénu ar specialam izglitibas vajadzibam
ieklauSana stimulé skolotaju profesionalitati, 23 respondenti atbild
pozitivi, 7 uzskata, ka tas ir jutams dal&ji, bet 1 izsakas negativi. ArT Seit
respondentu atbildes lielakoties ir pozitivas, bet aizdomaties liek fakts,
ka 1 skolotajs nav pilniba parliecinats par to, vai skolénu ar specialam
vajadzibam ieklausana stimulé vina profesionalitati. Sis fakts liecina
par to, ka skolotdjs vl nav apzinajies, cik nozimiga savas
profesionalitates pilnveidoSanai ir iesp&ja stradat heterogena vide, kur
biitu jaakcenté savstarp€jais atbalsts un sadarbiba, tolerance,
kooperativa maciSanas, individuala pieeja bérnu vajadzibam un, lai to
veiktu, ir jabut labi sagatavotiem, kompetentiem pedagogiem, kas
nepartraukti pilnveido savas zinaSanas, kritiski izverté savu darbibu,
mekleé uzlabojumus.

e Jautajuma par to, kadas pieejas skola ir vislabakas, 26 respondenti
1zvelas berncentrétu pieeju, 3 dod priekSroku skolotajcentrétai pieejai,
bet 2 respondenti neatbild. Seit jaatzimé, ka 1 skolotajs ka vislabako
atzist skolotajcentrétu pieeju. Tatad, Saja gadijjuma nevar bt runa par
skolotaja sagatavotibu darbam miisdienu izglitibas sistéma, ne par
ieklaujosas izglitibas kvalitati, jo skolotajcentréta pieeja balstas uz
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skolénu individualo darbu un ta jau ir novecojusi pieeja un ir pretruna
ar ieklaujosas izglitibas principiem.

Jautajuma par to, kadas ir labakas ieklauSanas modalitates izglitibas
sisttma skoléniem ar smagiem trauc€jumiem, 21 respondents izvélas
ieklaujosSo izglitibas modeli, 1 skolotajs un 3 vecaki atzist noskirtu
specialo izglitibu, kas tikai reiz€m ir savienota ar parasto skolu, bet par
specialo klaSu nepiecieSamibu visparizglitojoSo skolu ietvaros izsakas
2 vecaki un 1 skolas darbinieks. Skolenu ar specialam izglitibas
vajadzibam ieklauSana ir apgriitinata, jo tai daZreiz nav ticibas ka
vispiemerotakajai gan no vecaku, gan skolotaju puses. Tas varétu
liecinat par pozitivas pieredzes trukumu. Lai tada pozitiva pieredze
rastos, pirmkart ir janodrosSina pilnveértiga visu skolotaju sagatavotiba
darbam ieklaujosa vide un javeicina savstarp€ja sadarbiba.

1.tab. Kadas ir labakas ieklauSanas modalitates izglitibas sistéma skoléniem ar smagiem

traucéjumiem?

Table I What are the best methods for inclusion in the education system for students with

severe disabilities?

Kadas ir labakas ieklauSanas modalitates ) )
o T . Valid Cumulative
izglitibas sistéma skoléniem ar smagiem| Frequency | Percent
.. Percent Percent
trauc€jumiem?
Valid Parastas klases 21 67,7 67,7 67,7
visparizglitojosajas skolas
Specialas klases 3 9,7 9,7 77,4
visparizglitojosajas skolas
Noskirta speciala izglitiba, bet 4 12,9 12,9 90,3
reiz€m savienota ar
visparizglitojosam skolam
Cits 2 6,5 6,5 96,8
Nav atbildes 1 3,2 3,2 100,0
Total 31 100,0 100,0

Jautajuma par SkérSliem skolénu ar specialam izglitibas vajadzibam
kvalitativai ieklauSanai skola, autore dod iesp€ju izv€leties starp 6 jau
definétiem SkérSliem un pievienot ari citus, péc respondentu domam,
svarigus SkeérSlus. Visvairak pieminétie Sk&rsli ir finansialo resursu
nepietickamiba (28 respondenti), strukturalo resursu nepietickamiba
(24 respondenti), visi par€jie SkérSli (skolotaju un skolas atbalsta
personala nesagatavotiba; sadarbibas un atbalsta tikla nepietickamiba,;
aizspriedumi) tiek min&ti 16 reizes. 1 respondents ir atzZimg;jis, ka pastav
ar1 cits Skérslis (skolotajiem trikst praktisko iemanu un véleéSanas

e e vl — w1®
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nespecifice. Skolas un arpus tam biezi vien tiek uzsverts akits
finansialo resursu tritkums, lai nodroSinatu skolotaju labaku apmacibu,
inovativu metodologisko materialu un iericu ieguvi, lai veicinatu
dazadu atbalsta pakalpojumu darbibu skolas. Tadel lielaka dala
respondentu arT liek uzsvaru tiesi uz So skersli. Ar1 strukturalie resursi
ir atkarigi no finansialajiem resursiem. Visi Sie aspekti ir ciesi
savstarp€ji saistiti.

Petot cilveku domas par to vai skolénu ar specialam izglitibas
vajadzibam ieklauSana vienmér izdodas labi, vinu pieredze dalas: 12
respondenti atbild, ka ieklauSana biezi izdodas labi; 5 atzist, ka ta
gandriz vienmer izdodas labi, bet 13 personas doma, ka laba ieklauSana
izdodas reti un 1 ir parliecinats, ka nekad ta neizdodas labi. Sis atbildes
liecina par pastavo§am problemam.

Aptaujas rezultatu analize tiek izmantoti Chi-Square Tests un Directional
Measures (Lambda, Goodman and Kruskal testi) un no tiem izrietosas statistiski
nozimigakas atskiribas starp dazadiem mainigajiem ir sekojosas:

Nepietickami finansialie resursi ir viens no galvenajiem SkérSliem
skolénu ar specialam izglitibas vajadzibam kvalitativai ieklauSanai
skola un So skolénu ieklauSana bagatina visus klases skolénus - Chi-
Square testa p = 0,004;

Nepietiekami finansialie resursi ir viens no galvenajiem SkérSliem
skolénu ar specialam izglitibas vajadzibam kvalitativai ieklauSanai
skola un $o skolénu ieklausana stimul€ skolotaju profesionalitati - Chi-
Square testa p = 0,005;

Skolotaju zema profesionala sagatavotiba ir viens no galvenajiem
Skersliem skolénu ar specialam izglitibas vajadzibam kvalitativai
ieklauSanai skola un vislabaka ir bérncentrétas pieejas istenoSana
skola - Chi-Square testa p = 0,050.

2.tab. Chi-Square Tests
Table 2 Chi-Square Test

Kadas metodologijas jeb pieejas skola ir vislabakas? Asymp. Sig.
Value | df (2-sided)
Skolotajcentréta pieeja Pearson Chi-Square N
N of Valid Cases 3
Bérncentréta pieeja Pearson Chi-Square 11,088" 5 ,050
Likelihood Ratio 14,049 5 ,015
N of Valid Cases 26
Nav atbildes Pearson Chi-Square .
N of Valid Cases 2
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Secinajumi
Conclusion

Italija ieklaujosa izglitiba izradas nopietns izaicinajums. lanes (2008) atklaj,
ka neskatoties uz normativajiem noteikumiem, kam biitu jaregulé integracijas
procesi, kvalitate ir patieSam neprognozejama. Tadel nobriest ideja par jaunu
radikalu reformu nepiecieSamibu skola ar mérki nonakt lidz tiesam ieklaujosai
nevis specializétai didaktikai.

Aptaujas rezultati, kas izzina cilvéku domas un attieksmi, ir sekojosie:

Lielaka dala respondentu doma, ka ieklaujosa izglitiba bagatina visus
skolénus un stimulé skolotaju profesionalitati. Lielaka dala respondentu izv€las
bérncentrétu pieeju ka vislabako darba ieklaujosa izglitiba. Lielakais skaits
respondentu, ka labako ieklauSanas modalitati izglitibas sistéma skoléniem ar
smagiem trauc€jumiem, izv€las ieklaujoSo izglitibas modeli, bet domas tomér
dalas. Respondenti ka galvenos SkérSlus skolénu ar specialam izglitibas
vajadzibam kvalitativai ieklauSanai skola min: finansialo un strukturalo resursu
nepietickamiba; skolotaju un skolas atbalsta personala nesagatavotiba; sadarbibas
un atbalsta tikla nepietickamiba; skolotajiem trukst praktisko iemanu un v€lésanas
stradat; aizspriedumi. Respondentu domas dalas jautajuma par to, vai skolénu ar
specialam izglitibas vajadziba ieklausana izdodas labi.

No aptaujas rezultatiem, verojot statistiski nozimigakas mainigo atskiribas,
var secinat ka, ja skolotaji buitu labi profesionali sagatavojusies darbam ieklaujosa
vide, tad butu lielaka iesp€ja realizét berncentrétu pieeju, kur tiek nemtas vera
katra skoléna individualas vajadzibas un uzsvars tiek likts uz sadarbibu un
atbildibu. Ja biitu lielaki finansialie resursi, kas pietickami atbalstitu ieklaujoSo
izglitibu (lielaka skolotaju profesionala sagatavotiba, inovativu metodologisko
materialu un iericu pieejamiba, telpu iekartoSana, strukturalo barjeru nonemsana,
sadarbibas tikla cieSaka izveide starp skolu un citam atbalsta struktiiram), tad ta
izdotos labak. Lidz ar to biitu iesp€jams vairak izjust tas sniegtos labumus,
pieméram, tadus ka skolotaju profesionalo kompetencu pieaugumu, visu iesaistito
skolénu personigo bagatinasanos, visas skolas efektivitates pieaugumu.

Sai sakara ir japiemin italu autora Cottini (2004) teiktais: vin3 uzsver, ka
dazadibas integracijas un ieklauSanas kvalitate ir cieSi saistita ar visas skolas
kvalitati, jo tas nozime stradat pie ta, lai uzlabotu visu izglitibas struktiiru kopuma.
Nozimiga dazadibas ieklauSanas pieredze var realizeties tikai tada vide, kur ir
kompetence, organizacija, fleksibilitate, prasme stradat kopa, kas ir tipiskas
kvalitativas skolas iezimes. Cottini (2009) daudz runa ari par klasesbiedru
nozimibu, izcelot to ka unikalu socialas integracijas resursu. ST resursa
aktiviz€Sana prasa nopietnu gatavosSanos, kur ir janem veéra gan klases konteksts,
gan skolénu socialas prasmes, un nepietiek tikai ar skolotaju aicinajumu ieveérot
morales principus. Ir nepiecieSama vesela virkne gan tieSu, gan netieSu aktivitasSu,
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kas veicinatu klasé ieklaujoSu gaisotni, pateicoties kurai var realiz€ties ciena,
pozitivi uzskati un savstarp&ja palidziba. Cottini iesaka lietot stratégijas, kas
uzsver palidzibu un sadarbibu, pieméram, tadas ka konsult€Sana un palidzibas
sniegSana starp vienaudziem jeb “tutoring” un kooperativa macisanas. “Tutoring”
efektivitate ir pieradita daudzos p&tijumos un no tas labumu giist gan skoléni ar
specialam izglitibas vajadzibam, gan citi vinu klasesbiedri.

Summary

This Paper is action research, and its purpose is to study the context of the Italian
inclusive education program and the resulting position and attitude of the involved
persons, identifying the obstacles and pedagogical solutions for the assurance of quality.
The theoretical part of the study is based on the analysis of literature, while the empirical
part contains a quantitative research, conducted in a form of survey, and the data
obtained are then processed using SPSS Descriptive statistic program.

Theoretical research of the subject demonstrates a clear position of Italian people
in regard to human rights and the desire that had emerged in the 1970s to create an
inclusive society by initiating reorganization of the education system among other
things. Over the time this task turned out to be very complex, because there are various
obstacles: difficult relations with health care services; problems to determine and respect
program agreements with municipalities and health care institutions; a big difference in
the quality of integration between the schools in Northern Italy and Southern Italy; lack
of positive interaction among the school, social, clinical services, associations and
family; poor background of regular class teachers and an inclination to entrust
everything to supporting teachers, who, in turn, take children outside the class, thus
violating the integration and inclusion principles. Munaro and Cervellin (2016) believe
that the rapid increase in the number of students with special needs in recent years has
had a further destabilizing effect on the quality of inclusion, because the schools are
unable to guarantee presence of competent supporting teachers. Radical changes are
required, as traditional methods and approaches have proved to be inefficient; therefore
an innovative educational reform is under way in Italy with the purpose of transforming
the role of a supporting teacher. However, for now, the traditional approach to
integration and the inclusion of students with special educational needs is still applied
in schools.

A survey was conducted in Rome in December 2012 for the purpose of
implementing the empirical research and it involved 31 individuals (19 parents, 5
teachers, one of whom is a supporting teacher, 2 instructing assistants, 2 school
employees, 2 psychologists and 2 rehabilitation therapists). A mixed type of
questionnaires with closed and open questions were prepared for the survey.

Results of the survey confirm that the majority of respondents have a positive
attitude towards the inclusive education, acknowledging that it enriches all students and
encourages professionalism of teachers, that child-oriented approach is the best one in
the inclusive education and that the inclusive education model is the best one in
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particular for the students with even severe disabilities. These results represent the
position of the majority of respondents, although there are some exceptions as well, and
among these is a teacher who is either not certain or has an opposite opinion. Most
frequently mentioned obstacles to qualitative inclusion of students with special needs in
school are insufficient financial and structural resources, low professional level of
teachers and supporting personnel of the school, insufficient cooperation and support
networks and prejudice.

The statistically significant differences between various variables resulting from
the outcome of the Survey, analysed using the Chi-Square Tests, are the following:

. Insufficient financial resources is one of the main obstacles preventing
qualitative inclusion of students with special educational needs at the school
and inclusion of these students enriches all students of the class — in the Chi-
Square test p = 0,004, and inclusion of these students encourages
professionalism of the teachers — in the Chi-Square test p = 0,005;

. Poor professional level of the teachers is one of the main obstacles preventing
qualitative inclusion of students with special educational needs at the school
and implementation of the child-oriented approach at school is the best
solution — in the Chi-Square test p = 0,050.

It may be concluded that if the teachers would be competent professionals
experienced in work in an inclusive environment, then implementation of the child-
oriented approach, which takes into account individual needs of every student and puts
emphasis on the cooperation, responsibility and inclusive environment, would be more
likely. If the financial resources were increased to sufficiently support the inclusive
education (better professional level of the teachers, availability of innovative
instructional materials and equipment, improved facilities, removal of structural
barriers, creating a closer cooperation network between the school and other supporting
units), then it would have better success at succeeding. Therefore it would be possible
to better experience its benefits, for example, such as the improvement of professional
competence of the teachers, personal enrichment of all involved students and improved
efficiency of the entire school. This means that investing in the improvement of the
education system is required, putting more emphasis on preparation of competent,
responsible teachers, capable of implementing inclusive didactics rather than isolating.
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