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Abstract. The article reportghe results of the investigation into adults’ viesz¥ghe portfolio
training provided to them by a university befordideation of their non-formal and informal
learning. This is a mixed-method investigation eartdd with the participation of 70 adults
with the main aim to establish effectiveness arefulisess of the portfolio training from the
adults’ perspective. The research results showatttte training was effective and useful. The
participants considered that due to the trainingithCV writing skills improved, the awareness
of the process of validation of non-formal and infal learning and of the participation
requirements increased, as well as the ability ¢vedop one’s portfolio of non-formal and
informal learning was developed.

The results of the participants’ feedback responsesaled five major categories of usefulness,
including relevant information, abilities developédring the training, new knowledge gained
during the training, the use of metacognitive stigaés, and practical value of the training.
The research contributes to the literature in thancreases our understanding of what adults
view as relevant with regard to institution-provitieupport before the validation procedure of
their non-formal and informal learning, which magat to a better mutual understanding and
result in adult success.

Keywords: effectiveness and usefulness of portfolio trainimgher education; participants’
perspective; validation of non-formal and infornhedrning.

Introduction

Validation of non-formal and informal learning hiasen on the European
lifelong learning policy agenda since 20011. Sitleen higher education (HE)
systems of the European Higher Education Area (EHEGve been under the
process of change. To enhance the process, in 200&uropean University
Association (EUA) on the request of the French awitles and after extensive

In the present study the temalidationis used to describe a process of confirmation bguhorised body that
an individual has acquired learning outcomes meakagainst a relevant standard (Proposal for a €loun
recommendation on the validation of non-formal &rfdrmal learning, 2012, Brussels: European Comiwmiiss
5.9.2012, COM(2012) 485 final 2012/0234 (NLE), p).1
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consultations with the EUA member universities,toex conferences and
education stakeholder institutions adopted Europgaiversities’ Charter on

Lifelong Learning (2008). It sets 10 commitmentsnfr governments and 10
commitments from universities to implement the idefelong learning. Among

the latter, two commitments are of utmost impor&riee. universities should
adapt study programmes to ensure that they argroibito widen participation
and attract returning adult learners as well aete@lop systems for the validation
of all forms of prior learning (European Universgi Charter on Lifelong

Learning, 2008, p.5, 6).

In 2011, the Council concluded that HE requires emocation, has to
become more open by creating flexible learning gatid being able to provide
clear routes of entering HE from other sectors afucation (Council
recommendation ..., 2011). To this end, the EHEA nmemnlwere called to
reform their national education systems so thaegtablish systems for the
validation of non-formal and informal learning amtsign plans of their
implementation at all levels of education, inclugidE.

The overview of the literature and documents shdved at present the
situation across 47 EHEA members differs considgrdlne existing differences
include the level of strategy formation and legabulation, purposes of
validation, participation of stakeholders, sourcet financing, and the
terminology used to define the process (Bjgrnava@ad9; Duvekot, 2009;
Burk3aitiert & Sliogeriere, 2010; The European higher education area ..., 2012;
The European higher education area ..., 2015). Gistrtte, according to Bologna
Process Implementation Report 2015, in more thdfnohahe EHEA members
(28) it is still not possible for adults to be atted to HE on the basis of
recognition of non-formal and informal learning €lBuropean higher education
area ..., 2015). Another example is that even thangime systems at least some
types of HE institutions (e.g. universities of apglsciences) or programmes are
already open to admission based on recognitionooffarmal and informal
learning, admitting adults without standard quedifions is a legal right in only
eight systems (Belgium (French Community), Denmdfkance, Germany,
Luxembourg, Norway, Portugal and Sweden).

The existing differences regarding the possibildyhave non-formal and
informal learning recognised towards the fulfilmerita study programme are
significant, too. For example, it is reported timaR9 systems adults have such a
legal right, however, in most cases (20), it caly &gad to a limited number of
credits. Besides, even though in nine systems (BelgFlemish Community),
Denmark, Finland, France, Ireland, Luxembourg, Mahe Netherlands and the
United Kingdom (except Scotland)) recognition ofnformal and informal
learning can lead to a complete award of a HE fjcaiion, it is only France who
has a well-established and commonly used pradtoa#o this. In the rest eight
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systems, it is more a theoretical possibility all & the progress of being

developed rather than a common practice (The Earopegher education area
..., 2015). Finally, it is established that in 17 EMEembers, recognition of prior
non-formal and informal learning is not used at radlither for admission to nor
for progression in HE (The European higher edupai®a ..., 2015).

In Lithuania, validation of non-formal and informahrning has been on the
education policy agenda since 1998 (Republic dfuania Law on Adults’ Non-
formal Education, 1998). Legal regulation for thaidation of non-formal and
informal learning in HE was laid down in The Law biigher Education and
Research (Republic of Lithuania Law on Higher Edioce..., 2009). According
to the law, adults can be admitted to an institutodd HE on the basis of the
assessment procedure laid down in institutionalallegcts. In 2010,
Recommendations on the assessment and recogniticangpetences gained
through the system of non-formal education in H&itations were adopted by
the Order of the Minister of Education and Scie(ideformaliojo suaugusjy
Svietimo sistemojggyty kompetencij vertinimo ir pripazinimo aukstosiose
mokyklose rekomendacijos ..., 2010). They provide tbe principles of
assessment and recognition of non-formal and irdbri@arning, define the
learning environments from which adults’ learningammes can be validated in
Lithuanian HE institutions, and establish the limiit75 % of credits that can be
awarded for their learning outcomes gained outsidedemia. At present, a
network of HE institutions implementing validatioh non-formal and informal
learning has been created in Lithuania, and adaftause their right to take a non
traditional route of access to HE.

The theoretical perspective

The research literature proves that adults’ sudoabe process of validation
of non-formal and informal learning in HE is det@med by several factors. They
include the choice of an appropriate assessmeatiggn, creation of reliable
assessment methodologies, training assessors, lagssvmstitutional support
provided to adults (Peters et al., 2004; Peter852Costley & Armsby, 2007;
Chisholm & Davies, 2007; Burk3aitien& Sliogeriere, 2010, Burk3aities
2015).

It has been established by research that the falesttutional support is
crucial. To illustrate, the findings of Peters ket(2004) show that adults should
be supported in coping with the challenge to lihkit experience to specific
learning outcomes and match them in line with thesé out in a study
programme. BurkSaitiénet al. (2011) concluded that portfolio trainingyided
to adults by an HE institution supported them ircudoenting personal and
professional growth as part of their learning oates gained outside academia.
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Sandberg & Andersson (2011) and Pokorny (2013) nined that in order to
support fairness of the process of assessmenteaagnition in HE, a mutual
understanding between the assessor and the asdsssekevant, whereas
BurksSaitiere (2015) suggested that institutional support tdtadian be fostered
by strengthening consultants’ training and cloghmygaps in their performance.

The aim of the present research is to analysdutist-provided support (a
portfolio training) from the adults’ perspective iorder to establish its
effectiveness and usefulness. To gain a betterrstaheling of adults’ views
regarding the portfolio training, their response$eedback questionnaires were
investigated.

The method

The present research is a mixed-method investigaiimed to establish the
adults’ views regarding effectiveness and usefglimés portfolio training. In the
research, quantitative and qualitative researcihoadkstwere used.

The participantsThe research was conducted with the participatiorO
volunteer adults (58 females, 83 % and 12 male$ol7The participants’ age
ranged from 20 to 58. According to their educatibwe, adults fell into 5 groups:
38 of them (54 %) had higher university educatihpf them (20 %) had higher
non-university education, 5 participants (7 %)dhed vocational schools, 6 (9
%) had secondary education, and 6 (9 %) stated ditbyiot complete higher
education (were drop-out students); 1 adult (1 9)rebt present information
regarding his/her education.

The procedureAll the participants met the minimum requiremenfs o
education and work experience for the assessmectegure, claimed to have
participated in lifelong learning processes andehgained learning outcomes
through different non-academic learning environmeent

The portfolio training consisted of six workshodk2 (academic hours)
followed by on-line consultations (20 academic lspufhe training aimed to (1)
provide the participants with information and knedde regarding the concepts,
procedures and principles of validation of non-falrand informal learning in
HE, (2) develop their ability to reflect on leargjndentify learning outcomes
acquired through diverse learning environmentseatablish a link between them
and the expected learning outcomes of a partigilady programme, and (3)
develop the ability to support their claim for ateglith relevant evidence as well
as present it in one’s portfolio of non-formal anfbrmal learning outcomes.

To support the adults, all of them received a copg manual on how to
develop a structured portfolio of one’s learningtcomes gained outside
academia. During the workshops, the adults werdeglion how to write a CV
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(according to the EU format), reflect and self-assene’s non-formal and
informal learning, as well as support it with redev evidence.

To gain a deeper understanding of the adults’ viegarding effectiveness
and usefulness of the portfolio training, theirdieack responses were analysed.
The feedback questionnaire consisted of two p&dstion | studied demographic
data and Section Il measured effectiveness andulnest of the portfolio
training. The latter section included both closdeshand open-ended questions.
To investigate the data, quantitative research odsth(descriptive statistics,
ANOVA, Pearson correlation statistics, post-hot)tasd the qualitative research
method of content analysis were used. To analyseeetnded questions, the
Likert-type scale of measurement with a three-psgatle of agreement ranging
from ‘| agree’ to ‘I disagree’ was applied.

Effectiveness of the training was analysed from therspectives of
developed skills, acquired new knowledge and inédgrom about the possibilities
of validation of non-formal and informal learningitoomes. To establish the
adults’ views of usefulness of the training, conht@malysis of their responses to
the open-ended question “What was the most usethi portfolio training?” as
well as additional comments were analysed.

The research results

Effectiveness of the traininRegarding the workshops that were carried out
to pilot a portfolio method, the majority of thesearch participants considered
the process to be very well organised and infonreatBased on their feedback,
95 % of them (n = 67) improved their skills of deysng a portfolio of non-
formal and informal learning and fostered their @xiting skills. About 98 %
(n = 69) indicated that their awareness regardhng dssessment procedure
increased and that they gained a better undersiguadirecognition possibilities
available to them and the requirements for assedsmigh further 90 % (n = 63)
stating that due to the training, they were abldeweelop a portfolio and present
their non-formal and informal learning outcomestfog procedure of assessment
and recognition.

According to university lecturers who provided aibry assistance to the
training participants by email, the majority of tlelults provided detailed
descriptions of their learning outcomes in theirtfsdios and around half of them
could present a claim for university credits fogitrtknowledge and skills gained
outside academia after the training.

The research also revealed that there was a ne¢ldefoalidation of non-
formal and informal learning outcomes at the ursitgr It was established that
the majority of the respondents, including 26 matadlults (33 %) and 16 adults
(22 %) of middle age (up to 39 years of age), reideyl non-formal and informal

401



Nijolé Burk3aitier, Jolita Sliogeries. Validation of Learning Outcomes Gained Outside
Academia: a Lithuanian Case of Portfolio Training

learning outcomes and were willing to participateéhie procedure of validation

at the university. It is worth noting that 43 aduié1 %) had more than 15 years
of work experience in the field in which they didtrhave a higher education
qualification (Table 1).

Table 1The respondents’ distribution according to their wak experience

Work experience Frequency Percent | Valid percent| Cummulative
percent

No work experience 2 2,9 2,9 2,9
Less than 5 years 5 7,1 7,1 10,0
6-10 years 10 14,3 14,3 24,3

11-15 years 10 14,5 14,5 38,6
> 15 years 43 61,4 61,4 100,0

Total: 70 100,0 100,0

The results of the research also showed that tidy stelds in which the
respondents had the biggest number of non-formal iaformal learning
outcomes included management, foreign languaggshp®gy, and social work
(Figure 1).
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Figure 1The participants’ distribution according to the study fields

ANOVA revealed that there was a statistically digant difference between
the study fields and the learning environment dalledependent learning (5,
1247) = 2.841p < 0.001. A significant correlation establishedvisdn these
variables leads to the assumption that throughpiedéent learning (informal
learning including) the respondents gained learrongcomes that could be
documented as well as assessed and recognisee anitlersity. The research
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results also showed a difference between the amgpgrand the study field in
which the respondents had gained learning outcgivadde 2).

Table 2The distribution between the respondents’ age anstudy field

The study field and age

Your age Total
n/a | 20-25 | 26-30 | 31-35 | 36-40 | > 40 ”28"
_ N | 4 0 1 2 0 7 0 14
Foreign 28.6 50.0
language | o o | 0% | 71% |143%| 0% | " | 0% |100,0%
= N | 8 1 0 3 3 7 0 22
2 | Manage- 36,4 31,8
o ment % 1 45% | ,0% |13,6%] 13,6%| °° | ,0% [100,09
g % %
‘g N | 1 3 2 3 4 3 3 19
< | Psycholo
= y N o | 23 15,8%]| 10,5%| 15,8%| 21,1% 1581538 100,0%
% % | %
_ N | 2 1 1 0 1 9 1 15
Social 133 50.0
work % 1 6,7% | 6,7% | ,0% | 6,7% "~ 1 6,7%100,0%
% %
N | 15 5 4 8 8 26 4 70
Total 21,4 37,1

% 7,1% | 5,7% | 11,4%| 11,4% 5,7%100,0%

% %

The application of the Bonferroni criterion in aspdoc test tabulated a
statistically significant differencd=((5, 1247) = 12.631p < 0.001) between the
age group and the study field of non-formal andnmial learning outcomes. It
was established that the study fields in whichréspondents had non-formal and
informal learning outcomes according to the ageugrdiffered between the
variables ‘management’ and ‘foreign languages’ &l a&s ‘psychology’ and
‘foreign languages’, thp value being< 0.001. Thus, the research results proved
that there was a need for the validation of nomfdrand informal learning
outcomes gained in four fields, mainly in managetmnsocial work, psychology,
and foreign languages.

Usefulness of the training.he research results revealed that 99 % of the
participants (n = 69) responded to the questiondWinas the most useful in the
portfolio training?” and that some of them providewre than one answer.
Content analysis of all responses revealed fiveegmates of adult-viewed
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usefulness, which included relevant informationiliteds fostered during the

training, relevant knowledge gained during thenirag, the use of metacognitive
strategies, and practical value of the traininge Tdategories were further
analysed, which resulted in the identification ob<ategories, and samples
provided.

Category 1. Relevant informatioh.was established that 21 adults (29 %)
considered that the information, which they receigaring the portfolio training,
was the most useful. Deeper analysis revealed ilvecategories:

Sub-category 1The information regarding the possibility to havenn
formal and informal learning outcomes validatedheg university and /or the
information regarding the process of validatiorso€h learning (reported by 16
adults). Here are some sample resporiSdse information about validation of
non-formal learning outcomes was the most usefile information about the
process of assessing informal learning outcomesthe@amost useful”, “To learn
about the possibility to have my learning outcomesessed and how to do that
was the most useful” or “<The information> How tam credits on the basis of
work-based learning ...”, “How to formalise non-forinkearning outcomes,
which | think may be valuable in the future”, and@itfe information about the
requirements for portfolio development”

Sub-category 2.The information about the existing types of leagni
(reported by 5 adults), which can best illustrdtgdhe following responses!.
learnt about non-formal learning for the first tirmemy life”, “I learnt what non-
formal learning is, to develop one’s portfolio anwdte a CV, “Now | know about
the existing types of learningand“The information about the types of learning
... As the result, and | got to know myself betteridantified the types of learning
that | have experienced”

Category 2. Abilities developed during the portidiiaining. The findings
showed that 21 adults (29 %) stated that the gartfeaining developed their
abilities, which they viewed as the most usefuleper analysis revealed the
following sub-categories:

Sub-category IThe ability to reflect and self-assess one’s osaning and
/ or present it in the portfolio (reported by 9 lsly e.9.“I've been interested in
non-formal learning for a long time. Learning hosvreflect on my own learning
was especially useful” and that it was useful “tcegent my knowledge and
abilities in a portfolio, to write my CV, and toflect”.

An important finding of the research was that odeltaidentified these
abilities as being useful not only for the presént, also for the future:... to
self-assess my non-formal and informal learning emdrite a reflection-based
analysis. This opened new horizons and will beulisefthe future” Another
important finding was that one adult considered these abilities were the most
useful as they made an impact on his/her insigigganding himself/herselfSelf-
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analysis of my own learning and presenting it poatfolio, which led to a deeper
understanding of my own abilities and knowledgé kinave”.

Sub-category 2The ability to write one’s CV (reported by 3 adljte.g.
“<The most useful was> to learn to write my EU CVTo write my extended
CV. It helped me to disclose myself and better gmesny knowledge and
abilities” or “My CV writing skills improved”.

Sub-category 3The ability to develop one’s portfolio of non-forhrend
informal learning (reported by 3 adults), €'gThe most useful was> to develop
my portfolio as it's the basis for validation ofdmledge and skills in order to
gain credits”, “... to develop my portfolio. | thinkmakes a difference as it allows
to self-assess myself. It can be used for empldyamehin gaining credits”and
“<The most useful was> ... to write my portfolio”

Sub-category 4A combination of abilities, including writing a C¥nd
developing one’s portfolio (reported by 2 aduli¥).illustrate, they stated that the
most useful was'<To learn> what non-formal learning is, to develomy
portfolio and write a CV’or “... to write my CV and draft my portfolio”

Sub-category 5A combination of abilities, including the ability tvrite a
CV, develop one’s portfolio, reflect on learningdaself-assess it (reported by 3
adults). The adults noted that the most useful $¥aswrite my extended CV,
reflection pages on my learning and compile my fpba’ and “Portfolio
development, writing my CV, reflecting and selfeassng my learning’or
“Present my knowledge and abilities in a portfoltm, write my CV, and to
reflect”.

Sub-category 6The ability to document learning (reported bydilg, e.g.
“<The most useful was the ability> to document egrhing by providing proof”.

Category 3. Knowledge gained during the trainifige findings showed that
seven participants (10 %) viewed that knowledgectvhihey gained during the
portfolio training was the most useful. Deeper gsial revealed two sub-
categories:

Sub-category 1Knowledge of how to write a CV and / or develogesn
portfolio and / or reflect on learning (reported Byadults). Two of them
considered that the most useful was knowledge wftioonrite a CV:“The most
useful was to gain knowledge of how to write mya€abrding to the EU format”

Two other adults reported that both knowledge of lho write a CV and
how to reflect on learning was the most useflihe most useful was to get to
know how to write my CV and reflection pageShe adult stated that the most
useful was‘To learn how to put everything into a portfolio #@sis the main
document proving that | have knowledge and ski#sessary to get credit
award”.

It is worth mentioning that one adult reported thetv knowledge resulted
in his/her personal growthThe biggest value was to get to know how to warte
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extended CV and develop my portfolio of learningti#e result, | analysed my
experience and got to know myself better”

Sub-category 2t was established that one adult viewed knowleslgeut
the assessment procedure as the most usé&foil: me, the most useful was
knowledge regarding the assessment procedure offoraral and informal
learning at the university”

Category 4. The use of metacognitive strate@iesitents analysis revealed
that four adults (6 %) considered that using megaitive strategies during the
training was the most useful. Three of them repbthat it was the metacognitive
strategy of analysis, e.§§... As the result, | analysed my experience andtgot
know myself better*During the training | learnt how to systemicallypproach
my experience..,"and“The training made me think and analyse things tied
seemed irrelevant information'On the other hand, one adult stated that it was
the use of the metacognitive strategy of decisiaking that was the most
valuable: “As the result of the course | made up my mind abouther
learning...”.

Category 5. Practical value of the courde.was established that eight
respondents (11 %) viewed practical aspects opdineolio training as the most
useful. Five of them reported that the manualhredouts and the slides had the
biggest value. They said thdtearning materials were perfect; they'll be very
useful for the development of my portfolibl,earning materials were very well
prepared”, as well as that “Slides were the most useful ag domtained detailed
information ..."

Three other adults stated that recommendationsamples of analysis of
non-formal and informal learning and reflection eagresented to them during
the portfolio training were of the biggest valtieecturers’ recommendations of
how to analyse my learning outcomes”, “Practicalcoenmendations and
samples of analysis and reflections were partidylaseful”, “...Recommended
literature was very useful”

Finally, content analysis of the participants’ disial comments on the
portfolio training showed that it was successfud &dad added value. This can be
supported by the following responséisam happy to have had a possibility to
gain this competence, and I'll be able to use itrig job in the future”, “The
project idea was very interesting and | think il \Wwelp many people in the future”
or “This is a perfect project to seek higher educatibisaves time and financial
resources. It perfectly suits older people, higinalified practitioners who, due
to different reasons, could not earn a higher ediocaqualification before”.
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Conclusions

The present research provides a source of infoomatin the adults’ views
of the portfolio training provided by to them byiiversity aimed to support them
before the assessment of their non-formal and nmkbtearning. The results of
the research have increased our awareness of leoadthits’ perceived this type
of training with regard to its effectiveness andfufess.

The findings of the investigation into effectiveaas the portfolio training
provided to the research participants by the usityerevealed that they viewed
it as effective and informative. It was establistigak they considered that as the
result of the portfolio training their skills of wing expanded CVs improved and
their awareness of the possibilities availabletifi@m to validate non-formal and
informal learning outcomes increased. Besides, tlgained a better
understanding of the requirements for the parttmpain the procedure of
validation at the university as well as of the wayslocument their non-formal
and informal learning outcomes in a portfolio. Tiesearch participants also
stated they learnt how to identify and describestinely fields in which they had
the biggest number of non-formal and informal le@agroutcomes.

The research results allow to conclude that theausity-provided portfolio
training was viewed as very useful or useful. Timeestigation resulted in the
identification and description of five categoriesusefulness, which includes
relevant information, abilities fostered during tinaining, relevant knowledge
gained during the training, the use of metacogaisivategies, and practical value
of the training. This is in line with the finding$ Peters et al. (2004) who stressed
the importance of the portfolio courses in raisadults’ awareness of what
portfolio development entails and add to the figginf BurkSaitiea et al. (2011)
who concluded that portfolio training can becomdéoan of support which
empowers adults to disclose their learning thatioed outside academia.

Finally, the findings reinforce the research whanphasises the role of
institution-provided support to adults (Rydel, 2p0OReters et al. 2004;
BurksSaitiert et al., 2011; Pokorny, 2013) by arguing that tigftounderstanding
what adults find useful, HE institutions can befa their support mechanisms
in order to provide the support that adults néednost.

The study contributes to the literature in thabh@reases our understanding
of what adults view as relevant with regard toitasbn-provided support, which
may lead to a better mutual understanding andtresatlult success.
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