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Abstract. Creative, responsible, independent personality, which is showing respect and
tolerant to others is a value not only in education but also in democratic society. Will is one
of the most important characteristics of personality. Development of child’s will in pre-school
age is based not only to its direct formation, but it is more like issue of child’s general
development. Art activities facilitate development of will qualities in case, if child’s activity is
motivated and caused by positive emotions. Motivation is one of the most relevant conditions
in will development — setting up purpose, decision making, and successful achievement of
purpose emerge from that. They provide in art activities child’s natural desire to act and also
learning of definite knowledge and skills are facilitated. They develop child’s independence,
performance and purposefulness. The aim of study — to turn attention to theoretical and
empirical aspects which are important in facilitation of pre-schooler’s purposefulness in art
activities.
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levads
Introduction

Misdienu teorétiskajos p&tijumos tiek runats par nepiecieSamibu péc jaunas
kvalitates cilvéka. Radosa, atbildiga, patstavigi domajoSa, briva personiba, kas ar
cienu un toleranci izturas pret citiem, ir ne tikai izglitibas, bet ari demokratiskas
sabiedribas lielaka veértiba. Vertigas personibas organizetajs, centrs un kodols ir
darbiga un laba, uz personiskam veértibam virzita un neatkariga griba (Dale,1944).
LatvieSu domatajs K.Raudive norada, ka cilvéks bez savas gribas viegli paklaujas
ar&jai kulturai, ta zaude savu individualo un nacionalo apzinu, ,,tam nav dziluma”
(Raudive, 1992).

Griba ir viena no nozimigakajam cilvéka personibas 1pasibam, kas sastav no
daudziem psihiskajiem komponentiem: savas ricibas apzinata vadiSana, gribas
pieptle un tas specifiska izpausme - gribasspeks. Pirmsskolas vecuma bérna gribas
audzinaSana nebalstas tikai uz tas tieSu veidoSanu, ta vairak ir b&rna visparéja
attistiba. Turklat svarigi attistit nevis abstraktu gribu un gribasspeku, bet konkretus
gribas komponentus un gribasspéka izpausmes, izmantojot specifiskas metodes, jo
gribu nevar audzinat tieSi, bet tikai netieSi, to nevar lauzt, tikai vadit (D&kens,
1919).
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Makslinieciska darbiba ir nozimigs personibas veidoSanas lidzeklis, celS uz
savas biitibas dzilém, un vienlaikus tas ir neatlaidigs, pacietigs un iedvesmas pilns
darbs, kuram nepiecieSams cilvéka fizisko un garigo sp€ku optimals
sasprindzinajums. Prakse liecina, ka radoSu uzdevumu veikSanai, griitakas tehnikas
apguvei vienmér nepiecieSama gribas piepiile. Gribas veidoSana un attistiba
nozimiga ir bérniba guta praktiska un emocionala pieredze makslinieciskaja un
rotalu darbiba. Gribas process vissekmigak attistas tad, ja tas tiek ietekméts netiesi,
Ipasu uzmanibu pieverSot bérna motivacijai, aktivitatei un interesém.

Pétijjuma meérkis, metodes un materiali
The aim, methods and materials of research

Petijuma mérkis - pievérst uzmanibu teor€tiskiem un empiriskiem
aspektiem, kas svarigi pirmsskoléna mérktiecibas sekméSana makslas nodarbibas.
Pétljuma teor&tisko pamatojumu veido Latvija un pasaulé pazistamu pedagogu,
psihologu atzinas par pirmsskolas vecuma bérna gribas veidoSanas
likumsakaribam. Pétamas problémas konteksta tika analizéta pirmsskolas skolotaju
pieredze péc biezuma un interpretacijas, izmantojot aprakstoSo un analitiskas
statistikas metodi (IBM SPSS Statistika-v19,0).

Pétijuma rezultati
Results

Makslas nodarbibas apmierina bérna dabisko v€lmi darboties, veido izpratni
par darba kultiiru, veicina noteiktu zinaSanu un prasmju apguvi. Tas ir piemérotas
arl netieSai gribas audzinasanai, jo attista tadas gribas 1paSibas ka patstavibu,
paSdarbibu, mérktiecibu un neatlaidibu. To, ka jégpilna bérna darbiba makslas
nodarbibas veicina gribas IpaSibu attistibu, apliecina RPIVA bakalaura studiju
programmas ,,Pirmsskolas un sakumskolas skolotajs” studentes Gundegas Pukites
veiktais eksperiments, kura meérkis bija parbaudit, ka, gatavojot rotallietu, tiek
sekmeta vai kaveta bérna gribas 1pasibu attistiba.

Pedagogiskais eksperiments tika izveidots, balstoties uz G.Uruntajevas un
J.Afoninas (1995) testiem un tika pielagots pétijjuma problematikai. Ta pirmaja
posma bérnu darbiba tika organiz€ta ar rokdarbos izmantojamu materialu - nekarstu
vilnu, pedagogam nesniedzot informaciju, kapec vilna japlucina. Ilze (5 g) péc 5
miniiSu darbosanas pedagogam pajautdja, kam vilna biis vajadziga. Tas apliecina
to, ka meitene izjiit iek$€ju nepiecieSamibu meérktiecigai darbibai. Meitene Sai
nodarbei sp&ja koncentréties 7 miniites un savu darbibu partrauca, kad draudzene
aicinaja spéléties. Sada darbibas partrauk3ana ir logiska, jo darboanas nebija bérna
paSmotiveta, bet zinatkares, vajadzibas izzinat nezinamo vadita. Lidz ar materiala
iepaziSanu berna interese bija apmierinata, un vig$ izvélgjas savam vecumam
atbilstoSu nodarbi — rotalasanos. Ivo (5,5g) darbojas 4 minttes un $aja laika
vairakas reizes aicindja pedagogu paskatities, vai vin$ dara pareizi, vai vinam jau
pietiekami daudz saplucinata vilna. Sada riciba liecina, ka bérnam nav skaidrs
darboSanas mérkis, 11dz ar to vinam nepiecieSams mutisks apliecinajums, ka tas, ko
vins dara, ir pareizi un kadam (pedagogam) ir vajadzigs.
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Pedagogiska eksperimenta otraja posma bérni bija paSmotivéti, jo vini vilnu
plucinaja, zinot, ka ta biis nepiecieSama paSa veidotas rotallietas pildijumam.
IepriekS bérni bija no auduma izgriezusi detalas rotallietai (Ilze — lacim, Ivo -
masinai) un tas ar parmalu dirienu saSuvusi kopa. Otraja posma pedagogiskais
eksperiments paredz, ka vilnas plucinasanas laika bérniem tiek raditi dazadi
kairinataji (mobila telefona signals, jaunas rotallietas paradiSanas, svess
pieaugusais, vienaudzu aicinajums rotalaties). Neskatoties uz to, laiks, ko bérni
pavadija, plucinot vilnu, pagarinajas (vid€ji 12 miniites), vinus nesatrauca tas, vai
darbs tiek darits pareizi, bérni ar1 nejautaja, cik daudz japlucina. Darbojoties
jégpilna situacija, bérns ir ieintereséts sasniegt rezultatu. Eksperimenta rezultati
rada, ka mobila telefona signals, pieaugusa paradiSanas nepartrauc bérna darbibu.
Bérnam griitak koncentréties darbam, to pabeigt ir tad, kad tiek ieraudzita jauna
rotal]lieta un vienaudzi aicina rotalaties, kaut gan Sada reakcija uz Siem
kairinatajiem ir likumsakariga, jo rotala ir galvena bérna darbiba.

Verojumi pirmsskolas izglitibas iestad€s liecina, ka b&rnu darbi ne vienmér
tiek praktiski izmantoti, bet rotallietas un papildinajumi rotalam tiek veidoti
visretak. Par to liecina ne tikai praks€ verotais, bet arT pedagogu aptaujas rezultatu
analize. Aptauja piedalijas 228 pirmsskolas izglitibas skolotaji no dazadam Latvijas
vietam. Pedagogi tika lugti atklat, ka parasti tiek izmantoti b&rnu darinajumi
rokdarbos, te€lotajdarbiba. Piedavatos variantus pedagogi sakartoja péc
izmantoSanas biezuma (skat. 1.tabulu).

1.tabula
Pedagogu izveles (%)
Teachers’ selections (%)
Pedagogu izvéles %
Piedavatas izveles 1 2 3 4 5 6 | Izveles, nenoradot
vietu
ka rotajumi 18, |26, |13, |39 |35 |22 |202
9 3 2
ka rotallietas 6,5 |12, |15, |13, |17, |84 |9,0

3 5 0 4
ka davanas vecakiem | 9,2 |21, |26, |66 |39 |13 |22,8

5 3
ka 1zstades darbi 34, |11, |11, (48 |7,0 - 20,6
6 4 8
ne vienmér atrodas|4,4 2,2 |58 |88 [95 [657 36
pielietojums
ka papildinajumi | 3,2 [4,5 (9,7 |28, |37, |7,1 |91
bérnu rotalam 6 7

146



ISSN 1691-5887

SOCIETY, INTEGRATION, EDUCATION. Proceedings of the International Scientifical
Conference May 25th-26th, 2012, Volume |, Rézeknes Augstskola, RA Izdevnieciba, 2012,
pp. 144-152

Tabulas ailés (1-6) noradits cik % pedagogu attiecigo izveli likusi noteiktaja
vieta. Septitaja aile ievietotas to 27,6% respondentu atbildes, kuri nenoradija
piedavatas izveles vietu, bet tikai to, ka attiecigais variants tiek izmantots.

Lielakoties darbi tiek raditi, lai no tiem veidotu izstadi (34,6% pirma vieta).
Nereti §1s izstades ir formalas un kalpo ka atskaites vecakiem par diena padartto,
turklat Sada bérnu darbu izmantoSana nav saistama ar gribas veidoSanos. Jau
1931.gada latviesu pedagogs Ed.P&tersons pievérsa uzmanibu tam, ka ,,aréjas dabas
rokas nodarbinasana (..) ir vienkarSs manualisms” (P&tersons, 1931). Bérnam
svarigi ir ne tikai veikt kaut kadu darbibu, bet apzinaties, ko vin$ dara un ka tas tiek
darfts, jo tikai tada darbiba skar visu cilvéka biitibu. Tadg] svarigs priekSnosacijums
bérna iesaistiSanai rokdarbos ir interesei un mérka izvirziSanai. Ipasi svarigi, lai
meérkis un intereses ir savstarpgji saistiti.

Intereses pamata ir vajadzibas, tas rada interesi un uztur to. Interese ir
saistita ka ar intelektu, ta ar emocijam, un ta nekad nav pasiva (Birkerts, 1923), tai
ir liels motivejoss speks. Ta raksturo bérna aktivitati kop$ vina pirmajam dzives
dienam, un bez tas nav iesp&€jama berna attistiba, Bez intereses nav iesp&jams apgiit
jelkadas prasmes (Tomkins, 1962, Izards, 1999), iegiit informaciju no apkart€jas
vides un veidot attiecibas ar citiem cilvékiem (La Freniere, 2004). DarboSanas ar
interesi ir maciSanas (darboSanas) pamats, virzitajspeks, kas sekmé bérna attistibu
(skat. 1.att€lu).

mudina bérnu darboties, iegiit jaunu pieredzi,
zinasanas, prasmes

rosina pieversties jaunajam, spilgtajam, neparastajam,
tatad Iidz $im nezinamajam

ir specifiska izzinas virziba

nav autonoma, norobezota psihiska paradiba. Tas
ietekmi nosaka:
e Vvide;
e gimene;
e audzinos$a iedarbiba;
¢ bérna aktivitate, vina attieksme pret objektivo
realitati;
Interese e bérna pieredze un attistibas limenis

paaugstina bérna darbaspgjas

ir atkariga no jatam un emocijam

1.att. Interese - bérna attistibas sekmétaja
Interests - pre-schooler’s development facilitators
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Regulari darbojoties, stradajot bez intereses, rodas vienaldziba, ve€lak pat
nepatika. Tas nozimé, ka, tiklidz bé€rnam ziid interese, nemanami, bet neatvairami
iezogas vienaldziba. Un otradi, ja kada lieta, ja kads materials ir bérnu ,,savilnojis,
radijis patikas jiitas un saistijis pie sevis ar uzmanibu, tad rodas v€léSanas
darboties” (Pétersons, 1931). Interese, kas sakuma uzliesmo ka jiitu darbiba, arvien
vairak iegiist gribas noskanu un vélak apskatama ka gribas darbiba.

Ja pedagogam izdodas tuvinat savus un b&€rna meérkus, izvirzit realus
uzdevumus, kuru atrisinasana bérnam Skiet interesanta un tik liela méra saistosa, ka
tie Skiet ka vina paSa, pedagogs veicina gan produktivas domasanas, gan ari gribas
attistibu. Mérkus iesp&jams tuvinat, nemot véra bérna attistibas likumsakaribas.
Jaunakaja pirmsskolas vecuma darboties savam prieckam ir pietieckami labs un
respekt&jams merkis. Maza b&rna interesi saista un prieku sagada daudzveidigi un
dazadi materiali, to izp€te, darba riku iepaziSana, ka arT darbigs pieaugusais, kura
darbibas tiek atkartotas un kura pozitivais vert€jums bérnam ir nozimigs.

Vecakaja pirmsskolas vecuma, mainoties b@rna attieksmei pret darbu,
mainas ar1 darbibas mérks. Pirms darba uzsakSanas bérnu daudz vairak interesé
motivacija, kadel darbs javeic, kada ir ta jeéga. 5-7 gadigs beérns vélas darboties pats
brivi izmantot iepriekS apgiitas prasmes, Istenot tas dazadas situacijas. Bérns vélas
biit iniciators savam darbibam. J.A.Students norada, ka be&rna pasa pieredzes
giiSana jeb paSmaciba nodarbina darbigo gribu (Students, 1935). “Piedzivojums ir
nepartraukts process, kurS”, ka uzskata K.D€kens, “nekad nav gatavs, bet aizvien
aug, tapec tas derigs ka viela gribai” (Dekens, 1921). Ja pieredze, kuru giist bérns,
ir vipam veiksmiga, pozitiva, vairak tiek sekméta vina gribas attistiba, tiek
modinata interese, vélme darboties, izzinat. Tiesi veiksme, panakumi un prieks par
sasniegto ir priekSnosacijums personisko iesp&ju apzinaSanas faktoram un bitiski
nosacijumi jebkurai bérna darbibai, jo panakumi, sasniegumi rosina arvien jaunas
intereses, mekl&jumus. Izmeginot savu variantu, klidoties, bérns macas bt
atbildigs, patstavigs, macas pienemt lémumus, savukart, katra veiksme dod speku
turpmakam darbam.

Tacu, ja darbs tiek veidots izstadei, kliidas, neveiksmes nedrikst biit, viss
jaizdara pareizi, darbam jabut skaistam. PieaugusSais atbilstosi ieprieks planotai
temai, nevis bérna interesem, izvélas, ko veidot, norada, kadus materialus
izveleties. Nereti, lai pasargatu bérnu no kladiSanas, tiek veidots paraugs, kuru
b&rmam péc iespejas precizak jaatdarina. Baidoties kliidities, bérns klust pilnigi
atkarigs no pieaugusa. Lai sasniegtu labu rezultatu, pieauguSais censSas b&rnam
palidzet ar padomu, kas janem véra, kuram jaseko. Kaut gan cilvékam vajadziga
palidziba zinasanu joma, nevis palidziba m&ginat gribét (Montesori, 1965).

Pieaugusais, jautajot beérnam, ko vinS gribeétu veidot, kadi materiali butu
vispiemérotakie, kadi Skeérsli varétu rasties, ka vislabak risinat raduSos situaciju,
veicina ne tikai domasanas attistibu. Sadi jautajumi ir cienas apliecinajumi bérnam,
vina idejam, tie atbalsta bé€rna patstavibas centienus, iniciativu. Jau latvieSu
pedagogs M.Stals ir noradijis, ka b&rnam jalauj izvéleties, ko veidot, kadus
materialus izraudzities, jo materialu izvéle kada priekSmeta veidoSanai ir nozimiga
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darbiba. Pirmsskolas vecuma pedagogs ir tas, kurS rada bérna vélesanos darboties,
radit un tiekties uz merki. Ir jaatceras, ka svarigi ir darba procesu padarit
emocionali pievilcigu, interesantu, piedavajot daudzveidigu materialu un darbibas
veidu klastu, jo, meklgjot piemérotakos materialus, bérna riciba nonak vairak faktu
un sensoro iespaidu, un vin$ var Istenot sarezgitakas idejas. Ipasi svarigi, lai bérns
péc iespéjas vairak daritu pats, jo $aja vecuma ir izteikta veélme izzinat un parbaudit
savus spekus. Pedagogam Saja procesa nevajadzétu iejaukties ar stastiem,
noradijumiem, bet gan vérot katru bérmu. Uzmaniba pieveérSot tam, kadus
uzdevumus berns sev izvirza, kadus materialus izvélas, kadas darbibas ar tiem veic,
kadi ir vina panakumi, ka netiesi varétu virzit b&rna darbibu v€lama virziena. Ja
skolotaja palidziba neatbilst bérna prasibam, tad dotais padoms, aizradijums tiek
ieverots 1su bridi un uz darba rezultatu neatstaj nekadu iespaidu, vai pat var radit
bérna neapmierinajumu par sava darba rezultatu (Stals, 1927). Lidzigu domu izsaka
L.Vigotskis, noradidams, ka pieauguSais nav audzinaSanas instruments, kurs$
skaidro, norada, bet kopa ar bérnu priecajas un piedzivo dzivi (Vigotskis, 1926).
Vecaka pirmsskolas vecuma bérns daudz labak izprot merki, kura beigu

rezultats ir taustams un praktiski izmantojams. Veidojot grupas vai beérnudarza
telpu rotajumus (18,9% pirma vieta), davanas vecakiem (9,2% pirma vieta),
citiem gimenes locekliem, bérnam sak veidoties izpratne par sava darba lietderibu.
Bérns piedzivo vienu no izsmalcinatakajiem priekiem - doSanas prieku (Fromms,
2003). Lai tas nepazustu, svarigi atceréties, ka nepardomatas motivacijas gadijuma
bérns:

e sak darboties citu motivu dél;

e zaude velmi pabeigt darbu;

e netiecas péc darba kvalitates.

Ar lielako prieku bérns gatavos piladzu krelles, koka piespraudi mammai, zilu
virinu teétim, jo davana vecakiem ir ka ,,paSa spekiem raditas milestibas jiitas”
(Fromms, 2003). 5-7 gadigs bérns sak apjaust, ka dot ir patikami, pat patikamak,
neka nemt. Tomér, ja mamma nerotajas ar bérna veidotajam krelleém, piespraudi un
tetis nespélgjas ar zilu virinu, bérmam rodas vilSanas. Neveidojas apjausma par
darba vértibu, bérns nesaskata sava darba lietderibu. Saja aspekta var minét
motivacijas svarigo nozimi. Jo augstaka motivacijas pakape, jo sekmigaka bis
dazado makslinieciskas darbibas paneémienu apguve. Nepietickama motivacija
neveido bérnos vajadzibu ar1 péc makslinieciskas darbibas.

Bérnam, kur§ apguvis darbam nepiecieSamas prasmes, svarigs ir darbibas
meérkis, ne tikai tas, ko un ka vin$ dara. Bérna ieinteresétibas pakape biis augstaka,
ja vin$ redzeés sava darba rezultata praktisko pielietojumu. Gatavojot zilu virinu
nevis ka davanu vai izstades darbu, bet ka rotallietu, ar kuru spéeléties, ar kuru
bagatinat rotalas siZetu, bérns saskata saikni starp piedavato motivu, motivaciju un
darbibas saturu. Vin$ darbojas ar lielaku interesi, aizrautibu, prieku, vin$ vélas
sasniegt darbibas merki, jo velas rotalaties. Ka liecina respondentu atbildes, tad
bérnu darbi ka rotallietas (6,5% pirma vieta) un papildinajumi rotalam (3,2%
pirma vieta) tiek veidoti visretak.
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Veidojot rotallietu vai papildinajumu savam rotalam, bérns giist priekSstatu
par mérka izvirziSanu. Atceroties radiSanas prieku un pardzivojumu, pasgatavota
rotallieta bérnam kliist 1pasi veértiga un vin$ pret to izturas daudz saudzigak.
Modernaja pedagogija, norada S.Hessens, nozimigas ir nevis riipnieciski raditas,
lidz pilnibai izstradatas rotallietas, bet tie rotalu materiali, kas paklaujas bezgaligam
parveides iespéjam (Hessens, 1929). Darinot kadu rotallietu (kugiti, vilcinu,
dzivniecinu), lidz ar noteiktu prasmju apguvi tiek giits prieks ne tikai tadél, ka
bérns strada tapat ka pieauguSais, bet ari tadel, ka vin$ redz savas darbibas
rezultatu.

Rotalas ar paSa gatavotam rotallietam tiek veicinatas, ja pieaugusais veido vidi
un nosacijumus. Lai b&rmam veidotos prasme darinat rotallietu, nepiecieSams
pieaugusais, kur§ ar savu pozitivo un ieintereséto attieksmi, sp&ju lidzdzivot bérnu
priekiem atbalsta b&rna idejas, kopigi darbojoties, veido rotallietu vai rotalai
nepiecieSamos papildinajumus. Svarigi, lai pedagogs atrastu tadus uzdevumus, kuri
b&rnam biitu personiski nozimigi, saistosi, tadi, kurus bérmns uzskata par savéjiem,
kuru risinaSana labprat iesaistas.

Secinajumi
Conclusions

Gribas audzinasana jasaglaba bérna iniciativa un darbibas patstaviba. Ar
intensivam, saistoSam darbibam be&rni sistematiski pieradinami pie pakapeniskas
grutibu parvaréSanas. Tadas gribas ipasibas ka neatlaidiba, patstaviba, mérktieciba
attistas veicot b&rnam interesantus, radoSus darbus, dazadojot izteiksmes Ilidzeklus
un tehnikas.

Pirmsskolas vecuma, kad bérna griba veidojas saskarsmé ar pieauguSo
(pedagogu) un vidi, svariga ir pedagoga personiba un vina zinasanas. Pedagogs ka
galvenais faktors izvirzas ar1 tad€l, ka ar savu darbibu ietekmé radosas vides
veidoSanos, materiala nodroSinagjuma daudzveidibu, b&rma motivaciju, radoSo
procesu.

Summary

Art activity is important tool in development of personality, the way to
explore self and at the same time it is persistent, patient and inspirational work,
which demands optimal effort of person’s physical and mental capacity. Practice
shows that in performing creative tasks and in realization of complicated
techniques always is necessary exertion of will. In will formation and development
important role is for practical and emotional experience acquired in childhood, and
also for art and play activity. The most important results volition achieves if it is
influenced indirectly and very important it is to pay special attention to child’s
motivation and activity.

Ideas of pedagogues and psychologists of Latvia and abroad about
consequences of will development in pre-school age create the theoretical basis of
study. The experience of pre-school teachers is analyzed in the context of the study.
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It is important for the child not only to do something, but also understand
what is he/she doing and how it is done because only such activity influences the
personality. That is why important factor in child’s engagement in manual activities
are motivation and setting of purpose. Setting of a clear purpose is important
condition to raise child’s interest to be involved in the activity.

The basis of interest are needs, they create the interest and helps to maintain
it. Interest is joined with both intellect and emotions, and it is never passive
(Birkerts, 1923). It characterizes child’s activity since he/she is born and without it
there is impossible any development because it has extremely high motivation
power,

To do something without the interest regularly, indifference emerges and
later even reluctance. It means that in case, if child looses interest, unperceivable
but irresistible indifference emerges. And in case, if any object or material has
caused joy and attracted attention, then willingness to act arises (P&tersons, 1931).

Child’s activity should be purposeful but the aim should be achievable
because realistic aim gives trust to inner capacity. It is important to facilitate child’s
independent activity and skill to select the most effective techniques of activity, to
use them in variable conditions.

If teacher can bring together his/her own and child’s aims, can set realistic
tasks which resolving seems interesting to the child and so exciting that seems to
child as his/her own, in that case teacher facilitates development of productive
thinking and also development of will. It is possible to bring aims more closely by
considering consequences of child development.

To the child who has acquired necessary skills of the activity important is the
purpose of the activity not only the way what and how to do. Often purpose is not
achieved because child is not considering realistic obstacles. Teacher should
consider that frequent occurrence of failure of wvolitional acts facilitates
development of low self-esteem and decrease expression of initiative.

It is important that teacher has offered such tasks which would be personally
relevant and attractive to the child, which child perceives as his/her own and deals
the problem with interest. There is evident the role of motivation. As higher stage
of motivation, as more successful will be acquirement of different art techniques.
Activity obtains different sense in accordance with motives, the sense of activity
changes together with the change of motives. In case of unconsidered motivation
child:

e begin to act because of another motives;
o looses willingness to finish activity;
e does not try to reach the quality of performance.

The stage of interest will be high if he/she will see the possibilities of
practical implementation of his/her performance and also in case, if others will
notice the value in it, for example, making the presents, decoration of rooms for
holidays, making the toys. By making the toy or addition to plays the child will
understand about setting up the purpose.
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