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Abstract. Many educational researchers explain and appreciate the special importance of
improving the professional competence of teachers in this era of change in Latvia when the
Ministry of Education and Science has envisaged one of the most comprehensive reforms by
implementing competency based education. Inclusive education implies that teachers have to
master appropriate general skills which will help them to grasp topicalities, to be the leaders
of changes and to adequately innovate the learning process where all different needs of learners
are met by increasing participation opportunities of each and everybody in learning, culture
and different communities and by reducing exclusion within and from educational process. The
aim of the study was to clarify the point of view of teachers about the quality of content of the
provided professional development. The set of questionnaires was developed by teachers of
general education institution where learners with special needs were included. The survey
studied the motivation of teachers to participate in professional development
courses/seminars/projects; the opinion of respondents about the organization, form and content
of continuing professional development in line with their needs. Conclusions: The development
of professional competence of teachers in Latvia on national level is implemented according to
the pedagogical needs modelling method which supports autonomy and which is self-guided by
free self-education initiative of teachers. The survey is based on the fact that teachers lack
knowledge and skills to appropriately assess and formulate their continuous professional
development needs.

Keywords: inclusive education, professional competence of teachers, professional
development, quality of education.

levads
Introduction

MaciSanas un macisanas paradigma, kas raksturiga 21. gadsimtam, Latvijas
izglitibas sistemas funkcija ir veidot plaSu zinaSanu pamatu, sniegt visu, kas
nepiecieSams, lai izglitojamais aptvertu lietu biitibu, spétu saprast un radit.
Izglitibas attistibas pamatnostadnés 2014. — 2020. gadam ka galvenais uzdevums

© Rézeknes Tehnologiju akadémija, 2018
http://dx.doi.org/10.17770/sie2018vol1.3378


http://dx.doi.org/10.17770/sie2018vol1.3378

Prudnikova, 2018. Pedagogu profesionalas kompetences pilnveides nodrosindsana
ieklaujosa izglitiba

tieck noteikta kvalitativa un ieklaujosa izglitiba personibas attistibai, cilveku
labklajibai un ilgtsp&jigai valsts izaugsmei (Izglitibas attistibas pamatnostadnes
2014.-2020. gadam, 2013). Laika, kad notiek pareja uz jaunu macibu saturu un
pieeju macibam, katrai izglitibas iestadei tai skaita, kur ieklauti izglitojamie ar
specialam vajadzibam, ir nepiecieSamas nozimigas parmainas macibu satura,
macisanas pieeja un vertésana, lai attistitu izglitojamo kompetenci jeb lietpratibu
(Skola 2030, 2017). Parmainu istenoSana biitiska loma tiek pieskirta pedagoga
darba kvalitatei, ka rezultata tiek izvirzitas jaunas prasibas pedagogu
profesionalas kompetences pilnveidei (Fadels et al., 2017). Savukart, pedagoga
darba kvalitate ir atkariga no vairakiem faktoriem, tai skaita no vina motivacijas,
spéjam, atticksmes pret skolénu, attieksmes pret savu profesionalo pilnveidi
(Koke, 1999).

Latvija pedagogi profesionalo kompetenci pilnveido gan pasizglitibas un
talakizglitibas procesa, gan piedaloties dazados projektos. To daudzums un
apjoms nodro$ina iesp&ju ikvienam pedagogam pilnveidot savu profesionalo
kompetenci, tomér janem véra ari faktori, kas pozitivi vai negativi ietekme vinu
profesionalas kompetences veidoSanos (Andersone, 2009). Prakse rada, ka
pedagogu izglitibai netiek veltita pietickoSa uzmaniba, jo biezak tiek piedavatas
lekcijas, seminari, bet mazak — iesp&ja praktiski lidzdarboties, diskutet, izteikt
viedokili.

Izglitibas likuma 14. panta 13. punkts apstiprina prasibas pedagogiem
nepiecieSamajai izglitibai un profesionalajai kvalifikacijai, un 32. punkts nosaka
pedagogu profesionalas kompetences pilnveides kartibu (I1zglitibas likums, 1999).
AtbilstoSi 2014. gada 28. oktobra Ministru Kabineta noteikumiem Nr. 662
“Noteikumi par pedagogiem nepieciesamo 1zglitibu un profesionalo kvalifikaciju
un pedagogu profesionalas kompetences pilnveides kartibu”, kas precizé
Izglitibas likuma prasibas, vispar&jas izglitibas pedagogam ir tiesibas savu
profesionalo kompetenci pilnveidot dazadas A vai B programmas. Pedagogs var
apgiit A programmu, ko izstrada un isteno izglitibas iestades vai pedagogu
profesionalas nevalstiskas organizacijas un kas saskanota ar pasvaldibu, kuras
administrativaja teritorija programma tiek istenota vai ministriju padotibas
iestades, kuru nolikumos paredz€ta izglitojoSas darbibas veikSana. Savukart
augstakas izglitibas iestades un ministriju padotibas iestades, kuru nolikumos
paredzeta izglitojosas darbibas veikSana, A programmas 1steno bez saskanosanas.
Pedagogs var apgit ar1 B programmu, kuru izstrada un Tsteno augstakas izglitibas
iestades, kas Tsteno pedagogijas studiju programmas. B izglitibas programmu
saskano ar Izglitibas un zinatnes ministriju (MK noteikumi Nr. 662, 2014).

Atbilstosi iepriek§ mingtajiem Ministru Kabineta noteikumiem, ir noteikts,
ka vispargjas izglitibas pedagogs ir atbildigs par savas profesionalas kompetences
pilnveidi, kuru veic triju gadu laika ne mazak par 36 stundam un plano to
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sadarbiba ar tas izglitibas iestades vaditaju, kura pedagogs veic pedagogisko
darbibu (MK noteikumi Nr. 662, 2014).

Tas lauj secinat, ka Latvija pedagogu profesionalo kompetencu pilnveide
valsts Itmeni tiek istenota pec brivas pedagogu paSizglitoSanas iniciativas.
P&tfjuma problému $aja parmainu laikmeta Latvija nosaka veérojamas pretrunas
mérktiecigas pieauguso izglitibas koordinacija, kas lautu noteikt prioritates un
nodros$inat kvalitativu pedagogu profesionalas kompetences istenoSanu. Prakse
rada, ka pedagogiem pietrukst zinaSanas un prasmes, lai sp&tu atbilsto$i precizi
izvertet un formulét savas talakizglitibas vajadzibas. Tikai dazas Eiropas valstis
sasniedz to, ka izglitibas sistema tiek piesaistiti cilvéki ar pareizam vertibam,
atticksmém, kompetenci un zinaSanam no vislabakajiem augstskolu
absolventiem, lai vini spétu reagét uz daudz sarezgitakajam dazu izglitojamo
vajadzibam, un kuru darba tiek nodroSinats Iidzsvars starp augstajam prasibam un
pievilcigajiem darba apstakliem (Auguste et al., 2010). Ka dala no nozimigajam
sistémiskajam parmainam Latvija varétu bt pedagogu zinasanu un kompetences
izaugsme, kas lautu virzities no tradicionalas pedagogijas un pienemt vairak uz
izglitojamo centrétas pieejas, kas atzist, ka katram izglitojamajam ir sp€ja
macities un katram ir specifisks maciSanas veids (WHO, 2011).

P&tljuma merkis: izpétit pedagogu profesionalas kompetences pilnveides
nodrosinasanu un noskaidrot pedagogu motivaciju piedalities talakizglitibas
kursos, seminaros, projektos, apzinot respondentu viedokli par talakizglitibas
darba organizacijas, formu un satura atbilstibu vinu profesionalas pilnveides
vajadzibam.

Problemas teorétiskais pamatojums
Theoretical background of the problem

Izglitiba ir svarigs pasaules valstu attistibas faktors, kur galvena stratégija ir
taisniguma principa istenoSana visos izglitibas sistemas lItmenos (OECD, 2007).
Nozimigs izaicindjums Latvijas izglitibas sistémai ir nodroSinat kvalitativu
izglitibu visiem izglitojamiem. Latvija Izglitibas likums nosaka, ka izglitibas
sist€ma tiek veidota un vadita ar mérki nodros$inat iesp&jas katra cilvéka ieksgja
potenciala un talantu attistiSanai un nepartrauktai personibas pilnveidei (Izglitibas
likums, 1999).

Visparizglitojosas izglitibas iestades, kas orientétas uz ieklaujosu izglitibu,
ir visefektivakais veids, ka cinities pret diskrimingjoSu attiecksmi, veidot
pretimnakoSu un ieklaujoSu sabiedribu un panakt izglitibu visiem, turklat tas
nodros$inatu efektivu izglitibu bérnu vairakumam, ka ar1 uzlabotu visas izglitibas
sistémas efektivitati un rentabilitati (UNESCO, 2005). Pedagoga uzdevums un
misija ir profesionali veidot tadu macibu vidi, kas katram izglitojamajam dotu
iespeju attistit visas savas sp€jas un potencialu, atklat savu individualitati un
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radoSumu, lai veidotu pilnvertigu personisko dzivi un profesionalo karjeru. Ir
svarigi, lai ikviens pedagogs izglitibas iestade sanemtu §is iestades administracijas
atbalstu, savukart iestade sanemtu pasvaldibas atbalstu, bet pasvaldibai bitu
pieejams valsts institticiju atbalsts (Fullan, 2001; Cohen & Hill, 2005).

Izglitibas pétnieki gan Latvija, gan Eiropa skaidro un noverteé pedagogu
profesionalas pilnveides svarigo nozimi 21. gadsimta (Zogla, 2006; Koke, 2001;
Andersone, 2009; Fullan, 2001; Auguste et al., 2010; O Donnell, et al., 2009;
Kelly & John, 2005 u.c.). Pedagogu darba kvalitate ir vissvarigakais faktors, kas
izglitibas iestadé ietekmé izglitojama sasniegumus (Komisijas zinojums, 2008).
Pedagoga profesionalas kompetences saturs ietver macibu priekSmetu
parzinasanu, zinaSanas par izglitojama attistibu, pedagogiskas prasmes.
Ieklaujosa izglitiba pedagogam ir jaspgj uznemties atbildibu par visiem
izglitojamiem klas€, risinat ar macibu procesu un uzvedibu saistitos jautajumus.
Pedagogam vina profesionalaja darbiba nepiecieSamas:

e  zinasanas par personibas attisttbu, macibu organizé€Sanu, savu macibu

priekSmetu, saskarsmi un sadarbibu;

e prasmes macities un macit, motivet, sadarboties un vadit, risinat

problémas, kontrolét un vertet;

e atticksmes pret profesiju, skoléniem, veérttbam un problémam

(Andersone, 2009).

Pedagoga profesionalo kompetenci Jansma (2011) salidzina ar aisbergu,
kura virsotne simbolizé pedagoga darbibu, bet pamatus veido pedagoga
personiskas T1pasibas, profesionalas atticksmes, parlieciba un profesionalie
panémieni.

Ieklaujosa izglitiba profesionaliem, izglitotiem pedagogiem ir jastrada
vienoti, lai izzinatu un mac€tu nodroSinat katra izglitojama izglitoSanas
vajadzibas un attistibu. Vairakas Eiropas valstis strada, lai visos piedavatajos
studiju kursos nodroSinatu satura apguvi, kas atbilst ieklaujoSai izglitibai
(UNESCO, 20009).

Starptautiskie petijumi sniedz informaciju par to, ka koncepcijas trilkums
pedagogu talakizglitiba biitiski ietekmeé macibu — maciSanas procesu un pedagogu
aiziesanu no profesijas (Harford, 2010; Collinson et al., 2009; Thurston et al,
2008; Latham & Vogt, 2007). Lai virzitos uz ieklaujoso izglitibu, pedagogiem ir
jasaprot vispirms pasiem sevi, savas vertibas, bet attieciba uz izglitojamiem, jabut
izpratnei par vinu visparigajam, specifiskajam un individualajam vajadzibam
(Rodriguez, 2010).

Pedagogiem nepiecieSams pilnveidot profesionalo kompetenci, lai uztvertu

aktualitates, butu parmainu vaditaji un adekvati inovativi istenotu macibu procesu
(Ornstein & Hunkins, 1998; Kelly & John, 2005; O Donnell et al., 2009).
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Pétijuma rezultati
The research results

Skolotaju aptaujas datu analize.

Aptaujas generalo kopu veidoja Latvijas visparizglitojoso iestazu pedagogi
(n=72) vecuma no 26 — 64 gadiem Izglitibas un attistibas centra “Ego”
talakizglitibas kursos, kas jau desmit gadus nodarbojas ar pieauguso miizizglitibas
pilnveidoSanu, realiz&jot pieauguSo talakizglitibas, profesionalas pilnveides,
personibas attistibas un interesu izglitibas programmas.

Aptaujas mérkis: noskaidrot, kada ir pedagogu motivacija piedalities
talakizglitibas kursos, seminaros, projektos; kuras kompetences tika pilnveidotas;
kuras talakizglitibas formas ir visefektivakas; kads ir respondentu viedoklis par
talakizglitibas darba organizacijas, formu un satura atbilstibu vinu profesionalas
pilnveides vajadzibam.

Pedagogiem tika piedavata strukturéta anketa, kura ir sl€gtie un dalgji slégtie
jautajumi. [zmantojot anketéSanu, petijuma tika savakti kvantitativi dati.

Visas aptaujatas pedagoges ir sievietes, kuru darba pieredze att€lota 1.tabula.

1. tab. Informaciju par respondentu darba pieredzi
Table 1 Information about the respondent’s experience

Darba stazs skola Skolotaju skaits
0-5 3
6-10 7
11-15 13
16 - 20 12
21 un vairak 37

Aptaujas rezultata tiek secinats, ka 21 un vairak gadu darba pieredze
izglitibas iestad€ ir 51 % pedagogu. Kopgjais pedagogu skaits, kuriem ir liela
pieredze pedagogiskaja darba (izglitibas iestadé nostradajusi 16-20 un vairak
gadus), ir 68 % respondentu, kas parada, ka talakizglitibai vinu profesionalaja
1zaugsmé izglitibas reformu konteksta ir biitiska nozime.

Sniegtas atbildes uz jautajumu par pedg&jos tris gados iegiitas talakizglitibas
nozimi var skattt 1. attéla, kur 49 % pedagogu to vérte, ka lielu (35 pedagogi) un
15 % pedagogu, ka loti lielu (11 pedagogi), bet 11 % — 8 pedagogi to noverte ka
vid&ji noderigu. Tomér gandriz 14 % — 10 pedagogi to neuzskata par nozimigu.
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B Loti maza ®mMaza ®=Vidéja ®Liela = Lotiliela

1. att. Talakizglitibas nozime praktiskaja darba
Fig. 1. Meaning of effective professional development

Uz jautajumu: kas tiek vertéts talakizglitiba, kopuma visaugstak tiek vertéts
labs lektoru darbs — 78 %, aizraujoSas praktiskas nodarbibas — 68 %, lietderigi
metodiskie materiali — 57 %.

Uz jautajumu, kam ir bitiska loma talakizglitibas izvElg, 58 % pedagogu
norada izglitibas iestades lomu. Savukart 48 % pedagogu atzimée, ka dazreiz nav
apmierinati ar apmeklétajiem talakizglitibas pasakumiem, jo nav attaisnojusas
gaiditas ceribas, kas ir norade uz ievérojamu kursu, seminaru satura neatbilstibu
dalibnieku gaidam, 52 % pedagogu uzskata, ka profesionala pilnveide palidz
labak, radosak stradat, 48 % pedagogu norada, ka profesionalas kompetencu
pilnveides kursos nav sabalanséts talakizglitibas pasakumu piedavajums un realas
pedagogu vajadzibas. Aptauja ieklautie pedagogi norada, ka visvairak
talakizglitiba pilnveidotas ir kompetences, kas saistas ar metodiku un macibu
priekSmeta saturu — 36 % (daudz) un 30 % (loti daudz).

Respondentu izvéle starp 12 (7 %) stundu, 24 stundu (45 %) un 36 (48 %)
stundu kursiem norada, ka talakizglitiba ir efektiva, ja ta ilgst vismaz vairakas
dienas.

Respondenti augstu novérte praktiskas nodarbibas, pieredzes apmainas
aktivitates ar kolegiem — 56 %, savukart ir maza interese par citu valstu pieredzi —
13 %, jo pedagogi uzskata, ka tas vinus kursu programma neinteresg.

Secinajumi
Conclusions
Secinajumi péc pétijuma:
e  visaugstak iegiito talakizglitibu verté pedagogi, kuriem ir lielaks darba
stazs skola;
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e péc pedagogu uzskatiem izglitibas iestadei ir bitiska ietekme
talakizglitibas izvelg;
e  Dbiezi kursu saturs neatbilst profesionalo kompetencu pilnveidei darbam
skola;
e profesionalas kompetencu pilnveides kursos atklajas nesabalanséts
piedavajums un pedagogu realas vajadzibas;
e  augstu tiek vertetas iesp&jas macities no kolégiem pedagogiem;
e  par maznozimigu tiek uzskatita arzemju pieredzes apgiiSana.
Tadgjadi pedagogu profesionalas kompetences veidotaju un organizétaju
uzdevums ir izprast skolotaju vajadzibas, saskanot misdienu izglitibas
pieprasijumus ar piedavajumiem.

Summary

In the paradigm of teaching and learning which is characteristic for the 21st century the
concept of competencies has become generally recognized measuring instrument. The effective
development of professional competence is an integral part of this process. Global tendencies,
research in education and surveys completed by the heads of schools show that significant
changes in academic content, teaching and assessment approaches are needed (Skola 2030,
2017). The changes should be introduced both: in academic content — what and how to teach,
and in school environment where learners are involved in learning. The changes are also needed
to promote learners’ interest in acquiring knowledge, to incite thinking and looking for answers
to their questions. These are skills and abilities which are essential resources of development in
the society of the 21st century. In educational policy the teacher professionalism is considered
as means of achieving educational goals of the society. The quality of teacher’s work depends
on his/her motivation, abilities and attitude towards learners and his/her professional activity as
well as towards professional development (Koke, 1999: 87).

Educational researchers highlight the significance of support that should be provided to
every teacher by school administrators, of care that every school should receive from local and
regional educational authorities, but for local government it is very important to receive support
from public institutions as well as from citizens in the implementation of reforms in education
(Zogla, 2006; Koke, 2001; Andersone, 2009; Fullan, 2001; Auguste et al., 2010; O"Donnell et
al., 2009; Kelly & John, 2005).

International research provides information how the lack of conception about teacher
professional development influences teaching and learning process and teachers leaving the
profession (Harford, 2010; Collinson et al., 2009; Thurston et al, 2008; Latham & Vogt, 2007).

In relation to inclusive education three issues are underlined, namely, inclusion and
quality are reciprocal, access and quality are linked and are mutually reinforcing; quality and
equity are main aspects in provision of inclusive education (UNESCO, 2009).

Taking into account policy objectives which are defined as the system of laws,
regulations, action programmes and financing priorities the challenge for educational system in
Latvia is to provide quality education for all learners. The general education schools which
work towards developing inclusive education are the most effective way of combating
discriminatory attitudes, building a cohesive and inclusive society and achieving education for
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all, providing effective education for the majority of children and improving the efficiency and
cost-effectiveness of the whole education system (UNESCO, 2005).

To ensure implementation of inclusive education it is not enough to enrol all learners in
the local general education institution — this institution should have appropriate infrastructure,
support (on different levels — policy, legislation, finances, methodology) as well as professional
and educated teachers who know and are able to meet the educational needs and development
of each learner.

In inclusive education teachers have to master appropriate general skills which will help
them to grasp topicalities, to be the leaders of changes and to adequately innovate the learning
process where all different needs of learners are met by increasing participation opportunities
of each and everybody in learning, culture and different communities and by reducing exclusion
within and from educational process.

By using survey the research gathered quantitative data to study the motivation of teachers
to participate in professional development courses/seminars/projects, the opinion of
respondents about the organization, form and content of continuing professional development
in line with their professional needs. The set of questionnaires was developed by teachers of
general education schools where learners with special needs were included.

The majority of respondents were teachers who have 21 or more years of work experience
in school (51 %). When adding the number of teachers who have worked at school for 16-20
years, it can be argued that 68 % of respondents have extensive experience in pedagogical work,
which shows that further education for their professional development in the context of
educational reforms plays a key role. When answering the question about the effectiveness of
professional development in the last three years — the usefulness for work in school, the majority
of teachers on the scale 0-5 (none, very small, average, important, very important) rate it as
important (49 %) and very important (15 %) but 11 % rate it as of average usefulness. However,
almost 14 % of respondents consider it to be unimportant.

Conclusions after the research:

o The teachers with longest length of service in school rate professional development

the highest;

o According to the views of teachers the educational institution has the essential

impact on the choice of professional development;

o The content of courses often does not correspond to development of professional

competence for work in school;

o Unbalanced offer and real needs in the courses of the development of professional

competence;

o The opportunities to learn from colleagues is highly valued,;

o Foreign experience is considered as insignificant.

It should be concluded that the development of professional competence of teachers in
Latvia on national level is implemented according to the pedagogical needs modelling method
which supports autonomy and which is self-guided by free self-education initiative of teachers.
The survey is based on the fact that teachers lack knowledge and skills to appropriately assess
and formulate their continuous professional development needs.
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