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Abstract. The paper describes the study on efficient and less effective teachers' work techniques
in lessons, working with pupils with mental disorders and implementing the inclusive
educational process that is governed by Latvian national and educational policies. The
summary of the answers of comprehensive and special schools' teachers involved in research
also indicates a number of additional factors that are significant in the learning process of
pupils with mental disorders and can contribute to or reduce pupils' learning achievements.
Keywords: pupils with mental disorders, efficient teachers' work techniques, factors
contributing to or reducing learning achievements.

levads
Introduction

21. gadsimtu raksturo globalizacija, vértibu daudzveidiba, “informacijas
sabiedribas veidosanas, jo Sodien ikvienu sabiedribas locekli katru mirkli apnem
milzigs informacijas apjoms, nebijusi zinatnes attistibas tempi un informacijas un
komunikaciju tehnologiju attistibas tendences” (Luiséna—Ezera & Bardule, 2013),
ta ka “misdienu bérniem ir jaiemacas dzivot pasaulg, kas nepartraukti mainas, un
nakotné jabut gataviem radit 1idz tam nepieredzetu ekonomisko, politisko, socialo
un kulttiras vidi” (Skola2030, 2017: 5). ArT izglitibas attistibas pamatnostadné&s
2014. — 2020. gadam kvalitativa un ieklaujosa izglitiba personibas attistibai,
cilveku labklajibai un ilgtsp€jigai valsts izaugsmei, nomin€ta ka galvenais
uzdevums (Izglitibas attistibas pamatnostadnes 2014.—2020. gadam, 2013). Tapat
vel viena valsts Iimena dokumenta - Latvijas Nacionala attistibas plana 2014.—
2020. gadam, ka prioritates min&tas: macibu sasniegumu paaugstinasana(Latvijas
NAP 2014 -2020, 2012), “kvalitativa un icklaujosa izglitiba personibas attistibai
un cilveku labklajibai, un ilgtsp&jigai valsts izaugsmei.

Skolotaji ir tie, “kas palidz sasniegt skolénu mérkus un veido vinu
priek$status. ST iemesla dél Eiropas stratégija ,,Jzglitiba un apmaciba 2020”
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skolotaju loma ir Tpasi uzsverta — sakot no skolotaju atlases, sakotn¢jas izglitibas
un pastavigas profesionalas pilnveides Iidz talakam karjeras iesp&jam” (Eurydice,
2015). Visi Sie valstiski nominé&tie uzdevumi nesaraujami saistiti ari ar skolénu ar
garigas attistibas trauc€jumiem izglitoSanu. Tadel, ir svarigi darit visu iesp&jamo
ieklauSanas procesu sakartoSanai valsti, atbalstot vispargjas izglitibas iestazu
skolotajus, kuri, valstt notiekoSo procesu rezultata, stradas klases, kuras bis
jaisteno jaunas, lietpratibu apguves tehnologijas, skolotagjam no informacijas
neséja biis japartop par informacijas apguves organizatoru (Rubana, 2004: 69), ka
ar1 vienlaikus japanak skolénu ar garigas attistibas trauc€jumiem attistiba,
Izaugsme un socializacija. Tas nosaka arT t€émas aktualitati: ieklaujosi stradajosam
skolotajam  jabut skaidriba par efektivakajam darba tehnologijam,
papildfaktoriem, kas ietekmé skolénu ar garigas attistibas trauc€jumiem darba
rezultatu.

Peétijuma mérkis: noskaidrot, péc stradajoso skolotaju domam, efektivakas
skolotaju darba tehnologijas un sasniegumus veicinoSus faktorus stundu darba ar
skoléniem, kuriem ir garigas attistibas trauc€jumi. Pétijjuma metodes: aptauja
(Ievads pétnieciba: stratégijas, dizaini, metodes, 2011: 157-163; Geske &
Grinfelds, 2001: 113-121), datu statistiska apstrade, kontentanalize (kvalitativo
datu apstradei) (Kroplijs & Rasc¢evska, 2004: 121).

Problémas teorétiskais pamatojums
Theoretical background of the problem

Viena no miisdienu izglitibas procesa aktualitatém ir kvalitativs, jégpilns,
socializgjoss un ilgtsp€jigs skolénu ar specialam vajadzibam izglitoSanas process,
ko TstenO vai nu specialas vai vispargjas izglitibas iestades, kuras integré /ieklauj
skolénus ar specialam vajadzibam.

“Belgu pétnieks F. Trembejs (Ph. Trembay) uzskata, ka ieklaujosas izglitibas
galvenie principi ir: tiesibas, Iidzdaliba, process, vértibas, dazadiba, vienlidziba,
izmainas” (Trembay, 2007; Rozenfelde, 2016). “F. Trembejs ieklaujosas
1zglitibas bitibu raksturo ka macibu procesu, kura visi bérni, cik vien iesp&jams,
macibu procesa ir kopa, tiek istenoti augstas kvalitates macibu plani, ir
organizatoriski pasakumi, notiek macibu stratégiju, resursu izmanto$ana, pastav
partneriba ar pasvaldibam, nevalstiskam organizacijam, izglitibas iestade
koncentrgjas uz vienaudZzu iesaisti bernu ar specialajam vajadzibam macibu
procesa. (Trembay, 2007; Rozenfelde, 2016). Vislielakais risks ieklaujot skolénu
ar trauc€jumiem vispargja izglitibas iestade, ir tas, ka neprasmigi organizgjot
darbu, skoléns tikai fiziski atrodas kopa ar citiem klas€, bet neko neiemacas
(Lebeer, 2005: 16). Pedagogu pétijumi liecina, ka skolénu prieks par
sasniegumiem nav atkarigs no skolu tipa, kura vini macas, bet no atbalsta un
raditas macibu vides (Lebeer, 2005; Buckley & Bird, 2001).
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Vecaki un skolotaji maldigi doma, ka iesp&jams radit ieklaujosu skolas vidi,
kura bérni vienmeér var giit panakumus (Rimma, 2000: 25). Skoléni biitu jamaca
saprast, ka uzvara un zaud€ums vienmér ir Tslaicigs. Skolotaja loma un
pienakums veidot droSu, atbalstoSu vidi klas€ un macibu stundas, ka rezultata
skoléni ar attistibas trauc€jumiem var sakt nebaidities no zaud€juma, tiem var
veidoties piederibas klasei sajiita. Piederibas vajadzibas izpauzas cilvéka ticksmé
bit piederigam kadai grupai, sazinaties un sadraudzeties ar citiem cilvékiem
(Malicka, 2004: 24). Piederibas klasei sajiita var motivét skolénus ar specialam
vajadzibam apmeklI&t skolu, kas atbalsta katra individa izaugsmi (FiSers, 2005:
168), kaut arT bez ievérojamiem macibu rezultatiem (Lanka, 1999). Rezumgjot:
ikviena klasé ieklautajam skolénam janodroSina tris galvenas iesp€jas:
lepazistinasana ar sevi (intereses, vélmes, pieredze, u.c.), paSizpausme (daliba
aktivitat€s un noris€s), atziniba (apliecinajums, ka skoléns ir sadzird€ts, atzits,
novertéts). Tatad, loti svarigas ir skolotaju darba tehnologijas stradajot klasgs, ja
tajas ir ieklauti skoléni ar specialam vajadzibam, ipasi svarigas, ja tie ir skoléni ar
garigas attistibas trauc€jumiem.

MaciSanas jedziens, misdieniga maciSanas procesa, ietver atbildi uz Cetriem
svarigiem jautdjumiem: kam jamaca skoléns ar specialajam vajadzibam; kas
vinam jamaca; kapec jamaca un ka jamaca (Burceva, Kalnina, Lanka, & Pavitola,
2013: 144). Musdienu macibu procesam raksturigs tehnologiju un mediju
pielietojuma progress, kas ietekmeé skolotaju, ar1 to skolotaju darbu, kuriem
ikdiena jastrada ar skoleniem, ar specialam vajadzibam. Skolotaju darba
tehnologijas ir “macibu un &tikas prakse, veicinot maciSsanos un uzlabojot
sniegumu, radot, izmantojot un parvaldot atbilstosus tehnologiskos procesus un
resursus” (Robinson, Molenda, & Rezabek, 2016). Skolotaju darba tehnologijas,
attieciba uz skolénu ar specialam maciSanas vajadzibam izglitibas procesu,
jasaprot ka skolotaja un skoléna teor&tiskas un praktiskas pieejas, metodes, darba
panémieni, darba sist€éma, ar kuras palidzibu skoléns ar specialam vajadzibam
skolotaja vadiba macas, iegiist prasmes, zinasanas, iemanas, t.i., apgiist macibu
vielu (Freimanis, 2007: 126). Skolotaju darba tehnologiju izveéli nosaka,
galvenokart, macibu merkis, uzdevumi un saturs, bet ne mazak nozimigi ir
skolotaja atticksme attieciba uz skoléna ar specialam vajadzibam, tai skaita
skoléna ar garigas attistibas trauc€jumiem klatbiitni macibu procesa un ieks€jo
gatavibu stradat ar So skolénu; skolas un konkrétas klases vide; skoléna macibu
motivacijas [imenis; satura un prasibu, ko skolénam jaapgtst, apjoms; skoléna
aktiva daliba izglitoSanas procesa; skolas materiali tehniskas iespg€jas;
informacijas tehnologiju pielietojuma stunda iesp&jas; skolénu skaits klasg; skolas
telpu sniegtas iesp€jas kopuma; pedagoga paliga vai asistenta klatesamiba stunda.

Bérnam, lai vinS varétu veiksmigi un aktivi ieklauties stundas darbiba,
jajutas droSam, aizsargatam, patstavigam un milétam (Freimanis, 2008: 124),
skolotajam jaizvélas un japielicto efektivakas darba tehnologijas, lai panaktu
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jégpilnu un rezultativu skoléna ar specialam vajadzibam darbu stunda; jazina un
jaievero faktori, kas pozitivi iespaido skolénu ar specialam vajadzibam darbibu
stunda, ka arT jazina sasniegumus mazinoSie faktori, lai stundu darba tos
nepielautu.

Pétijuma rezultati
The research results

Pétijuma tika iesaistiti abu dzimumu vispargjo un specialo skolu skolotaji
(n=210) vecuma no 25 — 62 gadiem, kuri piedalijas RTA rikotajos skolotaju
profesionalas pilnveides kursos un, kuru klasés macibu procesa ieklauti skoléni ar
specialam vajadzibam.

1. tab. Efektivakas skolotaju darba tehnologijas stradajot ar macibu procesa ieklautiem
skoléniem ar specialajam vajadzibam
Table 1 The most efficient teachers’ work techniques in educating pupils with special
needs, who are included in the learning process

Skolotaja darba tehnologijas Atbilzu
skaits
Uzskates, izdales, demonstréjuma pielietojums 208
Individuala un diferencéta pieeja: skolénu pieredzes, sp&ju, prasmju,
interesu ievérosana 193
Praktiska darboSanas; macibu ekskursijas; eksperimenti; petijumi klase,
apkartng; u .c. 195
Rotalu, spélu, krustvardu miklu, konkursu, radoSu darbu, miizikas, kustibu,
izstazu, u.c. pielietojums 149
Dazada veida regulara, sistematiska atkartoSana 102
Kooperativas darba metodes: 102
- prata vétra 20
- grupu darbs 36
- paru darbs 34
- projekts 10
IT pielietojums, video, filmu, sizetu analize 73
Dazadas sensoras pieredzes pielietojums 47
Vardisko metozu (saruna/parruna/diskusija/jautajumi un atbildes)
pielietojums 39
Situaciju analize, citu cilvéku problému analize 20
Integrétas macibas 18
Parsteiguma momenta pielietojums 16
Klasesbiedru palidziba/ skaidrojums 14
Atskaites par padarito sniegSana, paSnovertéjums 13

140



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume 111, May 25"-26", 2018. 137-146

Anketa bija jautajumi: personas, ka mérka grupas parstavja, identifikacijai,
ta darbibas raksturojumam; jautajumi, kas nosaka respondenta attieksmi un
uzskatus ieklauSanas procesu noris€; jautajumi, kas noskaidro skolotaju viedokli
par pétamo problému: skolotaja darba tehnologijas, kas veicina skolénu ar
specialam vajadzibam izglitoSanu, sasniegumus veicinosie faktori, un faktori, kas
nedod labu rezultatu vai nav pielietojami masveida. Skolotaju aptaujas atbilzu
apkopojumu par efektivakajam skolotaja darba tehnologijam stradajot ar
skoléniem, kuriem ir garigas attistibas trauc€jumi, skatit 1. tabula.

Analizgjot skolotaju atbildes, varam secinat, ka lielaka dala respondentu ir
informéta un pielieto specialas pedagogijas ieteikumus skolotaju darbam ar
skoleéniem, kuriem ir garigas attistibas trauc€umi. Skolotaji izprot uzskates,
izdales, demonstréjuma pielietojuma stundas nozimi, isteno individualo un
diferenceto pieeju, organizé praktisku darboSanos stundu laika, izmantojot ari
spéles, rotalas, miiziku, u.c.

Par cik, autores personiga darba pieredze un nozimigu pedagogu pétijumi
(Freimanis, 2007; Liepina, 2008; Aleksejeva & Blusa, 2002; Apeirons, 2007,
Stimane, 2012; KopcakoBa, Mukanze, & bamamosa, 2002; Ky3snenona, 2002;
Hazapoga, 2000; Ily3zanoB, Konsiera, & I'opckun, 2001; u.c.) pierada, ka bez
skolotaju pieliectotajam darba tehnologijam macibu stundas, ir vesela virkne
skolénu ar garigas attistibas trauc€jumiem macibu sasniegumus veicinoSu un
mazinoSu faktoru, autorei svarigi bija noskaidrot: kadus macibu sasniegumus
veicinoSus un mazinoSus faktorus saskata skolotaji praktiki. Skolotaju nosaukto
macibu sasniegumus veicino$o faktoru apkopojumu var skatit 2. tabula.

2. tab. Skolotaju nosaukto macibu sasniegumus veicinoso faktoru apkopojums
Table 2 The summary of the factors contributing to the learning achievements
(named by teachers)

Macibu sasniegumus veicinosi faktori AtbilZu skaits

Skolotaja viegla valoda, skaidri formul&jumi, tieSas norades 183
StarppriekSmetu saikne 161
Emocionali pozitiva vide 144
Skolotaja klatbiitne, personiskais piemers 120
Temas saistiba ar realo dzivi 112
Pakapeniskums (no vienkars$a uz sarezgito) 112
Skolotaju ka komandas darbs un savstarp&ja pieredzes apmaina 102
Noteikta darba (arT dienas) kartiba 102
Motivacija ar apbalvojumiem: uzlimes, uzslava, ekskursija, konfektes,

pasakums, samiloSana, u.c. 85
Fiziskas aktivitates, kustibas stundas gaita 75
Darbibas veidu maina (ne vairak ka 3) 74
Vecaku ka skolotaja paligu iesaiste 23
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Ka nozimigu skolotaji mingja ari: vienotu skolotaju prasibu, stingru un
labveligu noteikumu visiem nepiecieSamibu; komunikacijas, kas vérsta uz
sadarbibu, nepiecieSamibu; skolotaja prasmju but vienlaicigi scenaristam,
scenografam, rezisoram, aktierim nepiecieSamibu; pardomatas stundas sakuma
organizacijas nepiecieSamibu un nepiecieSamo milzu pacietibu darba ar Siem
skoléniem, jo atru rezultatu un nozimigu sasniegumu nebs, viss tiks apgiits Iéenam
un pamazam. Skolotaji norada uz nepiecieSamibu runat tiesi, saukt lietas 1stos
vardos, nelietot parnestas nozimes, zemtekstus, majienus, humoru, u.c. Analizgjot
skolotaju atbildes, jaatzimé, ka kopuma tas saskan ar specialaja pedagogija,
attieciba uz skolénu ar garigas attistibas trauc€jumiem izglitoSanas organizacijas,
planoSanas, stundu darba norisi, noradito: loti svariga ir emocionala vide,
vienkarSa skolotaja valoda un personiskais piemers, starppriekSmetu saikne,
témas saistiba ar realo dzivi un virziSanas no vienkar$a uz sarezgito, ka ari
vienotas skolotaju prasibas (Freimanis, 2007; Liepina, 2008; Kopcaxosa,
Muxkanze, & banamosa, 2002; Kysunenora, 2002; Hazapora, 2000; Ily3aHoB,
Konsiera, & I'opckun, 2001; u.c.)

Runajot par iemesliem, kas mazina skolotaja stundas darba ar ieklautiem
skoléniem ar garigas attistibas trauc€jumiem efektivitati, par faktoriem, kas
mazina macibu sasniegumus, skolotaji nosauc:

e tieSa noradiSana uz kludu, §1 varda lietoSana vispar,

e darbosSanas visiem kopa, liela grupa, reizém ar1 grupu darbs, ja tas nav
ikdiena ierasta stundas darba metode,
neatbilstosi uzdevumi, uzdevumi ar vairakiem nosacijumiem,
vienmula darbiba, bez redzama/taustama rezultata,
1zmainas dienas kartiba,
troksni klase, koridora, ara,
materiali Tstenibai neatbilstosas krasas,
parblivetas, ar daudziem uzdevumiem darba lapas,
neprasme stradat ar gramatu (konspektu veidoSana, teksta analize,
butiska izdalisana, analogiju mekl€sana, u.c.),

e  neprasme stradat ar izzinas/informacijas avotiem,

e  diskusijas, dialogs,

e  asociaciju mekl&sana.

Aptauja ieklauto skolotaju pieredze darba ar skoléniem, kuriem ir garigas
attistibas trauc€jumi, ir dazada, skolénu Ipatnibu izpratne ari dazada, tapat ka
dazads ir skolotaju darba tehnologiju pielietojums. Skolotaji piezZimés izsakas par
to, ka skoléni ar garigas attistibas trauc€jumiem pasi, tapat ka runajam par jaunas
paaudzes bérniem kopuma, salidzino$i ir mainijusies, tapat ka jamainas ir
skolotaju darbam. Vel viena skolotaju atzina — var valstl izstradat jaunus
metodiskos un darba lidzeklus, prasit skolotajam stradat ar vismodernakajam
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pedagogiskajam, IT tehnologijam un lietpratibas pieejam, bet, ja tam visam skola,
pagasta, gimenés nav finansiala nodroSinajuma, ir pamatotas Saubas par realo
rezultatu: lai kaut ko panemtu, vispirms ir kaut kas jaieliek, nevis jaapele pie
skolotaju godaprata un atbildibas sajiitas.

Secinajumi
Conclusions

1. Viens no skolotaju, kas strada ar vispargjas izglitibas iestades ieklautiem
skoléniem ar garigas attistibas trauc€jumiem, galvenajiem uzdevumiem:
radit skolénam ar garigas attistibas trauc€jumiem piederibas klasei sajiitu:
esmu ieraudzits, sadzird€ts, pienemts, novertets.

2.  Skolotajiem, kas strada ar vispargjas izglitibas iestades ieklautiem skoléniem
ar garigas attistibas trauc€jumiem, darba tehnologiju izvélei pamata
jabaz€jas uz skoléna garigas attistibas traucjumu noteiktas prata,
domasanas, uztveres, sajiitu, atminas, valodas patnibu sapratni, nemot véra
tos faktorus un skolotaja darba noteikumus, kas var radit un pastiprinat
skoléna sasniegumus.

Summary

Today's children, including the ones with mental disorders, have to learn living in a
constantly changing world and be prepared to create an unprecedented economic, political,
social and cultural environment in the future (Skola 2030, 2017: 5). Therefore, it is important
to make every effort for the adjustment of the inclusion processes in the country by supporting
teachers of general education institutions who, as a result of the processes, are going to work in
classes that will have to implement the new competence acquisition techniques in the future. A
teacher will have to turn from the information carrier to the organizer of the information
acquisition (Rubana, 2004: 69), as well as the development, growth and socialization of pupils
with mental disorders must be achieved at the same time. The role and responsibility of a
teacher are to create a safe, supportive environment in a class and lessons, so pupils with mental
disorders are not going to be afraid of loss, and they may develop a sense of belonging to a
class. The sense of belonging to a class can motivate pupils with special needs to attend a school
that supports the growth of each individual (FiSers, 2005: 168), although without significant
learning achievements (Lanka, 1999). Each pupil, included in a class, has three main
opportunities: self-presentation (interests, desires, experiences, etc.), self-expression
(participation in activities and events), and recognition (confirmation that a pupil is heard,
recognized, appreciated). So, the techniques of teachers working in classes are very significant
if they include pupils with special needs. The techniques are especially important if they are
pupils with mental disorders.

A child should feel safe, protected, independent and loved, so he/she would be able to
participate in lessons successfully and actively (Freimanis, 2008: 124); a teacher must choose
and apply the most efficient work techniques in order to reach a meaningful and effective pupil's
with special needs performance during a lesson. The factors having a positive effect on the

143



Rozenfelde, 2018. Aktualas skolotaju darba tehnologijas skolénu ar garigas attistibas
traucéjumiem izglitoSanas procesda

activities of pupils with special needs during a lesson should be known and considered, and the
factors reducing the achievements have to be known in order to prevent them in lessons.

The topicality determined the objective of research: to find out the most efficient teachers'
work techniques and factors contributing to the achievements within lessons with pupils with
mental disorders. Research methods: survey (levads petnieciba: stratégijas, dizaini, metodes,
2011: 157-163; Geske & Grinfelds, 2001: 113-121), processing of statistical data, content
analysis (for processing of qualitative data) (Kroplijs & RiekScevska, 2004: 121). The study
involved teachers of both genders working in comprehensive and special schools (n=210), aged
25-62, who took part in teachers' professional development courses organized by RTA and have
pupils with special needs, who are included in the educational process in their classes.

The analysis of the teachers' answers shows that the majority of respondents are aware
and apply the special pedagogy recommendations for work with pupils with mental disorders.
Teachers understand the importance of usage of teaching aids, handouts, demonstration in
lessons (n=208), implement the individual and differentiated approach (n=193), and organize
practical work in lessons (n=195), using games, playful activities, music, crossword puzzles
(n=149), cooperative working methods (n=102), etc. In addition to the techniques employed by
teachers in lessons, there is a whole range of factors contributing to and reducing learning
achievements for pupils with mental disorders. Teachers mention the following as the main
contributing factors: emotional environment (n=144), simple language of a teacher (n=183) and
personal example (n = 120), interdisciplinary relation (n=161), relevance of a topic to real life
(n=112) and moving from the simple to the complex (n=112), necessity for unified teachers'
requirements and strict and favourable rules for all; need for communication aimed at
cooperation; teacher's ability to be a scriptwriter, stage designer, director, and actor
simultaneously; need for a thought-out organization of the beginning of a lesson, and necessity
for a great deal of patience in work with these pupils, because there will be no quick results and
no significant achievements - everything is going to be obtained slowly and gradually. Teachers
point to the need to speak directly, name things in real words, not to use transferred meanings,
subtitles, hints, humour, etc. Analyzing the teachers' answers, it should be noted that they are
in line with special pedagogy in general, as regards the organization of pupils' with mental
disorders education, the planning process, and the progress in lessons.

In the notes, teachers state that pupils with mental disorders themselves, as well as talking
about children of new generation as a whole, have changed relatively, so the teachers' work has
to change. Another teacher's conclusion is that there can be developed new methods and tools
in the country, a teacher can be asked to work with the most advanced pedagogical, IT
technologies and competence approaches, but if there is no financial provision for all of that in
a school, parish, and families, there are reasonable doubts about the real result. In order to
receive something, there should be added something in the first place and not made an appeal
to teachers' ethics, honesty, and responsibility.

Conclusions

1.  One of the main tasks of teachers, working with pupils with mental disorders
included in general education institutions, is to create a sense of belonging: | have
been seen, heard, accepted, appreciated.

2. Teachers, working with pupils with mental disorders included in general education
institutions, should choose the techniques based on the understanding of the mind,
thinking, perception, sense, memory, and language defined by the pupil's mental
development disorder, taking into account the factors and the teacher's work rules
that can create and reinforce the pupil's achievements.
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