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Abstract. Connection between language and content in school environment is important, 
especially when we teach our students to be independent language users. The present paper 
investigates the connection between language and content goals. Research sample consisted of 
10 and 11 years old primary school students (N = 12, M=1, F=11). The research was focused 
on the book Your Body, where vocabulary connected to body was being taught. New vocabulary 
was presented in the context, afterwards, new vocabulary and phrases were being thought 
through the mind maps. The case study approach was used to get an in-depth analysis of the 
research problem. The main aim of the research was to connect language and content, where 
the main emphasis was put on the content. The paper answers the research question focused on 
the role of the books in language and content integrated learning. The results of the research 
show that books are a great connection between language and content goals and can be used 
in content and language integrated learning. 
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Introduction 
 

Nowadays more and more educational facilities are trying to modernise 
teaching process which is supported by Z. Lukáčová’s (2017, p. 29) claim that 
“over the past decade, there has been an increasing interest in the incorporation of 
technology in foreign teaching and learning”; however, there is another way how 
schools try to modernise teaching of foreign languages, by usage of CLIL (content 
and language integrated learning) methodology. In general, CLIL is described as 
“using a language that is not a student’s native language as a medium of 
instruction and learning for primary, secondary and/or vocational-level subject 
such as maths, science, art or business” Mehisto et al., 2008 which is in agreement 
with Z. Straková’s (2013, p. 9) statement of the main purpose of CLIL, which is 
to integrate “other school subjects or areas into teaching English.” Books are one 
of the most widely known sources of information. Books are used for different 
purposes, books can be read for entertainment or as a source of knowledge and 
they can also help to develop language skills, regardless of learner's age. 
Therefore, books represent an excellent connection between language and 
content.  There are two  ways how can CLIL  be integrated into the learning and 
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teaching process. Z. Straková (2011, p. 5) claims “it can weave into the content 
subject with the focus on learning and language skills or vice versa through the 
foreign language lessons focusing on the content areas as well as learning skills.” 

The present study aims to investigate the usage of books in CLIL and its 
connection between language and content goals. The main aim of the case study 
is to analyse the influence of the books in CLIL and how they support 
development of language skills. The case study was applied to get an in-depth 
analysis of the given phenomenon and answers the research question focused on 
the role and importance of books in content and language integrated learning. 
Main research method was observation and the research study was based on 
ethnographic approach, as the researcher was not only observing, but also 
interacting with the students. The study focuses on books as they provide both 
content and language; therefore, they represent a valuable tool for connection of 
content and foreign language. 

 
Literature review 

 
The current research offers different ways of how can CLIL be applied and 

used in schools. Urmeneta (2019) claims that the term CLIL is an umbrella term 
and it covers educational programmes for non-native speakers, who are being 
taught disciplinary content through the second language. Urmeneta (2019, p.9) 
claims that "Content and Language Integrated Learning (CLIL) is a plurilingual 
approach to learning and teaching in formal contexts. Researchers as Coyle, 
Hood & Marsch (2010), and Dalton-Puffer (2011) agree with Urmenenta’ (ibid) 
definition of CLIL. Urmeneta (ibid) also focuses on the classroom interaction in 
CLIL educational environment, the results of the research show that there is an 
increase of contact time with the second language, but also in the quality of 
interaction, when compared to the standard foreign language classroom. Pavelová 
(2016, p. 94) adds that "communication if the glue that holds people together; it 
makes connection and interaction between people possible." Communication in 
the classroom, especially in CLIL classroom, is important as it brings real-life 
situations to teaching and students can use gained vocabulary.  

Authors (Urmeneta, 2019; Coyle, Hood, & Marsh, 2010; Dalton-Puffer, 
2011; Craen, Mondt, Allain, & Gao, 2007) agree that there are dual aims in CLIL, 
which promote language learning and linguistic diversity. Danica Gondová 
(2013) points out that CLIL has two different aims: language goals and content 
goals, which is also supported by Marsh (2002, p. 65) who defines CLIL as “dual-
focused methodological approach that embraces both language and non-language 
content”. Authors, who focus on CLIL define this phenomenon differently; 
therefore, there are also different ways how can be CLIL applied in the 
educational environment. Throughout the world, different subjects are being 
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taught through the foreign language and it depends on the school's conditions, 
mainly on the teachers. There is also a difference between the number of schools 
devote to foreign language - it varies from a few lessons a day to a few lessons a 
week (Gondová, 2013).  

Straková (2011) focuses her research on the integration of art into foreign 
language teaching. The results of the research show that CLIL oriented activities 
supported students’ performance; moreover, the results show that language 
proficiency of students does not limit their performance. Suwannoppharat and 
Chinokul (2015) add that successful CLIL lessons depend on both, enthusiastic 
teachers and students; therefore, CLIL classes should be carefully planned. 
Xanthou (2011) realised two small-scale experiments, which focused on the 
development of L2 vocabulary when supported by CLIL. The results 
demonstrated a significant difference between experimental groups and control 
groups, where experimental groups significantly outperformed control groups.  

The research, primarily focused on teachers, of M. Sepešiová (2015) aims to 
raise the awareness of the importance of materials in planning CLIL lessons. The 
research shows that education of teachers within CLIL is very important, the 
author claims that “a teacher who is unfamiliar with CLIL methodology has 
problems using already prepared materials with activities and tasks correctly” 
(Sepešiová 2015, p. 1). M. Sepešiová (ibid) also claims that there are several 
problematic areas as language competencies or statement of content objective 
concerning the preparation of CLIL lesson. I. Cimermanová (2017, p.12) adds 
that “No sufficient teacher with training in CLIL methodology in one of the 
cardinal problems but it is not insoluble”. 

Even though there are some problematic areas within the preparation of 
CLIL lesson, the available research serves as evidence that well prepared and 
designed CLIL classes are effective when planned with regards to students' needs. 
However, there are is only small research focused on the books as a unifying 
element for content and language integrated learning; therefore, the following 
research focuses on the usage books in CLIL. 

 
Methodology  

 
The research was realized at private language school and research 

participants were eleven and twelve years’ old students (N = 12, M = 1, F = 11). 
For this research case study approach was applied. The main focus of the research 
was at the books and their usage in CLIL. English lessons were managed and 
taught by the researcher. The main research tools were tests, observation, and 
group interviews. 

The research tries to answer following research questions: What is the role 
of books in CLIL? Following assumption emerged from the research questions: 
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Books are a great connection between the content and language, and they proved 
to be a valuable teaching tool in CLIL. 

 

              
 

Figure 1 Project – Your Body, group 1 
 

Figure 2 Project – Your Body, group 2 
 

The following case study aims to investigate the role of the books in CLIL. 
It describes an example of the usage of how biology books can be used in foreign 
language classes. The case study lasted 12 weeks (60 minutes per week).  

The main aim of every lesson was to get more familiar with not only target 
vocabulary, but also the content which was drawn from the biology. The book 
was not an authentic material, the book that matched students’ level of proficiency 
was used. Every week, students read about a different part of the human body; 
afterwards, the topic was discussed and researcher together with the students 
chose the most important information from the topic and made the mind map. The 
following lesson was focused on the revision of the previous topic, different types 
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of revision were used. The revision was administered through retelling the mind 
maps, rewriting the mind map, or completion of the mind map.  

There was a test after every two topics were discussed and summarized. The 
tests were focused on the vocabulary, as well as, students' ability to use gained 
vocabulary in a meaningful context. The procedure of eleven lessons was the 
same, the twelfth week was dedicated to the poster making. Students were making 
a poster under the one condition, they were not allowed to use any book or notes. 
Students made the poster only with the knowledge they gained during the eleven 
weeks. There were five groups (the same age) of children who made the posters, 
but only two of them (see figure 1 and figure 2) were taught by the researcher. 
Language classes focused on the topic Your Body ended with a big competition, 
where all language school students took the vote. 
 

Research results 
 

The analysis of the projects and observation notes showed that that books 
provide students with the content, which enable them to see the vocabulary in its 
natural environment. The observation showed that students were engaged 
throughout the reading and mind-map making, as they debated the main of mind 
maps and they were also focused during the reading. It was also observed that 
talking about the content and subsequent mind-map making supported the 
development of critical thinking of students, because with every next mind-map 
they were able to choose the most relevant information. 

After the poster making, students supported the fact that books are helpful 
learning tool and they expressed that it was easier for them to learn new 
vocabulary when they saw them in sentences. One of the students also expressed 
that the pictures that were provided in the books helped him a lot when he was 
learning new vocabulary. The results of the research show that books play an 
important role in CLIL and therefore the assumption about the case study can be 
confirmed. It was also observed that students enjoyed project creation and it also 
supported their ability to work together as one group. The students also expressed 
that they would like to read another book in the same way Your Body was read.  

The research question was focused on the role of the books in CLIL. As it is 
already mentioned, books provide students with both content and pictures, both 
of which are helpful throughout the learning process. Books provide teachers with 
the perfect connection of both language and content; moreover, the teacher can 
choose books according to his/her students' language proficiency.  
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Conclusions 
 

This paper investigated the role of the books in the Content and Language 
Integrated Learning and it has given an example of how teacher can use books in 
CLIL and overcome the stereotype. Throughout the realization of the case study, 
the researcher tried to monitor students’ motivation engagement in foreign 
language classes. Integration of biology and English language broaden not only 
the vocabulary, but it also awakened students' motivation to learn new words in 
the English language. Students expressed that English language classes were 
meaningful, as they were learning words, phrases and sentences which they can 
use in real-life situations.  

This case study also supports above-mentioned authors and their claim that 
CLIL is a powerful tool, and its support not only teaching but also learning 
process. It is not enough to teach students of foreign language new words; 
therefore, content is important and the connection between language and content 
are books. Research also supports the benefits of the integration of language and 
content which results in books.  

It is recommended for the future research to compare two groups, 
experimental and control group, where one group will be using books on CLIL 
lessons and the second will be taught without books. The results will demonstrate 
whether it is enough to prepare well planned CLIL lessons, and what the 
contribution of books to CLIL is.  
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