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Abstract. In order to ensure a targeted development of literacy in a primary school, it is
important to recognize needs and realize experience of the little reader.

The article aims to analyze the results of a study of literacy levels, reading habits and needs
of pupils studying in classes 2 and 3.

The study’s methodology is based on psychological theories about the current development of
children of the youngest school age, on necessity theories, linguadidactic theories and
educational observation, as well as on teacher polls.

The data analyzed in the study was collected from April 2017 to January 2018. The study
involved 819 pupils studying in classes 2 and 3.

The results of the study have been processed using quantitative (arithmetic mean, frequency
distribution) and qualitative (meaning content analysis) methods.

They have contributed to the development of the profile of the Latvian starting school reader,
and have exposed the difficulties encountered by students while learning and using literacy,
as well as the reading habits of pupils and the main causes to draw attention to in the primary
education process, in order to improve the level of literacy and gradually turn in a proficient
reader.
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levads
Introduction

Petijuma aktualitate izriet no OECD Starptautiskaja skolénu novertésanas
programma PISA 2018 iegutajiem rezultatiem. Salidzinot ar ieprieks€jo ciklu —
PISA 2015, Latvijas skoléniem lasitprasme ir statistiski nozimigi
samazinajusies. Lai arT atseviSki sasniegumi skoléniem lasitprasmes joma ir
uzlabojuSies, pieméram, prasme atrast informaciju un to izprast, nevaram
samierinaties ar to, ka, salidzinot ar citu valstu skolénu rezultatiem, Latvijas
skoléniem ir zemaki sasniegumi informacijas izvertéSanas un reflektéSanas
joma. Nozimiga probléma ir ari skolénu mazais vardu krajums, kas traucé
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uztvert un izprast tekstu, neprasme stradat ar dazadiem avotiem. Joprojam
Latvija sasniegumi lasiSana ir atSkirigi atkariba no dzimuma vai izglitibas
iestades atraSanas vietas. Meiteném ir ievErojami augstaki sasniegumi neka
zéniem, Starp Latvijas skolam ar augstiem vid€jiem sasniegumiem domin€ Rigas
skoléni. Ne mazak nozimigs ir fakts, ka tiem skoléniem, kuri lasa gan iespiestas
gramatas, gan digitalos tekstus, vidgjie sasniegumi lasiSana ir augstaki. Savukart
skoléniem, kuri lasiSanu izmanto galvenokart tikai macibu vajadzibam, jo, ka
atzist skoléni, tas ir obligati jadara, bet nelasa sava prieka péc un lasiSanu
neuzskata par vienu no saviem valaspriekiem, ir zemaki sasniegumi. Pat tiem
skoléniem, kuri vairakas reizes diena lasa e-pastu, zinas, tieSsaisteé mekle
informaciju macibu noliikiem, piedalas grupu diskusijas vai forumos, meklé
tieSsaist€ dazadus sarakstus, informaciju par pasakumiem, padomus u.c., vid€jie
sasniegumi lasiSana ir augstaki par to skolénu sasniegumiem, kuri $adas
darbibas iesaistas retak vai neiesaistas vispar (Latvija OECD Starptautiskaja
skolénu novertésanas programma PISA 2018 — pirmie rezultati un secinajumi,
2019).

Nemot vera to, ka sakumskola ir tas izglitibas posms, kura sakas lietpratiga
lasitaja veidoSanas process, aktuala probléma ir, ka macibu procesa skoléna un
skolotaja sadarbiba panakt augstaku skoleénu lasitprasmes limeni, ka skolotajam
klat par $1 “cela raditaju”, apzinoties, ka sakumskoléns ir taja vecuma, kura vins
grib darit, bet ne vienmér zina, ka to var veiksmigak izdarit. Skolotajs ir tas, kurs
profesionali var palidzet apgiit dazadus, $aja gadijuma, lasitprasmes apguves un
attistibas panémienus, parliecinat, ka lasiSanas process ir aizraujoss, un tads var
biit miiza garuma. Tacu, lai skoléna un skolotaja sadarbiba biitu veiksmiga, lai
varétu meérktiecigi risinat iepriek§ minétas problémas, bija svarigi veikt p&tijumu
par to, kadas ir miisdienu sakumskoléna objektivas un subjektivas vajadzibas, ar
kuram jarekinas lasitprasmes apguves procesa.

Raksta meérkis ir analiz€t Latvijas sakumskoléna — lasitaja portretu un
piedavat vairakus pedagogiskos risinajumus vinu lasitprasmes attistibai
sakumskola.

Petijuma teorétisko pamatu veido pedagogijas un psihologijas teorijas
(Blakemore & Frith, 2005; Gutierrez & Rogoff, 2003; Hedegaard, 2002;
Macintyre, 2007), lingvodidaktikas teorijas (Anspoka, 2008, Anspoka &
Tubele, 2015; Gootkina, 2010; Latham & Faulkner, 2013).

Empiriskaja pétijuma izmantota teorétiski pamatota un Latvijas izglitibas
petijumos adaptéta aptaujas anketa ar slégtiem un atvertiem jautajumiem, kuras
merkis iegiit skoléna izpratni par vairakiem ar vina lasitprasmi saistitiem
jautajumiem. Anketas saturs un jautajumu forma veidota ta, lai sakumskoléns
justos ka eksperts, sniedzot padomus anketa minétajam varonim.
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Petijuma piedalijas 819 Latvijas 2.-3. klases sakumskolénu (53% no
respondentu skaita 2. klases skoléni, 47% - 3.klases skoléni. Starp
respondentiem 51% ir meitenes un 49% zeénu).

Nemot véra ieveérojamo respondentu skaitu, datu vakSanas procesa tika
izmantoti Latvijas Pasta pakalpojumi. Anketu aizpildiSanu vadija skolénu
(respondentu) skolotaji un/vai klaSu audzinataji, ieverojot viniem sniegtas
instrukcijas. To skolénu atbildes, kuri neprata izteikties rakstruna, tika precizi
pierakstitas.

Anketas iegutie dati tiek analizéti gan kvantitativi un kvalitativi. No
kvantitativa viedokla atspogulots respondentu procentualais dalijums par kadu
jautagjumu péc izteikumu biezuma. No kvalitativa viedokla pétfjuma veikta
respondentu izteikumu kontentanalize. Izmantojot kontentanalizi, iegiitas ar
pétamo problému saistitas satura vienibas, un tas visparinatas. Izmantojot
visparinatas satura vienibas, aprékinats to procentualais sadalijums biezuma
zina, tadejadi starp satura vienibam nav 100% dalijuma, jo vienam
respondentam bija iesp€ja sniegt tadu atbildi, lai no tas izdalitu vairakas satura
vienibas. Ta lauj iegiit informaciju par sakumskoléna izpratni, ko nozime labi
lastt, kap€c lasitprasme ir nozimiga vina dzivesdarbiba.

Lasttprasmes jedziens
Reading literacy concept

AtbilstoSi OECD  Starptautiskaja skolénu novértéSanas programma
1zvirzitajam prasibam lasitprasme tiek defin€ta ka sp€ja saprast, izmantot un
novertét rakstveida tekstus, lai sasniegtu savus mérkus, pilnveidotu savas
zinaSanas un potencialu, piedalitos sabiedribas dzivé (Geske, Grinfelds,
Kangro, & Kiselova, 2013).

Ja 20. gadsimta lasitprasmes apgiiSana vai pilnveide galvenokart bija
saistita ar gramatu un tas lasiSanas kultiru, tad digitalo mediju laikmeta
lasitprasmes jédziens kluvis plasaks, un §1 prasme tiek attiecinata arT uz spé&ju
atkodét un izmantot daudzveidigu tekstualo, vizualo un audiovizualo
informaciju (Godwin — Jones, 2011).

Taja pasa laika lasitprasmes apguve ir process, kas prasa pieptli un laiku,
lai iemacitos izlasit to, kas rakstits uz papira vai ekrana, iespiestiem vai
rakstitiem burtiem, lai uztvertu lasito, iedzilinatos taja un spé€tu par to spriest,
stastit u.tml., citiem vardiem sakot, darit visu, kas nepiecieSams atbilstosi
lasiSanas noliikam (Anspoka, 2015, 2008).

Nevaram ignorét arT to, ka lasitprasmes apguve ir komplicétu un sarezgitu
darbibu kopums. Tas kvalitate ir atkariga gan no ta, ko skoléns lasa, gan no ta,
kas notiek lasiSanas procesa, gan arl no ta, kas tiek darits peéc teksta vai ta
fragmenta izlasiSanas.
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Lai veicinatu lietpratiga lasitaja veidoSanos, lasiSanai un izlasita
interpretacijai piedavajami dazadu zanru un stilu teksti. Ne mazak svariga ir ari
noteikumu, veidlapu, reklamu, sludinajumu, tabulu un diagrammu lasitprasme.
Viens no skolas uzdevumiem, stradajot ar lasamajiem tekstiem, ir apgtt prasmi
veidot ar savus tekstus (Anspoka & Tibele, 2015).

LasiSana ir sarezgits process, kura nepiecieSama uzmaniba, atmina,
asociativas saiknes starp sensorajam sisttmam, fonologiska uztvere, atra
atkodeSana u.cC.

LasiSanas procesa notiek vardu nozimju uztverSana, jédzieniskas saiknes
saskatiSana, sapratne un izpratne, lasita analitisks vert€jums, socialo prasmju
attisttba un vertibu izpratne (Gutierrez & Rogoff, 2003; Blakemore &
Frith, 2005; Block & Duffly, 2008).

Ja lasit var iemacit sameéra atri, tad sakaribu mekléSana starp teksta rindam
ir ta prasme, kas veidojas izteikti individuala, daudzveidiga darbiba.

LasiSanas process ir saistits arT ar tadiem aspektiem ka prasmi paredzet,
kontrolet, uzdot jautajumus, lasito saistit ar att€lu (Sis aspekts ir biutisks
misdienas, jo jasp€j atri linearu tekstu saistit ar ilustrativo materialu), atgriezties
un atkartoti parlasit tekstu, mainot lasiSanas mérki, atrast galveno domu,
apkopot un novértét u.c. Nemot véra, ka miisdienas ir sastopami arT daudzveidigi
digitalie un virtualie teksti, lasitprasmes apguves procesa skolénam ir vajadziga
prasme atri reagét, dalit uzmanibu starp vajadzigo un nenozimigo informaciju,
ierobezota laika izlasit vai teksta atrast vajadzigo informaciju (Block &
Duffly, 2008; Anspoka & Tubele, 2015).

Ieprieks aprakstitais lauj secinat, ka klut par lietpratigu lasitaju, kurS lasa
tekstu, skaidri zinot lasiSanas noliiku, piemé&ram, noskaidrot kadu jautajumu,
izprast ideju, iegiit jaunu informaciju, sagatavot stastijjumu, atrisinat krustvardu
miklu, salidzinat savu pieredzi ar teksta pausto, strukturét teksta atrodamo
informaciju tabula vai att€la, pilnveidot lasiSanas tehniku u.c., ka ar1 teksta atri
pazist vardus, lasa, izmantojot atbilstoSu lasiSanas panémienu, izprot teksta
saturu, izlastto informaciju saista ar jau zinamo informaciju un Kritiski vertg, ir
péctecigs un meérktiecigs process.

Tikai lietpratigs lasitajs ir sp€jigs domat par teksta saturu, jo vinam griitibas
vairs nesagada burtu, zilbju, vardu, frazu un apjomigaku teksta dalu izlasiSanas
tehnika (Anspoka & Tubele, 2015).

Lai skoléns varétu kvalitativi veikt macibu uzdevumus skola un arpus tas,
Jau 2. un 3. klas€ ir svarigi panakt, lai skoléns veidojas par pieredzgjusu lasitaju.
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Skolena izpratne par lasitprasmi un tas nozimi dzivesdarbiba
The reading literacy understanding of the pupil and it‘s role in his/her life

Meklgjot atbildi uz pétijjuma jautajumu par to, kadas ir sakumskoléna
vajadzibas, lai skoléns var pakapeniski kltt par lietpratigu lasitaju, svarigi bija
noskaidrot, ko skoléni lasa un kap&c, skolénuprat, japrot labi lasit.

Peétijuma dati apliecina, ka visbiezak skoléni lasiSanu saista ar
dailliteratiiras lasiSanu. Vini norada, ka lasa par piedzivojumiem (25,74%), lasa
pasakas vai stastus par dazadiem notikumiem (23,68%), dzivniekiem (21,88%).
Statistiski nenozimigas ir respondentu atbildes par to, ka vini lasa arT cita Zanra
vai stila tekstus.

Tas lauj secinat, ka macibu procesa ir paplasinama skoléna izpratne par
lasiSanu ka procesu, un to var izdarit, macibu procesa ieklaujot darbu ar
dazadiem tekstiem zanru, stilu, apjoma un izkartojuma zina.

Noskaidrojot to, ka skoléni izv€las lasamos tekstus, 82% skolénu apmekle
biblioteku, lai uz vietas lasttu gramatas (51,06%), nemtu gramatas lasiSanai
majas (39,97%), petitu gramatas, to ilustracijas (9,42%).

Iegutie statistiski nozimigie dati par biblioteku liek domat par to, ka skolas
val vietgja pagasta biblioteku izmantot par mérktiecigu resursu skoléna
lasitprasmes pilnveidei un lietpratiga lasitaja pieredzes apguvei. Ir svarigi
panakt, lai bibliotekas darbinieki ir meérktiecigs skolotaju atbalsta personals
macibu procesa. Biblioteku attistibas veidotajiem un skolotaju talakizglitotajiem
ir pamats domat par bibliotekas funkciju, biblioteku darbinieku un skolotaju
sadarbibas paplaSinasanu.

No 802 atbildes snieguSajiem respondentiem 92% ikdiena izmanto
internetu. Nozimigs fakts ir arT tas, ka informacijas ieguvei un apmainai 53%
skolénu izmanto socialos tiklus, un biezak minétie ir - draugiem.lv (67,90%),
Instagram (40,74%), Facebook (34,07%).

Tie ir véra nemami fakti, ka Sos resursus izmantot skol€na lasttprasmes
apguves procesa.

Ir jarekinas ar to, ka misdienu skola macas skoléni, kuri, agrina vecuma
izmantodami informacijas tehnologijas, ir pielagojusies plasai sazinai ar pasauli.
Sada sazina ir logisku darbibu kopums, un tapec skolénam ir svarigi ne tikai tas,
ko vin§ dara, bet arT precizi noteikumi, uz kuriem balstas Sis darbs (Latham &
Faulkner, 2013).

Macibu procesa ir butiski pilnveidot skoléna zinasanas un prasmes, ka
analiz€t un izmantot dazadas interneta vietnes ieglito informaciju, pilnveidot
kritisko domasanu un prasmi izvertet informaciju no ticamibas viedok]a.

Darbam ar e-videé sastopamajiem tekstiem ir vajadziga digitala prasme.
807 respondenti sniedza atbildes par to, ar kuram no aptauja min€tajam ieric€m
vini prot rikoties.
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Apkopotie dati liecina, ka skoléni visaugstak vért€ savu prasmi izmantot
skarienjutigo telefonu, planSeti un datoru (attiecigi — 97,03%, 97,15% un
97,65%). Gandriz puse — 44,98% respondentu atzist, ka prot rikoties ar
interaktivo tafeli, kura tiek izmantota macibu procesa. Véra nemama skolenu
pieredze ari darba ar skarienjutigo galdu (25,03%) un dokumentu kameru
(19,58%).

Iegutie dati gan vél nenozimé, ka vini to dara meérktiecigi, Iidz ar to
skolotajam rodas iesp€jas skolénam to palidzet apgiit.

Tacu ir redzamas ar1 procentualas atSkiribas starp to, ka skoléns prot lietot
tehnologisko ierici un to, cik biezi to izmanto macibu procesa. Visas sadalas
procentualais daltjums sadala izmanto macibu procesa ir zemaks ka sadala prot
lietot (sk. 1. tabulu).

1.tabula. AtbilZu procentualais salidzinajums starp skolénu sniegtajam atbildem, ar kuram
iericem, vinaprat, prot rikoties un kuras, vinaprat, izmanto macibu procesa
Table 1 Comparison of responses provided by pupils (in percentage), showing which
devices they consider they are able to handle and which devices they consider are used by
them in the learning process

Ierice Prot lietot Izmanto macibu
procesa
Rakstammasina 20,32% 1%
Dators 97,65% 82%
PlanSete 97,15% 39%
Skarienjutigais 97,03% 53%
telefons
Telefons “ar 74,23% 7%
podzinam”
Diktafons 19,21 % 1%
Interaktiva tafele 44,98% 40%
Skarienjutigais 25,03% 4%
galds
Dokumentu kamera 19,58% 13 %
3D printeris 12,76% 1%

Ta ir pretruna, kas risinama. Pastav daudz dazadu iesp&ju, ka skolenu
motivet lasit un stradat ar tekstu, pietam izmantojot tos lidzeklus, kuri skolenam
ir zinami.

Nepietickamais materialais nodroSinajums, skolotaja neprasme vai
neveleéSanas integret skoléna prasmes macibu procesa nedrikst biit Skerslis to
neizmantoSanai.

Noskaidrojot skoleénu izpratni par lasitprasmes nepiecieSamibu, gandriz
puse aptaujato respondentu, t.i., 46% uzskata, ka japrot lasit, lai lasiSanu
izmantotu papildu zinasanu ieguvei, ar to galvenokart saprotot lasitprasmes
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lomu macisanas procesa. 24% atbilzu norada, ka lasitprasme nepiecieSama, lai
varétu izlasit dazadus tekstus, jo lasitprasme ir nepiecieSama ikdiena un ar
sadzivi saistitas situacijas, ipasi lasot tadus tekstus ka avizes, informativos
zinojumus u.c. 30% skolénu lasiSanas nozimigumu saista ar tas vajadzibu darba.

No ta var secinat, ka respondenti izprot lasitprasmes vajadzibu cilvéka
dzive. Ir apzinati svarigakie lasisanas noliiki ka lasiSana, lai ieglitu informaciju,
lasiS8ana, lai atrastu atbildi uz konkrétu jautajumu, lasiSana emocionalas
pieredzes pilnveidosanai u.c.

Pamatojums tam, ka no lasitprasmes ir atkariga skoléna maciSanas
kvalitate, ir arT 64% respondentu skaidrojums, ka viniem skola bijusas situacijas,
kad nav bijusi spgjigi izlastt uzdevumu nosacijumus, Ipasi matematika, latvieSu
valoda, dabaszinibas un anglu valoda.

Dazi skolotaja profesionalas darbibas aspekti skoléna lasitprasmes apguves
procesa
Some aspects of teacher's professional activities in the pupils reading literacy
development process

Petijuma laika respondentiem tika modeléta situacija, kura kads skoléns
neprot izlasit vardus vai tekstu. Tika jautats, kam lidziga situacija palidzibu ltigs
skolens.

Ka visbiezako iepriek§ minétas problémas risinajumu respondenti min
pajautatu  palidzibu skolotajai, (47,54%), atceretos pats, ja iedzilinatos
(32,55%), pajautatu klasesbiedriem (14,05%).

legiitie dati liecina, ka skolotdjs sakumskola ir skoléna autoritate, un to
japrot profesionali izmantot.

Vienlaikus liela uzmaniba pievérSama ari tiem skoléniem, kuri atbildes
meklI€ pasi atceroties vai iedzilinoties, un tas nozimé, ka skolotajam japrot to
respektét, nesteidzinat vai, nesagaidot tiiliteju rezultatu, pateikt skolénam
prieksa.

Savukart statistiski nozimigais raditajs, ka dala skolénu palidzibu ligtu
klasesbiedriem, skolotajam liek apzinaties, ka grupu vai paru darba nodrosSinat
savstarp&jo macisanos.

Nemot veéra, ka sakumskoléna ka personibas attistiba atkariga no vina
individualitates, veselibas stavokla, socialas un kulttirvides, kura vin§ dzivo,
savstarpgjam attiecibam starp vienaudziem un pieaugusajiem, vertibu sist€émas
gimené (Hedegaard, 2002; Macintyre, 2007), skolotajs var veiksmigi virzit
skoléna lasitprasmes apguves procesu.

Apgustot iepriekS minétas prasmes, pastav vairaki svarigi nosacijumi, kas
nemami vera, lai $is process notiktu ne tikai jegpilni, bet ar1 skolena piemérota
vide.
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Galvenais ir radit pozitivu, labveligu attieksmi pret macibam, taja skaita ari
pret lasitprasme apguves procesu, jo $aja posma ta ir jauna pieredze. Ja pret
lasiSanu izveidosies negativa atticksme, vélak to bis loti griiti mainit, un
skolénam var rasties problémas citu macibu priekSmetu apguvé (Geske &
Ozola, 2007).

Skolena ka lasitaja pieredzes veidoSanas, vina dzives vértibas, taja skaita
ar1 lasiSana ka vina dzives vertiba atkariga no dazadiem faktoriem (Huntsinger,
Jose, Larson, Kreig, & Shaligram, 2000; Gutierrez & Rogoff, 2003).

Tas, ka z&nu un meitenu lasttprasmes Itmenis atskiras, saistits ar to, ka,
sakot macibas skold, zéni ir mazak nobriedusi ka meitenes. Saja vecuma
nozimiga ir ar1 socialo lomu apguve. Ta ka vairakums sakumskolas skolotaju ir
sievietes, tas atvieglo meiteném identificéSanos ar skolotaju un Iidz ar to,
iesp&jams, palidz labak macities (Geske & Ozola, 2007). leprieks teiktais gan
neatbrivo skolotaju no profesiondlas palidzibas ari zéniem apgiit lasitprasmi.
Skolotajam, apzinoties So probléemu, macibu procesa lieclaka uzmaniba
pieveérSama tieSi skolénu — zénu interes€m atbilstosu tekstu izvélei, lasitprasmes
Iimena attistibas dinamikas monitoréSanai. Lielaka uzmaniba pieveérSama ari
zénu gatavibai macities un sadarboties gan ar saviem vienaudziem — ka z€niem,
ta meiteném un skolotaju.

Lai arT sakumskolenam, 1pasi 1. un 2 .klas€ raksturiga spilgta, dziva iztéle ar
ticksmi uz fantaziju, ne vienmér skolotajs par apgiito pieredzi var sagaidit
atbilstoSu refleksiju. Tas saistits ar to, ka §aja vecumposma joprojam ir grutibas
ar augstas pakapes abstrakto domasanu (Krastina & Pipere, 2004; Steinberga,
2013). Neprasme izteikt savas domas, nabadzigais vardu krajums var ievérojami
bremzét ari lasitprasmes attistibas procesu. Saja sakara statistiski nozimigais
fakts, ka vairak ka puse aptaujato respondentu uzskata, ka ir griitibas kada no
macibu priekSmetiem vinu lasitprasmes dél, rosina domat, ka planot darbu ar
noteiktiem matematikas, dabaszinatnu u. c. jédzieniem, to leksiskas nozimes
izpratni, panakt lielaku starppriekSmetu saikni, viena macibu joma iegiito
zinaSanu un prasmju parnesi cita joma.

Sakumskola skoléns nav psihologiski orientéts uz rezultatu. Vins$ ir gatavs
iesaistities procesa, un, ja vien skolotdjs So procesu vada ta, ka tas nav
fragmentars, bet sisteémisks, péctecigi no vienas darbibas var pariet uz otru, tiek
dazadoti lasitprasmes apguvei paredzétie pedagogiskie Iidzekli, skoléns var
sekmigi apgiit daudzas jaunas lietas, bieZi pat netieSa veida, un priecaties par
savu veikumu (Anspoka, 2012).

Skolas pirmajos gados no didaktiska viedokla svarigi radit apstaklus, lai
skolénu aizrauj process, lai var iejusties taja videé, ko vin§ pazist, kas vinu
interesé, lai darba temps un apjoms atbilst vina individualajam spg&jam
(Gootkina, 2010).

323



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume 111, May 221 -23", 2020. 316-327

Sakumskolénam ir vajadziba péc kaut ka jauna, interesanta un aizraujosa.
Zinatkare ir vina dabiskais dzinulis. Tieksmi macities nosaka griba, kuru nevar
ietekmet ar varu. Svarigi radit apstaklus, kuros skoléns apkartgja pasaulé cenSas
noskaidrot lietu un paradibu mijsakaribas, mekl&t izlasita satura Saistibu ar realo
dzivi (Krastina & Pipere, 2004; Anspoka & Tubele, 2015).

Skolotajam ir jabiit gatavam saskarties arT ar izaicindjumiem. Miisdienas
skoléna zinasanas un prasmes kada joma var but arT augstakas neka skolotajam.
Tas nozimé integrét skolotaja profesionalo kompetenci ar skoléna zinasanam un
prasmém, lai p&c iesp&jas 1saka laika iegttu augstakus macibu sasniegumus, $aja
gadijuma, augstaku skoléna lasitprasmes kvalitati.

Secinajumi
Conclusions

e  Misdienas lasitprasme ir svariga dzivesdarbibas prasme, kas lauj cilvekam
izlasit to, kas rakstits gan uz papira, gan ekrana, iespiestiem vai rakstitiem
burtiem, iedzilinaties un uztvert lasito, to kritiski vertét, salidzinat
iepriek$€jo pieredzi ar jauno pieredzi vai ka citadi apgiit prasmi reflektét.

e LasiSana ir sarezgits process, kura nepiecieSamas tadas prasmes ka
uzmaniba, atmina, fonologiska uztvere, atra kodéSana, vardu nozimju
uztverSana, jédzieniskas saiknes saskatiSana, sapratne un izpratne, lasita
analitisks vertejums, socialas prasmes, atra reakcija, prasme Skirt vajadzigo
un nenozimigo informaciju, ierobezota laika izlasit vai teksta atrast
vajadzigo informaciju.

e  Sakumskola ir paplaSinama skol€nu izpratne par lasiS8anas procesu, macibu
procesa ieklaujot darbu ar Zanru, stilu, apjoma un izkartojuma zina
dazadiem tekstiem. IpaSa uzmaniba pievérSama e-vidé sastopamajiem
tekstiem un darbam ar tiem, pilnveidojamas skolénu zinasanas un prasmes,
ka lasit, analizé€t un izmantot dazadas interneta vietn€s iegito informaciju,
pilnveidot kritisko domasanu un prasmi izvertét informaciju no ticamibas
viedokla.

e Nemot véra to, ka zénu un meitenu lasitprasme sakumskola ir atSkiriga,
Ipasa uzmaniba pieveérSama tieSi ze€nu lasitprasmes attistibas dinamikas
regularai monitoréSanai.

e  Statistiski nozimigais fakts, ka vairak ka puse aptaujato respondentu
uzskata, ka gritibas kada no macibu priekSmetiem rodas vinu lasitprasmes
del, tas rada vajadzibu planot darbu ar matematikas, dabaszinatnu u.c.
jeédzieniem, to leksiskas nozimes izpratni, panakt lielaku starppriekSmetu
saikni, viena macibu joma ieglito zinaSanu un prasmju parnesi cita joma.
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e Lasitprasmes apguves procesa vairak izmantojami bibliot€ku resursi,
svarigi panakt lielaku skolotaju un skolas vai pagasta biblioteku darbinieku
sadarbibu sakumskolas macibu procesa.

e  Skoléni prot lietot dazadas tehnologiskas ierices, un tas nozimé, ka
nepietickamais materialais nodroSinajums, skolotaja neprasme vai
nevélésanas integrét skoléna prasmes macibu procesa nedrikst biit Skérslis
to neizmantoSanai. Lai veicinatu skoléna augstakus sasniegumus lasiSana,
svarigi integrét skolotaja profesionalo kompetenci ar skoléna zinasanam un
prasmeém.

Summary

The topicality of the study stems from the results of the OECD Programme for
International Student Assessment (PISA) 2018, which indicate a significant decline in reading
literacy among Latvian pupils. Although pupils have improved their ability to find
information and comprehend it, compared to the results of pupils of other countries, Latvian
pupils have lower results in areas of information assessment and information analysis. The
small vocabulary of pupils, which interferes with the perception and comprehension of text,
as well as inability to work with different sources, is also a major problem. In Latvia, reading
results still differ and depend on a sex or a location of educational establishment. Girls have
significantly higher achievements/results than boys, and Riga city pupils dominate over other
Latvian schools with average and high achievements/results.

In the light of a fact that the beginning of a process of developing a smart reader
originates in a primary school, an actual problem emerges how to achieve higher levels of
reading among pupils in the learning process by teachers.

However, a study on the current objective and subjective needs of primary school pupils
was carried out to ensure that the cooperation between a pupil and a teacher is successful in
order to be able to address the problems mentioned above.

The purpose of the article is to analyse the profile of the pupil of Latvian primary
school and to offer a number of pedagogical solutions for the development of his/her reading
literacy in primary school.

The empirical study uses a questionnaire, which is theoretically based on and adapted to
Latvian education studies, with closed and open questions. The contents of the questionnaire
and the form of the questions are designed in such a way that make primary school pupils feel
like experts providing advice to a personage mentioned in the questionnaire.

The study covered 819 Grade 2-3 Latvian primary school pupils (53% of the total
number of respondents were pupils of Grade 2; 47% - Grade 3 pupils. Among respondents,
51% were girls and 49% were boys).

From a quantitative point of view, the percentage of respondents’ responses according
to the frequency of statements is reflected. From a qualitative point of view, the study carried
out an analysis of respondents’ statements. By using the generalized content units associated
with the problem under investigation there has been calculated their distribution
(in percentage) in terms of frequency, therefore there is no 100% division between the content
units, as one respondent was able to provide a response that would result in multiple content
units.
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The study’s data show that pupils read fiction most frequently. As statistically
insignificant were considered the respondents’ answers stating that they also read texts of
another genre or style. This leads to the conclusion that in the learning process an
understanding of reading as a process has to be expanded, and it can be done via work with
different texts in terms of genres, styles, size and layout. Special attention should be paid to
the work with digital texts, as well as to knowledge and skills of pupils on how to read,
analyse and use different online information. Also, critical thinking and the ability to evaluate
information credibility have to be improved.

Of all respondents, 82% visit the library, and these are statistically significant data that
suggest how to use the school or local parish library as an expedient resource for improving
reading literacy of pupils and acquire the experience of a smart reader.

Considering the different reading skills of boys and girls in primary school, particular
attention should be paid to the regular monitoring of the dynamics of the development of boy
reading skills.

As 64% of respondents believe that learning difficulties in some subjects arise due to
their poor reading skills, this makes it necessary to plan work on the concepts/notions of
mathematics, science, etc., to elaborate/adjust their lexical meaning, to create a greater link
between subjects, thus transferring knowledge and skills acquired in one field to another.

Of the 802 respondents, 92% use the Internet daily. It is also important that 53% of
pupils use social networks for obtaining and exchanging information. It is a remarkable fact
that these resources should be used in the process of acquiring reading skills.

Since the work with digital/online texts requires some digital skills, 807 respondents
responded which devices they are able to handle. Collected data shows that 97% of pupils
think they can handle different devices. This does not mean that they do it purposefully,
consequently the lack of material provision, lack of teachers’ skills or reluctance to integrate
pupils’ skills into the learning process should not be a reason of their non-usage. In order to
promote higher reading literacy results, it is important to integrate the professional
competence of a teacher with the knowledge and skills of a pupil.
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