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Abstract. Article reveals peculiarities of collaboration between parents and teachers in the
education environment and development of collaboration opportunities. Successive impure
strategy of research combining quantitative and qualitative methods is presented. Opinion on
collaboration attributes of family members and school teachers (N=176) is analyzed
according to the semi structured interview data and applying method of Content analysis.
Results of quantitative research that was done using questionnaire reveal peculiarities of
collaboration in the process of social education highlighting successful and non-successful
areas of collaboration discussed as well.
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Introduction

Dictionary of modern Lithuanian language (2006) collaboration describe as
common activity, acting together, focusing intellectual strength, trying to help to
each other, coalescing for main goals. Scientific community acknowledges that
it 1s rather difficult to find common, universal definition and model of
collaboration that could fit to different areas of human wellbeing. And it is not
an exception for practice of educational institutions.

Modern society that experience global challenges in pupil’s social
education is full of beneficiate unexpected events and stresses. Community of
education institutions faces with complex social and educational problems that
became great challenges for them. Pedagogues are responsible for children’s
welfare but without family and colleagues support, effective inter-collaboration
with other institutions it is difficult to satisfy social wellness needs of all
participants of educational process. Scientist’s points that process of social
education could be more effective when, on the one hand, pedagogues and other
participants of education process are active, and on the other hand, when
pedagogues professionally are able to manage process of social education both
in institution and outside (Alifanoviené, Vaitkevi¢iené & Musviciené, 2014,
Kontautiené, 2010, Merfeldaité, 2009, Indrasiené, Kvieskiené¢ & Merfeldaité,
2007).

Documents regulating education system of Republic of Lithuania indicate
development, collaboration and constant reshaping attitudes between specialists
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and other societal groups concerning activities of education institutions (LR
Svietimo jstatymas, 2011, Valstybiné $vietimo strategija 2013-2022m.). In new
documents that foreseen advancement in social and educational wellness of the
country societal group of social exclusion, assailable stratum problems
(especially neglecting of children’s rights) are discussed, and the ways of
solution of these problems are designed: bettering life quality, safeguarding
equal rights and social welfare (Lietuvos pazangos strategijoje ,,Lietuva 2030%).

Child Welfare Program for 2013 — 2018 year points out necessity and
satisfaction of pupil’s needs and interests, creating for children conditions to be
upbringing in the family, at the same time developing close relationships with
institutions and specialists, to insure miscellaneous preventive, complex support
and service accessibility in order to decrease social alliance and to create
conditions for qualitative social education.

Purposeful and effective organization of the process of social education,
collaboration of participant’s of educational process is discussed in the
documents regulating main activities of social educators of Lithuania as well:
Social Educator Training Requirements (2001), Official Instructions of Social
Educator (2001), and Regulation of Social Support Render (2011). Mentioned
documents describe that seeking societal progress it is important to initiate
changes in the main environments of person’s development — family,
educational system, community, public and cultural areas.

(1995) says in this context all participants of education process become
important significantly: child and his/her family, school, community.

In this context the most important is perception of systemic- structural
factors of social education that emphasize functions of participants of education
process in different levels: involving collaboration and interrelations, which are
Vaitkevicius, 1995, Bitinas, 2000).

How pedagogues and family members percept and assess attempts to
collaborate and its importance in the whole education process? What forms of
successful and unsuccessful collaboration they distinguish?These questions
define the area of current research.

The aim of the research — is to analyze peculiarities of collaboration
process in the school environment and to reveal successful and unsuccessful
forms of collaboration.

Object of the research — peculiarities of collaboration of participants of
educational process: opinion of pedagogues and parents.

Methodology and sample of the research To answer the questions of
research successive impure strategy combining quantitative and qualitative
approaches was chosen. 176 school pedagogues of different age and gender took
part in the inquiry procedure. Closed type of questionnaire based on theoretical
studies (Kontautiené, 2010; Merfeldaite, 2009; Vaitkevicius, 1995) and practical
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experience was designed. Applying designed questionnaire collaboration
abilities and collaboration attempts of respondents were revealed. Using Likert’s
type rank scale respondents were asked to assess statements according to their
intensity from exactly no up to exactly yes. Empiric data was processed applying
SPSS17 program version, descriptive statistics methods (unitary and percentage
frequency, mean rank, standard deviation) were used, as well as statistic analysis
according to Student’s t criterion of (t < 0,095). To evaluate inner reliability of
the questionnaire Cronbach a indicator was used (indicator of inner consistency
1s a coefficient) on the supposition that it is sufficient when exceeding quantity
of 0,75.

Empiric data of qualitative research was gained applying semi-
structuralized interview of for 15 families in order to learn their opinion on
peculiarities of collaboration.

Questions of interview were composed according to the scientific studies of
authors mentioned above. Interview reveals opinion on significance of
collaboration, attempts, successful and unsuccessful forms of collaboration.
Empiric data of qualitative research was processed applying method of content
analysis and validated by experts. Data of qualitative research was divided into
diagnostic areas and categories.

Analysis of collaboration peculiarities in the process of social education

Statements educing pedagogue’s collaboration abilities and attempts in
order to make process of social education more qualitative, were given to
respondents. Analyzing data concerning respondent’s abilities and attempts for
collaboration the indicator of inner reliability Cronbach o alfa ( a = 0,91) was
set up, and this show high reliability of composed questionnaire (see Table 1).

Table 1. Analysis of Pedagogue‘s Ability of Collaboration

Collaboration Ability Gender |Amount Mean |Average |t
N) ™M) of meaning
Standard (7=
Deviation (0,095)
(SD)
I know how to collaborate effectively | Male 23 2,26 0,864 0,518
with pedagogues and administration |Female 153 2,14 0,851
I collect and use professional Male 23 2,35 0,885
. . 0,317
information, I deepen my knowledge |Female 153
" . 2,23 0,885
about positive collaboration
I‘'m participate in different events Male 23 2,35 0,885
: .. . 0,548
organized by administration and Female 153
. 2,23 0,885
pedagogues actively
I feel that my decisions and opinion | Male 23 2,61 0,499
are .mez}nm.gful for community of Female 153 238 0.707 0,061
the institution
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I‘m able to plan and organize Male 23 2,52 0,511 0.019
activities Female 153 2,23 0,664 ’
I‘m able to decree decisions Male 23 2,35 0,885 0.548
concerning organization of education | Female 153 ’

- 2,23 0,885
processes in the school
I‘m go-ahead and independent Male 23 2,74 0,449
collaborating with participants of Female 153 0.004
education process 2,41 0,711 ’
I‘m able to solve conflicts and Male 23 1,91 0,848 0,856
problematic situations Female 153 1,95 0,857
I have abilities of communication Male 23 2,87 0,344
and management of information Female 153 0.002
(collection, saving, analysis) 2,57 0,714 ’
I can initiate school community’s Male 23 2,30 0,876 0,985
collaboration by myself. Female 153 2,30 0,904
I have personal features (activity, Male 23 2,87 0,344
responsibility, ext.) that stimulates | Female 153 0.002
collaboration of participants of 2,58 0,714 ’
education process.
I‘m able to share own experience with| Male 23 2,48 0,898 0,250
others. Female 153 2,23 0,977
I allot suggestions concerning Male 23 2,48 0,898
development of effective Female 153 0,250
collaboration 2,23 0,977

Pedagogues and family members collaborate solving various questions
associated with social support. In this stage of research abilities and attempts of
respondents to collaborate effectively in order to insure quality of social
education process was analyzed.

Statistically significant differences of averages were revealed in the
statements: [ feel that my decisions and opinion are meaningful for community
of the institution (¢t < 0,06), I'm able to plan and organize activities (¢ < 0,019),
I'm go-ahead and independent collaborating with Participants of educational
process(t < 0,004), I have abilities of communication and management of
information (collection, saving, analysis) (t < 0,002).

Differences of averages in different groups of statements were major in the
choices of men — pedagogue’s group. Significant differences according to the
age and work experience of respondents were not found as well as analyzing
other statements, revealing pedagogue’s abilities and attempts to collaborate
with other participants of education process.

We can talk about tendencies that were revealed analyzing other choices.
Pedagogues states that they are able to share own experience, to allot
suggestions concerning development of effective collaboration, they collecting

278



and using professional information and deepen their knowledge about positive
collaboration,pedagogues know how to collaborate with pedagogues and
administration effectively, respondents indicated that they participate in
different events organized by administration and pedagogues actively.

Collaboration areas between participants of education process that were
revealed the research are mentioned in the main documents that define activity
of social educator as well:Social Educator Training Requirements (2001),
Official Instructions of Social Educator (2001), Regulation of Social Support
Render (2011).

Opinion of family members about necessity of collaboration, development
of its successful and unsuccessful forms was analyzed as well. Applying semi-
structuralized interview gained empiric data was processed using method of
content analysis according to foreseen diagnostic areas.Family members were
asked to express their opinion on positive and negative collaboration, what
collaboration forms are successful and which are not in the context of social
education process. The analysis of empiric data let to single out semantic
categories (see Table 2).

Table 2. Successful forms of collaboration (parent’s opinion, N=15)

Category Ilustrating statements (example) Number of
Statements
Conversation Direct talk with class master, with subject teachers, | 8

warm and sincere conversation, up my mind
arrangement of parent days, individual conversations
with subject teachers and school events with parent's
participation, dialogs supporting to confide and to
express heart sores;

Sharing of Detail information;  communication, sharing of | 6
information information (example, TAMO, leaflets, non-formal
sessions, developing collaboration, exp. It could be
posters on different subjects, correspondence.)

Discussions discussion, round table discussions, group discussions 5

Common activities, events and ext., trips and excursions; | 5
Common activity | afiernoon events with participant of patents, activities
for pedagogues and children, other common events,
when parents are involved into school events they meet
each other, get acquainted with learning environment,
teachers, meetings; consultations, various contacts with

people.
While evaluating pupil teacher knows his strongest and | 3
Objective weakest  characteristics, use information about
evaluation of the | exceptional pupils and selects the most suitable teaching
situation methods; assessment of pupils abilities and knowledge

helps to motivate and enlarge student’s attempts;
,, assessment must be objective “
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Research data reveal that successful forms of collaboration according to the
informant’s opinion are: conversations (8), sharing of information (6),
discussions (5), common activities (5), and objective assessment of pupils (3).
Parents want to talk with pedagogues, to get information (during conversations,
correspondents, TAMO) about their children, their achievements, events taking
place in the institution. Family members mentioned sincere and warm
communication, conversations that support opportunity to express their sore
feelings and at the same time to feel close members of institutional community.
Parents wish and are ready for active collaboration forms: fo participate in
group discussions, to participate in the round table discussions. It means that
participants of educational process are active, mature, and open to challenges to
solve problems of pupil’s social education. Common ideas were mentioned in
the scientific studies of Kontautiené (2010) & Merfeldaité (2009). As
AliSauskien¢ & Milteniené¢ (2003) mentioned effective collaboration of
participants of education process and creation of positive educational
environment show their maturity that let to fee everyone equal and meaningful.
It could be carried out presumptions that these findings create positive
conditions for the organization of processes of social education.

Analysis of the research data shows that parents envisage other successful
forms of collaboration as well. It is common activities of the community
(common events, trips, excursions, meetings, discussions). During such
activities children, parents and pedagogues could learn more about each other,
they could know each other more objectively, and talk about problems and find
ways of its solutions. Being involved into activities of school community family
members could feel themselves not only as creators of general school wellness
or “firemen’s” of occurred problems. Parents become equal and full-value
members of social education processes in school as well.

It was foreseen to reveal factors that conditions unsuccessful collaboration
between participants of education process (see Table 3).

Analysis of research data indicate that parents pointed out five categories
describing unsuccessful forms of collaboration. It is lack of competencies (8),
public talks (7), rigor collaboration (7) and personal characteristics that
common for non-mature pedagogue’s personality (7). Incoherence, insufficient
knowledge about pupils, bias solving children problems — these personal
characteristics of pedagogues were mentioned by parents as well. According to
the informants opinion pedagogues are not motivated for collaboration always,
they don’t want to hear negative information concerning pupil’s or families’
bothers, and usually the limits their collaboration informing parents about
occurred problems without attempts to solve problematic situations.

Informants are not satisfied with pedagogue’s behavior when children
problems are discussed publicly during class meetings, by phone calls or even
stopped in the street, they feel depressed when they hear eminently expressed
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demand for collaboration; peremptory strain invitation to visit school due to the
child problems which sometimes are not serious.

Table 3. Unsuccessful forms of collaboration (parent’s opinion)

Category Ilustrating statements (examples) Number of
statements
Lack of Teacher’s lack of sequence working with pupils; tasks | 8
competencies that are given without discussions in classroom, they

are desultory... When teachers don ‘t know pupils well;
there is no collaboration when I didn‘t get answer,
There is no wish to collaborate; reluctance to hear
negative information; lack of competencies, the most
unsuccessful forms of collaboration when parents are
simply informed about problems without suggestion
how to solve them,; unfairness when one side has right
to talk;

Public talks Publicity, phone calls, to stop person in the |7
street,temporal and public communication, public
information during parent meetings, public talks in the
stores, conversations about children in the streets;

Rigor Eminently expressed demand for collaboration; when |7
collaboration some problems in the school appear invited parents not
be frightened; peremptory straininviting parents to
visit school; prominent and strict request to come to
the school due to the child problems which sometimes
are not serious,

Personal Lack of communicability, laziness, insincerity, spite, | 7
characteristics envy, there is no confidence in each other, tension and
fear to insulted by othersonly, intolerance,
vindictiveness, incoherence, prominence of own

personality.
Other forms of | Questionnaires, researches; correspondence. 5
unsuccessful
collaboration

The results of the research reveal that parents envisage features of non-
mature personality of pedagogues as specialists. Family members mentioned
lack of professional competencies, pedagogues insincere, virulence, jealousy,
intolerant. These personal characteristics limits person’s maturing process and at
the same it creates barriers for person professional mastership (Rogers, 2005;
Maslou, 2006).

Conclusions

1. Communities of education systems are not able to solve complex social and
educational problems in the conditions of globalization and social
integration. In order to satisfy pupil’s needs and to insure their social
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wellness, it is necessary to mass collaboration of participants of education
process organizing effective social education. These processes are foreseen
in the documents regulating education system of Republic of Lithuania
including social education as well.

2. Data of quantitative research reveal abilities of pedagogue’s to organize
institutional social education. Statistically significant differences of
averages show that pedagogues understand importance of their decisions in
education communities (t < 0,061), respondents are able to plan and
organize social education (t < 0,019), and they are initiative and
independent collaborating with participants in the education process
(t < 0,004). Results of the qualitative research show that for successful
forms of collaboration informants indicated discussions, sharing of
information, common activities and objective evaluation of pupil’s
academic achievements.

3. Family members are open for such collaboration forms as round table
discussions, and it show’s their activity, readiness for changes. As negative
forms of collaboration lack of professional competences of pedagogues,
public discussions about pupil’s social problems and strict communication
were mentioned. These personal characteristics limits person’s maturing
process and at the same it creates barriers for person professional
mastership.
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