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INTERNATPAMATSKOLAS PUSAUDZU UZVEDIBU
IETEKMEJOSIE FAKTORI
Behavior influencing factors of teenagers studying at boarding
elementary school

Indra Kolendovic¢a
Rézeknes Augstskola

Abstract. Social environment where people live, propose definite requirements. School
proposes requirements that deal with a successful acquisition of study subjects, maintenance
of communication with classmates and teachers, regulation of own behaviour in order it
could be acceptable in the context of social relation (Rascevska et all, 2010).

In interaction with other people (social models) there appear cognitive schemes and
regulation systems that determine behaviour (Costa, 2008;Jessor, 1992; Muris, 2006).
Behaviour problems are more common for a teenage period. They become especially acute
for teenagers who come from a socially unfavourable environment and that is the reason for
excluding them from an active involvement into class and school activities, there often
happens segregation.

The aim of the paper is to set risk factors for teenagers’ behaviour at elementary boarding
school

Key words: elementary boarding school, self-dependence, teenager, behaviour.

Ievads
Introduction

ParliecinoSaka 81 laika iezime cilvéka demokratijas izpausmei ir
patstaviba, individualisms, briviba un cilvéktiesibu iev€roSana. Zinatnieku
(Maslow, 1970; Fromm, 1941/1956; Eriksons, 1998; Geidzs & Berliners,1999;
Boulbijs, 1998, Karpova, 1998 u.c.) uzmaniba tiek pieversta cilvéka attistibas un
nobrieSanas periodiem atseviskas socialas grupas. Viena no sarezgitakajam
socialajam grupam ir pusaudzi (Piaze, 2002; Kon, 1984; Pomxepc & dpetidepr,
2002) ar viniem raksturigajam problemam: skolas noteikumu parkapsana,
1zaicinoSa uzvediba, kas izraisa konfliktus skola gan starp skoléniem, gan starp
skoléniem un skolotajiem, gan skoléniem, skolotajiem un skolénu vecakiem.
Pusaudzi sak cinu par savu tiesibu un patstavibas atziSanu (Zelmenis, 2000).

Latvija pirmie pé€tijjumi par skolénu uzvedibas un citam adaptacijas
grutibam veikti jau 20.gadsimta 70.-80. gados, tos realiz€ja IZM Pedagogijas
zinatniskas pétniecibas institlts (Avotins, 1989), izstradajot specialas macibu
programmas skolas vecuma b&rniem un sniedzot vinu psihologisko
raksturojumu un ieteikumus vecakiem un skolotajiem uzvedibas griitibu
parvaré$ana (Zimante, 2012). ESF pé&tijuma ,,Pedagoga profesionala darbiba
skolénu individualo maciSanas sp&ju attistiba” specialo vajadzibu atpaziSana
pedagogiskaja procesa ka Ipaso vajadzibu veidu izdala uzvedibas trauc€jumus,
ko izraisijusi pedagogiska ielaisttba un ar audzinaSanas ietekmi saistitie
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personibas traucgumi. Starptautiskaja statistiskaja slimibu un veselibas
problému klasifikatora (2000) maciSanas, uzvedibas un emocionalie traucg€jumi
bérnu un pusaudzu vecuma ir raksturoti SSK-10, defin€jot bérnu un pusaudzu
attistibas traucgjumu sistemu, ko daudzi praktiki un pétnieki izmanto par
pamatu, lai korekti apzimétu $ada veida trauc€jumus.

Kolendovic¢as pedagogiskie novérojumi, kuri veikti 2011./2012.macibu
gada un 2012./2013.macibu gada X internatpamatskola, analizgjot skolas
darbibas prioritates, un sasniegtie rezultati jomas ,,Atbalsts izglitojamajiem”,
»Skolas vide” izpéte, liecina, ka daudzi skolotaji atrodas ar skolénu subjekts -
objekts pozicija un, no vienas puses, neprot, no otras puses, negrib mainities.
Noveérojumos secinats, ka realaja skolas darba skolénu patstavibas izpausmes
tiek dévetas par visatlautibu.

Raksta meérkis — noteikt internatpamatskolas pusaudzu uzvedibu
ietekméjosSos faktorus.

Uzvedibas problémas, to raSanas iemesli
Behaviour problems and the reasons of their origin

Uzvedibas problémas nav iedzimtas (Dreikurs, 1989). Tas rodas socialas
un psihologiskas attistibas gaita. Ja b&rns neizjit piederibas sajitu, vins sak
tiekties péc 1paSa statusa un parakuma par citiem. Bérna nepareizi izv€letais
mérkis sasniegt parakumu izraisa agresiju. Meklédami vietu gimeng un
kolektiva, bérni sastopas ar griitibam. Nesanemot atbalstu, vini zaude ticibu
saviem spékiem, attiecksme parasti induc€jas uz beérnu, veidojot trauksmaini
bailigu neirotisku personibu, atpemot b€rnam iesp&u patstavigi izlemt,
izveleties, parvarét griitibas, norodities (Eriksons,1998; Geidzs & Berliners,
1999; Pliners, 2002).

Uzvedibas problémas biezak vérojamas pamatskolas klases, vecuma, kad
skoléni v€las biit pieaugusi, bet v€l ir atkarigi no vecaku rupeém. Palielinas
emocionalo griitibu un uzvedibas problému risks, izmainas darbibas struktiira,
sabiedriskaja stavokli, motivacijas sfera, vertiborientacija (Youngblade &
Theokas, 2006). Vérojamas pastiprinatas pusaudzu bazas par to, ka citi vinu
uztver (Harter, 2006). Turklat pusaudzis vél neprot analizet, atdalit un korelét
savas atseviSskas 1paSibas, saprast to savstarp€jo saikni, atSkirt sava rakstura
biitisko no nebutiska. Vins§ biezZi izvirza pretenzijas, kuras nespgj realizet, lidz ar
to izjit sava ,,Es” pretrunigumu, nesakartotibu, tas vina rada nenoturigumu un
nelidzsvarotibu, kas ietekmé vina uzvedibu (Martinsone, 1998). Ja socialaja
konteksta vina gaidas netiek apmierinatas, pazeminas pasvertejums (Harter,
2006), kas nenoliedzami ietekmé pusaudza uzvedibu.

Socialie, apkartgjas vides, genétiskie, personibas un uzvedibas raditie
riska faktori ietekmé pusaudza dzives stilu un uzvedibu (Buhvalovs & Pliners,
2002; Geidzs & Berliners, 1999 Jessor, 1992). Palielinas uzvedibas problémas,
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kas ir nozimigs turpmakas personibas funkcion&Sanas prognozetajs. Seviski
aktuals Sis jautajums ir pusaudziem, kuri macas internatpamatskolas un biezi
nak no sociali nelabvéligas vides (Usca, 2012), vinu ieprieks€jas pieredzes
kognitivas shémas un noteikumu sistémas ne vienmér atbilst visparpienemtajam
uzvedibas normam un skolas iek$g€jas kartibas noteikumiem.

Pusaudzu emocionalo un uzvedibas problému analiz€ tiek izdalitas Cetras
galvenas ietekmejoso faktoru grupas:

1) biologiskas, fiziologiskas un socialpsihologiskas iezimes;

2) gimene (akcents uz mijiedarbibu starp pusaudzi un vecakiem);
3) sociala vide, kura veidojas pieredze,
4) apkarteja sabiedriba (Muris, 2006).

Autores pieredze liecina, ka internatskolas skoléniem biezi visas miné&tajas
grupas verojami trauc€jumi. Daudziem vecakiem nav intereses par pusaudza
sasniegumiem (Prudnikova et al, 2011). Pirms nokliiSanas internatskola dala
skolénu jau saskarusies ar segregaciju, kas var sekmé&t uzvedibas problému
raSanos. Zems dzives Iimenis, vecaku nepieejamiba, nepietickama normu
parkapjosas uzvedibas nosodisana un vaja kontrole no vecaku puses, gimenes
nestabilitate trauc€ socialo attiecibu saglabaSanos un pazemina socialo normu
efektivitati, sekmeé uzvedibas problému attistibu (Caspi & Moffiti, 1995, Costa,
2008). Petijumi (Lansford et al., 2006) liecina, ka emocionalo un uzvedibas
trauc€jumu sekas ir negativi attistibas rezultati, kas izpauzas ka zems socialo un
kognitivo prasmju Ilimenis, neprasme risinat konfliktsituacijas, pienemt
lémumus, nespéja biit neatkarigam no citu vienaudzu nelabvéligas ietekmes. Ar1
raksta autoru pedagogiskas prakses pieredze apliecina, ka skoléniem ar
uzvedibas trauc€jumiem veérojamas zemas maciSanas, koncentréSanas un
uzmanibas noturéSanas sp€jas, vini biezi nespe) patstavigi macities.
Internatpamatskolas pusaudzu uzvedibu ietekméjoSie riska faktori vizuali
skatami 1.att€la.

Pedagogiem nepiecieSams meklet risinajumus, ka profesionala un
sistematiska pedagogiska darba, neparkapjot pusaudzu tiesibas un ieve€rojot
vecumposma un individualas ipatnibas un vajadzibas, sekmét adekvatas
uzvedibas normu akceptéSanu, lai panaktu pozitivu audzinaSanas dinamiku,
dalgji kompensgjot nelabveligas gimeniskas vides raditas sekas (Pliners, 2002).

Viens no veidiem, ka veikt uzvedibas korekciju - attistit pusaudzos
patstavibu, kas nav parasta personibas zinaSanu, prasmju un iemanu summa,
kura atlauj veikt savas darbibas, ta ir personibas sabiedriska izpausme,
atticksmes pret darbu, cilvékiem un sabiedribu pamats (Alijevs, 1998; Karpova,
1998; Vygotsky, 1986; Center & Center, 2001). Patstaviba paredz cilvéka
atbildigu attieksmi pret savu uzvedibu, sp&ju rikoties apzinigi un iniciativi ne
tikai zinamos, bet ar1 jaunos apstaklos, kuri prasa nestandarta Iémumus.
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VIDE (emocionalas,
ekonomiskas,
socialas laikmeta
pretrunas).

Bailes, depresija, iniciativas trikums,
gribas aktivitates zudums, nespgja
parvarét pat nelielas griitibas, tieksme
aiziet no piepiles, izvairiSanas no
pienakumiem.

GIMENE (vecaku

No atmosferas gimeng veidojas
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UZVEDI-
BAS

PROBLE-
MAS

uzvediba un attieksmes pret sabiedribas

savstarp&jas izvirzZitam moralam un tiesibu

attiecibas). normam.

GENETIKA Vaji attistita: [emumu pienemsana;
problému un konfliktu risinasanas
spgjas; nespeja pretoties
vienaudzu negativajai ietekmei.

PUSAUDZU Hormonalas svarstibas, fiziska

VECUMPOSMA nobrieSana un patalogijas kuras

IPATNIBAS doming stress, nestabilitate,

entuziasms, konflikti, valda kontrastu
likumi.

1.attéls. Riska faktori, izpausmes un sekas (1. Kolendovica)
Fig. I Risk factors, disclosures and consequences (I.Kolendovica)

[.LKons (Kon, 1984) pétijis tris savstarp€ji saistitas Ipasibas pusaudza

vecumposma, ko ietver jédziena ,,patstaviba”, kas veicina izmainas uzvediba:

e neatkariba ka cilveka sp&ja pienemt un realizét savus lemumus;

e atbildiba, gataviba atbildet par savu ricibu sekam;

e parlieciba par tadas uzvedibas moralo pareizibu un realo socialo

iespg&jamibu.

Pusaudza audzinasana un dzives vide, apstakli determiné -cilvéka
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attisttbu un vipa sp&ju realizéSanu. Personibas aktiva darbiba palidz mainit
apstaklus, nodroSina cilvékiem relativu brivibu. Uzzinot sabiedribas attistibas
likumsakaribas, cilvéks parveido sabiedrisko vidi un vienlaicigi ar1 sevi. Cilveks
ir ne tikai objekts, vins ir arT subjekts, vins eksisté sevi. Pusaudzu vecumposma
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pasattistiba saistas ar1 ar sp&ju uznemties atbildibu par macisanos, ka ar1 dzives
iemanu un macisanas metozu izmantoSanu, kas palidz€s vinam pariet pieauguso
dzive klistot patstavigiem (Einsvorta et all, 2007). Uzvediba ir misu atticksmes,
uzskati, un uzvedibai ir saskana ar tiem subjektiviem mérkiem, kuri péc miisu
izpratnes pieSkir mums socialo nozimi. Saprast uzvedibu nozimé saprast
meérkus, uz kuriem cilveéks virzas patstavigi (Deikurs-Fergusons, 2009).

Tiek secinats, ka paral€li vecumposma ipatnibam internatpamatskolas
pusaudziem pastav tadi riska faktori ka gimenes socialais statuss, atrautiba no
gimenes, genétika un sociala vide, kuru mijiedarbiba internatpamatskolas
pusaudziem var veidoties uzvedibas problémas. NepiecieSams noteikt
iesp&jamos veidus, ka pedagogiskaja procesa mazinat So faktoru ietekmi.

Pétijjuma metodika un rezultati
Methodology and results

Petjuma ietvaros 23 internatpamatskolas sestas lidz devitas klases
pusaudziem tika piedavats 5 ballu skala veikt pasnovértgjumu par 44
apgalvojumiem. Katram izvirzitajam patstavibas indikatoram atbilda 4
apgalvojumi. Dati tika kod€ti un apstradati SPSS 20.0 programma.

Rezultatu analize liecina, ka pusaudziem visaugstakais pasnovertejums ir
indikatoram “Taupigums” (57 gadijumos novért€§jums “5 jeb vienmer”) un
“Attieksmi pret sabiedrisko darbu” (44 gadijumos novertéjums “5 jeb vienmer”),
viszemakais pasnoveért§jumos ir indikatoram ‘“Pienakumu un atbildiba” (21
gadijuma novert€§jums “1 jeb nekad”). Visu indikatoru vid€jie vert€jumi redzami
2. attela.

Kultaras Iimenis

Pieticigums un vienkarsiba

Godigums un taisnigums

Labsirdiba un atsauciba

Sadarbiba =5 |
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né
H DaZreiz

Attieksme pret sabiedrisko darbu % | ]

Atbildiga atticksme pret.. =55
L
|

e

Disciplinétiba
Taupigums

Pienakums un atbildiba

0O 10 20 30 40 50 60

1.att. Videjais pusaudiu paSnovertejums indikatoriem
Fig 2 Average teenagers’ self-assessment for indicators
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Balstoties uz atzinam, ka patstaviba nav iesp&jama bez izpratnes par
pienakumu un atbildibu (Alijevs, 1998; Buhvalovs & Pliners, 2002; Karpova,
1998; Kons, 1984, Shaw, 2002; Vygotsky, 1986; u.c.), sikak tika analizeti
indikatora “Pienakums un atbildiba” raditaju vidgjas vertibas. Rezultati liecina,
ka internatpamatskolas pusaudzi neizrada patstavibu dazadu klases pasakumu
organizeSana (19 pusaudzi izve€lgjas atbildes ,,nekad”, ,,loti reti” vai ,,biezak ng,
neka ja”), neizsaka priekSlikumus klases dzives pilnveidei (18 pusaudzi izvelgjas
atbildes ,,nekad”, ,loti reti” vai ,,biezak ne, neka ja”). Autori uzskata, ka Sada
atticksme var biit vecaku atticksmes (péc Eriksons, 1998; Geidzs & Berliners,
1999; Pliners, 2002) vai patstavibai nelabvéligas pedagogiskas vides (Raiss &
Doldzins, 2010) sekas. Tas ietekmé& ari macibu darbu (6 pusaudzi izv€lgjas
atbildes ,,nekad”, ,,Joti reti” vai ,,biezak n&, neka ja”). Ka liecina pétijumi (Liu,
2004; White, 1992), tas var sekmét konflikt€joSu attiecibu veidoSanu ar
apkartéjiem, atkaribu ka veleéSanos paSrealiz€ties citos veidos un ietekmét
pusaudza ka aktivas, Iidzdarboties gatavas personibas veidoSanos kopuma.
Autori uzskata, ka augstais pretenziju Iimenis pretstata zemajam pienakuma un
atbildibas limenim palielina konfliktu varbttibu, ka rezultata iesp€jamas
uzvedibas izmainas.

Aktualiz€jas jautajums par socialpedagogiska darba organizaciju.
Kendela korelacija liecina, ka katrs no kriterija ,,Pienakums un atbildiba”
raditajiem korele ar citu kriteriju raditajiem. Tas lauj secinat, ka attistot citu
kriteériju raditajus, notiek ari kriterija ,,Pienakums un atbildiba” attistiba.
Pieméram, ierosinajumu izteikSana klases darba pilnveidei korel€ ar riipém par
savu apgerbu (r=0,368, p=0,049), skolas icks¢jas kartibas noteikumu zinasanam
un ieveéroSanu (r=0,449, p=0,017), centigumu, akuratumu un precizitati
(r=0,425, p=0,018), savlaicigu un precizu uzdevumu izpildi (r=0,454, p=0,015)
un prasmi atzit savu vainu (r=0,367, p=0,046). Tas nozim¢, ka, individuali
lepazistot pusaudzi, atklajot vina personibai svarigako korel€joso raditaju un
mérktiecigi to pilnveidojot, iesp&jams attistit ari patstavibai tik svariga
indikatora ,,Pienakums un atbildiba” raditaju. Lidz ar to nepiecieSami turpmakie
pétijumi, kas lautu izstradat uzvedibas vert€Sanas krit€rijus un tos raksturojosos
raditajus, kuri atbilstu  internatpamatskolas pusaudzu  vecumposma,
pedagogiskas un socialas vides Tpatnibam.

Secinajumi

Conclusions
1. Paraléli pusaudzu vecumposma ipatnibam internatpamatskolas pusaudziem
pastav tadi riska faktori ka gimenes socialais statuss, atrautiba no gimenes,

genétika un sociala vide, kuru mijiedarbiba internatpamatskolas pusaudziem
noveérojamas uzvedibas problémas.
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2. Petijuma rezultata tika secinats, ka internatpamatskolas pusaudzi neizrada
patstavibu dazadu klases pasakumu organizéSana, neizsaka priekslikumus
klases dzives pilnveidei (18 pusaudzi izvelgjas atbildes ,,nekad”, ,loti reti”
vai ,,biezak n€, neka ja”). Sada attieksme var biit vecaku atticksmes vai
patstavibai nelabvéligas pedagogiskas vides sekas un var sekmét
konflikt€joSu attiecibu veidoSanu ar apkartgjiem, atkaribu ka velesanos
paSrealizéties citos veidos un ietekmét pusaudza ka aktivas, lidzdarboties
gatavas personibas veidoSanos kopuma. Augstais pretenziju Iimenis pretstata
zemajam pienakuma un atbildibas Iimenim palielina konfliktu varbiitibu, ka
rezultata iesp€jamas uzvedibas izmainas.

3. Individuali iepazistot pusaudzi, atklajot vina personibai svarigako korelgjoso
raditaju un meérktiecigi to pilnveidojot, iesp&jams attistit ar patstavibai tik
svariga indikatora ,Pienakums wun atbildiba” raditajus, kas mazinas
uzvedibas problémas skolas vide.

4. NepiecieSams izstradat uzvedibas veért€Sanas kritérijus un tos raksturojosos
raditajus, kuri atbilstu internatpamatskolas pusaudzu vecumposma,
pedagogiskas un socialas vides Tpatnibam.

Kopsavilkums
Summary

Basing upon theoretical, scientific cognitions (Boulbijs, 1998; Eriksons, 1998; Geidzs
& Berliners, 1999; Fromm, 1941/1956; Maslow, 1970; Karpova, 1998 and others) the
main attention in the paper is paid to a person’s development and a maturity period in
one of the most complicated groups of teenagers with characteristic problems for
them.

In the paper there have been analysed the risk factors of problems caused by
elementary boarding school teenagers’ behaviour, basing upon the authors (Buhvalovs
& Pliners, 2002; Geidzs & Berliners, 1999; Jessor,1992; Usca, 2012) researches.

The exploration of pedagogical observations of the paper’s authors in 2011/2012 study
year and 2012/2013 study year at elementary boarding school X concerning school
work priorities and the achieved results in the sphere “Support to Pupils”, “School
Environment” gives the evidence that a lot of teachers with pupils are in a position of
subject — object, that from one side cannot but from the other side do not want to
change. Exposures of pupils’ self-dependence in a real school work are called to be
permissiveness.

Basing upon (Kon, 1984) cognitions pedagogues need to search for solutions how in a
human way, without trespassing teenagers’ rights, considering peculiarities of a
particular age and individual ones, facilitate acceptance and abidance of adequate
behaviour standards. Thus facilitating self-dependence in a teenager that provides
his/her responsible attitude towards own behaviour and ability to act.

According to Einsvortet all (2007) cognitions about the development regularities of
society, a person changes the social environment and simultaneously himself/herself.
A person is not only an object but also a subject, he/she exists in himself/herself. In the
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period of adolescence self-dependence is connected also with an ability to assume

responsibility about learning as well as the application of life skills and learning

methods that help to transfer into adults’ life thus becoming self-dependent.

In the framework of the research 23 elementary boarding school teenagers from Form

6 to Form 9 were offered to provide self- assessment in a 5-grade scale considering 44

statements. Each proposed self-dependence indicator had 4 statements. The data was

coded and processed in a SPSS programme. In the result of the research there was
learned:

e Basing upon the cognitions that self-dependence cannot be possible without
understanding about duties and responsibilities (Alijevs, 1998; Buhvalovs &
Pliners, 2002; Karpova, 1998; Kon,1984, Shaw, 2002; Vygotsky, 1986 and others),
more detailed analysis was provided for the average indexes of the indicator “Duty
and responsibility”.

e The highest self-assessment is for the indicator “Frugality (Economy)” (in 57 cases
the assessment was “5 or always” and “Attitude towards social work™ (in 44 cases
the assessment was “5 or always”), the lowest self-assessment is for the indicator
“Duty and responsibility” (in 21 cases the assessment was “1 or never”)

e The teenagers of elementary boarding school do not show self-dependence in
organization of different class activities, do not offer proposals concerning the
development of class life. A high level of claims contrary to a low one concerning
duties and responsibilities increase the probability of a conflict that results in
behaviour problems.

e Kendall correlation allows to conclude that having gotten acquainted with a
teenager, having revealed the most important correlating indicator for his/her
personality and purposefully perfecting, it is possible to develop also for self-
dependence so important indexes of the indicator “Duty and responsibility”

e The matter about organization of social pedagogical work becomes acute. Kendall
correlation draws to a conclusion that each index from the indicator “Duty and
responsibility” correlates with the indexes of other indicators. It allows to conclude
that developing indexes of other indicators, the indicator “Duty and responsibility”
develops as well.

Supposing that children who are grown up in unfavourable families or they are
brought up incorrectly cannot learn self-dependently, do not understand their duties
and responsibilities if they are not assisted. Consistency and a systematic work will
partly compensate an unfavourable situation and will decrease consequences of
problematic behaviour caused by a family environment. Positive school environment
which includes assured strict and constant requirements, logically explained
understandable discipline and a penalty system; one law for all (the border of
permitted and non-permitted — always, one and the same responsibility about an action
for all); the content of the study orientated towards a particular age and pupils’
individual peculiarities will promote the development of the indicator “Duty and
responsibility” and changes into teenagers’ behaviour.
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