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Abstract. This article is been based on the research with the aim to reveal the features of 
pedagogical and special pedagogical support for pupils with special educational needs (SEN) 
as well as to assess the demand for changes in the mentioned field on the ground of the survey 
of Lithuanian pedagogues and professionals (in all 1518 respondents). The number of 
children with SEN educating in mainstream schools is increasing, however, not only 
involvement of pupils having diverse needs (including those having SEN) into mainstream 
education is important, but also qualitative analysis of the educational process and content 
too. The analysis of highlighted character of implementation of pedagogical and special 
pedagogical support as well as the demand for changes showed the main focuses for 
improvement: support to child in a classroom decreasing exclusion, involving other 
participants (peers, parents, volunteers etc.), using flexible models and strategies of support. 
Keywords: inclusive education, pedagogical support, special educational needs, special 
pedagogical support. 

 

Introduction 
 

During recent decades, various countries have been undergoing the change of 
educational paradigms. When foreseeing priority directions and strategic plans 
for the development of education, the UNESCO recommendations are focused 
on; the latter encourage governments and designers of national strategies of 
different countries to treat inclusive education as a priority aim in education 
(UNESCO, 2009a). Inclusive education increases accessibility of the 
educational system to each child, adolescent and adult, ensures equal 
opportunities. Inclusive education is a ceaseless process the main aim of which 
lies in the ensuring of quality education for all members of society, 
acknowledging and respecting diversity, regarding everyone’s individual 
abilities and needs, avoiding any discrimination (according to UNESCO, 
2009b). The essential precondition for inclusive education means that each 
pupil’s educational needs should be met, everyone, despite one’s abilities, 
language, sex, ethnicity, has an equal right to participate, develop oneself like 
peers. Both school and class becomes the environment exactly where each pupil 
can get needed support without following a preconceived approach toward 
child’s inability, i.e. in the aspect of deficit (UNESCO, 2009b; Florian, 2009; 
Kershner, 2009; Terzi, 2008). In majority of European countries, the provision 
of inclusive education prevails (Avramidis, Bayliss, Burden, 2000, Meijer, 2003, 
etc.), much attention is paid to perfection of inclusive education practice. 



Proceeding of the International Scientifical Conference. 
 Volume II. 

 
 

114 
 

According to Ainscow et al (2006), inclusion is related to the decrease of pupils’ 
exclusion, when more effectively applying the educational content, changing the 
culture at school, ensuring more active participation in school community’s life. 
The methodological orientation of many Western European countries towards 
inclusive school made impact on the systemic educational changes in Lithuania 
too; these changes have been established in the Law on Education of the 
Republic of Lithuania (2011) and other documents also regulating the meeting 
of pupils’ special educational needs (SEN)1,2,3,4,5. In Lithuania, special 
education is a constituent part of the mainstream comprehensive educational 
system. It is aimed to practically implement inclusive education by maintaining 
the principles of equal opportunities and rights, accessibility, equity, quality and 
effectiveness of education. In this context an important role is given to school 
communities and teachers, i.e. it is important that they would accept the idea of 
(self-)transformation of school into an inclusive school and would be able to 
practically implement it. These ideas are reflected in research works carried out 
throughout recent years (Savolainen, H. et al., 2011; A. Ališauskas et al., 2011; 
Miltenienė, 2005, 2006; Ainscow, 2005; Ališauskienė, et al., 2004; 
O‘Callaghan, 2000, etc.). Lithuania’s way towards inclusive practice is proven 
by an increasing part of pupils with SEN educating in mainstream 
comprehensive schools: in academic year 2011–2012, 11.3% of children having 
SEN were a part of comprehensive mainstream schools population of Lithuania6, 
most (approx. 90%) of pupils with SEN attended common classes at mainstream 
comprehensive schools. Special schools and special classes were attended by 
approx. 10% of SEN pupils. However, not only involvement of pupils having 
diverse needs (including those having SEN) into mainstream education is 
important, but also qualitative analysis of the inclusive education process and 
content too. The article presents some aspects of analysis of implementation of 
inclusive education practice in Lithuania.7 
The aim of the research is to reveal the features of pedagogical and special 
pedagogical support for pupils with SEN as well as to assess the demand for 

                                                            
1Dėl mokinio specialiųjų ugdymosi poreikių (išskyrus atsirandančius dėl išskirtinių gabumų) pedagoginiu, 
psichologiniu, medicininiu ir socialiniu pedagoginiu aspektais įvertinimo ir specialiojo ugdymosi skyrimo 
tvarkos aprašo patvirtinimo, LR ŠMM ministro įsakymas Nr. V-1775, 2011 m. rugsėjo 30 d  
2Dėl mokinių, turinčių specialiųjų ugdymosi poreikių, grupių nustatymo ir jų specialiųjų ugdymosi poreikių 
skirstymo į lygius tvarkos aprašo patvirtinimo Valstybės žinios, 2011-07-21, Nr. 93-4428 
3Dėl švietimo ir mokslo ministro 2004 m. birželio 25 d. įsakymo Nr. ISAK-1019 "Dėl Priėmimo į valstybinę ir 
savivaldybės bendrojo lavinimo, profesinio mokymo įstaigą bendrųjų kriterijų sąrašo patvirtinimo" pakeitimo 
Valstybės žinios: 2011-07-23 Nr.96-4533. 
4Dėl Specialiosios pedagoginės pagalbos teikimo tvarkos aprašo patvirtinimo. Valstybės žinios: 2011-07-20 
Nr.92-4395. 
5Dėl Mokyklos vaiko gerovės komisijos sudarymo ir jos darbo organizavimo tvarkos aprašo patvirtinimo. 
Valstybės žinios,2011-04-13, Nr. 45-2121. 
6Lietuvos švietimas skaičiais, 2012. Bendrasis ugdymas. Vilnius, ŠAC, 2012, p.28 
7The research being introduced is a part of the research Diversity of Forms of Education of Persons with Special 
Needs (2010), A. Ališauskas, et al. (www.sppc.lt). 
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changes in the mentioned field on the ground of the survey of Lithuanian 
pedagogues.   
The research object is pedagogical and special pedagogical support provided at 
school for pupils with SEN. 

 

The research sample 
 
The representative survey of respondents has been carried out (not exceeding the 
5% bias). The research sample consisted of 1518 pedagogues and professionals 
providing pedagogical and special pedagogical support. To ensure the 
representative sample it was aimed at a proportional amount of the surveyed to 
the size of a layer and that it would cover all schools of the state. The 
respondents were distributed according to the type of schools: secondary 
(41.3%), primary (5.6%), basic (28.4%), gymnasium high school (9.8%), special 
school (7.8%), school-kindergarten (2.6%), youth school (1%), part-time 
(evening) school (0.1%), sanatorium boarding school (3.4%). The average of 
pedagogical work experience of those who participated in the written survey 
was 20.5 years. According to the sex, the respondents were the following: 
women (95.7%) and men (4.3%). 
 

The research methodology and instrument 
 

The research employed the methods of theoretical analysis and questionnaire-
based survey in a written form. The survey aimed at finding out how 
pedagogues and professionals providing special pedagogical support assess 
suitability of forms of education of pupils having SEN (education at a 
comprehensive mainstream school, special class of a school and a special 
school), character of implementation of pedagogical and special pedagogical 
support as well as what changes in the support are highlighted. The 
questionnaire has been worked out on the ground of documents of the Ministry 
of Education and Science of the Republic of Lithuania regulating provision of 
pedagogical and special pedagogical support to pupils with SEN. The 
questionnaire consisted of 13 diagnostic blocks and 213 features. This article 
deals with data of 5 diagnostic blocks (demographical data; assessment of 
efficiency of educational forms and their combinations; strengths and 
weaknesses of educational forms; fields of special pedagogical support; sharing 
of roles and functions meeting SEN) when emphasising assessment by 
pedagogues related to provision of pedagogical and special pedagogical support. 
The research data has been processed by applying statistical data analysis: 
descriptive statistics and factor-based analysis.     
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Analysis of the results 
 

This chapter presents results of the questionnaire-based survey of pedagogues 
revealing pedagogues’ opinion on various forms of education of pupils with 
SEN as well as specificity of provision of pedagogical and special pedagogical 
support emphasising pedagogues’ attitude towards suitability of educational 
form with regard to the level (mild, moderate, severe, very severe) of children 
SEN, e. g. what educational form would be the most suitable, what is the reality 
of education and what should be improved.      

 

Inclusive Education of Pupils with Sen 
 

Suitability of education according to the level of pupils’ special educational 
needs. As majority of participants of the survey share this point of view, the 
form of education when children having SEN attend a class in a comprehensive 
mainstream school together with their peers is the most suitable for pupils 
having mild special educational needs (82% answers).  Almost a half of the 
surveyed (45%) hold the opinion that an inclusive school may be a place for 
successful education also for pupils who have moderate SEN. This form is 
indicated by teachers as unsuitable for children having severe and very severe 
SEN.    
Features of pedagogical and special pedagogical support in a comprehensive 
mainstream school. Aiming to reveal features of pedagogical, special 
pedagogical support in a comprehensive mainstream school, pedagogues 
assessed the statements related to various fields of support, indicating real 
practice and assessing the demand for changes in certain fields.    
Teacher’s support in a classroom. When characterising teacher’s support in a 
classroom, the respondents stated that a sufficient amount of time is dedicated to 
individual support for a child having SEN during a lesson. When educating a 
pupil, the recommendations of specialists of the School Child’s Welfare Board 
(SCWB) and the Pedagogical Psychological Service (PPS) are followed. Aims 
and content of education are being discussed with a child and one’s parents, a 
special pedagogue, speech therapist. High mean values have been recorded in 
assessment of both real situation and the need to consolidate the support of the 
mentioned field (see Figure 1).  
The biggest demand for changes was recorded in the following fields: a teacher 
uses support of volunteers (parents, foster parents, relatives or others) in a 
classroom (difference between means8 is 0.68); a teacher flexibly arranges 
education in a classroom according to the need by changing the timetable 
                                                            
8Support or education field should be improved when, according to the respondents, assessment of a situation is lower than 
that of the need. This is measured by deducting means of assessment (M1 – M2) of a situation (proceeds) (M1) and need (must 
be provided / consolidated) (M2). The higher the negative difference is, the greater the need for support and its consolidation 
in a particular field. Indicated differences in assessment of the situation and demand are statistically significant (p < 0.05). 



Proceeding of the International Scientifical Conference. 
 Volume II. 

 
 

117 
 

(0.43); by using the support of another teacher or specialist (special pedagogue, 
speech therapist) in a classroom; a teacher works individually with a SEN child 
after lessons are over (0.35). The need to identify and use resources was 
indicated as one of possibilities to develop support to a teacher in a 
comprehensive mainstream class (i.e. volunteering and support of professionals 
for a teacher in a classroom) and the need of pedagogues themselves to be more 
flexible when providing support to a pupil with SEN. 
 

 

 
1. Teacher gives time for individual support for a pupil with SEN during a lesson   
2. Teacher works individually with a pupil having SEN after lessons are over  
3. Teacher organises support of peers for pupils with SEN  
4. Teacher uses support of volunteers (parents, foster parents, relatives and others) in a classroom 
5. Teacher, when a educating a SEN pupil, follows recommendations of specialists of SCWB and 
PPS.   
6. Teacher flexibly arranges education in a classroom according to the need by changing the 
timetable, using the support of another pedagogue of specialist (special pedagogue, speech 
therapist) in a classroom.   
7. Teacher discusses the aims and content of education with a SEN pupil, one’s parents.     
8. Teacher discusses the aims and content of education with a special pedagogue, speech therapist 
and others.  
Note: The scale is from 1 to 4 

 
Figure 1 Features of teacher’s support in a classroom of a comprehensive school 

 
Support of special education professionals. When characterising support of a 
special pedagogue and speech therapist, research participants indicate that well-
developed support of special education specialists and group support for pupils 
having SEN in a separate room (high mean values in both assessing a real 
situation and the need to consolidate the mentioned field of support; see Figure 
2). 
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1. Specialist organises group lessons for SEN pupils in a separate room  
2. Special pedagogue provide individual support in a separate room during lessons    
3. Speech therapist provides individual support in a separate room not during lessons   
4. Specialist provides support for SEN children during lessons in a classroom which they attend 
5. Specialist flexibly changes one’s forms and intensity of support depending on a situation    
6. Speech therapist offers support in a classroom during lessons   
Note: The scale is from 1 to 4 

 
Figure 2 Features of support of special education specialists in a comprehensive 

mainstream school 
 

The need to consolidate special pedagogical support is identified in the fields 
which are more related to flexibility and diversity of provision of the support 
when choosing models to organise support. Higher differences of means are 
recorded in the following fields: a speech therapist offers own support in a 
classroom during lessons (difference of means is 0.63); a specialist provides 
support to children with SEN during lessons in a classroom which they attend 
(0.51); a specialist flexibly changes forms and intensity of one’s support 
depending on a situation (0.32). The results show higher demand in support for 
pupils in a classroom when changing strategies and models of organisation of 
support, more flexibly adjusting them. Present legal documents9 do not foresee 
the possibility for speech therapist’s support during lessons; however, the need 
for pedagogues to closer collaborate and apply more diverse models of provision 
of special pedagogical support is obvious.    
 

 
 
 

                                                            
9Dėl Logopedų, dirbančių mokyklose, bendrųjų pareiginių nuostatų patvirtinimo. Valstybės žinios, 2006-04-08, Nr. 39-1421. 
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Education of Pupils in a Special Class of a Comprehensive 
Mainstream School 

 
Suitability of a form of education 
Majority of respondents expressed the opinion that this form of education is the 
most suitable in the cases of moderate (46% of answers) and severe (36 % of 
answers) SEN. A part of them (15% of answers) are bound to offer this form of 
education to children with mild SEN too. A small part (8% of answers) of them 
indicated that children who have very severe SEN could also be successfully 
educated in such a way. Education of children in a special class of a mainstream 
school can be interpreted as a striving to create classes based on the principle of 
homogeneity, and this is to be discussed in the point of view of the inclusive 
education idea.  
Features of pedagogical and special pedagogical support 
Teacher’s support in a classroom. When characterising teacher’s support in a 
classroom, the respondents state that special classes in mainstream schools 
allocate a sufficient amount of time to individual support for a child having SEN 
during lessons, support of peers is arranged, a teacher adjusts educational aims 
and content with a SEN pupil, one’s parents, other specialists providing support, 
follows recommendations of professionals of the SCWB and the PPS (see 
Figure 3).  
 

 
  

1. Teacher gives time for individual support for a pupil with SEN during a lesson   
2. Teacher works individually with a pupil having SEN after lessons are over  
3. Teacher organises support of peers for pupils having SEN  
4. Teacher uses support of volunteers (parents, foster parents, relatives) in a classroom 
5. Teacher, when educating a SEN pupil, follows recommendations of specialists of SCWB and PPS 
6. Teacher flexibly arranges education in a classroom according to the need by changing the timetable, 
using the support of another pedagogue or specialist (special pedagogue, speech therapist) in a classroom   
7. Teacher discusses the aims and content of education with a SEN pupil, one’s parents     
8. Teacher discusses the aims and content of education with a special pedagogue, speech therapist and 
others  
Note: The scale is from 1 to 4 

 
Figure 3 Features of teacher’s support in a special class 
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The biggest demand for changes was recorded in the following fields: a teacher 
uses support of volunteers (parents, foster parents, relatives or others) in a 
classroom (difference between means is 0.49); a teacher flexibly arranges 
education in a classroom according to the need by changing timetable, using 
other pedagogue’s or specialist’s (special pedagogue, speech therapist) support 
in a classroom (0.46); a teacher works individually with a child having SEN 
after lessons are over (0.43). The tendencies of the demand for changes that 
have been identified are similar to those found out when analysing education of 
pupils in a mainstream school class together with peers. 
 

 

 
1. Specialist organises group lessons for SEN pupils in a separate room  
2. Special pedagogues provide individual support in a separate room during lessons    
3. Speech therapist provides individual support in a separate room not during lessons   
4. Specialist provides support for SEN children during lessons in a classroom which they attend 
5. Specialist flexibly changes one’s forms and intensity of support depending on a situation    
6. Speech therapist offers support in a classroom during lessons   
Note: The scale is from 1 to 4 

 
Figure 4 Features of support of special education specialists for pupils being educated in 

special classes 
 
Support of professionals of special education. As professionals maintain, there 
is well-developed special pedagogical support in a separate room. However, 
pedagogues expressed greater demand for support in a classroom as they wish 
more support of specialists during lessons for children having SEN in a 
classroom which they attend (difference between means is 0.33); also, a speech 
therapist could provide support in a classroom during lessons (0.48). This shows 
the demand for a higher flexibility when applying more diverse strategies of 
provision of special pedagogical support (see Figure 4). 

 

Education of Pupils in a Special School  
 
Suitability of education in a special school 
Pedagogues indicated education in a special school as the most suitable form in 
the cases when very severe (70 % of all answers) and severe (58 % of answers) 
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SEN are assessed. Pedagogues more seldom indicate that a special school is 
suitable for education of pupils having moderate SEN and they much more 
seldom indicated that it is suitable for pupils with mild SEN. Such opinion of 
teachers reflects an insufficient level of teachers being informed because it is not 
related to the official order for meeting pupils’ SEN. Recent documents of the 
Ministry of Education and Science, Lithuania regulate that in special schools10 
pupils with severe and very severe SEN can be accepted only (but not having 
mild or moderate SEN). 
Features of pedagogical and special pedagogical support in a special school   
Teacher’s support in a classroom. When assessing teacher’s support in a 
classroom, respondents expressed a great need to improve the following fields: a 
teacher uses support of volunteers (parents, foster parents, etc.) in a classroom 
(difference between means is 0.56) and a teacher organises support of peers for 
pupils with SEN (0.31) (see Figure 5).  
 
 

 
1. Teacher gives time for individual support for a child with SEN during a lesson   
2. Teacher works individually with a pupil having SEN after lessons are over  
3. Teacher organises support of peers for pupils having SEN  
4. Teacher uses support of volunteers (parents, foster parents, relatives and others) in a classroom 
5. Teacher, when a educating a SEN pupil, follows recommendations of specialists of SCWB and PPS 
6. Teacher flexibly arranges education in a classroom according to the need by changing the timetable, 
using the support of another pedagogue of specialist (special pedagogue, speech therapist) in a classroom   
7. Teacher discusses the aims and content of education with a SEN pupil, one’s parents     
8. Teacher discusses the aims and content of education with a special pedagogue, speech therapist and 
others 
Note: The scale is from 1 to 4 

 
Figure 5 Features of teacher’s support in a special school 

 
The following features are attributed to support being provided by a teacher in a 
special school: individualisation of education, the meeting of child’s needs with 
regard to recommendations of specialists, maintenance of relationships with 
parents and other specialists providing support when discussing the aims and 

                                                            
10Dėl švietimo ir mokslo ministro 2004 m. birželio 25 d. įsakymo Nr. ISAK-1019 "Dėl Priėmimo į valstybinę ir 
savivaldybės bendrojo lavinimo, profesinio mokymo įstaigą bendrųjų kriterijų sąrašo patvirtinimo" pakeitimo 
Valstybės žinios: 2011-07-23 Nr.96-4533. 
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content of education. Also, they acknowledge that pedagogues not always search 
for and use all possible resources, i.e. support of peers and volunteers (parents, 
foster parents, relatives or others) in a classroom. 
Features of professionals’ support.  
A distinctive feature of a special school means that almost all teachers working 
at school have a special pedagogue’s qualification. However, even in this case 
additional support is often provided by a speech therapist or other professional 
(teacher for children with hearing /visual impairment). When assessing support 
of other specialists, respondents singled out the following main consolidated 
fields of performance in a special school: a speech therapist offers support in a 
classroom during lessons (difference between means is 0.45), a specialist 
provides support to SEN children during lessons in a classroom which they 
attend (0.23). The research results show that the demand for direct support of 
specialists in a classroom is relevant too.   

 

Conclusions 
 

1. In the documents regulating the meeting of SEN in Lithuania, the diverse 
methods and forms of education of children are discussed and legitimised in 
the context of inclusive education. When assessing and meeting SEN of 
pupils, learning needs, including special needs as well, are emphasised, the 
needs and competences of other participants of the educational process 
(parents, pedagogues and professionals) are underlined too.   

2. The diversity of respondents’ opinions towards different forms of education 
was estimated. Respondents indicate education of pupils having SEN in a 
comprehensive mainstream school’s common class as the most suitable for 
pupils having mild SEN, partly suitable for pupils having moderate SEN. 
Education of pupils with more severe SEN is linked to specialised 
institutions. According to the research participants, education in a special 
class of a mainstream school is the most suitable for pupils with moderate 
and severe SEN. According to the respondents, a special school is 
acknowledged as an educational institution which meets pupils’ severe and 
very severe SEN best. As the respondents hold, the possibility to provide 
various support and education meeting pupils’ needs as well as institution’s 
orientation to vocational training and development of practical skills are the 
major advantage of a special school.  

3. Respondents’ opinion on teacher’s support to a child in a comprehensive 
mainstream school’s class showed, that support is oriented towards 
acknowledgement of child’s individuality, acceptance of responsibility for 
pupil’s education results and individualisation of education. Teachers 
acknowledge their essential role in meeting SEN of children. However, not 
always they receive needed methodological and counselling support 
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helping to successfully implement educational aims. The need to identify 
and to use resources (i.e. volunteering and specialists’ support to a class 
teacher, involvement of a family member, teamwork) is one of the 
opportunities to develop and improve teacher’s support to a child in a 
comprehensive classroom.        

4. When providing special pedagogical support in schools, traditional forms of 
support (work of a special pedagogue and a speech therapist in a special 
room, individual work with a child) dominate. The child and other 
participants of education are insufficiently involved into the educational 
process; there is too frequent orientation towards single-direction support to 
the child (a child is estimated as an object of support), towards assessment 
and “correction of a disorder”.  

5. According to the respondents, in various types of institutions the individual 
and group support of professionals for children with SEN in a separate 
room is well-developed. The demand to make provision of special 
pedagogical support more efficient in comprehensive mainstream school by 
making it closer to a child in a classroom, i.e. applying more flexible 
models of provision of special pedagogical support, more flexibly adjusting 
forms of special pedagogical support, applying more diverse strategies for 
organisation of support with regard to a particular educational situation, is 
expressed.   

Summary 
 

Lithuania’s way towards inclusive educational practice is proven by an increasing part 
of pupils with SEN educating in mainstream comprehensive schools: in academic year 
2011–2012, 11.3% of children having SEN were a part of comprehensive mainstream 
schools population of Lithuania. Most (over 90%) of pupils with SEN attended 
mainstream schools. Special schools and special classes were attended by approx. 10% 
of SEN pupils. The presented article is focused on pedagogical and special 
pedagogical support provided at school for pupils with SEN with the aim to reveal the 
features of pedagogical and special pedagogical support for pupils with SEN as well as 
to assess the demand for changes in the mentioned field on the ground of the survey of 
Lithuanian pedagogues and professionals providing pedagogical and special 
pedagogical support (the research sample consisted of 1518 respondents). In Lithuania, 
ideas of inclusive education are implemented by applying a versatile, diverse in 
educational forms model to meet SEN, structural parts of which should be expand and 
complement each other. The results of the research allow us to conclude, that meeting 
of SEN in Lithuania implementing the diverse methods and forms of education are 
legitimised in the context of inclusive education. Respondents’ opinion on teacher’s 
support to a child in a mainstream school’s class showed, that support is oriented 
towards acknowledgement of child’s individuality, acceptance of responsibility for 
pupil’s education results and individualisation of education. The need to identify and 
to use resources is one of the highlighted opportunities by the respondents to develop 
and improve teacher’s support to a child in a comprehensive classroom. Despite the 
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positive changes in education towards inclusion, traditional approach when providing 
special pedagogical support in schools, is still dominating (orientation towards single-
direction support to the child and “correction of a disorder”). The demand to make 
provision of special pedagogical support more efficient in mainstream school by 
making it closer to a child in a classroom, i.e. applying more flexible models of 
provision of special pedagogical support, more flexibly adjusting forms and applying 
more diverse strategies for organisation of support with regard to a particular 
educational situation, is expressed. Support should be provided more often in a 
common context of a classroom by making it closer to child’s needs in an actual 
setting.  
It is relevant to provide high quality special pedagogical support along with the 
decrease of its exceptionality and exclusion of SEN pupils in a mainstream school. 
Education in a comprehensive mainstream school’s special classroom should exceed 
boundaries of a classroom and school by purposefully planning and encouraging social 
integration, making interactions with children of the same school’s other classes and 
peers of other schools more active via extra-curriculum activities, organisation of 
leisure time and other everyday activities. It is necessary to consolidate the following 
activities which are important to inclusive education: support of professionals to a 
family, support of volunteers in a classroom, involvement of a family, involvement of 
peers when providing support to a child having SEN, etc.  
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