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PIRMSSKOLENU INTELEKTUALO PRASMJU SEKMESANA
MAKSLAS NODARBIBAS
Developing pre-schooler’s intellectual skills with arts classes

Ligita Priede
Dagnija Vigule
Rigas Pedagogijas un izglitibas vadibas akadémija

Abstract. Research aims at drawing attention to theoretical and empirical aspects significant
for development of pre-schooler intellectual skills in arts classes. Things enriching child’s
personality, physical, intellectual and mental world largely depend upon surrounding
environment, closest people and society in general. This factor is of a great significance in
pedagogue activities with pre-school children, when getting the first ideas about the world,
people, things, phenomena, personal abilities and possibilities. Pedagogue should plan
activities in a way ensuring promotion of child’s own initiative, cognitive activity and set
tasks, basing on child’s previous experience, thus furthering development of intellectual skills.
Artistic and practical activities include all mutually related thinking operations that stimulate
acquisition of intellectual skills within meaningful situations.

Keywords: a pre- schooler, art activities, intellectual skills.

Ievads
Introduction

Jau izsenis latvieSu tautasdziesmas apdziedaja cCaklumu, maciSanas un
darba svarigo nozimi cilvéka izaugsme, ka ar1 tos pulinus, kas So darbu palidzgja
veikt. Lai arT darbam un rokdarbiem tika pieSkirta vairak praktiska nozime,
tomer liela veériba tika pieveérsta skaistumam, harmonijai, emocionalai
pacilatibai, prickam, ko §is darbs radija, kas ar1 norada uz dvéselisku bagatibu,
cilvéka ieksgjo butibu.

Cilveks attistas, apgtistot dazadas prasmes un iemanas, bagatinot un
pilnveidojot savas zinaSanas. Tas, ar ko un ka tiek bagatinata bérna personibas
izaugsme, vina fiziska, intelektuala un gariga pasaule, loti liela meéra ir atkarigs
no apkartejas vides, kura vin$ dzivo, tuvakajiem cilvékiem un sabiedribas
kopuma. Sis faktors ir arkartigi svarigs pedagoga darba ar pirmsskolas vecuma
beérniem, kad tiek apgiiti pirmie priekSstati par apkartéjo pasauli, cilvekiem,
lietam, paradibam, kad veidojas izpratne par personiskam sp&jam un iesp&jam. Ir
vajadzigs dialogs ar bérnu. Bérnu domu, ideju noliegSanas rezultata tas
neveidojas. Svarigi, lai pedagogs planotu aktivitates, kas sekmé&tu bérnu
paSiniciativu, izzinas aktivitati un izvirzitu uzdevumus, balstoties uz b&rnu
iepriek$€jo pieredzi, ta sekméjot intelektualo prasmju attistibu. Pirmsskolas
vecuma bérni ir zinatkari, aktivi un darbigi. E.Eriksons uzsveris, ka bérni labprat
paklaujas pieauguso vadibai, ja vinu personibu neapspiez, bet, pret€ji tam, layj
brivi attistities b&rna autonomijai, ,,Es” identitatei. Tad, pamatojoties uz savu
pieredzi, ar nopietnu izpratni kliist par rado$am personibam, par briviem,
atraisitiem, paScienas pilniem cilvékiem (Eriksons, 1998).
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Cilveka attistiba ir atkariga no zinasanu, iemanu un prasmju kopuma, ka
rezultata veidojas ne tikai intelektuala un fiziska izaugsme, bet katra individuala
attiecksmju un vertibu sist€ma, rakstura iezimes un paradumi.

Petijuma mérkis - pieverst uzmanibu teorétiskajiem un empiriskajiem
aspektiem, kas svarigi pirmsskoléna intelektualo prasmju sekméSana makslas
nodarbibas. Petijuma teorétisko pamatojumu veido pedagogu, psihologu atzinas
par pirmsskolas vecuma bérna intelektualo prasmju sekméSanu makslinieciska
darbiba. Pétamas problémas konteksta ir izzinata un analiz€ta 40 pirmsskolas
1zglitibas skolotaju pieredze, izpratne un attieksme.

Pétijuma metodologija
Research methodology

Pirmsskolas pedagogu aptaujas rezultatu analize atklaj biitiskas problémas
pedagogu izpratn€ par rokdarbos apgiistamajam prasmém. Aptauja piedalijas 40
pirmsskolas pedagogi no dazadiem Latvijas regioniem. Lielakai dalai (67%)
rokdarbi saistas ar sensomotoro prasmju attistibu, ietverot tajas pirkstu sikas
muskulatiiras attistibu un specialo prasmju apguvi - griezt, tit, locit. Pavisam
neliela dala pedagogu (5%) atbilzu norada uz tadu b&rnam nepiecieSamo
prasmju attistibu, kas saistitas ar intelektualo un socialo sfeéru. Tomer
makslinieciskaja un praktiskaja darbiba ir ieklautas visas savstarp&ji saistitas
domasanas operacijas, kas veicina intelektualo prasmju apguvi jégpilnas
situacijas. Beérns var apgiit priekSstatus (zinaSanas) un prasmes darba ar
dazadiem materialiem, bet vélak bez domasanas un citam psihiskam noris€ém
bérns nespés praktiski un radosi darboties (Rumpite, 2000).

Teoretiska petijuma rezultati
Theoretical study

Kada ir jédzienu ,zinasanas” un ,prasmes” biitiba, to attistibas un
pilnveidoSanas veicinoSie un kavejosie faktori. N.Gonc¢arova, apkopojot vairaku
pedagogu un psihologu atzinas par So jédzienu interpretaciju, secina, ka
visbiezak jédziens ,,zinasanas” tiek skaidrots ka apzinati uztverta un cilvéka
atmina fikséta informacija par objektivo realitati (GonCarova, 2005).

V.Zelmenis zinaSanas skaidro ka apkart§jas pasaules un sevis
atspogulojumu, kur tipiskas atspoguloSanas formas ir konkréti priekSstati par
lietam un paradibam, to visparinatie abstraktie jédzieni, ka ar1 daba izprastas
likumsakaribas. ZinaSanu sisteéma cilvéka apzina veido noteiktu pasaules ainu
(Zelmenis, 1999). Z.Piazé uzsver, ka zinaSanas ir darbiba, un tie§i darbiba
veidojas personiba. Planojot darba procesu (rokdarbus), biitiski ir ieverot, ka
atseviSkas zinaSanas iegiist nozimigumu tikai tad, ja tiek ieklautas jau esoSo
zinaSanu sist€éma. TieSi §1 sistéma nodroSina jaunu sakaribu izveidoSanos.
Zinasanas ir jaaktivizé, japielieto, japadzilina, pretéja gadijuma, ignorgjot
nepartrauktibas faktoru, zinaSanu Iimenis pakapeniski sariik (Piaze, 2002).
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Izmantojot zinaSanas dazadu darbibu veikSana, vienlaikus tiek izkoptas
attiecigas prasmes. Prasmes vienmeér balstas uz aktivu intelektualo darbibu un
ietver sevi domasanas procesus. Prasmes ir gataviba apjégt un patstavigi veikt
praktiskas un teor&tiskas darbibas. Prasmju pamata ir apgutas zinasanas, dzives
pieredze.

Pirmsskolas vecuma, veidojoties un bagatinoties priekSstatiem par
apkartéjo pasauli, to izzinot, notiek intensiva dazadu prasmju apguve, to
pilnveidosSana.

Jaatzist, ka tas nenotiek atri, bet ilga, mérktiecigi virzita darbiba, attistosa
videé, kur pieauguSais (pedagogs) ir b€rna apgiistamas pieredzes paraugs.
Prasmju veidoSanas ir atkariga no vairakkart€jiem vingrinajumiem, kuros tiek
varietas macibu darbibas, nosacijumi un pakapeniski tiek pagriitinati uzdevumi.

Izveidojusas prasmes lauj veikt uzdevumus ar1 tad, ja mainas situacijas,
lidz ar to var secinat, ka prasmém ir radoSs raksturs. Rokdarbos apgiistamas
prasmes var iedalit Sadi:

e visparigas darba prasmes;

e specialas prasmes dazados rokdarbu veidos;
e socialas prasmes;

¢ intelektualas prasmes.

Visparigas darba prasmes ietver mérka izvirziSanu, darba planoSanu,
pasSapkalpoSanas prasmju apguvi, efektivako darbibas papeémienu izveli.
Visparigas darba prasmes var apgiit, darinot davaninas, rotallietas, telpu
rotajumus, klajot galdu svétkiem, gatavojot afiSu teatra izradei.

Specialas prasmes dazdados rokdarbu veidos ir loti daudzveidigas, tas liela
mera ir atkarigas no darbibas vai uzdevuma, kuri tiek veikti: prasme saklat
galdu, izv€leties piemerotako materialu, ieveérot drosibu, saskanot nepiecieSamos
materialus, krasu; prasme griezt, locit, siet u.c. So prasmju attistiba ietver plagu
iespgjamo prasmju apguvi. Katra darbiba, tehnika, izstradajuma veids,
materiali — tas viss prasa zinamu zinaSanu, prasmju kopumu un to
pilnveidoSanu. Tadas specidlas prasmes ka StiSana, diega ieverSana adata,
mezgla uzsieSana, tiSana, grieSana u.c. vissekmigak tiek attistitas, izmantojot
daudzveidigu materialu, kas bérnos izraisa interesi un vélmi darboties. Seit Joti
nozimiga ir eksperimentéSana, salidzinaSana, bitiski ir sakt ar vienkarSakam
darbibam. Specialo prasmju attistiba norit sekmigak, ja bérni redz iesp&ju savu
darbu reali pielietot. Ikviena bérna produktivaja darbiba attistds ne tikai
specialas prasmes, vienlaicigi bérns macas planot savu darbibu, izvirzit mérki,
atlasit nepiecieSamos materialus, veidojas gribas Ipasibas.

Socialas prasmes ir prasme jautat, palidzet, droSi izteikt savu viedokli,
patstavigi saskatit radusos problému, tas iemeslus, pamatot to, prasme uzklausit,
atbildet - prezentét savu darbu.

Socialas prasmes tiek sekmétas, ja vide, kura atrodas bérns, ir emocionali
pozitiva, ta rada droSibas sajutu. Biitiski, lai pedagoga valoda, attieksme,

583



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume I

pedagogiskais stils, kalpo par paraugu noteiktu darbibu un attiecksmju veidosanas
procesa. Svarigi rosinat bérnus palidzet viens otram, iedroSinat.

Saskarsmes prasmes rokdarbos veicina nepiespiesta gaisotne, berni
stradajot dalas ar iespaidiem, palidz viens otram, sarunajas. Bérni v€ro, atdarina
un iegist zinasanas viens no otra. Kopiga darba procesa bérns apgist saskarsmes
prasmes. Bérna attiecksmju un vertibu sistéma veidojas no apkart esosas vides
sakartotibas, pieaugusa attiecksmes, vina reakcijas uz bérna ricibu un darbibas
rezultatu. Svarigi ir cienit b&rna viedokli un neuzspiest savas domas, bet
atbalstit, palidzet apgiist dazadas prasmes, pilnveidot tas, sekmet prasmi saskatit
skaisto un radit to paSam. Atbalstot bérnu, iedroSinot un ticot vina izaugsmei,
pedagogs veicina pozitivu pascienas un pasvert€juma attistibu bérna.

Intelektualas prasmes ietver domaSanas operacijas, prasmi koncentrét
uzmanibu, gribasspéku, prasmi ieklausities, uztvert informaciju, eksperimentét,
1zzinat, saglabat atmina un reproducét, izteikt savas ieceres, prasmi izt€loties,
matematiskas prasmes — orient&ties plakné, dalit 2,4 dalas, atpazit geometriskas
figiiras, saskatit c€lonu un seku sakaribas. Intelektualo prasmju attistibu veicina
vispargja izzinas procesu attistiba, bérnu patstaviga un praktiska darbiba.

Prasme izzinat, izzinas aktivitate butiba ir intereses veidoSanas, ta ir
intelektualas un emocionalas aktivitates izpausme (S¢ukina, 1971). Interese
mudina bérnu darboties, ieglt jaunu pieredzi, zinasanas un prasmes. Ja ir
interese, visi psihiskie procesi norit loti intensivi, bet darboSanas klust aizrautiga
un produktiva. Jautajumi - ,,Ka tu doma?”, ,,Kapec?”, ,,Ko ar Siem materialiem
varétu darit?”, ,,Kas jadara vispirms?” veicina bérna radoSo domasanu, prasmi
saskatit dazadu lietu pasibas, rosina izteikt savas domas, idejas. Seit japiekrit
N.Poddjakova uzskatam par problémjautajumu uzdosanu un situaciju radiSanu,
kas paSas par sevi atver bérna ieks€jas izpratnes un pieredzes pakapi, kad vins,
meklgjot atbildes uz jautajumiem, pats sak meklet, jautat, 1idz ar to vairak
cenSoties izzinat apkartéjo priekSmetu, lietu un paradibu struktiiru, biitibu un
nozimi (Poddjakovs, 2004).

Prasmigi organiz&ti rokdarbi rada vajadzibu pratot, meklet, m&éginat, tadel
tas ir lielisks bérnu attistibas Iidzeklis, kas skar dazadas vina sp&jas, veido
dazadas prasmes, jo darbojoties bérns kliidas, bet no kludam macas, izdara
secinajumus. Izzinot bé&rns doma, mégina, analizé un secina (P&tersons, 1931).

Intelektualas prasmes ir cieSi saistitas ar par€jo prasmju apguvi, b€rna
sensomotoro attistibu, iepriek$€jas pieredzes aktualiz€Sanu un bagatinasanu.
Katra jauna materiala iepaziSana, izmantoSana, pielietoSana, dazadu materialu
kombingéSana sekmé& jaunu prasmju veidoSanos. NepiecieSams piedavat
uzdevumus, kur tiek veicinata uzmanibas, uztveres, atminas un runas attistiba. Ja
bérnam piedavatie darbi bis vinam saistoSi un interesanti, tad vins vél€sies
apgiit konkrétus panémienus un ar prieku veiks dazadus vingrinajumus. Svarigi
ir sekmét radosas prasmes, kas balstitas uz zinasanu, iepriek$€jas pieredzes un
apgiito prasmju kopumu.
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Izteli rosina interesanti, daudzveidigi materiali, problémsituacijas, literarie
darbi, dabas vérojumi. Pedagogam ir japiedava kombinét tehnikas, materialus,
jaiepazistina ar panémieniem, ka savu ieceri realizét. Svarigi sekmé&t bérna
prasmi patstavigi atrast risindjumu, izvél€ties piemérotakos materialus merka
istenoSanai. Ja bérns redz savas darbibas nepiecieSamibu, izjut gandarijumu,
vina attistas gribasspeks, v€lésanas iesakto paveikt lidz galam.

Prasmju apguvé svarigi ir vairaki pedagogiski psihologiskie aspekti
(Goncarova, 2005):

e meérktiecigums paredz pedagogiska procesa planosanu, selektivu
vingrinagjumu atlasi. Pieméram, vé&loties pilnveidot tiSanas prasmes,
pedagogs izdoma kada veida, ar kadiem materialiem tiks sekmeta S$is
prasmes pilnveide, ka berni tiks motiveti Sai darbibai, kada bus tas
seciba;

e iekséja motivacija stimul€ bérnu, ta ir viens no butiskakajiem faktoriem
dazadu prasmju apguve, jo nepietickama motivacija neveido b&rniem
vajadzibu péc rokdarbiem, lidz ar to izpalieck bérnu aktivitate.
Pirmsskolas vecuma beérniem iek$€ja motivacija veél nav izteikta,
stimul§jot, rosinot vinu interesi ar atbilstoS$8m metodém un
pan@mieniem, rodas iek$¢ja v€lme darboties. Rokdarbos ka stimuls var
bt interesants materials, ta krasainiba, daudzveidiba, rezultata
personiska nozimiba (rotallieta, davanina u.c.);

® autonomija — patstaviga maciSanas jeb maciSanas darot;

o jekséjais sistemiskums — 1ekS€ja planosanas sist€ma;

e berna attistibas pakape, jau esoso zinasanu un prasmju limenis. EsoSas
prasmes un zinaSanas dazados rokdarbu veidos, nodroSina labaku jaunas
informacijas uztverti;

e afektivais faktors — pozitivu emociju giSana. Ja bérns izjiit vajadzibu
dazadus materialus parverst iedomatos t€los, priekSmetos, vin$ giist
prieku, rod gandarijumu, apliecina sevi darba;

o darbibas rezultata novertéjums — kontrole, paskontrole un pasveértejums
nodroSina darba procesa efektivitati. Vecaka pirmsskolas vecuma bérni
jau sp€j novertet savus sasniegumus un neveiksmes, sp&j sava darba kaut
ko mainit, uzlabot. Svarigi stimulét bérna paskontroles spgjas, lai, veicot
darbibu, vinam rastos prieksstats par ieguldita darba un rezultata cieso
sakaribu.

Intelektualas prasmes visvairak attistas problémsituacijas, kuras nav
zinamas pareizas atbildes, kuras paredz vairakus risinajumus. Problémsituacijas
ir domaSanas sakumpunkts, kad jaatrod panémieni mérka sasniegSanai. Mérka
izvirziSana aktivizé€jas domasana, bérns sak domat, ko darfit, ka atrisinat raduSos
problému. Lai domatu, nepiecieSamas zinasanas, lai kaut ko uzzinatu, japrot
domat. Domasana saistita ar1 ar uzmanibu, iztéli, gribas sasprindzinajumu un
citam psihiskam norisem. Problémjautajumi rosina ari ipaSu interesi par
maksliniecisko darbibu.
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Minéta probléma ir risinata un pamatota R.FiSera izstradataja dazadu
maciSanas pieeju hierarhija. Zemakaja liment notiek informacijas sniegSana un
doto instrukciju kontrole. Bérnam attistas reproduktivais domaSanas veids, jo
skolotajs meégina visu paradit, paskaidrot un pieprasa to atdarinat. Otraja limeni
skolotajs liek akcentu uz individualajam atSkiribam informacijas uztveré un
parstrade. Bérnam attistas produktivais domasanas veids, jo skolotajs stimulé
bérna aktivitati un nonakSanu lidz secinajumiem.

Tas atklajas, kad rokdarbos ir jau apgiita kada prasme. Skolotajs rosina
doto darinagjumu parveidot, paradot vairakus parveides paraugus. Bérni doma,
izvelas un darina, stimul&ot sevi talakai darbibai. Saja gadijuma skolotajs
nekontrol€, nenoraida bérna izveli, ideju. Vins lauj bérnam paSam nonakt pie
secinajuma, ka to izdarit.

Tre$aja limeni bérni parstrada zinaSanas, iek$&ji pardoma. So Iimeni
R.FiSers nosaucis par ,,maciSanu domaSanai”’, un to raksturo bérna pasa ideju
realizé$ana. Saja limeni skolotajs izvirza tematu vai problemu, kura bitu
jaatrisina, bet bérni izmanto savu pieredzi, kas kadreiz darits [idzigi, pasi izvélas
materialu vai tehniku un cenSas realiz€t ideju, planojot darba procesu (FiSers,
1990).

Secinajumi

Petijuma gaita secinats, ka audzinaSanas praksé pilnveidojama pirmsskolas
pedagogu izpratne par pirmsskoléna intelektualo prasmju sekméSanu makslas
nodarbibas. Turpinama aizsakta diskusija par pirmsskolas vecuma bérnu
intelektualo prasmju sekmé&Sanu makslas nodarbibas. Butiski ir izzinat bérnu
iepriek$€jo pieredzi, uzklausit vinu idejas, kopigi apspriest problémjautajumu
val situaciju, dot iesp&u patstavigi izveleties materialus planota darindjuma
izveidei.

Summary

Theoretical base of the research lies on pedagogue and psychologist findings about
development of pre-schooler intellectual skills with the help of arts classes. Within the
framework of the problem studied, the experience, understanding and attitude of 40 pre-
school teachers was found out and analysed.

Analysis of pre-school pedagogue survey results reveals notable issues regarding their
understanding about skills to be learned through handicrafts. Questionnaire engaged 40 pre-
school pedagogues from various Latvia regions. Most of them (67%) relate handicrafts with
development of sensorimotor skills (small hand muscles, learning to cut, wrap, or fold). Only
small part of pedagogues (5%) mentioned that handicrafts promote also skills related to
intellectual and social sphere. However, artistic and practical activities cover all mutually
related thinking operations that develop acquisition of intellectual skills in meaningful
situations. Child may get ideas (knowledge) and abilities when working with various
materials; while later he will not be able to perform practical and creative activities without
thinking and other mental processes (Rumpite, 2000).
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Intellectual skills include thinking operations, ability to concentrate attention, willpower,
ability to listen, perceive information, experiment, cognize, store in memory and reproduce,
express own intentions, capability to imagine, as well as mathematical skills — navigate on
plane, divide in parts, recognize geometrical shapes, see correlations between cause and
effect. Promotion of intellectual skills is facilitated by development of general cognition
processes, independent and practical activities of child.

Ability to study and investigate as well as cognitive activity basically is a interest formation
process; it is manifestation of intellectual and emotional activity (S¢ukina, 1971). Interest is
encouraging child to be active, get new experience, knowledge and skills. If there is interest,
all mental processes are taking place very intensively, while activity becomes intense and
productive. Here we may agree with N.Poddjakov belief about giving challenges and creating
situations that open level of child’s internal understanding and experience as he, when seeking
for answers, is independently seeking, asking and thus more getting into discovering
structure, essence and meaning of surrounding objects, things and phenomena (Poddjakovs,
2004).Skilfully organised handicrafts create necessity for thinking, looking, and trying; thus it
is excellent tool to be used to develop children abilities and skills, since when active child
makes mistakes and learns from mistakes, makes conclusions. When cognizing, child is
thinking, trying, analysing and concluding (P&tersons, 1931).

Intellectual skills are closely related to acquisition of other abilities, child sensorimotor
development, actualization and enrichment of previous experience. Learning, using, and
application of each new material, combination of several materials facilitates emerging of new
skills. Adult should offer child tasks promoting development of attention, perception, memory
and speech. If activities offered will seem interesting, child will be keen of learning particular
techniques and will gladly perform various exercises. It is of a great significance to further
creative skills that are based on a set of knowledge, previous experience and skills learned.
The best way to develop intellectual skills is with the help of challenges or problematic
situations that do not give correct answers and that may have several solutions. Challenge is a
starting point of thinking, when tools have to be found to reach the goal. When setting the
goal, the thinking is activated; child starts to think about what to do, about how problem may
be solved. Thinking requires knowledge, while learning or finding out something needs
thinking. Thinking is related to attention, imagination, tightness or strain of will and other
mental processes. Challenges raise also specific interest about artistic activities.

The problem mentioned is processed and substantiated in hierarchy of various learning
approaches worked out by R.Fisher. The lowest level covers giving of information and
control of the given instructions. Child’s reproductive thinking is developed, as teacher is
trying to show everything, explain and is asking to repeat it. At the second level, teacher
emphasises individual differences in perception and processing of information. Child’s
productive thinking is promoted, as teacher is stimulating child’s activity and his getting to
the conclusions. It may be seen when handicrafts have helped to learn some new skill.
Teacher is encouraging to transform work by showing several modification examples.
Children are thinking, choosing and making, stimulating themselves for further activities. In
this case teacher does not control, does not reject child’s choice, idea. He allows child to make
a conclusion about how to do it. At third level, children are processing knowledge, thinking
over. R.Fisher has named this level “teaching to think” and it is characteristic with
implementation of child’s own ideas. At this level teacher suggests theme or problem that
should be solved while children are using their own experience in what similar has been done,
children choose material or technique and are trying to implement idea, by planning work
process (Fishers, 1990).
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The research allowed concluding that pre-school pedagogue understanding about
development of pre-schooler intellectual skills with arts classes should be improved and the
discussion about this theme should be continued.
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