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INTERACTION BETWEEN FAMILIES OF CHILDREN WITH
SPECIAL NEEDS AND SUPPORT SYSTEM: PARENTAL
PERSPECTIVE

Dina Bethere
Linda Pavitola
Liepaja University

Abstract. The study analyses the effectiveness of interaction between parents, who bring up
children with special needs and the support system. According to the state defined standards
and cognitions of scientific research, activities of the support system are considered as
qualitative only if they satisfy parents’ individual needs of receiving support. The article
reflects qualitative research, where parents have naturally been delegated the functions of
experts. The results of the study verify the necessity to improve collaborative strategies,
employing non-governmental organizations as a resource for promoting collaboration
between parents of children with special needs, educational and support institutions.

Keywords: children with special needs, collaboration, effectiveness, parents, provision of

support.

Introduction

The concept of family in scientific categories have been defined as a social
institution, where a child obtains the first experience of socialization and where
preparation for future roles and tasks in the society occurs within interpersonal
system of attitudes (IlIueitnep, 2008). At the same time, family environment
have been consistently perceived as a protected space with its traditions, habits
and requirements, existing between the individual and demands of society
(Praschak, 2003).

Parents have been delegated supreme responsibility for ensuring life and
developmental conditions of their children, defining the duties and rights in
accordance with protection of the child’s rights and interests that allow choosing
educational institution and participating in a study process development. In their
turn, a duty of parents bringing up children with special educational needs
(SEN), is to provide special care for their child. Thus, the parents of children
with SEN are considered as equal and active partners of various institutions like
health care, educational and others. In this regard governmental structures on
international scale have been also delegated duties to finance and make available
a range of high-quality services from which the families of children with
disabilities can choose assistance adapted to their needs (Recommendation of
the Committee of Ministers, 2010).

Implementation of these demands is topical to all European Union partner states
and refers to every person engaged professionally in the support system foreseen
for children with SEN and their parents. Correspondingly the parents as the
target audience and collaboration partners of the system mentioned above, have
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been considered as the main quality experts of its functioning. This cognition
served as a basis for the study reflected in the article.

The aim of the study was to examine parents’ understanding of their role in the
process of special education for their child with SEN in the context of
interaction between a family and a support system, taking into consideration the
existing relationships between family members and attitudes in social
environments.

Methods of the study: 1) analysis of scientific literature, 2) stratified sampling,
3) narrative analysis.

Conditions for effective interaction between support system and parents

In different periods of time research findings in pedagogy, family psychology
and crisis theory certify that care about children with SEN has been considered
as one of the most complicated life trials (Bach, 1993; Buscaglia, 1971; Dillon
& Underwood, 2012; Jetter, 2003; Lagerheima, 2007). The authors of the article
regard it as one of the most relevant cognitions to be respected by specialists of
different support areas, implementing their professional duties and developing
collaboration with parents of children with SEN.

One of the indicators of this specific situation is particular psychological climate
in a family microsystem. Children with SEN usually express heightened
necessity for security, love and empathy, accompanied with trials about their
personal helplessness and loneliness (I{emytixo, 2004). Although there is stated a
demand for parental love, responsibility and promotion of child development,
the accomplishment of the demand is often hindered by parents’ sense of guilt
and necessity to reveal intimate family life aspects in the communication
process with experts of different areas. Thus the specifics of a child’s
development and influence of social environment create discrepancies in
implementation of the social role of parents (Lagerheima, 2007).

Changes characteristic to the child’s socialization bring forward new challenges
in relationships between family members. According to the findings of
psychological research, the attitude of children towards extended environment
depends on acceptance of their individual needs and developmental expressions,
characteristics of communication, organization of interaction and achievement
evaluation in the family microsystem (¥Ycanosa, 2006).

At the same time these families have been characterized by limited social
activity and external contacts. Thus increasing inner contradictions in the
functioning of family microsystem, the scope of problems to be solved has been
broadened and direct dependency on collaboration with different social and
health care institutions has been increased (Engelbert, 2000).

In accordance with the way parents overcome the contradictions mentioned
before, families can be divided into two groups: microsystems, where functional
coping occurs without particular problems and families, who need differential
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support in diverse areas. However, representatives of both groups need to have
information about existing situation, developmental disorders, parental
understandings and expectations that are meaningful because of their
psychological context. Providing this information the parental coping phase has
to be taken into consideration (Neuhéuser, 2003: 85).

Recently the conceptions of the effectiveness of support system functioning
have been changed in connection with parental co-partnership. If before a family
of children with SEN had been studied more as a background, where problems
arise, then now it is considered as a meaningful social institution for a child
(Jetter, 2003). Correspondingly the studies in the area of special pedagogy have
broadened the view of family institution orienting the work of different
specialists towards awareness of family resources. Thus the parents of the child
are no longer considered as objects of special pedagogy, but perceived as
competent partners of collaboration possessing equal rights (Theunissen &
Plaute, 1995). Parents have their comprehension and needs obtained during their
life path, as well as the resources that can be used to overcome problematic
situations. These resources can be broadened acquiring skills of self-
organization and learning to ensure the rights (Buscaglia, 1971; Praschak, 2003).
In this context it has to be taken into consideration that parental perception of
disadvantaged children are not homogenous and much focused on the individual
case (Dillon & Underwood, 2012). The longitudinal study verifies the diversity
of needs and a desire of parents to understand the types of academic and
behavioural support their child is receiving, particularly when he or she is
struggling. Many parents also want to know how they can help their child to be
more successful. Nevertheless, parents may not always be able to grasp the
educational terminology that teacher use or the practical implications of those
terms for their child (Byrd, 2011: 34).

Thus, ensuring parental collaboration in the support system, the duties of experts
include the understanding of particular family needs to examine the suitability of
recommended support. At the same time it is necessary to use forms of work
that facilitate participation of parents in a common work. Orientation towards
the needs of parents means ensuring a link between scientific approach and
practical activities, and developing service conception that includes innovative
offers and a parent-friendly interaction. These are considered as the most
sufficient conditions for effective support system activity, as the quality is
present if the needs of the client have been satisfied and a support offer
corresponds with parental expectations (Jansen &Wenzel, 1999).
Evidence—based cognitions of scientific studies certify that implementation of
the conditions characterized above is a significant investment in both the
functioning of family microsystem of children with SEN and the development of
support system itself. Close working relationships between professionals and
family members also ensure that service recommendations are flexible,
accessible and responsive to family needs (Angelo, 1997; Parette & Brotherson,
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1996; Thomson, Meadan, Fensler, Alber & Balogh, 2007), as the family is the
constant in the child’s life, while service and professionals within the system are
always in a state of flux (Shelton, Jeppson & Jonson, 1987). It enables people
having diverse experiences to interact sharing the common goal of reaching
agreement on specific issues. Such interaction can result in shared ownership of
problem definition and solutions, shared knowledge and expertise, increased
cohesiveness and willingness to work together on future issues (Rock, 2000;
Thousand, Villa, Paolucci-Whitcomb & Nevin, 1996; Salend, 2004).

It has been noted that the basis of effective partnership development requests not
only constructive, but also emotional aspect. This means the readiness to
develop equal interaction and achieve mutual understanding in this process has
to be reciprocal. Very often it is a challenge for both parents of children and
specialists of support system. However, L. Buscaglia beliefs can be useful for
ensuring positively loaded emotional link: ,,But I do have an enormous love for
parents, and the sum of what I am going to say is this: as far as [ am concerned,
it i1s about time professionals began to look at parents as warm, pulsating,
beautiful, tender, fantastic, unbelievable, intelligent, incredible human beings.
And then I want to discuss how parents and professionals can work together, for
as long as parents are trapped with professionals and professionals are trapped
with parents, we are going to have to find a way to reach one another”
(Buscaglia, 1971: 27).

The totality of multidimensional conditions for ensuring the effectiveness of
interaction between the support system and parents of children with SEN, as
well as its constructive and emotional aspects have been analysed in the study
performed by the authors.

Research design

Participants

The study was performed in 2013 during annual summer camp organized by the
non-governmental organization (NGO) ,,Velku biedriba”. The participants were
23 parents of children with SEN representing diverse regions of Latvia. The
parents in the study had children of different age and educational levels, enrolled
in preschools or schools’ environments that ranged from full time placement or
general education classrooms to self-contained classrooms or separate schools.
They had diagnosis like autism spectrum disorders, severe movement and
mental development disorders.

Research method and procedure

The ecosystem study was implemented in real life environments and
characterizes interaction of different microsystems in parents’ social life. The
participants of the study were recruited using a strategy of stratified sampling
and a qualitative research method of narratives was selected.

Beginning the research process parents were given general guidelines for the
content of narratives — for example, reflection of family interaction with society,
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educational institutions and external support system. The “Velku biedriba” acted
as observers, they fixed and anonymised the narratives, and negotiated with the
parents on making them available to public. The narratives reveal the existing
life situation in diverse microsystems, parents’ understanding about the contexts
in the field of special education and help to interpret their experiences in the
process of interaction between the family and the support system.
To analyse and interpret the data and derive meaning from parents’ shared
experiences, the authors of the study identified core categories based on the
research instrument used by P. Lalvani (2012). The data was coded by the
authors, and according to the narratives the following categories were defined:
e Parents’ understanding and needs in the context of special education;
e Interaction between the family and the support system in social environment
with: a) educational institutions and professionals, b) other professionals;
e Parents as educators un advocates;
e Parents as students.
In order to reveal the context of the study, the analysis of narratives contains
the characteristics of the family microsystem's inner functioning.

Results

The indicators of the family microsystem’s inner functioning reveal
differences reflected in the narratives. Some parents have mentioned positive
examples like: ,, We are three in the family and both take care of the child. We
teach communication making him easier to form relationships with other
people.” There is also some evidence about parents’ mutual support in complex
life situations: ,, My husband understood me and was able to take responsibility
for both of us.”

However, majority of narratives report family breakdown just because of special
needs of a child: ,, Child’s father told that he did not want to be dependent on the
special needs and demands of the child.” Moreover, in some cases parents
express fear of such situations: ,,/ was afraid that my husband could leave us, as
we know about similar situations in other families.”

The study demonstrates parents’ understanding and needs in the context of
special education. Parents have their opinions about special education and are
aware of social and educational needs of their children according to the rough
life experience acquired in seeking for the best possible educational environment
for their child. Majority of parents believe in education as an opportunity for
their child’s well-being, equality and social integration: ,,We have to find a
proper educational institution instead of social care institution — home for
disabled. Children want to live in a family and be members of society like
others.”

The overwhelming majority of parents are aware of the diagnosis of their child
and try to cope with it and provide the best possible options for their child. They
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long for wider offer of non-formal education, for example, musical activities and
movement therapy, and conclude that children’s life after school is only parental
responsibility, as “the offer provided by the state and municipality is extremely
modest”.

However, most of the parents express worries about the quality and outcomes of
the educational process that very often mismatch their hopes and expectations.
For example, a mother points to the observed changes in her daughter’s
behaviour: ,,She has begun to command — claps hands and loudly cries out
commands like “stand up”, “wait” and others. There is no such kind of
communication in our family and it is not supported as well.” Many of the
parents have come to the conclusion that ,, the school was not completely ready
for educating children with autism spectrum disorders” and express concern
about the competence of pedagogues: ,, My child has poorly developed language
and literacy skills. 1 felt disappointed with the pedagogue, who was not able to
explain how these skills could be improved”. The parents share the belief that
their children need learning environments with appropriate specialists, who pay
more attention to the development of social and everyday skills.

The study has reflected interaction between the family and the support system
in social environment with educational institutions and professionals. The
findings indicate a diversity of educational opportunities that are recommended
by professionals and used by children with SEN - ranging from home education,
specialized preschools, inclusive general preschools and schools to special
schools. Parents have reported that although there are special programmes for
children with SEN in general schools, not always they feel welcome: ,, School’s
administration acknowledged that they are not interested to have children with
SEN in their school”.

According to the narratives, the presence of negative attitude has often been
identified in the very beginning of the educational process, for example: ,,/ went
to school to talk with the administration and the class teacher in due time. Their
attitude was not negative, but it seemed like they were waiting that all this
somehow would slip by. All collaboration was confined to my talking”.

The findings reveal other significant aspect — schools lack experience and
qualified pedagogues to implement special programmes: ,, The pedagogue of
special education, a lady of pension age, honestly confessed that she is not able
to work with my child”. In the context of special education provision parents
emphasize a lack of responsibility of pedagogical staft: ,, When [ went to school,
I saw the support personnel chatting instead of taking care of children”.

In contrary to above mentioned, there are also narratives that express positive
evaluation and satisfaction with “educational opportunities recommended by the
state and municipality that offer both inclusive preschools and special education
institutions”’. It 1s highly valued if the parents of other children express
understanding.

18



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

According to the findings, the experience of interaction between the family and
the support system in social environment with other professionals has been
characterized as negative. All parents have reported disappointment they
experienced at the State Pedagogical Medical Commission (PMC) that evaluates
their child’s diagnosis, characteristics of specialists and recommends a learning
environment and educational institution the most appropriate for the child.

The parents note that specialists are not interested to understand the child’s
problems and their conclusions are superficial, since it is not possible to evaluate
a child with autism in a few minutes time in an unfamiliar environment. The
narratives reflect reasonable objections that PMC determining the fate of the
child does not evaluate individual opportunities, therefore parents do not
perceive the work of the commission as meaningful. A typical viewpoint of
parents is: ,,Majority of PMC consists of pension age ladies with soviet
education and thinking. They have minimal interest in children, their needs and
potential. The conclusions of specialists are superficial and it feels like the
conclusion is needed just to apply a seal to the child — “‘fit” or “unfit”.

Many parents express objections about the style of work of these institutions:
,»Nobody even asked me, which school I would prefer to my child! It was clear
to them, which school to attend. I did not agree.... They even did not give a
chance to try!” The parents are also anxious about professional ethics of these
specialists: ,, They spoke so negatively about my son! The worst is that he heard
everything, as he was next to me”.

The narratives reveal that parents feel discriminated about inaccessibility to the
premises of the State PMC in the centre of Riga, which is located on the second
floor with non-functioning elevator and a distant parking place.

The narratives certify that parents are very conscious about their role as
educators of their children and act as educators and advocates. Among the
questions asked the most frequently are the following: How will the school be
able to implement the programme of special education? Which school to
collaborate with? If a child is not able to adapt to the learning environment —
what to do? Change the school? Leave in the boarding school? Economic
situation often is a reason for inability to solve the problem: ,,Because of work, it
is not possible for me to change the school - nowadays it is a risk to change
work, in order to adapt to my child’s schedule”. Even if the parents have found
the school and the child feels well there, they have to give up learning, as they
do not have money for taking the bus to school.

The narratives verify that parents are interested in the learning process of their
child and desire to know more from the pedagogical personnel — what was done
during lessons and free time activities, what was acquired, how was behaviour
like. In this context the information exchange by the help of a diary is
unacceptable, as it does not reflect all activities performed by a child. Therefore
parents have a feeling that records have been done carelessly. Sometimes
parents take part in the learning process and try ,in the frame of their
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possibilities to be side by side with their child during activities like music, sports
and arts, as well as to go on excursions together with the class”.

The narratives of parents present a tendency of implementing the routine
characteristic to educational institutions in the family environment, for example,
“we try to implement structured daily routine” or ,,every day we devote at least
30-40 minutes to the feasible tasks for the child”.

Judging the narratives, there are some cases when developmental exercises have
been organically included into the daily routine of the family: ,, 4 day before the
event I prepare my child. I use pictures — pictograms to complement what has
been told” or ,,We do not help our child with a lot of things rather try to teach
him how to manage on his own”.

The narratives reveal the role of parents as students — they have acquired
knowledge about their child’s diagnosis, needs, educational and developmental
possibilities due to their motivation, perseverance and personal experience.
Majority of parents acknowledge that they have received a purposeful support
for their development from NGO: “Due fo their suggestion we started to look
for a school” or “During the summer camp organized by NGO I have gained
new points of view, positive emotions, many ideas how to work with my child”.
Comparatively typical is the following conclusion about the existing situation:
»The most important — I am convinced that I have a smart child; the only thing
he needs is an appropriate approach and knowledge.”

Discussion and conclusions

The results of the study verify the diversity of the families of children with SEN
that were involved in the research process. Applying the classification of G.
Neuhiduser (2003), the selected samples represent both - the parents having
comparatively successful experience of undergoing the phases of coping and
parents, who experience negative emotions and sadness. It is possible that
exactly the regularities of the family microsystem's inner functioning influence
parents” abilities to facilitate the process of family socialization in society. It is
comprehensible that upbringing of a child with SEN demands particular care;
however, explanation of parents’ social role and encouragement of acceptance
of its aspects have not been considered as a part of the educational system’s
tasks. In national level not only possibilities of financial character should be
provided for these families, but also availability of therapeutic aid.

The parents involved in the study consentaneously recognize education as a
particular value for their children. However, according to the Latvian legislation,
ensuring educational opportunities is highly dependent upon local municipalities
or conclusions made by the PMC, which duties also include consulting for
parents. Indeed, it is possible that these institutions employ experts with
appropriate professional qualification and experience, however, the narratives
express discontentment with their functioning. Therefore, improvement of
professional qualification or even certification of the PMC experts has to be

20



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

considered, turning particular attention to the aspects of communication skills
development and professional ethics comprehension.

Regarding to the lack of understanding and worries about the special education
process and the quality of its outcomes, one of the main concerns of parents is
frequent change of teachers, caretakers or even educational institutions that
make their children to feel gloomy, shy and nervous. The attitude and sensitivity
of teachers is of great importance, as children with SEN easy adopt the observed
models of behaviour. There are problems also with inclusion in general
education and communication with support team experts — psychologists, social
pedagogues and speech therapists that in spite of their education and work
experience are not able or willing to help the child with SEN. Instead of giving
support, they refer to other specialists. Often parents, in accordance with their
perceptions, try to create the environment at home similar to that at the
educational institution; however, the parents should devote more time exactly
for the development of emotional contact with their child.

This situation could be explained by the findings of G. Dillon & J. Underwood
(2012) certifying that parents usually concentrate only on their own child’s
special needs and do not perceive educational institution as a complex
microsystem, whose functioning differs from family environment. Because of
this, educational institutions have to initiate mutual communication and plan
effective collaboration strategies with families, developing both constructive and
emotional contacts. Therefore the professional programmes of further education
should ensure opportunities to acquire the competences necessary for planning
interaction with the parents of children.

Significant resource for creating collaboration strategies between parents,
educational and support institutions could be NGO that unite families of
children with SEN. The results of the study verify that exactly in the frame of
these organizations parents have opportunity to learn by doing and communicate
in an emotionally friendly environment. Moreover, developing collaboration
with NGO, parents could gain an invaluable partner. This is proved by the
quality and quantity of research data and allows planning further research,
implementing ecosystem approach and reflecting multiperspective view on the
essence of identified problems and their possible solutions.

The authors of the article have put forward the following questions for the
discussion and further research: 1) necessity for professional improvement of the
PMC experts, 2) development of collaboration strategies between educational
institutions and parents of children with SEN, 3) use of NGO resources to create
collaboration among parents, educational and support institutions.
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SASKARSMES PILNVEIDE PIRMSSKOLAS VECUMA
BERNIEM AR VALODAS SISTEMAS NEPIETIEKAMU
ATTISTIBU
Communication Development of Preschool Children with
Insufficient Development of Language System

Irina Cupere

Abstract. This article explores communication development of preschool children with
insufficient development of the language system. Children who have speech and language
disorders have problems with interaction between persons in society, because they have poor
narrative skills. Theoretical aspect is analyzed about communication development differences
in preschool children with normal language development and with insufficient development of
the language system.

Keywords: communication, narrative skills, preschool children, insufficient development of
the language system.

Ievads
Introduction

Saistitai runai ir liela nozZime misu dzive, ar tas palidzibu cilveki
komunic€ sava starpa, mijiedarbojas. Pamatmehanisms, uz kura pamata
istenojas $1 komunic€Sana ir saskarsme. Tai cilvéka dzive ir liela nozime, jo ar
saskarsmes palidzibu istenojas cilvéka socialas vajadzibas: piederibas vajadziba,
vajadziba péc piekerSanas un simpatijam, vajadziba péc paSapzinas, vajadziba
péc paSapliecinaSanas, vajadziba péc informacijas un vertibu orientaciju
sisteémas. Visas §1s vajadzibas cilvéks var apmierinat tikai saskarsmé ar citiem
cilvekiem. Lai nodroSinatu kvalitativu saskarsmi, saistitai runai jabiit labi
attistitai.

Diemz€l runa ir ta organisma funkcija, kuru visvairak ietekmé
nelabvéligie faktori, kas iedarbojas uz cilvéka organismu perinatala perioda un
agrina beérniba. Galvas smadzenu minimali organiski bojajumi var izraisit
valodas trauc€jumus.

Valodas sist€mas nepietickama attistiba ir sist€émisks traucgjums, kad
skarti visi valodas komponenti — fon&tika, fonematiskie procesi, leksika,
gramatika, ja bérnam ir normala redze, dzirde, intelekta attistibas Iimenis
(Tabele, 2002).Valodas sisttmas nepietickamas attistibas gadijuma visvairak
cie$ tieSi saistita runa. Bérniem ar valodas sistémas nepietickamu attistibu ir
lielas griitibas izplanot savu stastijumu, kas loti apgritina vina darbibu. Bérni
nevar dalities savos pardzivojumos, iespaidos. Citiem komunikacijas partneriem
griti saprast vinus, un no ta cie§ saskarsme. Veicot korig€josi attistoso darbibu
jau pirmsskolas vecuma, §is griitibas ir iesp€jams parvarét. Bet, lai veidotu $o
darbibu, ir nepiecieSams saprast, ka attistds saskarsme pirmsskolas vecuma
bérniem ar valodas sist€mas nepietickamu attistibu.
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Raksts veltits teoretiskai izpétei pirmsskolas vecuma bérna ar valodas
sisteémas nepietickamu attistibu saskarsmes attistibas ipatnibas un tas pilnveides
iespejam.

Metodes: zinatniskas literatiiras analize.

Runas attistiba
Speech development

Lielaka dala saskarsmes ar citiem cilvékiem ir komunikacija ar valodas
palidzibu jeb verbala komunikacija, kuras laika komunikacijas partneris megina
ietekmét cita partnera uzvedibu, emocijas, aktivitates pakapi un darbibu.

Valodas attistiba ietekmé cilvéka domasSanas attistibu, psihologisko un
emocionalo attistibu. Ir pieradits, ka cilvékiem ar runas trauc€jumiem socialas
un emocionalas kompetences ir vaji attistitas (Tannock, 2005).

A.Lurija (JIypus, 1966) izdalija tris runas funkcijas, kuru vienotibai ir
liela nozime bérna psihes un intelekta veidoSana.

1. Runas komunikativa funkcija. ST runas funkcija bérmam rodas un
attistas agrina vecuma, ka viena no pirmajam.

Runa sak izpildit saskarsmes funkciju jau bérna divu gadu vecuma.
Viena no pirmajiem $o jautajumu pétija Slama - Kazaku (Cnama - Kazaky,
1966).

Komunikativa runas funkcija nodroSina b&rna kontakteSanas sp&ju
attistibu ar vienaudziem, attista kop€jas rotalas iesp&jamibu, kam ir liela nozime
adekvatas uzvedibas veidoSana, emocionalas un gribas jomas un bé&rna
personibas attistiSana. Komunikativa runas funkcija rodas uz elementariem
neverbala saskarsmes veida pamatiem.

2.  Runas izzinas funkcija: cieS$i saistita ar iesp&ju komunicét ar
apkart€jiem — komunikativa un runas izzinas funkcija attistas cie$a vienotiba.
Bérns ar runas palidzibu ne tikai iegiist jaunu informaciju, bet ar1 ieglist iesp&ju
apgut ko jaunu.

Pirmajos dzives gados runa ietekmé vispirms bérnu sajiitas un uztveres
attistibu, gnostisko procesu veidosanos.

3. Runas reguléjosa funkcija berniem veidojas jau agrinas attistibas
posma, bet tikai 4-5 gados, kad bérnam plasi attistita j€dzieniska runas puse,
pieaugusa vards kliist par bérna darbibas un uzvedibas regulétaju.

Runas regul€josas funkcijas veidoSanas cieSi saistita ar iek$€jas runas
attistibu, meérktiecigu uzvedibu, iesp€u programmét intelektualo darbibu
(JIypus, 1966).

Ja regul§josa funkcija attistita nepietickami, bérna uzvediba atSkiras ar
impulsivitati, pieaugusa runa vaji ietekmé vina uzvedibu, bérnam griiti secigi
veikt intelektualas operacijas, vin§ nepamana savas klidas, zaudé uzdevuma
jégu, viegli parslédzas uz sekundariem, niecigiem kairinatajiem, nevar aizkavet
blakus asociacijas.
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Runas regulgjosas funkcijas attistiba cieSi saistita ar galvas smadzenu
pieres dalas centru nobrieSanu. Tapéc, ja be€rnam nove€rojams kads no
cerebralajiem traucgjumiem, kad kavEas smadzenu pieres dalas centru
nobrieSana, nov€ro runas regulgjosas funkcijas, iek$€as runas un runas
domasanas nepietickamu attistibu (CmupnoBa, 2007). B&€rniem ar valodas
sisteémas nepietickamu attistibu, kam saistita runa nav attistita pietickama Iiment,
paradas problémas §1 verbalas saskarsmes veida istenosana.

Zinams, ka runa sakuma attistas tikai saskarsmes procesa. Bet ne visi
saskarsmes veidi attista runu. Saskarsmes process stimul€ runas attistibu tikai
tad, ja tas ir piem@rots bérna vecumam un vajadzibam. Sakara ar to vispirms
janosaka saskarsmes procesa optimalais raksturojums, ta motivi, saturs, lidzekli,
kadi apkartgjie nosacijumi veicina verbalo komunikacijas lidzeklu veidoSanos.
Sociali psihologiskie apstakli, kuros aug bérns, ieverojami ietekm& runas
psihofiziologisko mehanismu attistibu.

Veicot korig€josi attistoso darbibu ar pirmsskolas vecuma bérniem, kam
ir valodas sist€mas nepietickama attistiba, jaievéro bérna vecums un intereses,
jamotivé b&rns komunic€t ar apkart€jiem ar runas palidzibu, japalidz iemacities
izvEleties pareizus lidzeklus saskarsmes procesa.

Bérna runas attistiba izdala tris kritiskos posmus.

1.-2. dzives gadi: sakas runas attistiba, veidojas komunikativas
uzvedibas pamati, un par virzitajspeku klist nepiecieSamiba pec saskarsmes.
Saja posma visintensivak attistas galvas smadzenu garozas runas centri, to skaita
ari Broka centrs, kam kritiskais posms ir b&ma 14-18 ménesi (Boiukosna,
2008:46). Jebkadi, pat vismazakie, nelabveligie faktori, kuri iedarbojas uz bérna
organismu $aja posma, var ietekméet bérna runas attistibu.

3. dzives gads: intensivi attistds saistitd runa un notiek pareja no
situativas runas uz konteksta runu, kam ir nepiecieSama saskanota centralas
nervu sist€émas darbiba un psihisko procesu norise (Boakosa, 2008:46). Nervu
sist€mas parpiile var nelabveligi ietekmét bérna runu. Beérns var atteikties runat,
vinam var paradities stostiSanas pazimes.

6.—7. dzives gads: sak attistities rakstruna. Pieaug centralas nervu
sisteémas slodze (Bonkosa, 2008:46).

Sajos posmos jebkadi bérna runas traucgjumi izpauzas visspilgtak. Lai
runas funkcija attistitos, ir nepiecieSams pietiekoSs nervu sist€mas briedums un
funkcionéSana.

Saskarsmes attistiba
Comunication development

Viss pirmsskolas vecuma posms ir runas attistiba turpmakajai saskarsmei
ar apkart§jiem. Saskarsmes procesa bérns apgiist jaunus jédzienus, vinam
paplasinas zinaSanas un priekSstatu apjoms, veidojas domasana. Saskarsmes
veidus bérns apgiist pakapeniski jau pirmsskolas vecuma. Bérna attistibas gaita
tie pec kartas domin€ viens par otru.
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Pirma bérna saskarsmes forma ar pieauguSo ir vizuala saskarsme. Divos
meéneSos berns jau labi fikseé skatienu uz pieaugusa sejas, seko lidzi pieaugusa
kustibam. Tonkova — Jampolskas (ToukoBa - fmmnonbckas, 1966) pétijuma
atklaj ka no diviem méneSiem saskarsme ar piecauguso veidojas ar skatiena un
pirmo mimisko kustibu palidzibu, bérns smaida, atbildot pieauguSajam uz vina
smaidu. P&c tam mimiskajai un vizualajai saskarsmei pievienojas roku kustibas:
redzot smaidoSu piecauguso, arT bérns smaida un kustina rokas.

Sakuma bérnam veidojas situativi personiska saskarsme ar
pieaugusiem, domingjosa lidz 0,5 gadiem (CemmepcroB, 2004). Saja vecuma
aktivi attistas sensomotora joma.

Tonkova — Jampolska (TomkoBa - SAmmonbckas, 1966) atzime, ka
vienlaikus ar mimisko un vizualo saskarsmi b&rnam pirmajos dzives ménesos
komunikacija ar pieaugusSo notiek ar kliedziena palidzibu, kura sakuma dominé
iedzimtas neapmierinatibas intonacijas. Péc tam ap 3—4 meéneSiem kliedziena
raksturs mainas, taja paradas izteiksmigakas intonacijas, un mate var saprast
beérna velmes péc kliedziena rakstura. Ap to laiku bérnam attistas uzmanibas
pieversanas izvéles iesp&ja apkart€jo runai un rodas pirmie aktivie m&ginajumi
reproducét tas atseviskus elementus, pakapeniski attistas iesp&ja sazinaties ar
intonacijas palidzibu (Ciama - Kazaky, 1966). Ja picaugusais adekvati reagé uz
bérna meginajumiem ar vinu komunicét, bérnam veidojas pozitivi emocionala
veleSanas sazinaties, kas talak stimul€s bérna nepiecieSamibu kontakteties.

Situativi personiskas saskarsmes galvenais saturs ir bérna emocionala
reakcija uz pieauguia sarunu ar vinu. Saja procesd veidojas runas izpratnes
pamati: bérns sak diferencet un izdalit to, kas v€lak parveidosies par vardiem.
Pirma dzives pusgada beigas veidojas pseidorunas saprasanas efekts, kad bérns
veido asociaciju starp situaciju un teikto.

Nakama runas attistibas posma noteicoSas ir intonacijas. Tas izsaka
beérna atticksmi pret teikto un papildina to. B&mam ar valodas sistémas
nepietickamu attistibu intonacijai un Zestiem domingjo$a loma saskarsmé ar
apkartejiem ir ilgaku laika posmu.

Vecuma starp 0,5 un 3 gadiem saskarsmé ar pieaugu$o b&rniem rodas un
sak dominét situativi lietiSka saskarsme (CemuBepcron, 2004). Bérns Iidz 3
gadiem iemacas veidot 3—4 vardu teikumus, vinam paradas vards ,,ng”, vins lieto
vietniekvardus un atbild uz vienkar§iem jautajumiem, vardu krajums paplasinas
lidz 500 vardiem (Tibele, 2002).

Kodols situativi lietiskai saskarsmei ir kopiga priekSmetiska darbiba. Ja
tada darbiba vairakas reizes atkartojas priekSmeta un ta ipasibas nosaukums, tad
tas pariet no receptivas valodas uz ekspresivo. Manipulacijas ar prieckSmetiem
veido pamatu gramatikas apgiiSanai, bet darbiba piespiez bérnu neapmierinaties
ar atseviSkiem vardiem un frazém, bet pariet uz izveérstu runu. Praktiska runas
apgiiSana ir situativi lietiSkas saskarsmes rezultats (Piaze, 2002).

Bérniem ar valodas sisttmas nepietickamu attistibu paradas griitibas
valodas apgiiSana. Skanu izruna neatbilst vecuma normai, vardu krajums ir

27



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

ievérojami mazaks neka vienaudzZiem, ekspresiva runa parsvara sastav no
vardiem, kurus bérns izruna neskaidri vai no teikumiem, kurus bérns veido
disgramatiski. Saskarsmes procesa beérni plasi izmanto Zzestus un mimiku.
Valodas attistiba atkariga no trauc€juma smaguma pakapes. Jau S$aja
vecumposma bérniem ar valodas sist€émas nepietickamu attistibu paradas
saskarsmes problémas, jo Sie be&rni nekomenté savu darbibu. Tas apgriitina
kopigas priekSmetiskas darbibas procesu.

Jau pirmie vardi b&mam nepiecieSami nevis nominéSanai, bet
komunikacijai. S. Ceitlina (Ifeumaun, 1989) atzimé, ka pat divgadigie beérni
izveido runas uzvedibu atkariba no lomas, kuru vin$ pienémis spelé vai
inscengjuma. Parejot no vienas lomas uz citu, vinpi maina intonaciju, runas
leksisko uzbivi. Saja vecuma bérni sajiit sasarsmes rezultatu, vai ta bija
veiksmiga vai neveiksmiga, un, nepiecieSamibas gadijuma, atkarto to un korigé
savus izteicienus ta, lai klausitajs varétu tos saprast.

Lublinska (JIrobnunckast, 1959) paradija, ka pat pasivas runas apgiiSana
1.-2. dzives gada sekme visparinatas uztveres attistibu, visam bérna sensorajam
funkcijam pieskir aktivu raksturu. Pat pirma bé&rna runa ir sociala, un uz tas
pamata veidojas ,,ieckS§€ja runa”, ar kuras palidzibu bérnam istenojas zinasanas
un veidojas iespéja regulét savu uzvedibu. Sakuma bérns tikai atdarina vardus,
kurus vin$ dzird no apkartéjiem. Saja posma novéro saméra lénu aktiva vardu
krajuma attistibu uz pasiva vardu krajuma attistibas fona. Pirmie vardi ciesi
saistiti ar berna praktisko darbibu. Talak tie sak ,,attalinaties” no darbibas: bérns
apgust dzimtas valodas gramatiku, un varda struktiira no simpraktiskas pariet uz
sinsemantisko. Pareja no simpraktiskas runas uz sinsemantisko ir kopa ar strauju
vardu krajuma paplasinasanos. S.Ceitlina (IleiiTimn, 1989) raksta, ka bérna
vardu krajuma 1,5-2 gados pirmo vietu ienem lietvardi, otro — darbibas vardi,
bet 1pasibas vardu ir loti maz.

No 3 Iidz 5 gadiem bérniem sak doming€t arpussituativi izzinoSa
saskarsme. PriekSmetiski praktiska darbiba pariet rotala, bet rotala saglabajas
ievérojama satura atkariba no rotallietam. Rotalu laika bérns vardiski apzimé
priekSmetus un to TpaSibas, un p€c tam, pateicoties vardam, vin$ var tos
aizvietot. Tada veida priekSmetu parpilniba stimul€ runas attistibu, jo stimulg
vardu krajuma paplasinasanos, bet péc tam sak kavét visparinaSanas prasmes
attistibu, jo visparinaSanas prasmes attistibai nepiecieSams darboties bez
rota]lietam.

Lidz pieciem gadiem bérna receptiva valoda palielinas Iidz 2800
vardiem. Bérns nosauc vairakas krasas, jauta par varda nozimi, saskano ipasibas
vardus un lietvardus, lieto darbibas vardu nakotnes un pagatnes formas (Tubele,
2002).

Bérniem ar valodas sist€mas nepietickamu attistibu 4-5 gadu vecuma ka
domingjosa saskarsmes forma ar pieauguSiem saglabajas situativi lietiSka
saskarsme, kas neatbilst vecumam. Runas traucgjuma dél b&rnam saistita runa
nav izveidojusies vai ir dzili trauc@ta, kas apgritina vina komunikaciju ar
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vienaudZiem un pieauguSajiem. Pirmsskolas vecuma beérni neveérSas ar
jautajumiem pie pieaugusa, nekomente savu rotalu ar runu.

No pieciem gadiem sak dominét arpussituativi personiska saskarsme
(CemuBepcroB, 2004), kura atklaj attiecibas starp cilvekiem. Sis attiecibas klast
par sizeta lomu rotalam, kas gandriz zaud€ atkaribu no rotallietam. Pirmsskolas
vecuma vardi stingri tiek attiecinati uz priekSmetu, kltst augstaks visparinasanas
Iimenis, bérns pakapeniski paaugstina visparinasanas Itmeni priekSmetiska
leksika. L.Paramonova (IlapamanoBa, 2004) runa par to, ka berniem bez
attistibas trauc€jumiem vecuma no 5 lidz 7 gadiem domin€ nejausSas verbalas
asociacijas, kas liecina par neattistitu leksisko sisttmu. Nozimiga vieta ir
Elementarakas sintagramatiskas reakcijas doming, paradigmatiskas — né.
Bérniem 7 gados ievérojami palielinas paradigmatisko reakciju skaits, un tapat
pazeminas tematiskas un, 1pasi, nejausu reakciju skaits (Ilapamanona, 2004). Tas
liecina par to, ka Saja vecuma notiek kvalitativs l€ciens semantisko lauku
attistiba.

Kompensacijas un runas attistiSanas iespéjas atkarigas no vecuma, kura
sakta koriggjosi attistosa darbiba ar logopédu. Logopédiskas nodarbibas, kuras
saktas agra bérniba, rosina smadzenu sistémas aktivu darbibu un tada veida
paatrina tas nobrieSanu un veicina ieve€rojami pilnigdku runas trauc€juma
kompensaciju (JIypus (pex.), 1960).

Saskarsmes pilnveides svarigums bernam ar valodas sistemas nepietickamu
attistibu
Comunication development importants in the preschool children with
insufficient development of language system

Bérniem pirmsskolas vecuma ar valodas sist€mas nepietickamu attistibu
paradas saskarsmes traucgjumi, kuri izpauzas ka motivacijas un vajadzibu jomas
mazbriedums (fcrpeboBa, CnupoBa, becconoa, 1996, 28). Pirmsskoléni ar
valodas sist€émas nepietickamu attistibu retos gadijumos inici€ saskarsmes
procesu, vini neveérsas pie pieauguSiem ar jautajumiem, rotalas nekomente ar
stastijumu. Tas viss kaveé bérna attistibas procesu kopuma.

Bérniem ar valodas sistémas nepietickamu attistibu runas trauc€jums
izraisa kompleksu. Bérni kautr€jas no ta. Pirmsskolas vecuma b&rniem ar
valodas sistémas nepietickamu attistibu nav izveidojusies motivacija komunicét
ar apkartejiem.

Ka tika minéts, bérni ar valodas sisttmas nepietickamu attistibu
nekomenté savu darbibu ar runu, neveérSas ar jautdjumiem pie pieaugusa.
Valodas traucgjuma d€] bérniem paradas negativisms, noslégtiba, cies
paSveért§jums — berni nevar adekvati novertét savu darbibu. Bailes kludities,
noklit tada situacija, kad vinu nesaprot apkart€jie, izraisa v€lmi izvairities no
runasanas.
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Pirmsskolas vecuma bérni ar valodas sist€mas nepietickamu attistibu
nevar planot savus stastijumus un ar griittbam orient€jas cita stastitaja. Beérna
teikto apkart€jiem ir griiti saprast. Bérniem ar valodas sist€émas nepietickamu
attistibu grutak adopt&jas vienaudzu kolektiva, kas var izraisit bérna socialu
izolaciju. Uzsakot skolas gaitas, be€rniem ar valodas un runas trauc€jumiem var
paradities pat sekundarie neirotiskie traucgjumi ka reakcija uz socialas
adoptacijas gritibam.

Viens no galveniem uzdevumiem, koriggjosi attistosaja darbiba ar
pirmsskolas vecuma b&rniem ar valodas sisteémas nepietickamu attistibu. ir bérna
socializacija. Veicinot saskarsmes motivaciju un pozitivas komunikativas
situacijas, var mazinat bérna pardzivojumus par savu valodas trauc€jumu un
palidz€t vinam iemacities komunicét ar apkartéjiem.

Ja koriggjosi attistosa darbiba ir sakta laicigi, pirmsskolas vecuma, bérns
ar valodas sisteémas nepietieckamu attistibu lidz 7 gadiem var apgiit saistito runu
pietickami laba ltmeni. Runa klist skaidraka, fonétiski fonematiskie un leksiski
gramatiskie procesi var biit attistiti pietickami laba Iimeni. Sava petijuma
Spensers un Slokums (Spencer, Slocum, 2010) to praktiski pieradija —
pirmsskolas vecuma bé&rniem saistita runa attistas, ja ar vipiem veic attistoSo
darbibu, izmantojot specialas metodes: sizeta att€lus, planu sastadiSanu utt.
Atkariba no valodas sist€émas nepietickamas attistibas smaguma pakapes un
korig€josi attistosas darbibas uzsakSanas laika, bérns ar valodas sist€émas
nepietickamu attistibu 11dz skolas vecumam var apgiit saistito runu pilniba, kas
palidzgs vinam skolas vecuma piedalities saskarsmes procesa ka pilnvertigam
komunikacijas partnerim.

Secinajumi
Consuclusions

o« Misu dzivé liela nozime ir saistitai runai, ar kuras palidzibu cilveki
komunicge sava starpa.

« Valodas sistemas nepietickama attistiba jeb VSNA ir sisteémisks traucgjums,
kad skarti visi valodas komponenti — fon&tika, fonematiskie procesi, leksika,
gramatika, ja bernam ir normala redze, dzirde, intelekta attistibas I[imenis.

o Valodas sistémas nepietickamas attistibas gadijuma saistita runa ir
ieveérojami traucéta, no ka cies saskarsmes process.

e« Runai ir tris funkcijas: komunikativa, izzinas un regul&josa funkcija.
Valodas sistémas nepietickamas attistibas gadijuma $is runas funkcijas
netiek pilnvertigi istenotas.

o Berna runas attistiba izdala trs kritiskos posmus: 1.-2. dzives gads, 3. dzives
gads un 6.—7. dzives gads. Sajos posmos valodas sistémas nepietickama
attistiba, ka arT jebkadi citi runas trauc€jumi, izpauzas visspilgtak.

o Saskarsmes attistiba izpauzas ka pareja no viena domingjoSa saskarsmes
veida uz citu. Izdala situativi personisko, situativi lietiSko, arpussituativi
1zzinoSo un arpussituativi personisko saskarsmes veidu. Bérniem ar valodas
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sisttmas nepietickamu attistibu ka vadoSais saskarsmes veids dominé
situativi lietiSka saskarsme, jo Siem b€rniem saistita runa nav attistita
pietickami laba limeni, kads nepiecieSams, lai parietu uz citu saskarsmes
veidu.

« Pirmsskolas vecuma bérni ar valodas sisttmas nepietickamu attistibu retos
gadijumos inici€ saskarsmes procesu, vini neveérSas pie pieauguSiem ar
jautajumiem, rotalas nekomentg ar stastijjumu. Tas viss kavé bérna attistibas
procesu kopuma.

o Uzsakot koriggjosi attistoSo darbibu valodas sist€émas nepietickamas
attistibas izpausmju noverSanai laicigi, jau pirmsskolas vecuma, tiek
iedarbinati organisma kompens€joSie mehanismi, kas veicina ieveérojami
pilnigaku runas trauc€juma noversanu.

o Pirmsskolas vecuma bérni ar valodas sistémas nepietickamu attistibu lidz
skolas vecumam var apgiit saistito runu pietickami laba Iimeni, lai uzsaktu
skolas gaitas un pilnvertigi piedalitos saskarsmes procesa, ja korig€josi
attistosa darbiba uzsakta laicigi.

Summary

The narrative speech is very important in the human life. Human is social person, who
communicate with other person through speech. Speech realizes human social needs: needs
for accessory, needs for affection and sympathy, needs for self — awareness, needs for self —
realization, needs for information and system of values. All these social needs people can
realize only through communication with other human. Qualitative communication is
possible, when human has good narrative speech.

The speech development influences mental, psychological and emotional development.
People with speech disorders have poor social and emotional competences.

Insufficient development of language system is a systemic disorder of speech and language
when it covers all its components — phonetics, phonological processes, vocabulary, grammar,
connected speech if children does not have problem with hearing, vision and intelligence.

The speech have three functions: the communicative function, the cognitive function and the
regulation function. The insufficient development of language system does not allow to
realize fully these speech functions.

Children have three critical periods of speech development: 1 — 2 years of life, 3 years of life
and 6 — 7 years of life. Insufficient development of language system and other speech
disorders in these periods are seen most clearly.

Communication development occurs as a transition from one dominant communicative
species to the other. The types of communication can be divided into following groups:
situationnaly personal, situationnaly applicable, beyoung situationnaly cognotive and beyong
situationally personal. Children with insufficient development of the language system for long
time stay in situational cases, because these children have poor narrative speech. Good
connected speech skills are required to acquire communicative skills.

Children with insufficient development of the language system a re rarely tend to be
communicatin innititaros, they do not nave a motivation to communitate. It all can cause a
social isolation of a child.

Starting corrective and develoupming activities for recognizing insufficient development of
language system signs in proper time, at prescohool age, the compensative mechanisms are
used to hold a significant observation over the speech disorders.
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The children with insufficient development of language system can master the connected
speech before school age, to begin school and participate fully in the communication process,
if a correcting and developing activities take place in the preschool age.
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IIKOJIbHASI TOTOBHOCTD JETEHN JOIIKOJBbHOT'O
BO3PACTA C HAPYHIEHHBIM 3PEHUEM
School maturity of pre-school age visually impaired children

Vytautas Gudonis
HIsynaiickuii yausepcurer, Jlutsa

Abstract. The sample or research is 310 pre-school age visually impaired children. The
average age of the surveyed is 6.3 years, the sharpness of vision is V 0.3—1. The research
employed the methods for assessment of children’s maturity for school worked out by G.
Gintiliené, D. Butkiené, S. Girdzijauskiené et al. (2005). During the investigation, essential
problems of pre-school age visually impaired children have been estimated: a number of
hyperactive children increases; also, a number of children who can hardly focus and retain
attention increases, poor visual-motor coordination; narrow vocabulary, they explain notions
of active vocabulary with difficulty. Results of school maturity of pre-school age visually
impaired children proved significance of pre-school education institutions in visually
impaired children’s preparation for school. It has been found that when surveying children of
pre-school groups twice, in September and May, as well as preparing and using
psychologists’ recommendations for pedagogues and parents, the level of pupils’ school
maturity increases.

Key words: visual impaired children, school maturity.

BBenenue
Introduction

B Hacrosmee BpemMs HM y KOTO HE BO3HUKAET COMHEHHUW O TOM, YTO
pebeHKa JOIIKOIBLHOrO BO3pacTa HEOOXOAMMO TroToBUThH K mmkone. llIkonbHas
3peloCTh — ATO YMCTBEHHasi (MHTEJUIEKTyallbHAs), HSMOIMOHAJIbHASA W
COIMaJIbHAsT 3PeJIOCTh peOCeHKa. Y TMEepPBOKIACCHUKA JOHKHO OBITH MHOTO
HEOOXOIUMBIX  CBOMCTB  isi  y4eObl, OH JOJDKEH OBITh  3peibIM
B YMCTBEHHOM, dMOIIMOHAILHOM U coluaibHoM oTHomeHusx (Glebuvieng.,
Grigaite, Monkevicien¢, 2002). IlpeanochuUiku K Y4yeOHOH JEATEIbHOCTU
dbopMupylOTCS B JOLIKOJIBHOM Bo3pacte. [loaromy nedcTBUS 1O MpaBUITY
(YKa3aHUIO0) SIBJIAIOTCS HEMOCPEACTBEHHOM MPEINOChUIKON Mporecca 00ydeHHUs.
CrocoOHOCTh, ~ CO3HATENBHO  JEHCTBOBATH MO  MpaBUily, 0O0O0OIIEHHO
XapaKTepU3ymoIeMy CIHoco0  JIeWCTBHS, MOXXHO CUMTAaThb HE  TOJIBKO
MPEANOCHUIKON 00y4YeHUs, HO U TTOKa3aTesieM MKOJIbHOU 3penocTu. [lkonpHyr0
3pesioCcTh OTPENENSIIOT MHOTHE (PaKTOphl, KOTOpHIE OO0YCIOBIMBAIOT
COMAaTHUYECKOE M IICUXMYECKOE pa3BUTHE peOeHKa. OTO OHOJIOrHMYECKHE
(opraHmueckue), TCHUXOJIOTHYECKHE U COolNHalbHble (akTophl. [IpuauHBI
IIKOJIBHOW HE3PEJIOCTH OBIBAIOT pPa3HBbIC, YaCTO OHM SBJISIFOTCS COYCTAHUSIMHU
Pa3IUYHBIX MPUYUH. DTO MOTYT OBITh HEOJIAromnpusTHbIE YCIOBUSI Pa3BUTHS
pebeHKa B CEMbe, MMEeJaroruyeckas 3amyleHHOCTh (MPUYMHBI COLUAIBHOTO
XapakTepa), HapylmeHus: (pU3NYEeCKOro pa3BUTHSI, PACCTPONCTBA LEHTPAIbHON
HEpPBHOM cucTeMbl (OMOJOTMYECKHE TMPUUYUHBI), HOPOYHOE (HOPMUPOBAHKE
XapakTepa  M3-3a  MCUXMYECKHX  TpaBM,  KOHQMJIUKTHBIX  CHUTYalMi
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(ICUXOJIOTUYECKUE MPUUUHBI) U JIp. BaXXHO yCTaHOBUTH, SIBJISCTCS JIM IIKOJIbHAS
HE3PEJIOCTh BPEMEHHBIM SIBJICHUEM, KOTOPOE€ MOXKHO IMPEOAOJETh C MOMOIIbIO
KOPPEKTUPYIOMKUX Mep (Hampumep, B CIydae 3aMEIJICHHOTO ICUXUYECKOTro
pa3BUTHA, MPU YACTUYHOM HAPYLUICHUM 3PUTEIIBHOTO WM  CIYyXOBOIO
aHaiM3aTopa), SBJISETCS JU CTAaOUIIBbHBIM, HEOOpPaTUMBIM SIBJICHHEM -
HEJOCTATOYHAsl MHTEJJICKTYaJIbHAsi, SMOLUMOHAJIBbHAS W COLMAJIbHAS 3PEJNOCTh
pebenka (Hanpumep, B CIydae HapyIIEHUs WHTEIUICKTA).

B JlurBe oaHMMM W3 TEPBBIX IIKOJIBHOM  3pPEJOCTBIO  JIETEU
WHTEPECOBAINCh KJaccuku: rmcuxonor Ambdoncac ['yuac (1907-1988), wu
nenaror Monac Jlayxukac (1903—1980). Tloske  pasHbIMH BOIpPOCAMH
MNOATOTOBKM K IIKOJIE JeTed JIONIKOJIBHOIO BO3pacTa HUHTEPECOBAIIUCH
boprksaBuuene (Bartkeviciené, 1999), I'puraiite (1996, 1998), Uenynene
(2010), TI'uatunene, bytkene, 'upa3usiyckene, llparyussuuene, ['ymayckene
(Gintiliene, et al., 2005), I'punene, Kacnyrene (2009), I'neGysene, ['puraiire,
MounksBuuene (2002), Memkayckaiite (2005), Payoene, Hopkysene (2014),
barnonene, Crynnene, XKamaiite (Bagdoniené, Stundienée & Zalaite, 2003),
Bapuene (2014) u ap. Metononoruueckue 0a30Bble OCHOBBI MOATOTOBKH JETEi
JOIIKOJIBHOTO Bo3pacta Kk 1mkose npeacraBun JI. C. Berorckmit (2000).
JlocTaToO4HO 3HAYUMBI TPYABl U JAPYIHMX pycckux aBTOpoB — Benrep (1994),
[TormazoBoit (2002) w aAp., U3y4yaBIIMX MOATOTOBKY JE€TEH K IIKOJE.
3HAUUTENTFHO MEHBIIE HAXOAuM paboT, B KOTOPBIX H3y4alach IIKOJbHAS
TOTOBHOCTH JIETEH CO CreluaabHBIMU TOTpeOHOCTsIMU. [IIKOJIBHYI0 TOTOBHOCTH
JeTel ¢ OTKJIOHeHUs MU noBeaeHust onucan [lommaceiit (2002), a rOTOBHOCTh K
KoJIe ciadocimpimamux jgered wm3ydanun Peunnkas wm Ilapxammnaa (2003).
[[TkonbHYH TOTOBHOCTH JIETEN C HAPYIIEHHBIM 3pEHUEM UCCaen0BaIH ['ynoHuC,
Amumayckac (Gudonis & AliSauskas, 1996),

B mnocnegnee necstuneTve MpOILIOTO BeKa B MHUpPE  OIMyOJIMKOBaHHBIE
JTAHHBIE MEXKOHTHUHEHTAJIBLHOI'O CPaBHUTEJIILHOTO WCCJIEAOBaHUS TMATHAALIATH
nporpamm 13 ctpan (ucciaegoBansl 51144 peGeHka) MoKa3bIBaIOT, UTO 00YUEHUE
JeTel M0 MOATOTOBUTENIBHBIM IIKOJIBHBIM IIPOrpaMMaM, NpeIHA3HAYCHHBIM IS
3-neTHUX Jered W Oojiee CTapIIUX, TAPAHTUPYET U HOPMAIbHOE pa3BUTHE
pebenka u ero ycrnex B mkojie. (The Future of Children, 1955). Kadenpa
JIOIIKOJIbHOM TIeIaroruku DIyKoJIorudyeckoro umHctutyTa JInTtBel B BuiibHIOCE
npoOJieMy IIKOJIBHOM 3pesiocTu pedberka uzydaror ¢ 1997 roma. B pa3Hbie To/bI
HCCJIeIOBATTMCH OCOOCHHOCTH MBINUJICHUS JETeH U MIKOJIbHAS 3PETIOCTh, BIUSHUE
cozepkaHusi 00y4eHUs Ha YMCTBEHHYIO 3pEJIOCTh JIETeH, MIKOIBHYIO 3PENOCTh
JeTel, MOCeIaBIINX U HE MOCEHIABIIMX JIONIKOJIbHBIE YUPEKICHUS, AETCKYIO
TPaMOTHOCTh U MIKOIBHYIO 3penocTh. B 2001-2002 r. T. kadeapa opranu3onaia
MCCIIEIOBAHUE IIKOJIBHOM 3pesioCcTH AeTer JINTBBI, B KOTOPOM MPUHSIIN YYACTHE
B. C. TI'nmebyBene, b. I'puraiite, O. Monksasuuene, K. CraHksBuueHe,
A. Tapaconene, a Takke 14 MarucTpaHTOK IO CHELUAIBHOCTH 3JIYKOJIOTHS.
NunuBuayanbHO HccienaoBaHa 3penoctb 280 neTeil, OCEHbIO MPUILECAININX B
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mKoabl pasHeix MectHocter JlutBel (Glebuvieneé, Grigaité, Monkeviciene,
2002).

OueHp BaXHO, YTOOBI B KaXXJOM CTpaHe OblIa co3laHa HeoOXoaumas
3aKOHOJIaTeIbHast 06a3a aJisl MKOJBHOMU 3penocTu aerei. B JIutse ropuanueckas
0a3a o uccieayeMoMy BOIIPOCY SIBISIETCS JJOCTATOYHOM. 3aKOHOAaTebHas 6a3a
3a OCHOBY B3sJla JIaHHbIE HAay4YHBIX HCCIEIOBAHUN pa3HbIX JIET W Pa3HBIX
aBTopoB (B. Grigaite, 1998; V. Glebuviené u ap., 2002; A. Liniauskaite, Dz.
Valeckaité, 2002; O. Monkevi¢iené u ap., 2001; G. Gredler, 1992; L. Venger,
1994; J. Jirasek, 1978) u yCTaHOBKY, UTO WIKOJbHAA 3PENOCHb AGIACHICA
MHO20MEPHBIM A6/1eHuem. llpu omnpeneneHnr BaXHBIX U HEOOXOJIUMBIX
croco0HOCTe pebeHKa K ydueOe Hy»HO ObUIO Obl ONMMpaThCAd HA CIETYIOLIUE
KOHKPETHBIE KPUTCPHH:

1) Humennexkmyanvnas 3penocms,

2) CouuanbHO—-IMOUUOHAILHAA 3PE/IOCTMD;

3) Yemanoeka u comosnocmos cmame yuawgumces.

OuyeHb BaXXHBI HABLIKU 2UCUECHBL U 3AKATIKA.

AKkmuenoe yuacmue pooumeneil, ONEKYHOE8 6 NO3HAGAMETbHOU
oesimenvHOCMU pedeHKa, UX npumep, NoouwipeHue U NOMOU{b TIOMOTAIOT
MaJibllliaM Pa3BUBATh OCHOBBI MBILUICHHS, PA3BUBAIOT PeUb, 00OTAIIAOT OIBIT U
3HaHMS, MOOYXXTAIOT K HCCIEJOBAHUI0O MHUpPAa M TOUCKY TOTO WJIH JPYroro
pemenus npobaembl. CoBceM He0Os3aTeNbHO, YTOOBI OYyAYyIINi MEPBOKIACCHUK
elIe JI0 IIKOJIbl HAay4YWJICAd MHCAaTh M YHUTaTh, HO OH JOJKEH NPHOOPECTH
HeobXooumble  HABLIKU  JTOW  JCSATENBHOCTU. JIOIIKONBbHBIE  TEAAroru
BCTPEYAIOTCSl C 3aTPyIHEHUSMH TIpU BbIOOpe MeToauk. OCOOEHHO TPYIHO
MPUXOAUTCS TEM JONIKOJBHBIM YUPEKICHUSIM, TAe HET mcuxoiyora. MHorma
ke B HAYYHOU JIMTEpaType MPEAIaraloTCs He KOMIUIEKChI METOAMK, a KaKas-
aub6o oxana wMeronuka. Tak  FO.A.  AxmenneBa (2011) npennaraer
MouduimpoBannyio A. Keprom meronuky M. Mupaceka, HHOrIa Ha3bIBAEMYIO
kak Meromuka Kepna—Iupaceka. JIo 2005 rofa Mbl TOXE HCIIOIB30BAIH ITY
METOJMKY, HO KOMOMHHUpYS €e C JpyruMH, TakumMu Kak [L[BeTHbIe
nporpeccuBHbie MaTpulibl Jx. K. PaBena u npyrumu MeToaukamu.

MeTtoauka
Methodology

B 2005 rony yuenble BHIBHIOCCKOTO YHMBEPCUTETa B TECHOM
COTpYIHHUYECTBE C KoyuleraMu u3 LleHTpa cHenuanbHON NEAAroruku U
IICUXOJIOTUM TOJATOTOBUIM KOMIUIEKCHYI0 METOJMKY I10 OLEHKE IIKOJIbHOM
TOTOBHOCTH JIOIIKOJbHUKOB. METOAUKY COCTABIIIOT TAKUE PA3JAEIbI:

1. OnpocHuMK i pOJAMUTENCH, BOCIMTATENCH, y4YUTEJIEeH O CHJIbHBIX

CTOPOHAX U TPYAHOCTSX;

2. lBetHble mporpeccuBHble MaTpullbl A, A;, B JIx. K. PaBena.
3aJaHus 110 CIIyXOBOMY BOCHIPUSITHIO.
4. KonupoBaHHE pUCYHKa YEJIOBEKA.

(98}
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CnoBapHas miKaia

Ornuch NpoOIEMHOr0 MOBEACHUSI peOCHKA.
becena ¢ pedberkoM.

becena ¢ pogurensiMu.

MeTomea OLIECHKHM IIKOJIbHOW TOTOBHOCTH H3MEpPSET IO3HABATEIbHbBIC
CIIOCOOHOCTH W COLMAbHO—AMOLMOHANbHBIE (GyHKIUM peOeHKa, a TaKxke
oco0eHHOCTH ero noBeaenus. Jlannas Mmeroanka B JIuTBe ucnosb3yercs:

® B I[EJISIX IICUXOJOTHYECKON OILICHKH, MPUHUMAS PEIICHUE O 3PESIOCTH
pebeHka moceniaTh JIOUIKOJIbHYIO TPYIIY WX IIKOJY paHblle, YeM
€My B COOTBETCTBYIOIIMM KaJIeHIapHbINA IO/l UCIOJHUTCS 1IECTh WU

% N o WL

CEMBb JIET;

® CTpeMsCh BbIOpaTh CEMHJIETHUX YYalMXCAd CO CIEUUaATbHBIMU
o0Opa3oBaTeIbHBIMU nOTpeOHOCTSIMH, Korjaa HEO0OX0IUMO
NpPEeIOCTaBUTh  OOBEKTUBHYIO  HMH(POPMAIMIO,  TOMOTAIOIIYIO

MIPEABUJICTh CIIOCOOHOCTH peOeHKa K yuebe;

e IS paHHEN UIECHTU(PUKAIIMU CTOCOOHBIX MATUIETHUX U MECTUIICTHUX
JIeTEH;

® [PUMEHSETCS JOMOJHUTEIBHO IPU BBITOJIHEHUU KIMHUYECKOU U
HEUPOTICUXO0JIOTHYECKON OLICHKHU PeOCHKA, a TAKXKE B IEJISIX HAYYHOTO
VCCIIEIOBAHUSL.

TpaauIMOHHO MCCIENOBAHUS IIKOJIBHOW 3PEJIOCTU BBINOJHIIOTCA, KOrJa
pebeHOK 3aKaHYMBAET JOUIKOIbHOE yupexkaenue. OaHako, Mpu UCCIeIOBaHUU
pebeHka mepes; BBIIMYCKOM B IIKOJY, HE OCTaeTCS BPEMEHH Uil KOPPEKIUU
0OHapy>XeHHBIX TPOOETOB B pa3BUTUU. PelKo poauTenu BCIyIIMBAIOTCA B
PEKOMEHIAIMU U pabOTarOT C JETHMU JIETOM J0 MmKoJbl. CiemoBarensHo, 6oee
pallMOHAJIBHO LIKOJIBHYIO 3PEJNOCTh AETEW MCCIENOBaTh 3a rOJ 0 ILIKOJBI U
BTOPOW pa3 — mepel YXOJIOM M3 JETCKOTO caja. ITO CO37aeT OJaronpusiTHbIC
YCIOBUSL Ui TIEJAaroroB KOPPETUpOBaTh pa3BUTUE peOEHKa, 3aloJIHUTh
oOHapyXeHHBIC TIPOOENBl pa3BUTHUA Wik oOpazoBaHus. Kpome ToroO,
UCCIIEIOBAHUE 3PEJIOCTH TMO3BOJSIET HAOII0aTh 3a JUHAMHUKOW Pa3BUTHUSA
peOeHKa W B TOXE BpeMsi peallbHO U OOBEKTUBHO OLEHUTHh PE3YJIbTaThl
KOppEeKIMOHHOW paboThl. B 1ientpe 3penus I[lstpaca ABwxonwuca r. Hlstymnsii
(JIutBa) mcuxoyor, HCCIEIOBaB BOCIUTAHHUKOB JIOHIKOJIBHBIX TpYII, B
CEHTSI0pe Mecsle, ONUpasch Ha JaHHBIC HCCIENOBAHUSA, MUIIET VISl KaXKI0ro
pebeHKa pexoMeHAAIMU Il BOCIUTATeNIed W poauTeNe (MM ONEKYHOB) U
KOHCYJIbTUPYET POAMUTENICH U BocHUTATENEH. 3aTeM TeX ke JIeTei UCCIEAYIOT B
Mae MecsIle JAaHHOTO Y4eOHOT0 Tojla ¥ OIEHUBAIOT N3MEHEHHS.

Pe3yabTaThl HCCI€10BAHUS U MX 00CYKIeHHUE
Results and discussion

Jlns  aHanmu3a  UMCIONB30BaHbBl JaHHbIe wuccienaoBanus (2003-2013)
IIKOJIbHOM 3PEIOCTH BOCIUTAHHUKOB IPEIOIIKOJBbHBIX TPYII LIEHTpPa 3pEHUS
[Tarpaca ABmxkonuca r. lsynsii. [Icuxonor JaHHOrO IIEHTpa — aBTOP CTATHHU.
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Bribopka wuccnemoBanus 286 gereil  momkoilbHOro Bo3pacta. CpenHuii
Bo3pacT — 6, 3 roga. Octpora 3peHus ucciaeayemsix V 0,3—1.

C 2003 roma 3aMeTWlIM, YTO CTall0 YBEIWYMBATHCS KOJIUYECTBO
BBIITYCKAEMBIX B IIKOJY JETEH C HU3KUM YPOBHEM IIKOJBLHOW 3pEIOCTH, a B
HalmyM  y4yeOHbIE 3aBeJICHUs] MPUXOIAT BCe OOJbIIE HEBEKECTBEHHBIX M JaXKe
MeJJarOTUYeCKH 3aMyIIeHHBIX JeTel. DTy CUTYallMi0 MOXXHO OOBSICHUTBH TEM, UTO
peOEHOK C HapyIICHHBIM 3PEHHUEM B CEMbE MOIKET JKHTh B HUCKIFOYUTEIHLHOM
cTratyce «OOJIbBHOTO» WIM JaXe «HWHBaIuga». JIOBOJBHO YacTO OTH JICTH
MPUXOJAT B yueOHOE 3aBE/ICHHE, HE 3HAs TIOHATHH «MOXKHOY, KHEIIb35», «HAJIO».
OTH IeTH HE JTH0003HATEIIBHBI, OHU TPYIHEES aIallTUPYIOTCS U B CBOEM Pa3BUTHH

JOCTUTAIOT HE3HAYUTEIILHOTO nporpecca. Nuorna MOCIIEICTBUN
NeJarornueckoi 3amyeHHOCTH Helb3sl YAAIUTh BILIOTh JO IIKOJIBI.
Te xe et HCCIEAOBAIMCH JBa paza — B ceHTA0pe (mepBoe

HCClIeIoOBaHMEe) W B Mae (BTOpoe HCCIEIOBaHHE), 3a HCKIIOYCHHEM
BhIlTyckaembix rpynn B 2003, 2004, 2005 r., korma wux oOcienoBaHKe
IPOBOJMIOCH TOJBKO B Mae Mecdle (cMm. Ttabmuiy 1). Pe3ynbrarbl 3TUX JeT
nokaseiBaroT, uro B 2003, 2004 romax B IIKOJY OTHPaBHIM OKOJIO TPETH, a B
2005 roxy OK0JIO MOJIOBUHBI BOCIIUTAHHUKOB MPEAOMIKOJIBHBIX TPYIIT C HU3KUM
YPOBHEM HIKOJIBHOM 3pENOCTH, T. €. HEMOJATOTOBIEHHBIX K IIKOJE aeTeil. Takoe
MOJIOKEHUE HE  YAOBIECTBOPSJIO HU  CHEIUAJUCTOB, HHU PaOOTHUKOB
aAMUHUCTpALMM, HU poautTeneid. [IpITasch UCHpaBUTH JAHHOE TIOJIOKEHUE
MICUXOJIOT yupexaeHus 1o cBoert naummatuse ¢ 2005 roga Hayand o0ciae10BaHME
JIeTel JBa pa3za — B CEHTAOpe WM TOoTOM B Mae Mmecsmax. [locnme anammza
pEe3yJbTAaTOB MCCIEAOBAaHUS B CEHTSIOpE Mecslle, ONUpasiCh Ha PE3yJbTaThbl
KaxJ10ro pebeHka, Obula HayaTa MOJArOTOBKA MHAMBUYATbHBIX PEKOMEH AN
BOCIIUTATENISIM U poAuTensiM peOeHka. Pogureneil KOHCYJIbTUPOBAIM, C HUMHU
JeTaabHO 00CYXKIaluch peKoMeHaanuu. Takas xe padoTta Oblia MpojieiaHa U C
BOCITUTATEIISIMHU.

B 2006/2007 yuebHom romy né€n TpoHyJcs — 4 peOEHKa MEpenuin H3
HUKHETO YPOBHSI B CPEHUN YpPOBEHb HIKOJBHOM 3penocTd (cM. Tabnuiyy 1).
Haunnaer npocMarpuBaTbhCs TEHIACHLHS YMEHbBIIEHUS AETEH, MPUXOASLIIUX B
IIKOJIY C HMU3KMM YPOBHEM IIKOJBHOM 3PEJIOCTH M YBEIWYEHHUs YUCa JETEU C
BBICOKMM YpPOBHEM. MOXHO TMpEINON0KUTh, YTO IMEIarory JAOLIKOJbHOIO
YUPEKIICHUS] BCE K€ HYKHA KaK IOMOIIb CHEUUAIUCTOB (PEKOMEHAAIUH,
KOHCYJIBTAIIMK TICUXOJIOTa), TaK U ONpelelieHHas KOHTPoib (B ¢opMe aHan3a
KOHKPETHBIX pe3ysibTaToB). [1o Muenuto JI.C. Beirorckoro, moarotoBka K yueoe
B IIKOJIC 3HAYUT, YTO PEOCHOK JOJKEH yYMETh BBIICISATH OCHOBHBIC SIBICHWS,
MPOUCXOJIAIINE B CPEE, YMETh CPAaBHUBATH UX, YBUJETh CXOJICTBA U Pa3JIMUMs,
OH JIOJDKEH HAy4YUThCS PacCyX/IaTh, HAXOAUTh IMPUYUHBI SIBICHUN, J€NaTh
BBIBOJIbI, yMETh 0000mmaTh u AudPepeHupoBaTh NPEAMETH U SIBICHHUS IO
cooTBeTCTBYIOIMM KaTeropusm. JI. C. BeiroTckuid Bblaeaua OaMKalinyo 300y
pa3BUTHUsI, KOTOpasi 0a3upyeTcsl Ha TPEX OCHOBHBIX MOCTYJIaTax:
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1) ecnu 3agaHust peOEHKY CIUIIKOM JIETKUE, OH HE COBEPUICHCTBYETCS U
TepsieT MOTUBALIHIO;

2) ecnu 3alaHusg peOEHKY CIMILIKOM TPYAHbI, OH (PpyCTpHUpYyeT, TepseT
YBEPEHHOCTh B ce0e, BMECTE C TEM TEPSIET MOTUBAIIHIO;

3) ecnu 3agaHus peOCHKY TPYIHBI HACTOJBKO, YTO MPU OOBICHEHHUH
(oMoIIM) B3pOCIIOrO, HO MO CYTH CaMOCTOATEIBHO, OH MOXET UX BBINOIHUTD,
TOTJIa YCUJIMBAETCSI MOTUBAIMS K ydyeOe. B3pociblit xBanuT pebeHka 3a ycnex u
NpPOJBUKEHHWE, YTO B CBOIO O4Yepelb MO3UTHBHO BIMSIET Ha €ro
110603HaTeabHOCTh. COryIacHO 3TOM MOJENH, TO, YTO CETOIHSI PEOCHOK JeNIaeT ¢
MOMOIIIBIO TIEJIarora, 3aBTpa OH CMOXKET CIENIaTh CaMOCTOATENbHO (BbIroTckuii,
2000). MbI MOKEM MPENONIOKUTh, UTO B HAIIIEM ClIydae, TOBOPS O pe3yJibTaTax
2005/2006 ydeOHOro TOMA JEI0 HMEEM CO CIWIIKOM JISTKHMH, HE
COOTBETCTBYIOIIMMHU BO3pacTy peOeHKa, 3aJaHusIMH, KOTOpbIE HE Jalu
HEO0OXOAMMOro uMITyJibca K pa3BuTHio. C JIpyroil CTOpOHbI, JaHHBIE ATOTO
JIOHTUTIOJJHOTO MCCIIEIOBAHUS €IIE Pa3 NOATBEPKAAIOT MOJIE3HOCTh BOCIIUTAHUS
B JIOIIKOJIBHBIX YUPEKIACHUSIX B MTOATOTOBKE JAETEH K IIKOJIE.

Tabauna 1
YPOBHMU 3PEJIOCTH
Hoxkazarernu 2013/2014 N-25 2012/2013 N-27 2011/2012 N-19
CEHTSI0pb Mai CEHTSOpb Mai CEHTS0pb Mai
Yposuu
3peJIOCTH 4UCO % 4uCco % YUCO % 4uCco % 4UCO % 4HCO %
Bricokuii . - - - 11 | 40,7 1 5,3 6 31,6
Cpennnii 13 52 12 | 444 | 14 | 508 7 | 36,8 8 | 42,1
Husicuii 12 | 48 15 555 2 | 74 | 11 [579] 5 |263
Toxasatemn 2010/2011 N-28 2009/2010 N-22 2008 /2009 N - 30
CeHTSI0pb Maii CEeHTSIOPb Mait CEHTSI0pb Mait
YpoBHH
3pes1ocTH yuco | % |umco | % |umco | % |umco | % |umco | % | umco | %
Broicokmii 1 3.6 8 28,6 - - 6 27,2 3 10 14 | 46,7
Cpennnii 11 39,2 15 | 53,5 11 50 12 | 545 15 50 11 36,7
Huskuii 16 | 57,0 | 5 | 179 | 11 | 50 | 4 | 182 | 12 | 40 | 5 | 166
Ioxazaremm 2007 /2008 N-24 2006/2007 N-30 2005/2006 N-18
CEHTAOpb Mai CEHTAOpb Mai CEHTAOpb Mai
YpoBuu
3pestocTH yuco | % | umco | % |umco | % |umco | % |umco | % | umco | %
Broicokmii 1 42 7 29,1 2 6,7 6 20 3 1,7 7 38,9
Cpennuii 14 | 583 | 16 | 66,7 | 17 | 567 | 18 | 60 | 10 | 555 | 6 | 333
Huskuii 9 37,5 1 4,2 11 36,6 6 20 5 27,8 5 27,8
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Tokazatenn | 2004 N - 32 2005 N - 26 2003 N - 29
Mait Mait Mait
YpOBHH 3pesIocTH YUCIIO % YUCIIO % YHUCIIO %
Boicokuii 11 34,4 1 3.8 1 3.4
Cpennnii 7 21,9 18 69,2 20 6,9
Husknii 14 43,7 26,9 8 27,6
Yro pa€r opraHuM3OBaHHOE JIOIIKOJbHOE oOpazoBaHue  pebeHky? VY

JIeTeH, TOCENMaBIIMX METCKUM cajl WU JPYTyI0 WHCTUTYIIUIO JOUIKOJIHHOTO
00pa3oBaHus:
MPOCIEKUBAIOTCS:
® JIOCTaTOYHAsl COIMAbHAs KOMIIETEHIMS (OOJbIIEe CKIOHHBI OOIIAThCS,
0oJiee cBOOOIHBI, O0JIEe CaMOYBEPEHHBI U aJalTUBHBI);
® XapaKTepHa JI00OMBITCTBO, HHTEPEC K CPEIIE;
e QoJiee BhIpaKEHHAS peUeBast YKCIIPECCHSL.

504

301 O 1 mccmemosanKe

M 2 mcomemoEaNKe
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Pucynok 1. JInHaMmuKa HU3KOT0 YPOBHSA LIKOJbHOM 3peIOCTH BOCIUTAHHUKOB
AOMIKOJbHBIX IPYIIT
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Pucynok 2. JluHaMuKa cpeiHero ypoBHsI HIKOJIbHOM 3pesIocTH BOCIUTAHHMKOB
JAOIIKOJbHBIX TPy
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Pucynok 3. /luHaMHKa BBICOKOI'0 YPOBHSI IIKOJBbHOM 3peJIOCTH BOCIIMTAHHUKOB
AOUIKOJIBbHBIX IPYNII

[To3suTBHOE BO3JICHCTBHE OPraHU30BAHHOTO OOpPA30BaHMS  SIBISCTCS
3HAUYMTENbHBIM. Korya peOeHOK mocemaeT IeTCKUi cajl, 00bIas BEpOSTHOCTD
3aMETUTh U YCTAaHOBUTH BO3MOJKHBIC M JIa)K€ CaMble MaJCHbKHE HAPYIICHHS B
pa3BUTHH peOCHKA, 3apaHee MPOrHO3UPOBATh, JOCTHUTHET JHM PEOCHOK
HEOOXOAUMBIH YPOBEHb 3PEIOCTH JO0 IIKOJIBI, OPTaHU30BaTh IMTOMOYb PEOCHKY.
JleTckuii caj OCOOCHHO HYXKEH ACTAM M3 CEMEHM COIMaIbHOTO OTYYXKICHHS,
KOTOPbIM TPYAHO TapaHTUPOBAaTh 3peNIOCTh peOdeHKa, OCOOEHHO B cdepe
37I0pOBbSI W colMaIbHO—AMoOIMoHanbHOro pa3putus (Glebuviene, Grigaite,
Monkeviciené, 2002).

Bo Bpems wucciegoBaHus 3aMEUeHBl OCHOBHBIE MPOOJIEMBI  JIETEH
JOIIKOJIFHOTO BO3pacTa C HAPYIICHUSIMU 3PCHHUS:

1. YBenuuuBaeTcs KOJIMYECTBO TMIEPAKTUBHBIX JIETEH.

2. YBenuuuBaeTcs KOJUYECTBO JE€TEH, C TPYJIOM COCPEA0TAYMBAIOIINX
BHUMAaHHUE.

3. Cnabas BU3yaJlbHO—MOTOPHAsI KOOPAMHAIIHS.

4. HenmoctaTo4yHbIN CIIOBApHBIN 3aliac.

5. CunpHO CTpaJaeT CMBICIOBAsi CTOPOHA PEUH.

BoiBOABI
Conclusions

UccnenoBanre MOATBEPAUIO  3HAYMMOCTh  PabOThl  JOIIKOJIBHBIX
YUPEKJICHUI B TOATOTOBKE JCTEH K IIKOJIE.

JleTn NOMIKOJBHOTO BO3pacTa C HAPYUICHUSIMU 3pPEHUS, HE HMEIOIIUE
KOMIUIEKCHBIX HapyIIEHUH, MPU MOCEIIEHUH JOUIKOJIbHBIX YUPEKIACHUN MOTYT
JOCTUYb HEOOXOAMMOTO YPOBHS IIKOJIBHOW TOTOBHOCTH.

[Ipu uccnenoBanuu AeTei NpeaoOMIKOIbHBIX TPYMI Ba pa3a — B CEHTIOpe
M Mae MecsSluax — M TOATOTOBKE U MCIOJIb30BAHUU PEKOMEHIAUUNA Jis
NEJaroroB W POJAUTENIC 3HAYUTEIbHO TMOBBIIIAETCS YPOBEHb IIKOJBHOM
3pEJIOCTH.

40



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

YcraHoBiieHa HEOOXOIUMOCTh Kak noMmoiu (B ¢popMe peKOMEHAAUN 1
KOHCYJIbTAllMM TcHuXojora), Tak U KOHTposs (B ¢dopme oOCyx aeHus
pe3yJabTaTOB  MCCJIEJAOBaHUS  IIKOJBHOM  3pEIOCTH  BOCIHMTAaHHUKOB)
BOCITUTATEJISIM JIOIIKOJIBHBIX YUPEKICHUIA.

Summary

The research analysis deals with the data on investigation of school maturity of pre-school
groups pupils attending Siauliai Petras AviZzonis Vision Centre (Lithuania) in the period of 11
years (2003—-2013). The sample or research is 286 pre-school age visually impaired children.
The average age of the surveyed is 6.3 years, the sharpness of vision is V 0.3—1. The research
employed the methods for assessment of children’s maturity for school worked out by G.
Gintiliene, D. Butkiene, S. Girdzijauskien¢ et al. (2005). During the investigation, essential
problems of pre-school age visually impaired children have been estimated: a number of
hyperactive children increases; also, a number of children who can hardly focus and retain
attention increases; poor visual-motor coordination; narrow vocabulary; they explain notions
of active vocabulary with difficulty. Results of school maturity of pre-school age visually
impaired children proved significance of pre-school education institutions in visually
impaired children’s preparation for school. It has been found that when surveying children of
pre-school groups twice, in September and May, as well as preparing and using
psychologists’ recommendations for pedagogues and parents, the level of pupils’ school
maturity increases. It has been estimated that visually impaired children having no complex
disorders and attending pre-school education institutions can be properly prepared for school.
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Abstract: The paper presents a study (mostly of a quality design) aimed at the teacher-pupil
interaction performed at the Institute of Special Education Studies, Palacky University in
Olomouc. The data was collected by semi-structured interviews, observation of the
educational process and a questionnaire survey. Open, axial and selective coding as well as
logic analysis of the responses was used for the data analyses. A synthesis of various data as
well as various theoretical backgrounds led to the development of a model for the description
of the relationship between the teacher and the pupil with severe mental, physical and
communicational disability. The paper includes a description of the categories of this model
and their process-based classification into inputs, course and outputs.

Keywords: Communication, education, interaction, multiple disability.

Introduction

The teacher-pupil relationship is considered a key aspect of the educational
process, where its quality determines the quality of education (Priicha, 2009). In
spite of this fact, the teacher-pupil interaction and the development of their
relationship has been insufficiently addressed by Czech professional literature.
Particularly in the context of pupils with severe multiple disability there are rare
conclusions, mostly based on the teachers’ empiric experience. Some studies
primarily focused on other topics while the interaction issue was dealt with
marginally, e.g. study by Hrebenarova (2012), Michalik (2012).

In foreign literature (particularly in English speaking countries) many more
relevant studies and sources are available. However, it is difficult to generalize
these data to be applied in the environment of Czech special schools due to
different educational systems and different contexts in which the teacher-pupil
interaction takes place. While in most Western countries pupils with severe
multiple disability are subject to an inclusive trend, in the Czech Republic these
pupils are educated in special schools. For these reasons the interaction process
was addressed by one of the IGA project studies called Research of Quality of
Life of Individuals with Special Needs carried out at the Institute of Special
Education Studies, Palacky University in Olomouc.

The aim of the study was to analyse the inputs, course and outputs of education.
We were interested in the categories that are important in relation to the
interaction between the teacher and a pupil with severe multiple disability.
Covering these categories led to the development of a model for the description
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of the interaction process. The research used mixed methodology of a primary
quality-based focus. Data collection was based on 45 semi-structured interviews
with teachers, analyses of educational documents (30 verbal evaluations and 30
individual educational plans), observation of the educational process of four
pupils and a questionnaire survey aimed at 101 teachers.

Conditions for the selection of teachers into the research sample included a
university degree in special education and a minimum of two-year experience
with educating pupils with severe multiple disability.

A prerequisite for the inclusion of pupils into the research sample was a
combination of severe physical, mental and communication disability.

The data were classified according to the source, converted into text and
prepared for a quality-based analysis. The data analysis was performed by
means of open, axial and selective coding. Through the open coding the data
were divided into categories and subcategories and further to the following eight
areas: significance of education and pupil’s educational needs, facilitators of
teacher-pupil interaction, tools to understand pupils, teacher-pupil
communication, physical, mental and social needs of pupils, other statements
about pupils (e.g. about their personal qualities), process and methodological
aspects of the educational process and teachers’ profits, difficult situations and
methods of addressing these situations.
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At this stage we also performed a critical reflection of the data obtained — the
data were verified for validity by means of triangulation of data from the semi-
structured interviews, observations and study of educational documents. Some
categories could not have been triangulated with other data sources, therefore we
decided to develop a questionnaire and verify some results of the quality-based
part of the research in a quantity-based way on a sample of 101 respondents.
The questionnaire survey examined the educational needs of the pupils and tools
to understand the pupils better. A Lickert scale was used, allowing an evaluation
of truthfulness of statements on a scale from 0 to 7 (Chréska, 2007). A space
was left for open responses. Most answers confirmed the conclusions of the
quality-based part, only in few cases the respondents’ answers caused some
categories to be reconceptualised. Selected results of the questionnaire survey
will be presented in the following chapter.

At the level of axial coding the categories were further reorganized and
classified according to the process-based educational model as described by
Priicha (2009) into inputs, course and outputs of education. We examined
possible correlations between the categories in terms of the interaction process.
We also performed a second order reduction and dropped the categories that
appeared irrelevant in terms of the requirement of the interaction model. For the
resulting model we developed a visual diagram indicating the results of the
research at the level of selective coding (Figure 1). The following chapters deal
with a more detailed introduction of some categories depicted in this diagram.

Description of important categories at the level of educational inputs

Input educational determinants were divided into three areas according to
important subjects that take part in the interaction or influence it — pupil
personality, teacher personality and rehabilitation team (including family).

Pupil personality was analysed in terms of the factors that can be significant
facilitators that help initiate interaction and foster its development. The most
significant was the issue of psychosocial needs, social experience,
communication, preferences and personality qualities.

The obtained data on physical, mental and social needs indicate a great
significance of the need for safety and higher mental needs for the interaction
process. We asked the teachers what a saturated need for emotional safety
means to their pupils. Their responses involved a good structure of the
environment (20), requirements for a good social climate (detailed requirements
to be specified below) and kind attitude of the teacher (31).

Understandably, pupils also have a need for interaction with their environment
and higher mental needs (e.g. need for appreciation), similar to their intact peers.
The statements of 15 teachers indicate that these pupils have a higher risk of
deprivation of the need for interaction with the environment and higher mental
needs. This conclusion was also confirmed by triangulating the data obtained
through observation of the educational process (in some pupils we observed
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repeated excitation and activation when the teacher emerged). Moreover the
interviews indicated that the teachers have less means to saturate these pupils’
needs, e.g. appreciation.

During their development, pupils acquire various kinds of experience with
interaction with another person. During the research we had an opportunity to
analyse only those types of interaction situations that take place in the
educational process (structured and unstructured situations and extra-school
interactions, see below). From a methodological point of view it is difficult to
assess these situations and analyse what is the influence of pupil participation on
the development of his/her personality and further need for interaction. From
this perspective, it was impossible to further analyse the interaction situations.

In the area of pupil communication the following categories were assessed as
significant: pupils’ communication responses and pupils’ favourite
communication topics. The pupils’ communication responses were divided
according to likes and dislikes into positive, negative and nonspecific.
According to the types of communication signals we further distinguished motor
responses (e.g. turning the head), mimic responses (e.g. frowning, smiling),
voice responses (e.g. laughing, gasping), vegetative responses (e.g. changes of
face skin colour), nonspecific responses and responses with a specific
communication intent (e.g. rubbing the ear indicating a need to sleep). A
detailed analysis of communication responses was published in a different paper
(Kantor, Urbanovska, in press). The pupils’ favourite communication topics
included the family, shopping, sport, travelling, pets, need to share fresh
experiences, selection (of food, toys), need to express a wish (change of
position, request for a contact), need to describe what is happening, etc.

The pupil’s preferences were divided into stimuli and situations during which
the pupils express likes and those stimuli and situations during which the pupils
express dislikes. The vast set of stimuli and situations during which the pupils
express likes was further divided into visual stimuli, e.g. photographs or looking
into a mirror (23), auditory stimuli, e.g. music or computer game sounds (31),
tactile stimuli, e.g. various types of touches and surfaces such as hair or carpet
(26), olfactory stimuli (6), taste stimuli (13), stimuli aimed at movement and
physical experiencing, e.g. turning on a chair or swinging (16), voice and
speech-related stimuli (28), situations based on verbal communication, e.g.
appreciation or commenting on various situations (18), humorous situations
(14), situations based on interaction, e.g. attention of other people or observing
the surrounding environment (27), activities in the class or in other classes, e.g.
morning circle, celebrations (25), therapeutic and stimulation activities, e.g.
basal stimulation or Snoezelen (21), class-related activities, e.g. garden parties,
joint music lessons (9), staying outside the school, e.g. visits to the theatre,
curative stays, walks, etc. (16).

The stimuli and situations during which the pupils express dislikes are
represented by interaction barriers, e.g. movement limitation (43), too strong or
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quick touch (36), strong and unexpected noise (15), unexpected position change
(14), pain (4), difficult food intake (4), too many people at a time (4), situations
during which the pupils are out of attention (2), fear from unknown situations,
e.g. swing, animals, spoon (11), etc.
Particular attention was given to the pupils’ personality. The responses of the
teachers show that to a certain degree, in spite of serious functional disorders,
pupils with severe multiple disability are able to manifest deep emotional life
and virtues. The teachers mentioned in the interviews the following positive
aspects of pupil’s personality (the numbers in brackets show the number of
responses): gratitude (7), strength (2), sensitivity (9), spontaneity (5), sincerity
and authenticity (8), openness (2), curiosity (2), sense of accomplishment (1),
enthusiasm in group activities (4), assertiveness and friendship (1). The teachers
also appreciated the pupils’ joyousness (5), their sense of humour (4), emotional
harmony (2), their contentment with little (3), their ever-good intentions (5) and
their desire to learn and gain independence (3).
In terms of the interaction process, the teacher’s personality was considered
from both professional and personality qualities. At the beginning of the
research we identified a significant category, which is the ability to understand
the pupils. Due to the fact that this category is important for the interpretation of
interactions in the context of the pupils’ severe functional disability and also for
overall ‘tuning in’ to the pupil’s personality, the questionnaire survey was used
to verify the conclusions gained from the semi-structured interviews. The
responses in this part of the research were summarized into several
subcategories:

e Abilities related to establishing a relationship with another person (empathy,
interest in the pupil, positive relationship with the pupil, acceptance of the
pupil, etc.)

e Personality qualities (intuition, patience, calm character, flexibility, etc.)

e Professional qualities and own experience with functional disability
(limitations as a result of a broken arm, not speaking during the day), ability
to observe and further teacher education (courses, training, study of case
studies and literature).

e Life experience — experiencing own child’s development (intact as well as
disabled) and experiencing motherhood.

e Team approach (including cooperation with parents and good pupil
diagnostics),

e Activities in the school and out-of-school environment (particularly
individual teaching, various therapies and curative stays).

Cooperation with other members of a multidisciplinary team is based on the

development of mutual communication and providing various communications

about the pupil, consultations in the process of developing individual
educational plans, sharing observations gained during pupil diagnostics and
evaluation. The significance of interdisciplinary cooperation within the
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interaction process lies for example in communicating important information
that the pupil is unable to communicate, which partially compensates for the
pupil’s deficiencies. We revealed that almost all teachers maintain personal
communication with the parents on a daily basis (35). In all cases the teachers
use a diary and sometimes a telephone for communication.

Course of the interaction process

The course of the interaction process will be introduced in the context of
specific situations and the degree of acceptance of the pupil and various
interaction situations and factors that facilitate the interaction process.
Acceptance of the pupil is a necessary prerequisite for establishing a quality
relationship (Rogers, 2014). Some partial conclusions of this research study
indicate that the acceptance of a pupil with severe multiple disability can be
impeded by a number of factors including particularly the pupil’s incontinence
(21), hypersalivation (5), physical deformities (1) and unpleasant smell, e.g. as a
result of incontinence or excessive sweating (4). The teachers indicated that they
try to overcome these factors by getting used to them and sharing these
problems with an experienced colleague. In one case a problem with difficult
acceptance was solved by reassignment of the pupil to a different class.

For effective interaction to take place the acceptance must be mutual, i.e. the
pupil must also accept the teacher. The teachers expressed their views about
accepting the teacher by the pupil. Some pupils have problems with adaptation
to their teachers. There are two stages in the process of their relationship
development. In the first stage the pupils gradually get used to the teacher —
with a minimum of positive emotional reactions. Only in the second stage (that
can start even after several months) the pupils get actively involved in the
interaction. In the interviews there were five teachers who described pupil
acceptance lasting over 6 months. However, to map the stages of the
development of the teacher-pupil relationship, more information is required.

In the context of the class climate the teachers gave the following
characteristics: close teacher-assistant cooperation (10), use of art and pleasant
stimuli, e.g. basal stimulation (11), use of humour and game (8), saturating the
need for safety (7), positive internal tuning of the pupil and the teacher
throughout all classes (6), etc. These requirements are in accordance with the
characteristics attributed to a good climate in scientific studies on special
education (Allodi, 2008).

The interaction situations were divided according to the degree of their
structure to structured, unstructured and out-of-school situations. Most teacher-
pupil interactions take place in structured situations. As far as various structured
situations are concerned, particularly all types of rituals are considered by
teachers as effective for the initiation of interaction — morning circle (12),
contact song and welcoming rituals (15), etc. A certain degree of structure is
required for the saturation of the need for safety and orientation of the pupil.
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However, the degree of structure must allow sufficient time for the pupil’s
reaction. At the same time the teacher must refrain from a feeling that a specific
reaction is required from the pupil and must be able to respond flexibly to the
latest developments. As indicated by the teachers, some of the situations with a
low degree of structure included short observations when the teacher observed
the class in an uninterested way (2), spontaneous interactions during car
transportation (1), resting on mattresses (3), stimulation activities (10), etc. A
special group includes situations in an out-of-school environment, where the
teachers have an opportunity to interact with the pupil in a different context than
they are used to (16). According to the teachers, these situations are stimulating
for the development of the mutual relationship, more intimate tuning in to the
pupil, etc.

The process of social interaction between the teacher and the pupil corresponds
with the theory of shape and countershape by A. Pesso (Pesso, Boyden-Pesso,
Vrtbovska, 2009). In the context of social interaction, shape and countershape
can, metaphorically speaking, fit to various degrees. The pupil and the teacher
can interpret social interaction (fitting a shape and countershape) in the same or
different way. For example the teacher can evaluate social interaction as
meaningful (shape and countershape fit), whereas to the pupil the social
interaction might make no sense (shape and countershape do not fit). On the
contrary, we can speak of situations in which the interaction is favourable for the
pupil but the teacher, according to various factors, e.g. own uncertainty,
evaluates the interaction in an opposite way.

A specific feature of the interaction process between the teacher and the pupil
with severe multiple disability is a considerable difficulty to interpret the
interaction situations with respect to the strongly limited response possibilities
of these pupils. As a result of their limitations, the pupils cannot develop
meaningful interaction countershapes that would be generally comprehensible.
Their communication responses can be specifically influenced by mental
retardation, involuntary movements, spasms in the area of orofacial motor
functions, inadequate co-verbal expressions, etc. In this case the interaction
process is interfered by a number of communication noises. The teacher is
forced respond to the difficult-to-understand communication signals of the pupil,
often without any feedback confirming the correctness of the teacher’s
interpretation. In this way, a number of misunderstandings can occur in the
communication. At present the teachers unfortunately lack adequate support in
addressing these interaction issues although interpreting the interaction
situations were identified as frequent difficulties encountered in their work
(mentioned by 17 teachers during interviews).

Other significant factors on the part of the pupil that influence the interaction
process include the pupil’s emotional condition, level of perceiving the other
person, level of saturation of the feeling of safety and current motivation. On the
part of the teacher the interaction process is affected by the emotional condition,
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ability to provide a space for the pupil’s reaction (the teacher must refrain from

actually wanting something), level of tuning in to the pupil and ability to use the

potential of various situations (e.g. in care-related situations such as feeding or
changing the diapers can provide a high degree of tuning in, however, these
situations can be carried out purely mechanically).

The process of interaction is further facilitated by:

e Use of stimuli and situations preferred by the teachers and the pupils,

e Exploitation of the pupil’s positive personal qualities (e.g. during
appreciation and validation of the pupil’s personality),

e Support of meaningfulness and comprehensibility of communication for the
pupil, e.g. by means of accompanying gestures or distinctive mimics.

e Commenting on situations — the teachers can for example comment on a
situation from the pupil’s viewpoint, which compensates for the pupil’s
missing verbal reactions and supports continued interaction,

e Ability of the teacher to observe the pupil, especially minor differences in
non-verbal communications with respect to the interaction context,

e Possibility of the teacher to get support in difficult situations, whether it be
supervision, colleague support or emphatic support outside work.

One of the factors influencing the success of the interaction process is the
ability to connect with the pupil, which is enabled by respecting a different
pace of the pupil and synchronizing with the pupil’s pace. The ability to connect
with the pupil creates a space for reciprocal communication, i.e. interaction
synchrony at a non-verbal level, which requires the teacher’s sensitivity to the
timing and quality of emotional signals. This process includes emotional
information transferred by means of voice quality regulated by pitch (frequency)
elements and speech dynamics and is related to rhythmical connection. In the
context of interaction with pupils with severe multiple disability it is therefore of
vital importance to consider their specific pace which is significantly slower
than in usual communication and requires patience, delays in waiting for
responses, etc. on the part of the communication partner.

Outcomes and documentation of the whole process

During an analysis of educational documents we revealed that the educational

objectives and outcomes in the area of interaction are not adequately

documented. During an analysis of 30 individual educational plans the

objectives relating to interaction included mainly the following:

e Intellectual areas — knowing the classmates and the teachers (11), identifying
people in the room (5).

e Speech education — responding to an adult’s voice and intonation (9),

e Social and communication skills — training of greeting and thanking (5),
expressing agreement and disagreement (6), communicating needs and

51



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

wishes (10), motivating to expressing speech (2), stimulating eye contact
(12), giving a hand (2).

e Music and PE — involvement in music and physical activities of an
interaction nature (11).

e Other statements relating to social interaction — supporting feelings of safety
by commenting, initial touch, etc. (10), encouraging involvement in team
activities (3), inducing situations leading to satisfaction (3), getting
acquainted with classmates and teachers (2), supporting interaction among
classmates (2).

During an analysis of observation of the educational process we noticed that the
teachers pay considerable attention to the initiation and development of mutually
pleasant interaction (during an analysis of some video recordings of individual
teaching sessions the teacher allocated to this type of interaction as much as
70% of total time). In all video recordings we could observe good timing,
sensitivity and intuitiveness of the teacher during interaction. However, during
the interviews the teachers had difficulties knowingly explain how the
interaction takes place.
A similarly unsatisfactory situation was observed during an analysis of 30 verbal
evaluations of the pupils. The following outcomes were based on interaction:
e  Addressing the pupil and saying goodbye (10).
e  Other communication statements (10).
e  Emotional expression during communication with people (13).
e  Pupil’s effort to cooperate in educational activities (10).
We believe there is a great potential for further amendments and additions in the
area of documenting the objectives and outcomes of the interaction process. We
need to think about some possibilities that could enrich the documentation of the
educational process with meaningful outcomes in the area of interaction.
In the context of the development of the interaction process the following stages
were described in terms of the pupil: contact initiation — development of the
connection — development of the interaction situation — development of the
relationship. To a large extent, the assessment of the connection and mutual
relationship is based on subjective feelings of the teacher. Currently the teachers
lack appropriate methodology that could be used for the evaluation of the
connection and development of the relationship with pupils with severe multiple
disability. However, in developing a contact and describing various interaction
situations, teachers can use the description of stimuli significant for the
development of interaction and specific situations in which interaction
successfully took place.

Moreover, interaction also supports other processes that take place during

education. If a pupil does not want to or cannot cooperate, the teacher can

examine the pupil’s interaction ability in various situations and thus create a

space for more effective involvement of the pupil in the educational process. A
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successful interaction with a single pupil can be used to support social cohesion,
dynamics and interaction in the whole class.

The outcomes of the interaction process also present benefits (and also risks) for
the teacher. Through the relationship with the pupil the student can saturate own
emotional needs. As a result of strong fixation to their care person and a low
degree of autonomy, pupils with severe multiple disability provide ideal
opportunities for the saturation of own emotional needs of the care persons.
Although this is a legitimate profit provided to the teachers by the nature of the
work and motivating the teachers to carry out this demanding profession, in
some cases this can present a barrier to the development of an authentic pupil-
teacher relationship (especially if this mutual profit becomes an addiction and
the teacher starts to restrict the choices of the pupil). The risk of transmission
mechanisms is their non-deliberate occurrence and difficult recognition in a
professional relationship, particularly if the perspective of one person is not
available (Bruscia, 1998). The benefit of the interaction for the teacher is not
documented but it must be reflected on and professional support must be
searched for if needed.

Conclusion

The interaction process between the teacher and a pupil with severe multiple
disability provides a number of opportunities for further research and changes in
practical applications. In the preparation of pupils it is useful to discuss
important categories in the context of interaction, learn to reflect on own
interpretations of interactions as well as on the development of the teacher-pupil
relationship. In future it will be necessary to produce strategies for description of
effective teacher-student interaction. Evaluation of short-term as well as long-
term outcomes of the interaction process could enrich the documentation in a
meaningful way.
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Abstract. This paper focuses on the quality of life of a family taking care of a mentally
disabled member. In order to be able to provide families taking care of a disabled member
with high-quality special-education care and support, it is at first necessary to learn about
their needs in as complex a way as possible. This paper presents a selected summary of the
results of a survey carried out by means of a questionnaire and a standardized questionnaire
SEIQoL, in order to compare the quality of life of parents taking care of a mentally disabled
child/children and the quality of life of parents taking care of a child/children without mental
disability, and thus to ascertain those areas that would be desirable for further focus in the
future.

Keywords: family, mental disability, quality of life, questionnaire, standardized questionnaire
SEIQoL.

Introduction

The quality of life of families taking care of a disabled child represents a topic
that is currently catching increasing attention. There are efforts to learn, as
complexly as possible, about the needs of the tending families so as to ensure
that the support provided to these families reaches the highest possible quality.
In this paper, we will focus on parents taking care of a mentally disabled child
and on the quality of their lives. Firstly, we will define the basic terms, then we
will present a selected summary of the results of a survey aimed at comparing
the quality of life of parents taking care of a mentally disabled child/children
and the quality of life of parents taking care of a child/children without mental
disability.

Terminology definition in the field of quality of life

The issue of quality of life employs the human mind from time immemorial. The
available literature offers a number of definitions of quality of life. In the
conceptualization of this term and especially in methodological issues, however,
we do not find any consensus. (Kozakova, 2013)

Quality of life is rather a troublesome and wide term, which is difficult to grasp
for its multidimensionality and complexity (DuSkova, Svobodova in Dvotdkova
et. al., 2006). It includes both the external life conditions as well as the internal
conditions of a human being. It is linked to understanding the meaning of human
existence and of existence in itself. It investigates the materialistic,
psychological, social, spiritual and other conditions for a healthy and happy
human life (Duskova, Svobodova in Dvoidkova et. al., 2006).
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The term quality of life is most often grounded in the broader definition of
health: “that is to feel well from the physiological, mental (spiritual) and also
social points of view” (ProkeSova, 2008, p. 17). The World Health Organization
defines quality of life as “the individual’s perception of their position in life in
the context of their culture and value system and in relation to their goals,
anticipations, norms and worries” (Vad’urova, Miihlpachr, 2005, p. 11). It is a
wide concept that is multifactorially influenced by the individual’s physical and
mental state, social relationships and personal creed in the context of their
environment (Vad'urova, Miihlpachr, 2005).

By life satisfaction we mean the measure that includes both physiological,
mental (spiritual) and also social dimensions. We can also include into it the
attitudes, values and value orientations of an individual (ProkeSova, 2008).

The concept of quality of life can be approached from two dimensions, namely
subjective and objective. Nowadays, experts are much more siginificantly
inclined towards the subjective evaluation of quality of life. It is perceived as
crucial and determinative for an individual’s life (Vad’urova, Miihlpachr, 2005).
Quality of life can be viewed from different perspectives, be it the sociological,
psychological perspective or the perspective of cultural anthropology, medicine,
ecology or economy. There are a number of definitions, perspectives,
specifications and influencing factors and there are dozens of organizations
addressing these issues.

Methodological basis of the research

Within the research, the selected summary of results of which we would like to
present in this paper, we focused on the quality of life of families with a
mentally disabled member. The aim of the research was to ascertain whether
the care imparted to a mentally disabled child (hereinafter MD child) influences
the quality of life of the tending parents, and to compare the quality of life of
parents taking care of a mentally disabled child/children with the quality of life
of parents taking care of a child/children without mental disability. To assemble
the relevant results, we used the means of a standardized questionnaire
SEIQoL and the means of a questionnaire, which had been used in the research
of stressful and resilient factors and tendencies in persons taking care of a
person with a health disability (Michalik, Valenta in Titzl, 2008). The
questionnaire used open-ended questions, semi-close-ended and close-ended
questions, as well as scale questions. The research questionnaire was divided
into four parts. The first part inquired about personal data of the respondents.
The individual questions were adapted so that both parents taking care of a MD
child as well as those of a child without MD would be able to answer them. The
second part focused on the respondent and their psychosocial and economical
characteristics and perspectives. The third part was oriented to the area of
work competencies of a person taking care of a child with MD or wihout it.
The fourth part consisted of the standardized questionnaire SEIQoL. The
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standardized questionnaire SEIQoL (Schedule for the Evaluation of
Individual Quality of Life) is the most wide-spread method of establishing
quality of life. “The basis for it is how the quality of life is defined by the
questioned person, and how it is evaluated by that person him/herself. The basic
data are the statements of the given person’’(Ktivohlavy, 2002, p. 172). The
respondent is supposed to state five life goals which they consider to be the most
important in the given situation. For each of the five stated life goals, the
respondent is supposed to state its importance and their satisfaction with the
given stimulus. The satisfaction is given in percentage, where 0% represents the
lowest margin (the respondent is completely dissatisfied with the given goal)
and 100% represents the highest margin (the respondent is completely satisfied
with the given goal). Importance is also expressed in percentage; however, the
total sum of importance of all five goals must not be higher than 100%
(Ktivohlavy, 2001).

For cooperation within the carried out research, various types of institutions
were contacted — 5 so-called “special schools”, 3 kindergartens, 2 day care
centers, and 1 elementary school with established special classes; furthermore,
families with a MD child were contacted with the help of the charity society
Maltézskd pomoc. Contact was in the form of letters addressed to the directors
of the institutions.

Altogether, 342 questionnaires were circulated, out of which 112 were returned.
Out of 192 questionnaires circulated to parents of MD children, 53
questionnaires were returned (27.6%). Out of 150 questionnaires distributed to
parents of children without MD, 59 questionnaires were returned (39.3%).
The examined set thus consisted of 53 parents of children with MD and 59
parents of children without MD.

Presentation of and discussion on the results of the research

Within the research, we first established the personal data regarding the
respondents and their children. Out of the total number of 53 parents taking
care of a child with MD, there were 38 mothers (71.7%) and 15 fathers (28.3%).
Out of the total number of 59 parents taking care of a child without MD who
took part in the research, there were 51 mothers (86.4%) and 8 fathers (13.6%).
43 parents (81%) of children with MD live in a marriage, 4 parents (7.6%) live
on their own, 4 (7.6%) live in a partnership and 2 parents (3.8%) stated a
different alternative which they did not futher specify. 46 parents (78%) of
children without MD live in a marriage, 9 parents (15.2%) live in a partnership,
3 parents (5.1%) live on their own and 1 parent (1.7%) did not state any option.
26 parents (49.1%) of children with MD live in a city, 26 (49.1%) live in a
village, 1 (1.8%) did not answer the question. 16 parents (27.1%) of children
without MD live in a city, 42 (71.2%) live in a village, 1 (1.7%) did not answer
the question. 19 parents (35.8%) taking care of a child with MD are aged
between 20 and 40 years, 26 parents (49.1%) are aged between 40 and 60; 3
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parents (5.7%) are aged between 60 and 80 and 5 parents (9.4%) did not answer
the question. 5 parents (8.5%) of children without MD are aged under 20 years;
44 parents (74.6%) are aged between 20 and 40; 7 parents (11.9%) are aged
between 40 and 60 and 2 parents (3.4%) were aged between 60 and 80 years.
The question was not answered by 1 parent (1.7%). As far as education of the
parents of children with MD is concerned, 3 parents (5.6%) stated elementary
education, 18 completed secondary education without the leaving exam (34%)
and 21 completed secondary education with the leaving exam (39.6%); 11
parents (20.8%) completed university education. 2 parents of children without
MD completed elementary education (3.4%), 14 parents completed secondary
education without the leaving exam (23.7%), 26 completed secondary education
with the leaving exam (44.1%), 2 parents have completed higher specialized
education (3.4%), 11 university education (18.6%) and 4 parents did not answer
the given question (6.8%). Over the last 0-5 years, 12 parents of children with
MD (22.6%) were actively employed, over the last 6-10 years the number was
11 parents of children with MD (20.8%), over the last 11-15 years 5 parents
(9.4%), over the last 16-20 years 8 parents (15.1%) and over the last 21 years
and more, 17 parents of children with MD (32.1%) were employed. Of these, 23
parents are still employed (43.4%), 4 work part-time (7.6%), 16 parents are
unemployed (30.1%) and 10 parents stated a different alternative, which they
did not further specify (18.9%). Over the past 0-5 years, 16 parents of children
without MD were actively employed (27.1%), over the last 6-10 years it was 14
parents (23.7%), over the last 11-15 years it was 11 parents (18.65%), over the
last 16-20 years it was also 11 parents (18.65%) and over the last 21 years and
more, 5 parents of children without MD (8.5%) had employment. 2 parents
(3.4%) did not answer the given question. 41 parents (69.4%) are still employed,
4 parents work part-time (6.8%), 9 parents are unemployed (15.3%), 4 stated a
different alternative which they did not specify further (6.8%) and 1 parent
(1.7%) did not answer the question.

11 parents (20.7%) take care only of the child with MD, 26 parents (49.1%)
take care of two children, out of whom 1 has MD, 9 parents (17%) take care of
three children, out of whom 1 has MD, 2 parents (3.8%) take care of four
children, out of whom 1 child has MD, and 1 parent (1.9%) takes care of five
children, out of whom 1 has MD. 4 parents (7.5%) did not answer this question.
None of the parents take care of more than 1 child with MD. Of these, 18
parents (34%) stay at home with the children. 27 parents (51%) do not stay at
home with the children, 4 parents (7.5%) stated a different alternative: “I am
employed.” “Yes and no, in the morning special supervision.” “Yes, at the
weekends and on holidays.” “Besides a part-time job.” 4 parents (7.5%) did not
answer this question.

9 parents (15.3%) of children without MD take care only of one child, 28
parents (47.5%) take care of two children, 10 parents (16.9%) take care of three
children and 1 parent (1.7%) takes care of five children. 11 parents (18.6%) did
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not answer the question. 18 parents (30.5%) stay at home with the children, 37
parents (62.7%) do not stay at home with the children, and 2 parents (3.4%)
stated a different alternative: “Part-time job, otherwise am at home with the
child.” “I work in at a hairdresser’s 4 hours a day.” 2 parents (3.4%) did not
answer the question.

As stated before, 53 parents take care of a child with MD. Of these, 3 parents
(5.7%) take care of a child under 3 years of age, 5 parents (9.4%) of a child
under 6 years of age, 8 parents (15.1%) of a child under 10 years of age, 7
parents (13.2%) of a child under 12 years of age, 7 parents (13.2%) of a child
under 15 years of age, and 14 parents (26.4%) of a child over 15 years of age. 9
parents (17%) did not answer the question.

47 children with MD attend a day care center (92.1%), 1 child with MD attends
a week care center (2%), 2 stay at home (3.9%), 1 parent (2%) stated a different
alternative: “within school schedule”, and 2 parents did not answer the question.
The second part of the questionnaire focused on psychosocial and economical
characteristics and perspectives. The respondents were first supposed to state
how the following factors have changed over the period of their care for the
child both with MD and without MD: the extent of spiritualism, altruism,
tolerance, peace and balance, faith, life optimism, humbleness, ability to relax in
free time and care for oneself. The results of the particular categories of focus
are listed in percent in the table 1.

Table 1
Values perceived positively by parents taking care of a child with MD
Has .
Area of focus (%) Has risen | stayed the | Has fallen Did not
same answer
extent of spiritualism (experiencing 24.5 54.7 5.7 15.1
faith and spiritualism)
extent of altruism (readiness to 39.6 52.8 1.9 5.7
help others)
extent of tolerance towards others 43.4 52.8 1.9 1.9
extent of peace and balance 11.4 52.8 35.8 0
extent of faith in human solidarity 17 47.1 30.2 5.7
extent of life optimism 13.2 58.5 26.4 1.9
extent of humbleness towards what 43.4 43.4 11.3 1.9
life brings
extent of ability to relax in free 13.2 30.2 52.8 3.8
time
extent of care for oneself 9.5 35.8 52.8 1.9

By briefly summarising the answers received from parents taking care of a
child with MD we will find that the highest increase in positive values stated by
the respondents occurred in the extent of tolerance towards others and the extent
of humbleness towards what life brings. In both cases, the number was 43.4% of
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respondents who provided an answer. On the other hand, the value that fell the
most in respondents was the extent of ability to relax in free time and the extent
of care for oneself — in both cases it was 52.8%.

In parents taking care of a child without MD, the highest increase in positive
values occurred in the extent of altruism, i.e. in the readiness to help others
(42.4%). The biggest decrease occurred in the area of extent of care for oneself,
namely 47.5%.

If we compare the results of both surveyed groups, we can notice that both
groups recorded the biggest decrease in the area of extent of care for oneself.
There are no significant differences in the increased values either. Parents taking
care of a child with MD recorded the highest increase in the area of extent of
tolerance towards others. In parents taking care of a child without MD, this was
the second most increased value recorded.

In the next part of the research questionnaire, we were interested in the question
after how many years of caring for a child with or without MD the stated
conditions occurred and if these conditions still prevail.

In parents taking care of a child with MD, the predominating state was the
loss of ability to enjoy free time (24.5%). The most often stated condition, which
does not last any more, was the loss of the feeling of having things under control
and massive onset of depression (28.3%).

Parents taking care of a child without MD most often suffer from feeling of
exhaustion (11.9%); loss of the ability to feel joy was most often given as the
condition that does not last any longer (23.7%).

In the next part of the research, we attempted to find out whether any of the
following changes occurred as a result of long-term care for a child with or
without MD: increase in isolation of tending parents resulting from long-term
care of a child, worsening of health condition, worsening of the economic
situation, worsening of relationships among family members, and the worsening
of social life of the tending family.

As far as positive consequences are concerned, our aim was to establish
whether the parents feel enriched by the care of the child. Parents taking care
of a child with MD felt, according to the results, in most cases enriched by the
given situation (33), out of which 10 parents stated the answer as yes and 23
rather yes. However, quite a large group was also formed by parents answering
negatively. 9 parents taking care of a child with MD do not feel enriched by the
given situation. In parents taking care of a child without MD, positive answers
were significantly predominant. 34 parents feel enriched by the situation and 16
parents feel rather enriched.

The next part of the research focused on the division of care for the child
among individual family members, the parents’ opinion of the state and social
support for parents taking care of a child with or without MD, and the biggest
gain and loss of the parents resulting from the care of a child with and without
MD.
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Regarding the question of who takes care of the child the most, the
significantly prevailing answer in both groups was women (32 women taking
care of a child with MD and 33 women taking care of a child without MD). In
neither, the parents taking care of a child with MD nor the parents taking care of
a child without MD does the male parent take care of the child more than the
mother. Siblings of both the child with MD and the child without MD are
usually involved in the care child and thus help their parents. This was stated by
25 parents taking care of a child with MD and by 33 parents of a child without
MD. In both cases, the extended family mostly tries to help with the care. In
families taking care of a child with MD, 16 parents answered yes and 12 rather
yes. 20 parents taking care of a child without MD answered yes and 18 rather
yes.

As regards the evaluation of financial support from the state, both groups of
respondents answered negatively. 19 parents taking care of a child with MD
believe that there is no prevailing readiness to financially support child care in
the country, 17 parents chose the answer rather not. 22 parents taking care of
children without MD believe that the readiness to financially support child care
most probably does not prevail, and 12 parents believe that this readiness does
not prevail at all.

On the question of respect and recognition of the society experienced by the
tending persons, 13 parents taking care of a child with MD stated that they do
not experience it, 16 parents rather not experience respect and recognition. In
parents taking care of a child without MD, the situation is similar. 27 parents do
rather not experience respect and recognition in society.

The next part of the research was focused on the area or work competencies.
First, we aimed to establish after how many years the parents believe that
irreversible loss of work competencies occurs in the tending persons. In parents
taking care of a child with MD, the opinions prevailed that irreversible loss of
work competencies occurs in the tending person after 5 years (15 parents) and
10 years (11 parents). In parents taking care of a child without MD, the opinions
prevailed that it occurs after 10 years (26 parents). 11 parents taking care of a
child with MD believe that returning to their original profession is absolutely
impossible. A lot of the parents expressed the feeling of social isolation
resulting from unemployment. 9 parents taking care of a child with MD stated
that they would be willing to do work inferior to their education level. This
willingness to do work that is inferior to one’s education was also stated by 6
parents taking care of a child without MD. On the other hand, 5 parents from
both groups stated that they would not be willing to do any inferior work (the
second most frequent group of answers). 6 parents taking care of a child with
MD stated that unemployment resulting from the care for a child suits them.
In both groups, however, the prevailing answers were that unemployment
resulting from long-term care of a child does not suit the parents (9 parents
taking care of a child with MD, 7 parents taking care of a child without MD).

61



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

Evaluation of the questionnaire research using the SEIQoL method

The standardized questionnaire SEIQoL focuses on the respondents’ life goals
and their fulfilment. The respondent is supposed to state 5 life goals, and for
each of them state its importance and their satisfaction with the given stimulus.
The total sum of the given percentage of importance for all 5 goals of the
respondent should be 100% (or less). Satisfaction with particular goals was
supposed to be expressed on a scale of 0 to 100% without the condition that the
total sum must be 100%. The text below represents the particular life goals
stated by parents taking care of a child with MD and by parents taking care
of a child without MD.

Table 2
First life goal (SEIQoL)

First life goal
Parents taking care of a child without
MD
39 (66.1%) parents

- children, their  upbringing  and |- children and their upbringing (12

Parents taking care of a child with MD
32 (60.4%) parents

preparation for the future (11 parents, parents, i.e. 20.3% out of the total
i.e. 20.8% ouf of the total number of number of parents taking care of a child
parents taking care of a child with MD), without MD),

- health of the children and all family | - health of the children and all family
members — 4 parents (7.5%), members — 11 parents (18.6%),

- satisfied family and care for the family — | -  family and their satisfaction — 7 parents
6 parents (11. 3%), (11.9%),

- marriage and partnership — 3 parents | - faith — 3 parents (5.1%),
(5.7%), other — 6 parents (10.2%).

- securing the children and the family — 3
parents (5.7%),

- other — 5 parents (9.4%).

From the abovestated, it is obvious that both parents of children with MD and
of children without MD have similar life goals. In the majority of cases these
are children, their upbringing, health and satisfaction of the family.

If we were to somehow summarize the results of the SEIQoL questionnaire,
we can say that the stated life goals of parents taking care of a child with MD
and of parents taking care of a child without MD do not significantly differ.
Both groups listed among their first life goals: children, their upbringing and
preparation for the future, health of the children and of all family members, and
family and their satisfaction; 3 parents taking care of a child with MD gave as
their first life goal marriage and partnership; and 3 parents taking care of a child
without MD gave as their first life goal faith. The second life goal was most
frequently represented by: children and their upbringing, health, family,
marriage, employment and financial security. Employment (work), family,
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friends, free time and interests were in both groups usually listed as their third
life goal. In the fourth and fifth life goals, we could already observe the onset of
differences between parents taking care of a child with MD and the parents
taking care of a child without MD, and we could also see considerable variance
in the answers. Goals connected with satisfaction and finances occurred more
often.

Conclusions and discussion of the research results

The aim of this research was to compare the quality of life of parents taking
care of a child with MD and the quality of life of parents taking care of a
child without MD. 53 parents taking care of a child with MD and 59 parents
taking care of a child without MD took part in the research.

When we summarize the results of the research, we must state that the quality
of life of parents taking care of a child with MD and the quality of life of
parents taking care of a child without MD do not, in general, essentially
differ. We have reached this conclusion based on the particular answers
provided to the given items in the research questionnaire by both groups of
parents, i.e. parents taking care of a child with MD and parents taking care of a
child without MD.

For us, this was a rather surprising finding, which may point to the fact that
parents taking care of a child with MD receive more and more attention. One of
the causes might be a constantly developing system of social, educational and
health services in the Czech Republic, which the parents taking care of a child
with MD can use.

On the other hand, the research results also pointed out a range of problematic
areas. Let us mention e.g. the area of free time, parents’s relaxation, preventing
tiredness and the area of parents’ care for oneselves or their negative perception
of the society’s respect and recognition for parents taking care of such a child. A
large problematic area is also the financial support for child care from the state.
If we compare the established problematic areas for example with the results of
the research “Quality of life of families taking care of a member with a severe
health disability”, which was conducted in the Czech Republic in 2010, we will
find that also in that research, the items such as loss of parents’ ability to enjoy
free time or feelings of exhaustion occurred in the tending persons quite often
— in 34.1% and 43.35% of respondents (Michalik, 2010, accessible at
http://www.sancedetem.cz/cs/hledam-pomoc/deti-se-zdravotnim-
postizenim.shtml, [cit. 19. 1. 2014]) The results of Reseach into stressful and
resilient factors and tendencies in persons taking care of a family member with
a health disability in the area of the capital city Prague show that the most
common condition that prevails in the tending persons is the loss of personal life
perspectives (35.2%). It is important to point out that 33.3% of respondents
experience feeling of exhaustion and 29.8% complain of the loss of ability to
enjoy free time (Michalik, Valenta in Titzl, 2008).
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Although the research did not prove that the quality of life of parents differs
significantly depending on the fact whether or not they take care of a child with
a mental disability, the research results do most certainly call for dealing with
the abovementioned problematic areas. This concerns especially the area of free
time of parents taking care of a child with MD and preventing their feeling of
exhaustion, the area of parents’ awareness of the possible solutions to the given
situation and of using the services offered in the Czech Republic and using, for
example, the services of volunteers.

References

1. Duskova, L., Svobodova, L. (2006). Co to je kvalita zZivota. Dvorakova, Z. a kol. Svet
prace a kvalita Zivota: vliv zmén svéta prace na kvalitu Zivota: vyzkumny projekt v ramci
programu Moderni spolecnost a jeji promeny. Praha: Vyzkumny ustav bezpecnosti prace,
p. 18-21.

2. Dvotéakova, Z., Duskova, L. (2006). Kvalita Zivota a sociologie. Dvotakova, Z. et al. Svet
prace a kvalita zivota: vliv zmén svéta prace na kvalitu zivota: vyzkumny projekt v ramci
programu Moderni spolecnost a jeji promény. Praha: Vyzkumny ustav bezpecnosti prace,
p. 23-24.

3. Kozadkova, Z. (2013). Special Education of Persons with Mental Disabilities. Olomouc:
Univerzita Palackého v Olomouci, 117 p.

4. Kiivohlavy, J. (2002). Psychologie nemoci. Praha: Grada Publishing, 198 p.

5. Kifivohlavy, J. (2001). Psychologie zdravi. Praha: Portal, 279 p.

6. Michalik, J. [online]. Déti se zdravotnim postizenim [19. 1. 2014]. Dostupné na World
Wide Web: <http://www.sancedetem.cz/cs/hledam-pomoc/deti-se-zdravotnim-
postizenim.shtml>

7. Michalik, J., Valent, M. (2008). Vyzkum stresujicich a resilientnich faktori a tendenci
osob pecujicich o ¢lena rodiny se zdravotnim postizenim na tizemi hlavniho mésta Prahy.
Titzl, B., et al. Specialni pedagogika: casopis pro teorii a specialni praxi specialni
pedagogiky. Praha: Univerzita Karlova, y. 18, vol. 2, p. 149-169.

8. ProkesSova, M. (2008). Volny cas z hlediska kvality Zivota. Ostrava: Ostravska univerzita
v Ostrave, 68 p.

9. Vadurovd, H., Miihlpachr, P. (2005). Kvalita zZivota: teoreticka a metodologicka
vychodiska. Brno: Masarykova univerzita v Brn¢, 143 p.

Mgr. Zdetika Kozakova, Institute of Special Education Studies, Faculty of
Ph.D., DiS. Education
Palacky University in Olomouc Zizkovo namésti 5, 771 40
Olomouc
Tel.: +420 585 635 317
Email: Zdenka.Kozakova@upol.cz

64



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

THE QUALITY OF UNDERGRADUATE AND
POSTGRADUATE TRAINING OF A TEACHING ASSISTANT

Jan Michalik

Jiri Langer

Institute of Special Education Studies, Palacky University Olomouc,
Czech Republic

Abstract. The article deals with the results of research, monitoring the attitudes of specific
pedagogical staff — teaching assistants (TA) — in the Czech Republic to their undergraduate
and postgraduate education. It includes statements of more than 800 respondents. It evaluates
the qualifications, teaching assistants’ skills of working with children of the target group
(disablements and social disadvantages). It provides a comparison of attitudes of both
teaching assistants’ groups (acting as teaching assistants in two mentioned groups of pupils).
It answers the questions: Which qualifications are regarded by TA as the most important?
Which skills have not been provided by existing training programs and courses? How do they
assess the conditions of executing the profession in schools? The research confirmed the
difference between legislatively determined mandatory minimum of educational curriculum
for TA and their real needs. It makes proposals to modify training programs.

Keywords: pedagogical staff, teaching assistants, pupil with disability, socially disadvantaged
pupil, special educational needs, curriculum.

Introduction

In the Czech Republic there are more than five thousand teachers working as
teaching assistants at schools. Formally, such a post was established in 2005,
within the meaning of the Education Act 2004 and the prerequisites for this
professional position brought Pedagogical Staff Act 2004. By 2005, assistants
worked at schools - but unsystematically, mostly "hidden" under a different
pedagogical position (educator, a worker in the so-called civil-service -
compensation for military service, etc.).

During nearly ten years of the official activities of teaching assistants they have
proven to be an irreplaceable contribution to the education of children, pupils
and students (hereinafter pupils) with special educational needs. On the other
hand, experience has shown a number of challenges the profession faces. Some
of them have a common basis and impacts on the whole territory of the Czech
Republic (eg. absence of uniform rules of the establishment of this position, the
lack of methodological guidance and, finally, the lack of generally accepted
standards of TA activities). Others are relevant to the region or school
(especially misunderstanding of the role and place of the TA in the team of
teachers). Many of them, however, appear also in other countries (Ross,
Dunphy, 2007)

However, inconsistencies between the activities of teaching assistants and the
differences in their preparation (and acquired competences) fall the most to the
primary users of their services - students in classes in which an assistant
operates. (Uzlova, 2010)
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In the Czech Republic there is currently a team of experts preparing a system
solution of aspects of the performance of this job for the Ministry of Education.
In this project' there are gradually emerging:

a) TA work standards

b) Education system design for TA

¢) Financing system design for TA

In this paper we bring a part of a sub-product "TA Training Analysis in the
Czech Republic." We focus on the parts that can be beneficial for the
international community.

Education of a teaching assistant

Basic training requirements are provided in the relevant legislation
Section 20 of the Pedagogical Staff Act 2004. By law the qualification can be
obtained for the "expert" teaching assistant - or "auxiliary" teaching assistant in
the following ways.

Sect. 1)

a) university education obtained by studying in the field of pedagogical science,
b) other university education than under letter a) and

1. education in the Lifelong Learning Programme (LLP hereinafter) at

university and focused on education,

2. study pedagogy, or

3. completion of a training program for teaching assistants at a university

or facilities for further education of teachers
c¢) higher vocational education at a vocational school in pedagogy,
d) other higher vocational education than under letter ¢) and

1. education in LLP at a university focused on pedagogy,

2. studying pedagogy, or

3. studies for teaching assistants.

e) secondary education with a school-leaving examination in pedagogy, or
f) other secondary education with a school-leaving examination than under letter
¢) and

1. education in LLP at a university focused on pedagogy,

2. studying pedagogy, or

3. studies for teaching assistants.

These "studies" for teaching assistants can also be completed in a special
form of an accredited program of 80 hours of instruction and 40 hours of
practice. This is criticized as inadequate.

Sect. 2)
A teaching assistant who performs a direct educational activity of auxiliary
educational work at school, gaining professional qualifications in addition to the

! Systémové podpora inkluzivniho vzd&lavani v CR (System support for inclusive education
in the Czech Republic, CZ.1.07/1.2.00/43.0003), head researcher Jan Michalik.
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aforementioned, as follows:
a) secondary education with a vocational certificate and the study of

pedagogy,
b) secondary education in the field of education focusing on preparing
teaching assistants,

c¢) secondary education by completing an educational program of secondary
education and

1. pedagogy studies, or

2. teaching assistant studies, or
d) basic education and a course for teaching assistants.

The quantitative dimension effect of teaching assistants in Czech schools
(Kol. Autori, 2013)

Table 1
Number of TA in Czech schools
Year Individuals Conversion to full-time
2005 1588 1156,4
2006 2132 1559,9
2007 2923 2098.9
2008 3450 24154
2009 4044 2772,3
2010 4751 3145,6
2011 5386 3483,1
6576 4276,5
2012 TA for children | TA for children conlztiesrz?(;;l to SZV-Conversion
/pupils with ZP | /pupils with SZV full-time to full-time
5966 610 3797,1 479,4

* MSMT data (UIV since 2011) come from the so called opening statements processed to 30 Sept. of
the relevant year for the given school year.

** In the school year 2010/2011 there were app. 330 thousand children in the preschool education, at
elementary schools (4123 ZS) were 789 thousand pupils and at secondary schools (1423 schools) were
497 thousand students in the day form of education.

*%%* ZP = health disability and SZV = socially disadvantaged

Methodology

Given the large number of members of a core set of teaching assistants working
in schools in the Czech Republic (see above), quantitatively conceived
collection of empirical data and their subsequent statistical processing were
chosen. The form of an online questionnaire that allows remote access of
respondents to the questionnaire and filling in on-line mode was chosen.
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I was preceded by piloting with teaching assistants working with different target
groups of children with SEN, with different terms and practices in different
regions of the country. The findings of the pilot pilot-study were subsequently
taken into account. The measuring instrument was structured into four thematic
areas (professional qualifications, current job, the position of assistant teacher at
the school, socio-demographic characteristics). A total of 30 research
respondents asked questions (11 semi-structured selection, 9 unstructured, 5
scale and 5 dichotomous), to some of which mandatory response was required.
At the end of the questionnaire respondents were free to comment on the issue
of their profession as a teaching assistant.

Description of the sample

The research sample consisted of a total of 838 respondents working in a job
teaching assistant for pupils with special educational needs. The investigation
was attended by 785 women (94%) and 53 men (6%), which corresponds to the
usual gender representation of teachers in the Czech education system. The age
range of respondents- teaching assistants was between 19 to 71 years. Most
respondents were aged 39 years (5% of the total set), while the average age of
respondents was 38.4 years.

In terms of education the largest group was with completed secondary school
graduates (53%), followed by respondents with a university education (27%),
trained without GCE (10%) and higher specialized education (9%). 1% (total
10) teaching assistants has a basic education. From the perspective of practice
respondents working as teaching assistants were the most numerous category of
2-5 years and over 5 years (both 28%), with length of service within one year
(26%) and 1-2 years (18%).

In terms of the area of action of the respondents it can be said that the
investigation involved teaching assistants more or less evenly from all territorial
units (14 regions), with the exception of the Pilsen region.

In terms of target groups TA worked with students with disabilities (686
respondents), physical handicap (30 respondents) and socially disadvantaged
pupils (122 respondents). That ratio corresponds to the nationwide situation (see
above). From the category of disability it is to the greatest extent pupils with
autistic spectrum disorders, learning disabilities, ADHD and children with
mental disabilities.

Research objective

The aim of the research was to determine whether the evaluation of the
adequacy of vocational training and basic markers of its performance there are
statistically significant differences between TA acting for pupils with disabilities
and handicaps and TA for socially disadvantaged pupils.
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In the Czech Republic the issue of education of children and pupils who come
from socially disadvantaged backgrounds is becoming increasingly important. In
the past, many of them were placed in schools for pupils with disabilities
(mental) disability. Currently, there is a strong pressure of parental and non-
governmental organizations to ensure their education in mainstream schools.
The presence of TA 1is seen as crucial. The finding whether there are differences
between the two TA groups in the evaluation of monitored items is crucial for
the correct setting educational model for the future.
To achieve the objectives of the research it was decided to research the
correlation analysis of quantitative data through the test of the statistical
significance of the chi-square for the PivotTable. Given the above formulated
research problem an item finding, in which the target groups of pupils with
special educational needs the individual respondents of the research work was
correlated with other items. For the purposes of this paper categories of TA for a
student with disabilities and SZN were merged into one single category
comprising a total of 716 respondents (86 %). The second group consists of
teaching assistants for pupils with social disadvantage.
For the purpose of this paper the following items were chosen from the
extensive whole of the electronic questionnaire items:

e How did you obtain professional qualifications of the teaching assistant?

e What is your highest level of education attained?

e What skills do you think are the most important for the profession of TA?

¢ In what areas of competence of your profession do you feel that you lack

the necessary educational preparation?
e How do you assess your readiness to work with this group of pupils gained
through education?

Results
Qualification level of teaching assistants

First, the correlation data analysis examined whether there are statistically
significant differences in the erudition of the two groups of teaching assistants.
Substituting this into the pivot table, it was found out that according to the
goodness of fit chi-square for the PivotTable at a significance level of 0.05 there
are no statistically significant differences between the two groups in the number
of assistants required with erudition and without erudition, as there are no
statistically significant differences in the types of acquisition erudition for the
profession of a teacher assistant.
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Figure 1 A method for obtaining qualification for the profession of a TA
1 — without qualification; 2 — accredited course for teaching assistant; 3 — secondary education in

pedagogy, 4 — secondary education for education staff; 5 — higher vocational education for teaching
assistant; 6 — university study program in pedagogical science, 7 — others

The highest achieved education

A statistically significant difference between the two groups of teaching
assistants demonstrated a correlation with the item detecting the highest
educational attainment of respondents. According to the sign test, the biggest
differences are particularly apparent in the case of respondents with primary
education, which is highly prevalent among teaching assistants for pupils with
social disadvantage.

Table 2
Contingency table with the calculation of %2 test of independence
The highest achieved education
elementary aprenticeship High school Higher university | Total
without GCE with GCE professional
Target | 7p and 3 68 387 71 187 716
group SZn (8,54) (68,35) (378,51) (67.,5) (193,1)
SZn 7 12 56 8 39 122
(1,46) (11,65) (64,49) (11,5) (32,9)
Total 10 80 443 79 226 838

Evaluation of TA readiness for the profession

In the correlated item finding its own self-evaluation of teaching
assistants (using a five-point rating scale Lickert type) in readiness for the
work with entrusted pupils were between the two groups statistically
significant differences. Sign test also showed that the slight differences occur in
the case of self-assessment score 2 (second highest), which in the case of
assistants for pupils with disabilities or physical handicaps more frequent than
the expected frequency.
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Table 3
Evaluation of the readiness to work with students of the target group

1 — excellent 185 22 %
2 —very good 410 49 %
3 —good 193 23 %
4 — sufficient 37 4 %
5 — insufficient 13 2%

Assessment of competencies for the profession

Statistically significant differences between the two groups of
teaching assistants present in the evaluation of the relevance and necessity
of the specific competencies of teaching assistants working with students of
the target group. The differences are particularly manifested in these key
competencies:

e methods of work with pupils with special educational needs (prevalence
among teaching assistants for pupils with disabilities or physical handicaps);
e forms of student involvement in the activities of the entire class (prevalence
among teaching assistants for pupils with disabilities or physical handicaps).
Differences are not evident in these key competencies: safety awareness and
legislation; communication skills; work with behavioral disorders; working with
learning disabilities; communication with the family of the pupil; work with
classroom climate; cooperation and communication with the teacher.
Similarly, statistically significant differences in the responses of both groups
of respondents to the question, which should critically assess in which
competencies they are feeling the deficits in their own educational
preparation were confirmed. The differences are reflected in the following key
competencies:
e safety awareness and legislation (prevalence among teaching assistants for
pupils with disabilities or physical handicaps);
e Communication with the family of the pupil (predominated by teaching
assistants socially disadvantaged pupils);
e forms of student involvement in the activities of the entire class
(predominated by teaching assistants socially disadvantaged pupils).
Differences are not evident in these key competencies: safety awareness and
legislation; communication skills; work with behavioral disorders; working with
learning disabilities; communication with the family of the pupil; work with
classroom climate; cooperation and communication with the teacher.
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TA comments on professional training

Property measuring tools enable respondents open expression of opinions,
judgments and needs. Wide spectrum of responses was recorded (option used by
765 respondents), views that can be described as simplistic are presented
without further comments:

,»Most of the practical knowledge gets one while working in specific facilities. It is not
possible to get full complete knowledge of all variants of disability and target groups
of students in a course; you would have to study special education. "

"I'm a Roma, I understand the community. So I think that nothing will surprise me and
I don't lack anything. “

1 think education is insufficient for TA. I very much appreciated the opportunity for
further education such as learning, as well as various seminars. Furthermore, [ would
like to see more books for TA activities, also a possibility of seminars with insights and
advice of other assistants. "

Evaluation of operating conditions of TA at school

A substantial portion of the opinions concerned the evaluation of their impact on
schools. The most frequent opinions referring to underpaid teaching assistants
(TA salary is about 350-500 EUR, the average wage in the country is about 900
EUR) and the system is undocked in the education system:

"When I started, nobody really knew what the assistant is allowed to do and what is
not, and it's still the same - can he teach in a class by himself - if not, why do they
substitute for absent teachers, etc. Each director imagines assistant’s work differently
and the job description at each school is different - it needs to be uniformed. "

"I enjoy the work of an assistant!! I do not know about other schools but at our school,
the profession is treated as inferior. I'm just a mere assistant ... My work, and the fact
that I'm helping, fills me. The greatest reward for me is progress in children. Those
smiles that I receive! Fortunately, our school teachers took me in. From other schools
I know that some teachers take it rather as some supervision and assistants are not
recognized well. My job description in the contract does not correspond with the work
they do!! Our rule is a lot of work for little money. I think that we should know how
much money is coming to an assistant or even if the salary is somehow compensated,
or if they give us only the necessary basic money. I currently work part-time and 1
have far less than living wage! "

"It is sad that this profession lacks money, yet it is a very meaningful and needed work.
Assistants never know if the region will have money to give them, or if they remain
without work. "

Discussion

The selected items for teaching assistants of both groups (TA for a student with
disabilities in TA pupils with SZN) showed statistically significant differences.
Rating of the necessary skills and self-evaluation of key competencies provide a
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range of data that must be reflected in undergraduate and postgraduate training
of teaching assistants.

Differences in methods of assessing the significance of the work, which research
has shown are the result of natural differences between the two disadvantages
(health vs. social). It is the development of specific forms of work with pupils
eg. with sensory disabilities and for students with mental disabilities that is the
reason why the TA of this group rated their preparedness more critically than the
pupils with SZN. Undergraduate and postgraduate training must reflect this fact
more. Another item that significantly more accentuated TA for pupils with
disabilities 1s "forms of involvement of students with disabilities" in class
activities. Indirectly, it can be concluded that the individual integration, which in
this case is concerned, it is just a formal "placement" of a child in the class
without becoming a full member of the class group.

If both groups of TA value the same as an important part of their own
competencies the communication skills with the family of the pupil, then
assistants for pupils with SZN assess readiness for this area critically. The
reason is the situation of these children in schools, the specifics of their
handicap. It has in the overwhelming majority its origins in the family - and its
atmosphere, options, or socioeconomic status. Communication with parents is
for the TA with SZN critical. It has a significant impact on families interested in
learning about the efforts of children. Proper communication can improve the
relationship between the family and the student to the school itself, increase the
academic performance of children and on the other hand, limit the risk of early
ending of education.

The results of the research also showed the need for a different approach to
training for TA for ZP and TA for SZN. Profession of TA for SZN (which
include pupils from socially disadvantaged families, students from socially non-
stimulating environment, students of ethnic and national minorities, etc.) are
relatively more dedicated assistants coming from the same environment as their
students (whereas the TA for ZP in majority of cases do not have a disability).
Therefore a lower level of education than in the case of teaching assistants for
pupils with disabilities is assumed in TA for SZN. At undergraduate and
postgraduate training of such assistants as well as in their methodology it is
therefore necessary to apply such training and management approaches that will
adequately reflect the situation.

From the perspective of key competencies in working as an assistant teacher, the
two groups differ primarily in the area of specific educational methods and
approaches to work with a pupil with special educational needs. This difference
can be interpreted as a consequence of different communication needs
(particularly in the case of pupils with sensory disabilities), respectively learning
processes (especially for students with intellectual disabilities, learning
disabilities, autism spectrum disorders etc.) of students with disabilities,
compared with the majority intact population. By their own comments TA for
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students with disabilities quite often encounter communication barriers due to
lack of knowledge of specific communication systems. Within specialized
postgraduate training it is therefore necessary to provide competent assistants
with the opportunity to increase their level of communication skills in various
communication systems.

The measured differences in training assessment, given some of the key
competencies show a greater emphasis of teaching assistants for pupils with
social disadvantage on the need of enhancing training in the communications of
teaching assistant with the family of the pupil, possibly in the strategies of
involvement of pupils in the whole class activities. What resonates here is
especially awareness of our own shortcomings in these competencies stemming
probably from occasional failure in their respective situations. In the case of
teaching assistants for pupils with disabilities or physical handicaps, it is
primarily focus on the issue of ensuring the safety of pupils and the relevant
legislation which stems from the relatively numerous experiences of assistants in
ensuring the individual personal needs of entrusted students, such as medication,
helping with separate movement, hygiene, etc. It was confirmed that TA usually
have the need to improve their knowledge of legislation on liability for damages
(for example) on the health of students and related issues.

The investigation also confirmed that, generally known information about the
low level of salaries for TA activities have an impact not only on the individual
experience of the profession and the degree of identification with it. To do this,
cf. TA opinions mentioned above. However, they have their crucial meaning for
support system for pupils with SEN in the Czech education system. Mentioned
low salary motivation often leads to frequent departures from the position of
TA. It is perceived as a "temporary" or "transitional" - to get a full teaching
qualification, or vice versa as the "final" - after the previous active pedagogical
action. The expenses on salaries of TA throughout the education system
represent about 30 million EUR. It is desirable that the relatively high cost
brought effective result. The education system can not change the salary, but
may, with good settings, prepare the TA for more degrees of competence. This
can in turn bring greater differentiation in pay.

Conclusion

The measured results show a brief slice of a large problem which is the effect of
teaching assistants (especially) in transforming educational systems of countries
of the so called former Eastern Europe. The association is particularly essential
with a gradually increasing number of children with special education needs in
mainstream primary education. Also there is an increasing demand on the
number of teaching assistants in the terrain (schools, parents). As part of an
extensive investigation the conclusion pledged for a unified approach to the
profession of TA (regardless of students’control group). This uniformity of
action can not hide the differences demonstrated in this investigation and that
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the two groups show. It is the specific requirements pertaining to the content of

training - a profession-specific differences in the groups of students with

disabilities and students with SZN.

As part of further work a team of researchers shall propose a new model for the

Ministry of Education for TA training, which will include:

a) Modification of qualifying education and training opportunities

b) Modify the contents of the training program of training course in the
undergraduate and postgraduate levels of TA education

c) Extension of the statutory range (hours) of training program course for the
TA qualification

d) Within the formed TA Standard concerning the division of competences -
into three stages according to the demands of performance and thus the
requirements for professional level training - qualification.
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ASSESSMENT OF THE DEGREE OF THE PROFUNDITY OF
SPECIAL EDUCATIONAL NEEDS

Jan Michalik
Vit VoZenilek
Palacky University Olomouc, Czech Republic

Abstract. The article provides information on extensive research of the profundity (degree)
measurement of special educational needs (SEN) of children, pupils and students with
disablement in the Czech Republic. The research was based on more than 80 thousands
records of contacts with children with disablement. The authors answer the following
questions: Are there any differences in the assessment of the SEN for each type of
disablements? Are there any differences in the same assessment for each type of educational
consultancy facilities? Which methods of the assessment of the SEN’s extent are available
(and which are required)? What are the consequences of incorrect diagnostics of SEN? The
research has shown an inadequate legislative expression of procedural assessment of the
impact of disablement for the education purposes. It also confirmed that very few suitable
standardized measuring tools are available in the area of special pedagogical diagnostics (as
opposed to psychological diagnostics).

Keywords: equal access, non-discrimination, special educational needs, disablement,
diagnostics of special educational needs, educational psychological centres

Introduction

Education of children with health disability is in most European countries
managed by means of the term ‘special education needs’, which is a term
attempting to emphasize the impacts of the particular disability on education. (In
this text the authors shall ignore the fact that special education needs —
hereinafter SEN has in fact every child or pupil...)

In most European countries (fully applicable to former so called socialist
countries) the transition from historically prevailing model of special (or rather
segregated) education to education in natural conditions of common schools was
and 1s solved. It is the symbol of SEN that is becoming in a way a label entitling
besides other things to drawing adequate adaptation, forms, methods, evaluation
and possibly also content of the education volume in the given country
(Michalik et al., 2001). The effort to find a non-discrimination and open model
of education has become the quality criterion of education systems (not only) in
Europe. The prevailing trend in OECD (OECD, 2001) countries is opening a
general education stream for this group of pupils (to a various extent and
different ways) and the declared endeavour to reach the maximum possible
degree of development in the personality of the given pupil. At the same time
the correct understanding (diagnostics) of the particular disability of a child or
pupil and finding corresponding means of support that are necessary to provide
in order to compensate for the diagnosed disability are becoming more and more
important.
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The term ‘children with special education needs’ is by itself a term from the
English language environment and it is often criticized (comp. Eddy, 2013;
Reynolds & Fletcher, 2002). It is also possible to use the term from the German
language environment ‘Kinder mit sonderpddagogischen Forderbedarf’. In the
Czech Republic the group of pupils with SEN includes mainly:

e health disability,

e social disadvantage,

e health disadvantage,

e gifted and talented pupils.

Most approaches based on the acknowledgement of SEN have in common the
fact that they assess impacts of a disadvantage (e.g. health disability) on
education ‘horizontally’. These basis classification systems (school legislative
and also special needs categories) distinguish, for example, the types of health
disability (typically mental, physical, visual, hearing, speech, autistic spectrum
disorders). However, all of them are limited in diagnosing the degree of SEN,
i.e. the extent of limitations caused by the existence of the given disadvantage,
and they influence educational needs and possibilities (comp. Frederickson &
Cline, 2003; Meyen & Skrtic, 1995).

The guideline for gradual change in the national approaches is represented by
International Classification of Functioning, Disability and Health (hereinafter
ICF) which is a part of the classification file issued by the World Health
Organization. ICF concentrates on the description of assessing health fitness for
work, special needs within the education process, assessment of long-term
disadvantageous state of health for the reason of granting social security falls
among other activities. Its goal is to offer standardized terminology and a scale
for description of health and states that relate to health (WHO, 2001).

Special Education Centres are the element that is responsible for conducting
entrance and continuing assessments of the impacts of disadvantage on
education in individual countries. In the Czech Republic there are Special
Education Centres (SECs) for pupils with health disability and Educational-
Psychological Centres (EPC) for other pupils. In EPC general, psychological
support is provided for pupils. It is often visited by pupils with behaviour
disorders and learning disabilities.

The above stated has become the input for a unique research focused on the
national level. In 2011 a team of specialists from Palacky University Olomouc
with consultants collected data from 86 SEC in the whole country.

The SECs’ activities affect the success of training tens of thousands of children.
In many studies, the high dependence of families caring for children with
disabilities in institutions, advisory and consulting field were confirmed.
Questions of optimization of network devices, as well as the availability of
services for the target group are widely discussed in the Czech Republic.
However, the discussion is so far without processing adequate measurements
and analyses by means of special education and also by spatial (territorial)
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approaches. Therefore, the authors developed a new system of measuring the
availability of counselling and diagnosis of SECs which resulted in a unique set
of data and cartographic output (Dvorsky, Snasel & VozZenilek, 2009, 2010).
Emerged technologies, mainly geographic information system (GIS) tools, were
applied for the spatial information integration of all investigated activities and
for the advanced processing in order to detect all the arguments for the network
optimization and the SEC activities (Vozenilek, 2002, 2009).

Goal, problem, questions

The goal of the research and mapping was to prove if (and what) there exist
differences in the activity of SEC according to their specialization on individual
health disabilities. The authors measured within the SECs for pupils with
physical, visual, hearing, speech disability and pupils with autistic spectrum
disability (ASD) and also clients with a combined disability.

So called the depth of special educational needs as a reflection of the deficit in
the state of health (but it is not direct correlation!) is a substantial criterion for
setting the correct level of special education support for a pupil at school. It has
not a negligible economic importance. Even in the educational system the crisis
of the welfare state finds its reflection (Michalik, 2011). Therefore many
countries are concerned with the idea to find a form of economic security of
necessary support for a group of pupils with SEN, which would take into
account more precisely the depth of their handicap.

The first, essential step of any measure is to analyse a situation, with emphasis
on the existence of national characteristics and traditions. The relatively simpler
situation may occur in the smaller countries of the unitary model of public
administration (eg. Lithuania, Latvia). Greater difficulties arise in countries like
the Czech Republic, where due to the reform of public administration since 2003
the responsibility for regional education (primary and secondary) has been
entrusted to regional authorities — 14 regions the Czech Republic including the
capital Prague. In practice, for almost ten years we have seen a gradual
transition to a ‘14 national education systems’ and despite the fact that the basic
instruments (educational programs, inspection, financing — subject) remained
within the scope of a central authority — the Ministry of Education.

Methodology

The authors based their research on an objective assessment of the availability of
appropriate services of the SECs in terms of their spatial locations within the
whole country, to assess as many their aspects as possible, for example the
volume, type and selected aspects of their activities. This aim was fulfilled
through geovisualization of results of investigated themes.

The comprehensive pilot survey verifying the content and structure of captured
data on services was designed and brought logically-structured SEC data
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datasets for further processing. Pilot data collection which was attended by SEC
of two NUTS3 regions was conducted from September to December 2010. The
record of each ‘SEC educator’s contact with the client” was the basic element to
verify (and subsequently to use during the actual data collection) in the pilot
testing. Therefore, each SEC employee recorded specific range of information
about each contact with the client. To ensure anonymity necessary personal
information such as name, exact date of birth and address of residence were not
recorded. However data on gender and age of client, type and severity of his
disability, and other were monitored. Geolocations of records were made by
postcode of residence of the client and the place where the SEC educator
contacted the client (Tucek, Paszto & VozZenilek, 2009).

The SEC employee used the paper form to notice all required information about
the meeting with a client (or immediately after). Once a week, all paper forms
were recorded through a web form project. Two-stage data collection (first fill
out the paper form and then copy it into the web form) was designed from two
reasons. The staffs in SEC usually do not use a computer during contact with the
client and in many cases (diagnosis, screening) the typing of records could acted
inappropriately and disturbing. The data was stored in the database for further
processing in geographic information system. After optimization of survey
information in the pilot survey the web page for data input system was adapted
to be easy for the SEC staff.

In 2011, from January to December, the authors and their consultants in SECs
performed collecting information and field offices in 86 SECs in all regions of
the Czech Republic (excluding the capital Prague) as a main survey. Data on
contacts of SEC focused exclusively on children and students with mental
disabilities were not collected due to wide network of this type SEC. In contrast,
the SECs focused on other disability are established in only one region (rarely
some regions are without any centre). For the entire period of data collection
(except for pilot collection), over 76 000 records of client service provided by
the SEC were captured. The gathering of such a large volume of information
involved collecting data by almost two hundred professionals of regional
authorities and particular SECs from all over the country.

Results

The comprehensive charts (Fig. 1) show the results of SEN diagnostic activities
at a depth of six groups of heath disability for the whole Czech Republic.

PHYSICAL VISUAL HEARING SPEECH  AUTISMSPEC. COMBINED  pMONITORED CATEGORIES
DISABILITY ~ IMPAIRMENT  IMPAIRMENT  DISABILITY DISORDER (ASD) DISABILITY

0000666

Figure 1 Proportions of the SEC clients according to degree of disabilities diagnosed in
the SECs (for the whole Czech Republic in 2011)
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The measured data showed that the clients for which no disability depth was
declared after the examination — the depth of SEN, represent the activities of
SEC of minority group clients (usually up to 4 %). Relatively, the largest group
consisted of those pupils at SEC for speech disability (SD). It is logical — it was
the result of targeted screening, which these workplaces carry out on hundreds
of kindergartens and primary schools. The depth of the given disability in the
degree of ‘light’ was found in most of its activities by staff of SEC for SD. And
it was more than in 60% of cases. This is the basic characteristic of this disorder
and relatively increasing proportion of children who are in preschool and early
school age has underdeveloped communication skills. Perhaps it is the result of
new patterns and trends of preschool and home rising of children. In this
category, the majority of SECs for students with multiple disabilities and ASD
stated about 27% of all clients. Conversely, centres for pupils with hearing and
visual impairment in this group dictated only about 10% of clients. We have
already mentioned the dominant part of these clients in the centres for SD, the
second place — about 33% of clients are centres for individuals with physical
disabilities.

Moderate degree of disability (as a basis for diagnosis of SEN) was mostly
noted by workers of SPC for physically disabled, ASD and pupils with multiple
disabilities, always at about 46—48% of all clients in a given year. In this case,
we observe almost the same proportion of this group of clients at SEC for the
hearing impaired and visually impaired people (about 40%). The SECs reported
the lowest proportion of clients in this group according to the depth for SD
(31%).

Finally, the most serious disability (and thus adequately the greatest degree of
SEN) was observed in the SECs for the visually and hearing impaired (48 resp.
55%) of all clients. The lowest rate — adequately to previous data was recorded
in this monitored item by SEC for SD (about 5% of clients). The SECs for ASD
and combined disability note that the depth of disability — SEN at about Y4
clients. It is about 20% of all clients of the SECs for physically disabled.
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Figure 2 SEC clients with mental disability according to the depth of disability in NUTS3
regions Pardubice, Olomouc and Zlin in 2011. Explanations of sectors: yellow — none
disability, orange — mild disability, red — moderate disability, violet — severe disability.

Data on students with learning disabilities were given the extent collected only
in three regions.

Even so, it is clear that the SECs for mentally disabled people in these regions
have found moderate disabilities (less than half of the clients), followed by a
third of clients with moderate disabilities and less than a quarter of clients with
the most severe disabilities. However, the map in figure 2 confirms the
significant disparities in the diagnostic capability of each SEC. For example the
SEC with ID 100 (see Fig. 2) has no record of either the client with mild
disabilities, and vice versa with a majority of clients with the most severe
disabilities.

Information about the inconsistent diagnostic approach of SEN in the Czech
Republic clearly is confirmed in following graphs (Graphs 1 and 2). The authors
present results for students with ASD and than diagnosis covering all of about
80 thousand clients across the country.
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Figurel Proportions of degrees of ASD in regions according to diagnosis by SECs.
Explanations of colours: blue — none, red — mild, green — moderate, violet — severe disability.

100%

80

Figure 2 Proportion of degrees of all disability in regions according to diagnosis by the
SECs. Explanations of colours: blue — none, red — mild, green — moderate, violet — severe
disability.
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Discussion

The measured results are only partially explainable and justifiable with respect
to differences of clients in each region and localization of SECs in the Czech
Republic. Given the above and the number of contacts (more than 80,000 in one
year) it can be expected that the existence of an objective, accurate,
standardized and uniform methodology for the assessment of the SEN and thus
the depth of the disability would prevent the situation where some regions show
during the year 10 times more clients with the most severe disabilities than other
regions.
Striking is the outcome of SECs focused on ASD. In two Czech regions the
SECs shows for local pupils severe disability in negligible 1-2% of clients, in
three regions the number was about 2-5% of the clients. Conversely, in one
region it was reported 75% of students with ASD as a category of students with
the most severe type of disability. These varied data cannot be, during the
objective validity of the Gaussian frequency distribution, explained otherwise
than by the absence of uniform rules that would be able to express special
education depth diagnostics of SENs transparently and objectively throughout
the country.
The measured results are particularly important in the planning and decision
making activities of a public authority in education. They can be considered as a
serious argument of inconsistency assessment of the SEN, but they should not
be seen as a criticism of counselling centres.
Within the considered model of the transition to the provision of the so called
support measures in education in the CR, it is necessary to solve any
interference of primary assumption of public resources in the education of this
group of students. SEN as a concept will remain, but will be met by providing
the necessary support measures currently being considered for five different
levels according to the depth of SEN.
The prerequisite is a crucial task to ensure a comparably performing diagnostics
of a need for support measures in both here monitored areas:

o the territorial aspect of equality of access — i.e. SEC for the given type of

disability in different regions of the country mutually,
e special educational and diagnostic model assessment of the SEN — depth of
disability between different groups of students with disabilities.

Conclusions

The paper brings the results of a large slice of measuring the rate of SEN, here
aimed at a depth of disability expressed as a result of special educational
diagnosis SECs carried out in the Czech Republic. The existence of objectively
unjustifiable differences in assessing the depth of disabilities was confirmed and
a conclusion was stated on the impossibility of a fair setting of the support /
support measures for pupils who are not provided with objective, comparable
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and standardized diagnostic depth of their SEN. Research results can be used in
the preparation of legislative measures in the amendment to the Education Act.
The authors express the belief that ICF is the supporting guidance for setting
comparative assessment approach (not only) in the EU.

The survey continued in analyses and then in final synthesis of an extensive set
of information. The results prove very large scope of SECs activities. Their
interpretations also confirm irreplaceable of SEC, especially in relation to
identifying means of special educational support of individual children.

In 2012, the authors published the results of above-mentioned research in the
‘Atlas of activities of special education centres in the Czech Republic’
(Vozenilek & Michalik et al., 2013). The atlas provides a comprehensive
overview of the activities of the SECs in the Czech Republic, including the
historical development of the network of these institutions. The map products on
this topic have not yet been published separately, so the Atlas is a unique
presentation of spatial characteristics, together with an evaluation of
interdependencies.
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IF'OTOBHOCTb TEJAT'OI'OB JOIKOJIbHBIX
YYPEXJIEHNU K UHKJIIO3UBHOMY OBPA30OBAHUIO
Readiness of Kindergarten Teachers for Inclusive Education

Svetlana Nesyna

Nataliya Starovoit

Immanuel Kant Baltic Federal University
Higher School of Pedagogy

Abstract. The aim of the research is to study psychological and professional readiness of
kindergarten teachers for inclusive education. 44 kindergarten teachers from Kaliningrad
and region were included in the sample. A questionnaire was applied as a data-gathering
tool. According to the results, kindergarten teachers accept the idea of inclusive education
positively and expect that it is the children with special needs who would receive the biggest
benefit. At the same time, realization of the idea of inclusive education causes anxiety and
fears, associated with complexity of pedagogical activity, children interaction, necessity of
special conditions for successful inclusion. Most kindergarten teachers don’t have
professional and educational experience for interaction with children who have special needs.
Moreover it has been revealed deficiency of psychological and professional readiness for
inclusive education in the groups of kindergarten teachers. Successful realization of inclusion
requires additional professional training and development of system of pedagogical and
psychological support for kindergarten teachers.

Keywords: inclusive education, psychological readiness for inclusive education, professional
readiness for inclusive education, kindergarten teachers

BBenenue
Introduction

BaxxHolt 3amadeil COBPEMEHHOTO POCCHIMCKOTO OOIIeCTBa SIBISETCS
ryMaHu3aiusi OOIIECTBEHHBIX OTHOIICHWM U TPUHATHE TMpaBa JIMI[ C
OTPaHUYECHHBIMM BO3MOKHOCTSIMU 370POBbSl Ha Kay€CTBEHHOE COBMECTHOE
oOpazoBanue. [l ychoemHoW peanu3aluyd HWHKIIO3UBHOTO 00pa3oBaHUs
HE0OX0MMa TOTOBHOCTh OOIIECTBA K M3MCHECHHSIM, HAIIPABJICHHBIM HABCTPEUY
Hpyromy. Ilenp Hamiero wucclieIOBaHUsS — 3aKJIOYAETCA B M3YYCHUU
MICUXOJIOTUYECKOW U MPOQPECCUOHATBLHON TOTOBHOCTH MEIaroroB JIOIIKOIbHBIX
yupexaenuii  ropojga KamuHuHrpaga u o0jsacTM K MHKIHO3UBHOMY
00pa3oBaHUIO.

TeopeTnueckasi 0CHOBA HCCJIEIOBAHNS
Theoretical basis of research

B ncuxonoro-nenarornyeckux HMCCIENOBAaHUSIX TEPMUH «TOTOBHOCTHY
WCIIOJIB3YETCSl TMPUMEHUTEIIBHO K Pa3HOro poja TMNCUXUYECKUM SIBJIICHUSIM:
FOTOBHOCTh K JCHCTBHUIO, AEATEIBLHOCTU, TPYIy; TOTOBHOCTH K OTIEIbHBIM
BUJaM  JICSITEIbHOCTU: CHOPTUBHOM, YyIPaBICHYECKOMW, IEIaroruyeckoi,
BOCHHOW, NOJMUTHYECKOM u T.4. Hccneayercs TOTOBHOCTH Iemarora K
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JIMYHOCTHO-OPUEHTUPOBAHHOMY 00y4EeHUIO (JIykbsiHOBa, 2013), K
WHHOBaIlMOHHON  nearenbHocT  (Mnbuna, 2012) W K UHKIIO3UBHOMY
obpazoBanuio (AnexuHa, AnekceeBa, Aradonora, 2011; BopoOweBa, 2011;
Cmrocapena, 2011; Camapresa, 2012, SIxkosnesa, 2011, Yepkacosa, 2012).
['oToBHOCTH meAarora K MHKJIIO3UBHOMY OOpa30BaHUIO pacCMaTPUBAETCS
KaK CJIO)KHOE€ HMHTErpaTUBHOE MPO(PEeCcCCHOHATBLHO-IMYHOCTHOE O00pa3oBaHUeE,
colepKaHUE  KOTOPOTO  BKJIOYaeT B ce0s  MmpodecCHOHANBHYI |
IICUXOJIOTMYECKYIO0 TOTOBHOCTh. Beylen coOCTaBIISIIOIEN TOTOBHOCTH SIBJISIETCS
MICUXOJIOTUYECKAS! TOTOBHOCTb.
[Icuxonoruyueckass TOTOBHOCTb B TPAKTOBKE JMYHOCTHOTO MOAXO0AA
BBIPA)KAET HAIPABICHHOCTh CYOBEKTa HA OMPENEICHHYI0 aKTUBHOCTD, OTPaXKas
€ro JeSITeIbHOE OTHOIIEHUE K TEM WJIM UHBIM CTOPOHAM JACHCTBUTEIIBHOCTH U K
camomy cebOe. Ilcnxosornuyeckoid TOTOBHOCTH YEJIOBEKA IMPUCYIIHM 3aJlaHHAs
BEKTOPU30BAHHOCTh AKTUBHOCTH, WM30MPATEIIBHOCTH, MPEIPACIOIOKEHHOCTh K
ONpeeICHHOMY 00pa3y JeWCTBUS, NESITEIbHOCTH, KOTOpas SBISCTCS s
yesnoBeka 3Haunmon (bepmienosa, 2010).
[Icuxomornyeckass rOTOBHOCTD MeJarora K MHKJIO3UBHOMY 0Opa30BaHUIO
BKJIFOYAET PsiJi KOMIIOHEHTOB:
® MOTHBAIMOHHBIM (OCO3HAHHOE OTHOIICHHE K HEOOXOJIUMOCTH
WHKJIIO3UBHOTO 00pa3oBaHUs, MHTEPEC, CTPEMIICHHE JOOHMThCS
ycIexa, akTyajau3alusi HEeOOXOJIMMBIX YCIOBUM [ OpraHu3aluu
oOy4YeHHsI, CTPEMJICHHUE YCIICITHO BBHITIOJNHATH TOCTABIICHHBIE 3a/1auH,
JUYHOCTHAS 3HAYMMOCTD BBITIOJTHSAEMOU JIEITEIIbHOCTH);

® KOTHUTHBHBIM (3HaHUS O CYUIHOCTH HMHKJIIO3MBHOTO OOpa3oBaHUs, O
TEXHOJIOTHUSIX U TEXHHUKAX);

® OMOUMOHAJIbHBIA  (SMOLUMOHAIBHOE OTHOLIEHWE K  HMHKIIO3UU,
«OCOOCHHBIMY JIETSIM, B3aUMOJICHCTBUIO C HUMH);

® [IOBEJICHUYECKUU (KOHKPETHBIE MOBEACHUYECKHE PEaKIUU, MOCTYMKH,
nevicteusi) (BopoObena, 2011).

[IpodeccronanibHasi TOTOBHOCTh K MHKJIIO3UBHOMY 0Opa30BaHUIO
XapakTepu3yeTcsl HaJMYMeM YCTAaHOBKM M TOTPEOHOCTH Tiejarora B
OCYIIIECTBIICHUN MHKJIIO3UBHOTO 00pa30BaHus;, CIICHUAIbHBIX 3HAHUHN, YMEHUN U
HABBIKOB ero peanuzanuu. [IpodeccuoHanbHasi TOTOBHOCTh MPOSIBISIETCS B
HANpaBJICHHOCTU  CO3HAHUSA  TleJarora, B  CIOCOOHOCTH  BBINIOJIHATH
npoeccCHOHaNbHYI0  JI€ATENbHOCTh IO  OCYIIECTBIECHUIO  TOJHOIIEHHOTO
o0y4eHHs W BOCIUTaHUA peOEHKA B YCIOBUSX HHKIIO3MBHOTO OOpa30BaHUS
(CamapueBa, 2012); B yCTOHYMBBIX KayeCTBAaX JHMYHOCTH, B CHUTYaTUBHBIX
MICUXUYECKUX COCTOSTHUSIX, CBSI3aHHBIX C MPOQPECCHOHAIBHON ACSITEIBHOCTHIO U
CIOCOOCTBYIOIIUX ycIenHoMy ee Boimosinenuto (Cirocapena, 2011).

[Ipodeccuonanbras  TOTOBHOCTh  Memarora K  HMHKIIO3HBHOMY
00pa30BaHUIO BKJIIOYAET CIAEAYIONIUE KOMIIOHEHTHI:
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® KOTHUTHBHBIN (TeopeTHuecKyro MOJITOTOBKY, KOMILJIEKC
npoeccuoHaNbHO-NIeIarOTUYECKUX  3HAHUM, HEOOXOAUMBIX IS
MHKJIFO3UBHOT'O 00pa30BaHUs JIETE);

® [IPAKTUYECKUM (KOMIUIEKC MPAKTUYECKUX YMEHUW OCYIECTBICHUS
COBMECTHOTO (MHKJIIO3UBHOTO) O0yUEHHUS );

® JIMYHOCTHO-CMBICJIOBOM (COBOKYITHOCTh MPO(ECCUOHATBEHO 3HAYUMBIX
JUYHOCTHBIX KadyeCTB, HEOOXOAUMBIX JIJIsl OCYIIECTBICHUSI pabOTHI C
JNEeTbMH, HMEIOIUMH OTPAaHUYEHHBICE BO3MOXHOCTH  3JI0POBBS,
oTrpeduiekcUpoOBaHHasl yCTaHOBKA Mejarora Ha MPUHATHE HACOJIOTHHU
WHKJIIO3UBHOTO  00pa3oBaHMs, MOTHBAIMOHHAS HAMPABIECHHOCTh
CO3HAHUS, BOJIM, U YYBCTB IeJarora Ha MHKJIIO3MBHOE OOpa3oBaHUE
nereii) (Cmrocapena, 2011; Camapruena, 2012).

[Ipn aHanu3e TOTOBHOCTH Tiefarora K WHKIIO3UBHOMY OOpa30BaHHIO
ocoboe BHHMAaHUE yAensieTcs npodeccHoHaTbHO-TYMaHUCTUIECKON
HaIIPaBJICHHOCTH, BBIPAXKAIOUIEHCA Yepe3 NPU3HAHUE LEHHOCTH JIMYHOCTH
YyeJIoBeKa HE3aBHUCUMO OT CTEMEHM TSXKECTH €ro HapyUICHUsI, HalpaBJICHHOCTh
Ha pa3BUTHUE JIMYHOCTHU YEJIOBEKA C HAPYIICHHUEM B Pa3BUTUU B 1IEJIOM, a HE
TOJIBKO Ha MOJTy4YeHue o0pa3oBaTenbHOro pe3ybrara (Akosnesa, 2011).

B memom, wccnenoBaHusi 3apyO€KHBIX U POCCHUHCKHX  KOJIJIET
MOKA3bIBAIOT, YTO MHKJIO3US B I1IE€JIOM BOCIPUHUMAETCS OOJbIIEH YacThIO
NeJaroruyeckoro cooOIecTBa Kak COLMaIbHO ojo0psieMas HOpMa, HO
NeJaroru CTajJKUBaeTCsl C PSAOM TPyIOHOCTEeW mpu ee peanuzauuu. K uwucny
TPYJIHOCTEN MOXHO OTHECTH: Ne(ULIUT 3HAHUN O crienudUKe pa3BUTHUS JIE€TEU C
0CcOOBIMM  00pa30BaTEIbHBIMU MOTPEOHOCTSIMU O METOJAX U TEXHOJIOTHSX
paboThI; ICUXOJOTUYECKUE TPYAHOCTH AIMOIIMOHAIILHOTO MIPUHATHUS TAKUX JEeTEH
(Anexuna, AnekceeBa, Aradonona, 2011; Utrepcran, 2011); HU3KHI ypOBEHb
MOTHBAIMOHHON W JIMYHOCTHOM TOTOBHOCTH II€IarOrOB K HWHKIIO3UBHOMY
obpazoBanuro (Kyremoma, 2011). CoOTBETCTBEHHO, HaIlle HCCIICIOBAHHE
MOCBSAIICHO M3YYEHUIO TOTOBHOCTH I€IarOroB JIOIIKOJbHBIX YUPEKICHUM
peruoHa K UHKJIIO3UBHOMY 00pa30BaHMUIO.

MeToabl HCCJIE10BaAHUSA
Research methods

Hay4no-o0pa3zoBarensHol 1abopaTopueil WHKIIO3UBHOTO 0OO0pa3oBaHUS
Bricmieii mkonsl neparoruku bantuiickoro enepanbHOT0 YHHBEPCHUTETA UM.
N.Kanta Obul mpoBeneH omnpoc 44 ciymarteiaed OTACICHUS TOBBIIICHUS
KBaTU(UKALIUU - TI€IaroroB JOMIKOJILHOTO oOpa3oBanus ropoaa Kanununrpana
u KanunuHrpaackoi obgactu.

Ha ocHoBe ankeTrupoBaHusi BbIOOpKa Obla pa3zesieHa Ha TpH rpymnmbl. B
NEpPBYIO0 TpyNIe BOILIM NEAarord, HMMEIONIME OIBIT padoThl C AETbMHU C
OTrpaHUYCHHBIMU BO3MOKHOCTSIMU 310poBbsi (OB3) 1 onbIT 00IIEHHS C JIIOIBMHU
¢ OB3 (15 yenosek). Bropas rpynmna — negaroru 6e3 omnbiTa padOThI C IETHMH C

88



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

OB3 u ombita oOmenus ¢ moabmu ¢ OB3 (14 uyenosek). Tpervio rpynmy
COCTaBWJIM MENaroru, He MMeEKINHe omnbiTa padoTsl ¢ aetbMu ¢ OB3, HO C
onbIToM 0o01IeHus ¢ aroapmu ¢ OB3 (15 yenosek).

Pe3yabTaThl Hcciie10BaHUA
Results of research

[TonyyeHHble JaHHBIE MOKA3BIBAIOT, YTO HE3aBHCHUMO OT BBIJICJICHHBIX B
UCCJIEIOBAHUM TPYIIN, OOJblIas YacTh [EJaroroB CYUTACT HHKIIO3UBHOE
o0pa3zoBaHKe aKTyallbHBIM JJIs Hamero oomectsa (88%).

YyacTHMKaM UCCIEeIOBaHUs MpEeAJiaraioch OTBETHTh Ha Bompoc «Urto
TaKOe MHKIIIO3UBHOE 00pa3oBaHue?». B Xo/e KOHTeHT-aHaIM3a OBbLITU BBIICIICHbI
TPU OCHOBHBIE KATETOPUHU.

Haubonee wuacto BcTpeuaercs Kareropus «oOpa3oBaHUE JETeH C
OTPAaHUYECHHBIMH BO3MOKHOCTSIMU 3A0pOBbsi» (37%). Takoe mnpencraBiieHue
XapakTEpPHO [UIsl NEeAaroroB BTOpOM W TpeTbeil rpynnsl (85%). 3HauuMeble
pasnuYus MO OMHUCHIBAEMOW KATeTOPUH OBLIM BBHISBICHBI TMPHU COIMOCTaBICHUHN
nepBoil u Tpethel rpynnsl (¢=2,48 p<0,01).

Heckonbko peke BCTpeHarOTCsl KaTEropuu, OTPAXKaIoIIUE CHeupUuKy
WHKJIFO3UBHOTO 00pa3zoBanus» (36%): «I0CTYMHOCTh 00pa3oBaHus ISl JACTEH C
pazHbiMU noTpedHOCTAMUY (24%) M «coBMecTHOe 00yuyeHue nereit ¢ OB3 ¢
npyrumu netbMu» (12%). Takoe Hanboliee MoJIHOE MOHUMAHUE UHKJIFO3UBHOTO
0o0pa3oBaHUs XapaKTepHO, B OCHOBHOM, JIJIsl IEAaroroB nepeoi rpynisl (58%).

['opasno pexxe B mpeacTaBICHUSIX ME€aroroB 00OHapyKUBAETCS KaTeropus
«paboTa C JETbMH C OTIPAHMYCHHBIMH BO3MOYKHOCTSAMH 370pOBbs» (14%).
[Ipruem 3TH TPEACTABICHUS XapaKTEPHBbI IS MEJArOrOB BTOPOM M TPEThEU
rpynmnsl (57%).

Takum  oOpa3oM, B TpEACTaBICHUSIX  OOJIBIIMHCTBA  IEJAroroB
JOIIKOJIBHBIX YUPEXKJCHUN HEIOCTaTOYHO IOJHO OTPaXaeTcs CYUIHOCTh M
cnenuduKa WHKITIO3UBHOTO OOpa3oBaHWs. BBISBICHHAs TEHIEHIUS OCOOEHHO
XapakTepHa I T[elaroroB, HE MMEIOIIMX OIbITa pPaboThl € JETBMH C
OTPAaHUYCHHBIMM BO3MOXKHOCTSIMU 3/10pOBbs. llegaroru, uMeronue OMBIT
paboThl C IETHbMHU C OIPAHUYCHHBIMU BO3MOXKHOCTSMH 370POBbs, MOKA3bIBAIOT
OO0JIBIIYIO OCBEIOMJIEHHOCTD B BOIPOCAX UHKJIFO3UBHOTO 00pa30BaHUs.

VYyacTHUKaM HCClieJoOBaHUsI ObUIO MPEAJIOKEHO OTBETUTh Ha OTKPBITHIC
BOIIPOCHI, KAacCalolMecs MO3UTUBHBIX M HETATUBHBIX CTOPOH MHKIIO3MBHOTO
0o0pa3oBaHUs.

HauOonbiiee d9MCIO BHICKA3bIBAHUN TOJYYEHO B TPEThEH TpyIIIie
negaroroB (cpegHee 3HadeHue - 3,2). [[ns cpaBHeHMs: BO BTOpOMl rpynrme -
2,286; B nepBou rpynne - 1,733.

B menomM, BbICKa3blBaHUNW O MO3UTHUBHBIX CTOPOHAX WHKIIO3UBHOIO
oOpa3oBaHusl TOpa3no OoJibllle, YeM O HEraTUBHBIX: CpPEJHUE 3HAUYCHUSA:
«IO3UTUBHBIE MOMEHTB» - 1,841; «HeratuBHble MOMEHTH» - (,795.
Haubonbiiee  KOJIMYECTBO  BBICKA3bIBAHMM O  TMO3UTUBHBIX  CTOpPOHAX
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MHKJIFO3UBHOT'O 00pa30BaHMs B TPEThEH IpyIiNe MeJaroros (CpeaHue 3HAUCHUS:
BTOpast rpynna — 1,786; tpetebs rpynmna — 2,200). [lenaroru nepBoil rpynimsl
BBICKA3bIBAIOTCA O MO3UTHUBHBIX CTOPOHAX HMHKIKO3UBHOTO OOpa30BaHUsS pexe
(cpennee 3nauenue 1,533).

HeratuBHble CTOpOHBI MHKIIO3UBHOTO 00pa30BaHUsl OMUCHIBAIOTCS Yallle
nejaroraMM TpeThed W mnepBod rpynnbl (cpegHee 3Hadenue 1,0 u 0,867
COOTBETCTBEHHO). Pe)ke HeraTuBHBbIE CTOPOHBI HMHKJIIO3UBHOIO 00pa3zoBaHUs
OTMEYAIOTCsl yYaCTHUKAMH BTOPOM rpynisl (cpeanee 3HaueHnue — 0,5).

AHallU3 COJEpXaHMSI BBICKA3bIBAHUNM YYaCTHHUKOB O ITO3UTUBHBIX
CTOpOHaX WHKIIO3UBHOTO OOpa30BaHMsI TO3BOJWI BBIACIUTH TPHU TPYIIIBI
KaTteropuii: 1) Mo3UTHBHBIE CTOPOHBI HHKJIKO3UBHOIO 00pa3oBaHus Il IE€TEH C
OTPAaHUYECHHBIMU BO3MOXKHOCTSIMU 3710pOBbs (69%); 2) MO3UTUBHBIE CTOPOHBI
MHKJIFO3UBHOIO 00pa3oBaHus A apyrux naerer (20%); 3) oOuiue no3uTHUBHBIE
BBICKa3bIBaHUS, 0€3 KOHKpeTu3aiuu cyobekrta (11%).

B nmepBo#, caMOil MHOIOYMCIECHHOM TIpyHIE€ BBICKA3bIBAHUU O
NO3UTUBHBIX  CTOPOHAX  HHKIIO3UBHOTO  00pa3oBaHUs Il JIeTed  C
OTPaHUYCHHBIMU BO3MOXHOCTSIMU 3/I0POBbsi, HauOoOJiee YacTO BCTPEUYAIOTCS
CIIeNyIONIME KaTeropuu: «couuanusauus» - 32%, «BO3MOKHOCTb OOIIEHUS C
IpyruMu 1etbMm» - 30%, «1onb3a B pazBuTum» - 23%.

Bo BropoM rpynme BBICKAa3blBAHHMM O TO3UTHUBHBIX CTOPOHAX
WHKIIFO3UBHOT'O 00pa30BaHus JJIsl APYTUX JIETEH BCTPEUAIOTCS TaKue KaTeTOpHH,
KaKk «pa3Butue  TosepantHOCTH» (19%), «Bocmuranue 3a6o0Tb» (19%),
«Bocnutanue uytkoct» (13%).

B rpynme oOmmx  BbICKa3bIBAHMM O  TO3UTHUBHBIX  CTOPOHAX
MHKJIFO3UBHOIO OOpa30BaHUs COJEPKATCS KATErOpUH, PACKPBIBAIOLIUE HJICHO
«obpazoBanusi it Bcex» (33%), aKIEHTHPYIOMIME «IEHHOCTh YEJIOBEKa B
obmectBe» (33%) u paroniye OOLIYI0 MO3UTUBHYIO OLIEHKY HHKJIFO3MBHOTO
obpazoBanus (33%).

AHanu3 BBICKa3bIBAHMM YYAaCTHUKOB MCCIIEIOBAaHUS O HEraTUBHBIX
CTOpOHAX MHKIJIIO3UBHOTO 00pa3oBaHusl BbIBUI cienytoniee. Hanbomnee yacto
BCTPEYAETCS KATEropusi «ycloKHeHHe padoThl negaroray (23%), oTpaxkaromias
CTpaxy M OINACEHMsS caMUX MeAaroroB. Takyke megarorn OTMEYaroT PUCKU U
yIPO3bl CO CTOPOHBI JETCKOTO COOOIIECTBA: «KECTOKOCTh Aetei» (17%). B
HEKOTOPBIX  BBICKA3bIBAHUSX  COJEPKHUTCS  OCMBICIICHHE  TJI0OATbHBIX
NPENATCTBUHA B BHJAEC «HEroToBHOCTH obOmectBa» (11%), «HEroTOBHOCTH
poauteneit»  (11%), «uerotoBHoctn mneparoroB» (11%). YyacTHuku
UCCJIEIOBAHMUSI TAaK)K€ OTMETWJIM PHUCKH, CBSI3aHHBIE C  OTCYTCTBHEM
CHEIHATbHOTO 000PY0OBaHMSI, BEPOSATHOCTh CHIDKEHHUS KadecTBa 00Opa3oBaHUS
P HEPa3yMHOM BHEAPEHUU MHKIIO3UBHOTO 00pa30BaHMUs.

Takum oOpazoM, mnemarorn oOpamal0T BHUMAHHME Ha IIO3UTUBHBIE
3 QeKkThl UHKIIO3UBHOIO 00pa3oBaHUs, TNpeXKAE BCEro, g JeTed C
OTPaHUYEHHBIMH BO3MOXXHOCTSMH 370pPOBbA. DTO MOXHO HHTEPIPETUPOBATH
KAK BIIOJIHE IIO3UTMBHOE OTHOUIEHWE K CaMOM UJee HWHKIO3UBHOIO
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obpazoBanusi. Ho, ¢ apyroiét CTOpoHBI, peanu3anusi HACH HHKIIO3UBHOTO
00pa3oBaHMs BBI3BIBAET ONPENEICHHBIE ONACEHUs W TPEBOTM, KaK C TOYKH
3peHusT  HEOOXOAMMOCTH  HW3MEHEHUH  colepKaHus  NpodecCHuOHATbHOM
NEeSATENBbHOCTH CaMOro Iejarora, Tak M C TOYKM 3pEHUS HN3MEHEHHUS
B3aMMOJICUCTBUS yYaCTHUKOB O0Opa30BaTENIbHOIO MpOIEcca U  CO3JAaHHUS
CHelUaIbHBIX YCIOBUH, 0€3 ydeTa KOTOPBIX HEBO3MOXKHO JOCTHXKEHHUE LU
WHKIII0O3UBHOTO 0Opa3oBanus. OOpamiaer Ha ce0s BHUMAHUE W BIUSHUE OIBITA
paboOThl C JAETbMU C OrPAaHUYCHHBIMH BO3MOKHOCTSIMH 3J0POBbsI Ha OILICHKY
MO3UTUBHBIX U HETATUBHBIX CTOPOH UHKJIFO3UBHOTO 00Pa30BaHUS.

YyacTHUKaM ompoca ObLIO MPENIOKEHO OLICHUTh YpPOBEHb CBOEH
NICUXOJIOTUYECKON M TpOo(ecCHOHATBHOM TOTOBHOCTH K HWHKIIO3UBHOMY
00pa30BaHMIO MO MATHOATUIHLHOH IIIKAJIE.

KoppensiuvoHHblii  aHaiM3  MO3BOJIMJI  BBISIBUTH  IOJIOKUTEIIBHYIO
KOPPEJISIIUOHHYIO CBSI3b  OIIEHOK TCUXOJOTHYECKOW U MNpodhecCHOHAIBHOM
roroBHocTu (rs = 0,683 p<0,01). I[lonoxuTenbHble KOPPEISIUUOHHBIE CBA3U
OLICHKU TICUXOJOTMYECKOM U Tpo(ecCHOHAIbHON TOTOBHOCTU OOHAPYKEHBI
TaKke B MEPBOW U BO BTOPOM rpyrre nexaroros (rs = 0,642 p<0,05; rs = 0,758
p<0,01). 3HauuMMble KOPPEIALMOHHBIC CBS3U OLECHKHA TCUXOJOTHUYECKON
TOTOBHOCTH C BO3pPacTOM M MEJarormuyecKuM CTaK€M B HAllleM HCCJIEI0BAHUU

OTCYTCTBYIOT.
Onenka npodeccroHanbHOM TOTOBHOCTH K MHKIIFO3UBHOMY 00pa30BaHHIO
MOJIOKUTENIBHO  Koppenupyer ¢ Bo3pactoM (rs = 0,359  p<0,05).

Koppensiumonnas cBsizb Npo¢eCCHOHAIBbHOW TOTOBHOCTH C MEAArOrn4ecKum
CTa)KE€M HE BBISBIICHA.

BaxxHO OTMETHTB, YTO 3HAYMMBIX KOPPEISAIMOHHBIX CBS3CH OIICHKU
NICUXOJIOTHYECKON # TpOo(ecCHOHATFHOM TOTOBHOCTH K HWHKIIO3UBHOMY
0o0pa3oBaHMIO B MEPBOM TIpymne MeAaroroB o CTaXeM pabdoTbl C AETbMH C
OTpaHMYEHHBIMUA BO3MOXKHOCTSIMU 37I0POBBSI HE 0OHAPYKEHO.

OOpatumMcst K aHanM3y pe3yJbTaTOB ICUXOJIOTHYECKOH TOTOBHOCTH I10
rpynmnam (Pucyuox 1).

B nepBoii rpynme 1ocToBepHO OoJiblliee KOJIMYECTBO IEIAroroB BHICOKO
OLICHWIM YpPOBEHb  IICUXOJOTMYECKOM TOTOBHOCTH K  HMHKJIIO3UBHOMY
obOpazoBannio (80%). [ns cpaBHeHus: Bo BTopoi rpymnmne - 21%, B TpeTbeit
rpynne — 47%. Ilpu comnocTaBieHUU MEPBOM TPYIIBI CO BTOPOM U TPEThEH
BBISIBIICHBI 3HAUMMbIE pa3nuuusi (nepBas v BTopas rpynna ¢=3,396 p<0,01;
nepBas u TpeTbs rpynna ¢=1,925 p<0,05).

OOpatumcsi K aHanu3y OLEHKH NPO(ECCHOHATBHOW TOTOBHOCTH
NEeJaroroB K MHKIIFO3UBHOMY 00pa3zoBaHuto (PucyHok 2).
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Pucynok 1. OnieHka ncuxo0ru4eckoi roTOBHOCTH MeJaroroB K NHKJIIO3UBHOMY
00pa3oBaHUIO
Figure 1. Subjective evaluation of psychological readiness of kindergarten teachers for
nclusive education
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Pucynok 2. Onenka npogeccuoHabHOii TOTOBHOCTH MeJIAroroB K HHKJIK3UBHOMY
00pa3oBaHUIO
Figure 2 Subjective evaluation of professional readiness of kindergarten teachers for
nclusive education

B  nmepBoii  rpymme  oneHka — npodeCCHOHANBHOW  TOTOBHOCTHU
MOJIOKUTENIBHO KOppenupyeT ¢ meaarorudyeckuM craxkem (rs= 0,528 p<0,05),
3HAYMMBIX CBSI3€H C APYTUMHU IIEPEMEHHBIMU HE BBISABIIEHO.

KonudecTBo menaroros, OIIEHMBIIMX CBOW ypOBEHb MPOGECCHOHAIBHOU
TOTOBHOCTH Ha 1-2 Oamna (Kak «HU3KUN») BO BTOPOW W B TPEThEH TpyImIe
JIOCTOBEpHO Ooibilie, yeM B nepBoi (mepBas rpynmna - 20%, BTopas rpynmna —
71%, Tpetbs rpynmna — 53%; conocTaBlieHHE MEPBOI U BTOPOM rpynmbl: ¢=2,898
p<0,01; comocraBieHue nepBoi u TpeThell Trpymnmbl: @=1,928 p=<0,05).
CormocraBiieHHE BTOPOM M TPEThEU TIPYIIbl MO3BOJIUIO BbIIBUTH 3HAYKMMBbIC
pa3IuYus MO KOJIMYECTBY MEAaroroB, ONCHUBIINX YPOBEHb MPodecCHoHambHOM
TFOTOBHOCTH Kak «Hu3kui» (¢=1,89 p<0,05). Tonbko B mnepBoi Tpynmne

92



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

NeJaroroB  ONEHKa NPOo(ecCHOHAaTbHONH  TOTOBHOCTH c
negarorndyeckuM craxem (rs = 0,528 p<0,05).

Takum o00pa3om, HamboJie€ BBICOKO OIIEHHMBAIOT TCUXOJOTHUYECKYI0 U
po(eCcCHOHANIbHYI0 TOTOBHOCTH II€JIarOTH C ONBITOM pPabOThl C JETBMH C
OTPaHUYCHHBIMH BO3MOXKHOCTSMH  370pPOBbs. BOJIBIITMHCTBO  yYaCTHHUKOB
HUCCIEI0BAaHUs. HE MMEIOT TaKOro OINbiTa M HHU3KO OIEHHBAIOT Kak
TICUXOJIOTHYECKYI0, TaK M MPO(PECCHOHAIBHYIO TOTOBHOCTh K HHKIIIO3UBHOMY
00pa30BaHHUIO.

VYyacTtHHKaM orpoca ObLIO TPEIIOKEHO MPEACTABUTh CUTYAIINIO, KOT/Ia B
UX TPYMIE OKa3ajlcsd PeOCHOK C OrpaHUYCHHBIMH BO3MOYKHOCTSIMH 370pPOBBS.
Bce ywacTHUKEM WCcliemoBaHUS OTBETWIIM YTBEPAUTEIHHO HA BOMPOC O TOM,
HY’KHA JIX UM B TaKOM CJIydae rmomoib. Janee memaroram Obluia mpeaocTaBiIeHA
BO3MOXHOCTh OIPEACINUTh, B TIOMOIIM KAaKUX CIEIUATUCTOB OHHU OBl

Hy)J1anuck. ObpatuMces K aHanu3y noTpedHocTu B nomotuu (Tadauya 1).

KOppeIupyeT

Tabmuma 1
IHoTpedHOCTH MEaaroroB B npo¢ecCHOHAIBHOI MOMOIIU B Mpolecce peaau3anumn
HHKJIKO3UBHOT0 o0pa3oBanus (%)
Need of kindergarten teachers for professional support in inclusive process (%)

[ToTpeObHOCTH B 1 2 3
oMo rpymmna [rpynma  [rpymma
nedexTosora 33 14 40
[Bpaua 13 0 40
OIBITHOT'O IIeJarora 33 79 71
[mcuxonora 73 64 33

Yame Bcero pecroHJEHTHl BbIOMpaANM IOMOIIL OMNBITHOTO Ienarora u
nicuxoJgora. [Ipuuem, cpeau neaaroroB BTOPOM U TPEThEW TPYIIIBI JTOCTOBEPHO
OosblIe TeX, KTO HYXJIAaeTCs B MOMOIIM ONBITHOTO KOJUJIETH: MepBas rpymnmna —
33%, BTOpas rpymmna — 79%, tpetbs rpynmna — 71% (comnocraBieHue nepBou u
Bropoi rpynnsl - ¢=2,60 p<0,01; nepBoii u Tperbeil rpynmnsl  ©=2,14 p<0,05).
B mnepBoii um BTOpoOH rpynmne 3HAYMMO OOJIbIIeEe KOJIMYECTBO YYaCTHHUKOB
UCCJIEIOBaHMs HYXKIAIOTCA B IOMOILM IIcHXoJiora: mepmas rpymma - 73%,
BTOpast rpynmna — 64%, Tperbs rpynna — 33% (comocraBiieHHE NEPBOM U
TpeTbeil rpynnsl ¢=2,26 p<0,01; Bropoii u Tperbeit rpynmnsl ¢=1,70 p<0,05).

Takum o00pa3om, HeAaroru AOUIKOJNBbHBIX YUPEXKACHUN HYXKIAOTCS B
I'PaMOTHOM IICUXOJIOr0-IIEAArornyeckoM COINPOBOXAECHUN, COBMECTHONW padboTe
KOMaH/1bl CHELMAIUCTOB B pealu3alii MHKIIO3UBHOTO 00pa3oBaHUs. MOXKHO
IIPEANOIOKNTh, 4YTO Ha IMEpPBbIX JTalax Nedaroru Hy»XIalTcs B
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HeHaFOFquCKOﬁ 151 MGTOI[I/I‘ICCKOﬁ rnomMomiy, 3areM, 110 MEPEC HAKOIUICHHA
OIIBITA — B IICUXOJIOTHYCCKOM COITPOBOXICHUU.

BoIBOALI
Conclusions

Wnest “HKTFO3WBHOTO 00pa30BaHMs MMO3UTHBHO MIPUHUMACTCS IelaroraMu
JOIIKOJNBHBIX ~ yupexaeHuid. [lemarorm oTMe4aroT TO3UTHBHBIE A HEKTH
WHKJTIO3UBHOTO 00pa30BaHus, B IEPBYIO OUYepe/Ib, IS IETEH C OrpaHUYCHHBIMU
BO3MOKHOCTSIMH 37I0POBBSI.

Peanmzamnus uaen MHKIIO3UBHOTO OOpa3OBaHUs BBI3BIBAET y IIEIaroroB
OTIpe/Ie]ICHHBbIC OIMACEHHWs] U TPEBOTH, KaK C TOYKWA 3PEHUS YCIOKHECHHUS
comepkaHusi MPOPECCUOHAIBHONW JEATEIBbHOCTH, TaK W C TOYKH 3PCHUS
B3aMMOJICUCTBHUSl ~ YYAaCTHHKOB  OOpa30BATENBHOTO  MpOIECcca,  CO3JIaHUS
CHEIUaIbHBIX YCIOBUH, 0€3 ydeTa KOTOPBIX HEBO3MOXXHO JOCTIKEHUE IIEIH
WHKITFO3UBHOTO 00pa30BaHUsI.

BoapmmMHCTBO TEAaroroB  JOMIKONBHBIX  YUPEKIACHUH HE HMEET
CIeIUaIbHOM TOATOTOBKHM M OIBITA PabOThl C JETbMH C OTPAaHUYCHHBIMH
BO3MOXHOCTSIMH ~ 37I0pPOBbs. B JaHHOM MEJaroru4eckoM  COOOIIeCTBeE
0OHapyXMBAaeTCS HEIOCTATOYHAs IICUXOJIOTHMYeCKas W MpoQecCHOHATbHAS
TOTOBHOCTh K HWHKIIO3MBHOMY OOpa30oBaHHWIO, B TOM YHCIE HEIOCTATOYHAS
OCBEJIOMJICHHOCTbH O CYITHOCTH M clielin(hUKe HHKITFO3UBHOTO 00pa30BaHU.

JUIss  yCHemiHOM — peaiu3alid  HWHKJIIO3UBHOM  MOJENHM  TIearoru
JIOIITKOJIBHBIX YUPEKICHUH HYKIAFOTCS B TOTOTHUTEIEHOM MPO(PECCHOHATHHOM
OOy4eHMM M YETKO BBICTPOCHHOW CHCTEME IICHUXOJIOTO-TIEJaroruaeckoro
COTPOBOXKICHHS X MTPOPECCUOHATIBLHOMN JACSATEIHHOCTH.

BaxxabpiM  (pakTOpOM TOTOBHOCTH K WHKJIIO3MBHOMY OOpa30BaHUIO
SIBJISICTCS OTIBIT B3aWMMOJICHCTBUS C JCTHMHU C OTPAHHYCHHBIMU BO3MOXXHOCTSIMHU
3M0poBbsi. Ilegarorm ¢ TakuM ONBITOM HMMEIOT 00Jiee BBICOKHI ypPOBEHD
MICUXOJIOTUYECKONH W TMPO(dheCCHOHATHPHOW TOTOBHOCTH, TOKA3bIBAIOT OOJBIIYIO
OCBEIOMJICHHOCTh B BOINpPOCaX HWHKIIO3UBHOTO 00pa3oBaHUs, OTMEYArOT
HEOOXOMMOCTh, B TIEPBYIO OUEpe/ib, ICUXOJIOTHIECKON MOAIEPKKH B MIPOIECCEe
WHKITIO3UH.

Summary

Modern Russian society is aimed at humanization of social relationships and acceptance the
right to quality education for children with special needs. Successful inclusive education is
possible on condition that society is ready for it. The purpose of the research is to study
psychological and professional readiness of kindergarten teachers for inclusive education. The
sample (included 44 kindergarten teachers from Kaliningrad and region) have been explored
by the questionnaire. According to the results, kindergarten teachers accept the idea of
inclusive education positively and expect that it is the children with special needs who would
receive the biggest benefit. Such children get opportunity of both interaction with children’s
community and socialization. Children’s community also get possibility to become more
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tolerant, caring and sensitive. Realization of inclusive education causes anxiety and fears,
associated with complexity of pedagogical activity, children interaction (risk of aggressive
behavior), necessity of special conditions and equipment. Successful inclusion depends on all
of these factors. Most kindergarten teachers don’t have professional and educational
experience for interaction with children who have special needs. Moreover it has been
revealed deficiency of psychological and professional readiness for inclusive education.
Subjective evaluation of psychological readiness correlates positively with subjective
evaluation of professional readiness in the sample. Successful realization of inclusion requires
additional professional training and development of system of pedagogical and psychological
support for kindergarten teachers. Experience of interaction with children who have special
needs is an important factor of psychological and professional readiness of kindergarten
teachers for inclusive education. Such kindergarten teachers have higher level of
psychological and professional readiness. They are more informed in inclusive education.
Psychological support is the most significant for this group of kindergarten teachers in
inclusive process.
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BERNI AR REDZES TRAUCEJUMIEM PAREJAS
POSMA NO PIRMSSKOLAS UZ PAMATSKOLU
Children with Visual Imparments in the Transition Period

from Preschool to Primary School

Ilga Prudpikova
Jekaterina Jankovska
Rézeknes Augstskola

Abstract. In today’s educational system, the transition from pre-school to primary school is
considered as a traditional, however, the transition between education is related to a change
in the child's life. Preschool children’s readiness for school has always been a pressing
problem for both: in school practice and in theory of pedagogy. This paper analyses the key
theories, dealing with child development and learning processes, interaction with others and
surrounding environment impacts on child development. A new perspective, which is closely
related to these previously mentioned theories, is equivalent to the ecosystem approach, with
is defined as a new approach with a view on children’s with visual impairments transition
,,pre-school — primary school” successful overcoming is needed on planned and targeted
support.

Keywords: primary education, transition from pre-school — primary school, special needs,
visual impairments

Ievads
Introduction

Cilveces darbiba lielaka méra ir veérsta uz nakotnes veidoSanu, un S§1
procesa viens no galvenajiem aspektiem ir jaunas paaudzes audzinaSana,
izglitoSana un vispusiga attistiba. Miisdienu izglitibas galvena ideja — izveidot
tadu sistemu, kas katram cilvékam nodroSina iesp&ju ieglit un papildinat savas
zinasanas, attistities, pilnveidoties un pasrealizeties visas dzives laika.

Pirmsskolas vecuma bérnu gataviba macibam skola vienmeér ir bijusi
aktuala probléma gan skolu praksé, gan pedagogijas teorija. Saskapa ar
UNESCO Salamankas deklaraciju So bérnu apripe un izglitibas programmas
butu javeido un japarorienté ta, lai veicinatu fizisko, intelektualo un socialo
attistibu un gatavibu skolai, jo tikai §adam programmam ir bitiska ekonomiska
vertiba gan individuala, gan gimenes, gan sabiedribas Itmeni, ierobeZojot
apstaklus, kas izraisa trauc€jumus, pasliktinasanos (UNESCO, 1994: 53.9).

Latvija pirmsskolas vecuma bérnu sagatavotiba pamatizglitibas apguvei
notiek saskana ar valsts pirmsskolas izglitibas vadlinijam (turpmak vadlinijas),
kas nosaka pirmsskolas izglitibas satura mérkus un uzdevumus, pedagogiska
procesa organizacijas principus, pirmsskolas izglitibas apguves planotos
rezultatus un veért€Sanas pamatprincipus (Noteikumi par valsts pirmsskolas
1zglitibas vadlinijam, 2012). Vadlinijas paredz veicinat bérna vispusigu un
harmonisku attistibu, iev€rojot vina attistibas likumsakaribas un vajadzibas,
individualaja un sabiedriskaja dzivé nepiecieSamas zinasanas, prasmes un
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atticksmes, bet jaatzime, ka tas ir veidotas, nemot vera tadas izzinas iespgjas,
kadas ir berniem ar pilnvertigu sensoro uztveri.

Atbilstosi teorijam par bérna attistibu un izglitibas procesiem, ir pienemts
uzskatit, ka tam, kas notiek b&rna pirmajos dzives ménesos un dzives gados, ir
ietekme dazados periodos bérna attistiba. Tas lauj secinat, ka bérna gadi ir
nozimigi, jo agrinie bojajumi var nopietni ierobezot b&rna dzives izredzes.
Agrinie celi nosaka vai nu stingru vai trauslu pamatu, uz kura tiek veidota talak
sekojosa attistiba (Shonkoff & Phillips, 2000:384).

Pamatojoties uz minéto, aktuala ir pretruna starp macibu programmas
1zvirzitajam prasibam un reali apgiito zinaSanu, prasmju un atticksmju Itmeni
berniem ar redzes traucgjumiem visas vecuma grupas, tai skaita parejas posma
pirmskola — sakumskola.

Pétijuma meérkis — apkopot un analizét galvenas teorijas par izglitibas
parejas posma pirmskola — sakumskola veiksmigu parvaréSanu b&rniem ar
redzes trauc€jumiem.

PétiSanas metodes — zinatniskas literaturas analize.

Pétijuma rezultati
Findings of the research

Analizgjot teoretisko literatiiru par izglitibas parejas posma pirmskola —
sakumskola veiksmigu parvaré€Sanu, centra izvirzas beérna attistiba un socialas
mijiedarbibas iespaids uz cilvéka attistibu vispar un 1pasi uz berna attistibu. Taja
tiek izcelta pareja no iejaukSanas veida, kas galvenokart pievérsas bérnam, uz
plasaku pieeju, aptverot b&érnu, gimeni un apkart§jo vidi, un tas attiecas uz
plasaku ideju evoliiciju trauc€jumu joma, proti - pareju no “mediciniska” uz
“socialo” modeli.

Misdienu izglitibas sistéma pareja no pirmskolas uz pamatskolu tiek
uzskatita par tradicionalu, tomer §1 pareja starp izglitibas iestadém ir saistita ar
parmainam bérna dzive, jo ,tiek parkaptas kadas ieprieks apgiitas socialas vides
robezas, lai iekliitu jauna, v€l nezinama dzives telpa” (Bethere, 2013: 8).
Daudzus izglitibas procesa pétniekus un praktikus Sobrid nodarbina jautajumi
par to, ka pakapeniski iesaistit potencialos skolénus plasa socialaja vide.
Miisdienu pétijumi par izglitibas parejas veiksmigu parvaréSanu daudzas valstis
pierada, ka beérnu parejai macibam 1. klas€ ir nepiecieSama planota un
meérktieciga palidziba (Griebel, Niesel, 2009; Dunlop, 2007; Dockett & Perry,
2007; Bethere, 2013 u.c.). 21. gadsimta valsts visparizglitojosas skolas macibu
procesa istenoSana redze ir vadosa sajiita, kas bérniem ar redzes trauc€jumiem
liedz iesp&ju iegiit augstvertigu un misdienigu izglitibu, jo viniem var biit
trauc€ta uztveres precizitate un objektivitate, nedarboties tadas redzes funkcijas
ka muskuli, redzes lauks, redzes asums, acumers. 2003. gada Pasaules Veselibas
organizacija (PVO) ieteica redzes trauc€juma kategoriju iedalijumu veidot,
vadoties péc taluma redzes asuma references (WHO, 2003). Saskanpa ar
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oftalmologu datiem redzes problémas skar vienu no 20 pirmsskolas vecuma
bérniem un vienu no 4 skolas vecuma bérniem (Aizkalne, 2010).

Humana attieksme pret bérnu izvirza prasibas nodroSinat tiesibas visiem
bérniem, neatkarigi no vinu individualajam sp&jam, apdavinatibas vai attistibas
trauc€jumiem — apgiit zinaSanas, sagatavoties ieklausanai sabiedriba. Saskana ar
A.Rubeni, humanisma ideja ir miizsena, par ko liecina: Italija Francesko
Petrarka (1304—-1374), Francija Transua Rable (1494-1553), Vacija Roterdamas
Erasms (1469-1536), Jans Amoss Komenskis (1592-1670), Francija Zans Ruso
(1712-1778), Johans Heinrihs Pestalocijs (1746-1827), Johans Fridrihs Herbarts
(1776-1841) u. c. (Rubenis, 1994). Viens no J.A.Komenska pedagogiskas
koncepcijas stirakmeniem ir atzina, ka ikviens cilvéks ir apmacams un
audzinams, jo ,ikviens cilvéks piedzimstot iemanto sp&u izzinat lietas”
(Komenskis, 1992:50).

Humanistiska pedagogija tiecas pictuvinat izglitibu b&rnam. Bérna
pedagogiskas dzives organizacija tiek uztverta ka dabiga (ka sava) tikai tad, kad
vinam ir iespgja brivi paSrealizeties, t.i., dzivot saskana ar saviem iekS€jiem
likumiem.

Analizgjot Latvijas specialas izglitibas ka patstavigas pedagogiskas
zinatnes un prakses nozari Latvija, var apgalvot, ka tai ir nepilnu divu gadsimtu
darbibas pieredze. Musdienas speciala izglitiba ir vispargjas izglitibas 1pasais
veids, kas noteikts Vispargja izglitibas likuma (VIL) 3. panta (Vispargjas
izglitibas likums, 1999). Izglitibas likuma 1. pants nosaka personu loku, kuriem
isteno specialo izglitibu (Izglitibas likums, 1998). Speciala izglitiba rada
iespgjas un apstaklus izglitojamajiem ar specialam vajadzibam iegiit savam
veselibas stavoklim, sp&jam un attistibas limenim atbilstoSu izglitibu jebkura
izglitibas iestade, vienlaikus nodrosinot izglitojama pedagogiski psihologisko un
medicinisko korekciju, sagatavotibu darbam un dzivei sabiedriba. Termins
,,specialas vajadzibas” ir defin€ts likumdoSana — VIL 1. panta otras dalas 14.
punkta ka "nepiecieSamiba sanemt tada veida atbalstu un rehabilitaciju, kas rada
iespeju izglitojamajam apgiit izglitibas programmu, nemot véra vina veselibas
stavokli, sp€jas un attistibas Itmeni (Grozijumi Vispargjas izglitibas likuma,
2011).

Bérni ar redzes trauc€jumiem Izglitibas likuma ir definéti ka viena no
devinam mérkgrupam. Izglitibas sisteéma paredz izglitibas nodrosinasanu viniem
visas izglitibas pakapés.

Nozimigi faktors parejas posma parvaréSanai ir personas pasnoteiksands
iesp€jas un briva izvéle, tadejadi bérns ar redzes traucgjumiem tiek uzlikots ka
aktiva biitne, kas merktiecigi darbojas. Psihologiskas pieejas pasnoteikSanas
problémai metodologiskos pamatus ieviesa S.Rubinsteins. PasnoteikSanas
problemu vin$ apliikoja determinacijas probléemas konteksta, viga izvirzita
principa, ka argjie iemesli darbojas, parvarot iekS$€jo nosacijumu Skerslus.
,,PaSnoteikSanas’’ jedziena tada veida izpauzas ,,iek$€jo nosacijumu’’ aktivais
raksturs (Pyounmreiin,1973). Vecumposmu aspekta paSnoteikSanas problemu
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pietickami dzili un plasi ir skatijusi L.BoZovica (boxoBuu, 1968; boxoBuu,
1995), uzskatot, ka parejas perioda veidojas tadi personibas jaunveidojumi ka
,»1ekS§€ja pozicija”, kas rada vajadzibu iegpemt jaunu vietu dzivé. Rietumu
psihologija ka jédziena ,,personibas paSnoteikSanas’ analogs tick uzskatita
,.psihosocialas identitates’’ kategorija, kuru izstradaja un ieviesa E.Eriksons
(Ericson, 1993).

Analizgjot galvenajas teorijas, kas nodarbojas ar bérna attisttbu un
1zglitibas procesiem, var secinat, ka uzmaniba tiek pieversta tiesi beérnam. Bérna
dabas skaidrojums ir Z.Piazé kognitivas teorijas pamata, kur bérns nepartraukta
domasanas izpratnei. Individa psihologisko attisttbu Z.Piazé salidzina ar
organisma augSanu, ko, galvenokart, veido aktivitates, kas nodroSina lidzsvara
veidosanu ,adaptaciju” (pieméroSanos), kur be€rna mentala attistiba tiek
salidzinata ar nepartrauktu konstrukciju. Tadejadi tiek atklats, ka nepartraukta
bérna attistiba notiek parejot no vienas attistibas pakapes nakosSaja, kur katra
iepriek3gja ir nakosas priek$nosactjums. Z.Piazé pievéer§ uzmanibu tam, ka
attistiba saskarsmé ar apkart&jo vidi ir paskonstruktivs process, kur bérns péta
sevi, apkartéjo vidi un ta rada savu domasanas veidu, zinaSanas, motivaciju, kas
noteiks vina ricibu un atticksmi (ITmaxe, 1994). ,Istenibas veidoSana notiek
atbilstos$i tam, ka ES, iepazidams sevi, atbrivojas pats un atrod savu vietu ka lieta
starp citam lietam, notikums starp citiem notikumiem” (Piazg, 2002: 8). Péc
7.Piaze (ITuaxe, 1994) teorijas bérna intelektuala attistiba tiek ietverta seSos
galvenos attistibas periodos, kur darboSanas ar noteikta perioda atbilstoSiem
priekSmetiem producg jaunas atzinas un darbibas iesp¢jas.

D.Elkonina izstradata bérnu psihiskas attistibas periodizacija ir noradits
vecumposmam raksturigais vadosas darbibas veids, kuram ir galvena nozime
beérna attistiba, jo ne katra darbiba var klut par psihiskas attistibas avotu
(OnbkonuH, 1989). D.Elkonins apskatija bérnu ka viengabalainu personibu, kura
aktivi apgust apkartéjo priekSmetu un cilvéku pasauli. Visas vadosas darbibas
var iedalit darbibas, kas oriente bérnus uz attiecibu veidoSanu starp cilvekiem un
darbibas, pateicoties kuram bérnam veidojas priekSstati par priekSmetu pasauli
un veidiem darboties. Katra savas attistibas posma bérns nonak pie nesaskanas
starp to, ko vinS apguva no attiecibu sistemas “cilvéks—cilveks” un ko vin$
apguva no sistémas “cilvéks— priekSmets”. TieSi tos momentus, kad §1 nesaskana
ir vislielaka, D.Elkonins sauc par kriz€ém, saskapa ar kuram notiek tas puses
attistiba, kura atpalika iepriek$gja perioda.

E.Eriksons apraksta personibas izaugsmes pakapes, noradot personibas
attistibu gan kermena aspekta, gan mijiedarbiba ar kulturvidi. Katra attistibas
pakape ir atvasinata no iepriek$gjas un veidota uz tas pamata. E.Eriksons izdala
8 personibas attistibas stadijas katra cilvéka attistiba, kur katra no tam cilvékam
var veidoties pozitivd un negativa pieredze, kura ietekmé turpmako berna
attisttbu. Péc E.Eriksona pardzivojums, kas radies darbibas situacija, dzives
darbibas gaita ir cel§ uz identitati. Attistibu veido ,,pieredZu sé€rijas, kuras prasa
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dazadas vides”. Bérna attistibu ietekme ta vide, kura ir giita iepriek$€ja pieredze
(Opukcon, 1996: 379 — 386). Emocionalas dzives apliecinajums bagatina pasu
bérnu, padara vina saskarsmi pilnvertigu.

Personibas individualitates un socializacijas veiksmiga attistiba tiek
nodroSinata ar sociokultiiras kontekstu, bet ka So procesu optimizacijas objekts
tieck aplikota ,,tuvakas attistibas zona’’— sociokultiras vide ka cilvéka
pastaveésanas telpa. Kulturali — ve€sturiska teorija, kuras pamatlicgjs L.Vigotskis
bérna izzinas attistiba 1pasu lomu pieskir socialajai videi. L.Vigotskis norada, ka
pareja no vienas formas otra iesp&jama, ja pieaugusais:

1) izpeta ,,aktualo attistibas limeni”, pasreiz€jo berna attistibas pakapi,
ko nosaka ar uzdevumiem, kurus bérns var veikt patstavigi;

2) noskaidro ,,tuvakas attistibas zonu” — iesp&jamo attistibu optimalos
apstaklos, ko nosaka ar tadiem uzdevumiem, kurus bérns veic
pieaugusa vadiba, ar pieaugusa palidzibu, péc vina noradijumiem,
sadarbiba ar pieaugusSo (Beirorckuit, 1991).

L.Vigotskis uzsvéra to, ka obligati janem veéra tas, ko bérns ir sasniedzis
iepriekSejos dzives ciklos, bet galvenokart janosaka tuvakas attistibas iespéjas.
Tuvakas attistibas zona liecina par pieaugus$a vadoSo lomu bé€rna psihiskaja
attistiba.

Kops 20 gadsimta beigdm uzmanibas centra ir ekosisteémiska pieeja, kas
sniedz sistematisku veidu, ka analiz€t, izprast un pierakstit to, kas notiek ar
bérniem vinu gimenés un plasaka sabiedriba, kura vini dzivo (Horwath, 2000).
Ekosistéma ir viena vai vairakas dzives jomas, kuras sevi attisto$a persona nav
tiesi iesaistita, tomer notikumi taja ietekmé konkréto personu (Bronfenbrenner,
1979). Pec U. Bronfenbrennera cilvéka attistibas ekosist€éma sastav no Cetram
viena otra ievietotam sist€mam, kuras var att€lot gredzenu veida, kas savstarpgji
viena otru ietekmé. Bérnam ar redzes trauc€jumiem piedzimstot, vinS nonak
mikrosisttmas  (iek$€jas  vides) tuvaka vidée—gimenes loka. Péc
U.Bronfenbrennera dzives situacijas ir gan neatkarigas no bérna, gan vina pasa
aktivitates rezultats, tas nozime, ka tas ietekme bérnu un tas ietekmé bérns pats.
Bérns vienlaikus var tikt ieklauts vairakas mikrosisttmas, kur viena no tam
varétu bit ari pirmskolas izglitibas iestade. ST mikrovide ir atbildiga par to, vai
personas attistiba tiek kaveta vai sekméta. Pec ekosistémas teorijas bérns ir gan
ckologiskas sistémas produkts, gan apkartéjas vides veidotajs. Kad bérni klast
vecaki, vini izmaina apkart€jo vidi un parstrada iegiito pieredzi. Bet ar1 Seit
darbojas savstarp€jas sakaribas, tapéc, ka bérna ricibu nosaka vinu fiziskas,
intelektualas un personibas iezimes, ka ari audzinaSana, ko vini ir ieguvusi no
apkartgjas vides. Sis mikrosistémas sava starpa ir saistitas, veidojot
mezosistému, kas ir otrais Itmenis, un Seit ir rodamas saistibas starp vairakam
vidém, kuras bérns darbojas, tad€jadi viena mikrosisttma notiekoSais ietekmé
otru sisttmu. Ar to ir pamatojams apgalvojums, ka berniem ar redzes
traucjumiem svarigi, lai So mikrosisttmu starpa pastavetu sadarbiba, kas
veicinatu bérna attistibu. Pie eksosistemas (aréjas vides), kur ,notiek dazadi
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procesi, kas ietekmeé vai tie ietekmé&jas no notikumiem, no vides, kur notiek
bérna aktiva attisttba” (Bronfenbrenner, 1979:25). Eksosistemas piemeérs ir
attiecibas starp bérna vecaku maju un vecaku darbavietu ar tur izveidotajam
vertibam. Par emosistému tiek saukti socialie nosacijumi, kas bérnu ietekmé
netie$i. Makrosist€éma tiek definéta ka visaptvero$aka vide, kas nosaka ,,formas
un satura atbilstibu zemakajam pakartotajam sisttmam” (Bronfenbrenner,
vertibas.

U.Bronfenbrennera cilvéka attisttbas modelis péc G.Kraiga (Craig G.)
Sobrid tiek uzskatits par visietekmigako cilvéka attistibas modeli, jo teor&tiski
tiek aprakstits ka dazadas socialas vides ietekmé bérna attistibu (Craig, &
Baucum, 2002), ka ar1 So visu sistemu savstarp&jo saistibu, kas apliecina vides
noteicoSo lomu.

L.Porters (Porter, 2002.) define ekosistémisko pieeju ka skatu uz bernu
attistibu sekojosi: holistiska, dinamiska, transakcionala, savdabiga.

Holistiska pieeja nozime, ka visas attistibas jomas — izzigas, valodas,
fiziska, sociala un emocionala — ir savstarpgji saistitas. Katram no Siem
procesiem ir sava loma pasaules izzinasana, un tam piemit sareZgita
likumsakaribu sistéma. Dinamiska pieeja norada, ka, lai apkart&ja vide turpinatu
veicinat attistibu, tai ir jamainas atkariba no individa mainigajam vajadzibam
(Horowitz, 1987). Transakcionala pieeja norada, ka, attistibu veicina divpusgja
un abpusé&ja mijiedarbiba starp bérnu un vina/vinas apkartéjo vidi (Sameroff and
Chandler, 1975). Tadgjadi rodas savstarp€ji saistitas mijattiecibas, jauna tipa
attiecibas, kas veicina kopigu mérku sasniegSanu, savstarp€ju izglitoSanos un
savstarp&jo jaunradi. Attistibas rezultatus var redz&t ka nepartrauktu dinamisku
bérna uzvedibas, apriipétaja atbildes reakcijas uz bérna uzvedibu un mainigas
apkartejas vides mijiedarbibu, kas var ietekmé€t gan bérnu, gan apripéetaju.
Savdabiga pieeja norada, ka zinaSanas vai attistiba ir savdabigas — individi
izveido tikai sev raksturigas perspektivas. Saskana ar ekosistémiskas pieejas
nostadném individa un vina socialas vides mijiedarbibas trauc&umi pastiprina
specialo vajadzibu izpausmes.

Analiz€tais teor€tiskais materials liecina, ka nepiecieSams izvirzit
vairakus merkus, kuri ir nozimigi bérna un pedagoga divpus€ja mijiedarbiba, lai
meklétu saskanu starp bérnu ar redzes trauc€jumiem pirmskola un sekmigu
sagatavotibu macibam skola, kas palidzeétu Siem bé€rniem, atbilstosi vina
specialajam vajadzibam apgiit nepiecieSamas kompetences jaunu izaicinajumu
parvarésSanai:

e Palidzet bérnam socializéties mikrovideé un makrovidg;

Palidz€t bérnam attistit darboSanas prasmes un iesp&ju sevi kontroléet;
Palidzet attistit bernam vina kognitivo jomu;

Palidzet veidot intelektuala darba iemanas un skola nepiecieSamo
zinasanu pirmsakumus;

o Palidzet attistit radosas aktivitates izpausmes;
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Palidzet attistities fiziski;

Palidzet attistit sevis saglabasanas prasmes;

Palidzet attistit pozitivo paSapzinu un labu emocionalo pasizjitu;
Palidzet sagatavoties dzivei mainigaja sabiedriba.

Bérns ar redzes trauc€jumiem parejas procesos iesaistas individuali,
atbilstoS§1 vina specialajam vajadzibam. Vinu attistibas ierobeZojumi ir
specifiski, ta rezultata bérnam ir raksturiga socialas pieredzes un kontaktu
nabadziba. Bérnu ar redzes trauc€jumiem sagatavoSana skolai ir atkariga no
pareizi organizéta pedagogiska procesa pirmsskolas izglitibas iestade, lai
vin$/vinpa varétu veiksmigi ieklauties pamatizglitibas apguves procesa
visparizglitojosajas skolas. Tas nozimé to, ka specialistiem ir nepiecieSamas
zinaSanas par tadiem jautdjumiem ka berna attistiba, darba metodes,
pakalpojumu sniedz&ju sadarbiba, komandas darbs, konkrétas lietas vadiSana,
personigo sp&ju attistiba un darbs ar gimen&m.

Gadijumos, kad bérns ar redzes trauc€jumiem dodas no pirmsskolas
izglitibas iestades uz visparizglitojoso skolu, ir jaizstrada efektiva parejas posma
programma, kur galveno uzmanibu pieveér§ §1 bérna vajadzibam, stiprajam
pusém, prioritattm, meérkiem un darbibam, kas javeic un janoveérte, un
nepiecieSamajam atbalstam.

Secinajumi
Conclusions

o Galveno teoriju, kas nodarbojas ar bérna attistibu un izglitibas procesiem,
kopgjais, neSaubigais eclements attieciba uz izglitibas strat€gijam un
iespejam pirmsskolas vecuma b&rniem ar specialam vajadzibam, ir tas, ka
galvena uzmaniba tiek pieversta tiesi beérnam un vina/vinas trauc€jumiem,
kurus uztver neatkarigi no tas apkart€jas vides, kura vin$ vai vina dzivo.

o Galvenas teorijas, kas nodarbojas ar berna attisttbu un izglitibas
procesiem, talak attistija citi autori, kas 1pasSu uzsvaru lika uz lomu, ko
bérna attistiba spéléja gimene un apripétaji, mijdarbibas ar citiem un

apkartejo vidi.

o Jauna perspektiva, lai gan cieSi saistita ar iepriek§ min€tajam teorijam, ir
ekosistemiskai pieejai, kas tiek defin€ta ka jauna pieeja bérna attistiba.

. Analizeta teorétiska literatira parbida izglitibas uzsvaru no teikSanas

bérniem, kas viniem biitu jazina, uz ieklausiSanos bérnos un atsauksanos
uz vinu pasreizéjas dzives bagato pieredzi un formul€ nepiecieSamibu
izstradat efektivu parejas posma programmu beérniem ar redzes
trauc€jumiem.

Summary

Today many of the educational researchers and practitioners are dealing with the questions of
how to gradually integrate potential pupils in the broad social environment, successfully
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overcoming the transition from preschool to primary school. In Latvia the preparation of
preschool students for the acquisition of a basic education takes place in accordance with the
national guidelines for preschool education. These guidelines determine the aims and the tasks
of the content of preschool education, the principles of organization of the pedagogical
process, the planned results of the acquisition of preschool education and the basic principles
of assessment (Regulations on the National guidelines for pre-school education, 2012).

The guidelines are intended to promote the child's full and harmonious development taking
into consideration the regularities of his/her development and needs, the knowledge that is
necessary in personal and social life, skills and attitudes. But it should be noted that the
guidelines are made taking into account the cognitive capabilities of children with full sensory
perception.

On this basis, there is an actual contradiction between the requirements put forward in training
programme and the level of actual knowledge and skills acquired by the children of all ages
with visual impairments.

The modern researches about successful overcoming of educational transition in many
countries prove that the planned and targeted support is necessary for the children's transition
into the first grade (Griebel, Niesel, 2009; Dunlop 2007; Dockett& Perry, 2007; Bethere
2013, etc.). An important factor in overcoming the educational transition period is self-
determination and freedom of choice, so a child with a visual impairment is taken as an active
creature which acts purposefully. In accordance with educational strategies and opportunities
for preschool children with special needs the undoubted and common element of the main
theories, that deal with the development of a child and educational processes, is that the
theories focus directly on a child and his or her disorders and the child is perceived without
taking into account the environment in which he or she lives. (ITuaxe 1994, etc.).

The theories, in which the authors put particular emphasis on the role of the family and the
caregivers in the child's development, and interactions with others and the environment, are
discussed further below. (Beirotckuit 1991; Bronfenbrenner 1979, etc.).

Although it is closely connected with the above mentioned theories the ecosystematic
approach that is defined as a new view on children's development, has a new perspective.
(Porter, 2002 etc.). The analysis of the theoretical literature shifts the educational emphasis
away from telling children what they should know, towards listening and responding to the
richness of their present lives, and defines a need to develop an effective transition
programme for children with visual impairments to enable them to successfully integrate into
the process of acquisition of basic education in mainstream schools.
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AR IEKLAUJOSA IZGLITIBAS PROCESA ISTENOSANU
SAISTITAS PROBLEMAS UN TO RISINAJUMA IESPEJAS
SKOLOTAJU SKATIJUMA

The Inclusive Education Process Implementation Problems and Solutions to
the Teachers' Point of View

Marite Rozenfelde
Rézeknes Augstskola

Abstract. Class teachers are the main resource to reach the goal of implementation of
inclusive education in mainstream educational institutions. There will be different views and
actions of teachers in any educational institution and we should not expect that everybody
think and act in the same way. To implement inclusion in school a lot depends on teachers’
attitudes toward pupils with different needs, on whether teachers have necessary skills,
competences, knowledge, pedagogical approaches, techniques, methods, materials that help
to deal with diversity, whether a teacher has the necessary support inside and outside the
school. In the article the issues of how teachers of mainstream schools in Latvia judge their
ability to be inclusive; what challenges they see in their work and what kind of solutions they
see on local and national level are emphasized. The article describes the overview study done
by the author and it presents the findings and results of the study, the resolution of the
scientific conference ,, Teacher in Inclusive Education” to promote implementation of
inclusive education on national level supported by the participants of the conference.

Key words: inclusive education, inclusive society, support system, teachers’ attitude in the
aspect of inclusion

Ievads
Introduction

Nakotnes sabiedribas paSsaglabasanos ka vienotu veselumu un tas
nepartrauktu atjaunoSanos nodro$ina visu personibu ieklausanas sabiedriba, ari
to skolénu un jaunieSu, kuriem ir griitibas macibas, kognitivo un kustibu sp&ju
traucgjumi. Izglitibas procesa japanak, lai §is personas izjustu un apzinatos savas
iespejas, lomu un nozimi sabiedriba, lai sp&tu optimali ieklauties sabiedriskaja
vidé (Integrativa macibu metodika adaptacijai socialaja vidé kognitivo un
kustibu funkciju uzlaboSanai, 2012). Ieklaujosas skolas meérkis ir veidot tadu
sabiedribu, kura meés dzivosim, ieklaujoSu sabiedribu, un lai tas ta varétu notikt,
pirmkart, skolai ir japarstav tada filozofija un politika, kas ir ieklaujoSa, balstita
uz ieklaujosas sabiedribas veértibam. Ari valdibam biitu japauz skaidra izpratne
par ieklaujoSo izglitibu un janodroSina nepiecieSamie apstakli, kas nozime
elastigu resursu lietoSanu (EADSNE, 2003; Education White paper 6, 2001).

»leklaujoSa izglitiba nav vienkar$i vieta vai metode, vai realizacijas
mehanisms, bet gan filozofija, kas maina visu izglitibas sistemu” (National
Association of State Boards of Education, 1990). Skolas, kas 1steno ieklaujoSo
izglitibu, var saukt par ieklaujosam skolam. Tacu ieklaujosa izglitiba klast
iespgjama, ja paSas skolas mainas, maina savu politiku, izveido tadas
programmas un vertéSanas sistému, kas sekmé ieklaujoSo izglitibu (UNESCO,
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2005; Ainscow & Cesar, 2006). Jebkuram skola stradajoSajam cilvekam,
sakoties ieklauSanas procesiem, ir jamacas mainit attiecksmi un apkart
notiekoSaja, it 1pasi skolénos, ieraudzit un akcentét pozitivo, lai varétu runat par
skolénam labvéligu vidi (Dyson & Gallannaugh & Millward, 2002). Jaatceras,
ka wuzsakot ieklauSanas procesu, nedrikst pasliktinaties apstakli par&jiem
skoléniem, bet jacensas uzlabot vidi veiksmigai ieklausanai (Hannell, 2006), lai
no $adas izglitibas ieguvéji biitu ar1 skoleni, kuriem ir tipiska attistiba.

Uz skolenu ar specialajam vajadzibam ieklausanos tend&tas izglitibas
lestades veidoSana ir process, kas jasaprot ka planoti uzlabojumi izglitibas
iestades darbibas politika un prakse, tie ir nebeidzami mekl&jumi skolotaju
praktiska darba wuzlaboSanai macibu procesa, radoSas pieejas problemu
risinasana atbalstiSana, nodroSinata visu skolénu klatbiitne, lidzdaliba un
sasniegumi visplasakaja nozimé (UNESCO, 2005/1; Biits & Einskovs, 2000;
2002; 2008). Negativa sociala attiecksme, tai skaita skolotdja, var izslégt
personas ar specialajam vajadzibam no ieklauSanas izglitibas procesa, sabiedriba
un tadejadi partraukt to darbibu (Winter, 2003).

Klasgs stradajosSie pedagogi ir galvenais resurss, lai sasniegtu mérki izveidot
ieklaujoSo izglitibas procesu vispar€jas izglitibas iestadé (Education White paper
6, 2001). Pedagoga profesionala kompetence ir izglitibas procesa iegiita un uz
zinasanam, pieredzi, vérttbam un atticksmém balstita sp€ja, kas izpauzas
prasmés — gataviba pedagogiskai darbibai (Pliners & Buhvalovs, 2002; North &
McKeown, 2005), kura ietilpst vairaki ar skolénu specialo vajadzibu ieveérosanu
macibu procesa saistiti faktori: audz€knu personibas, vinu tieksmju, spé€ju,
dotumu attistiSanas prasmes; dzilas sava macibu priekSmeta, metodikas,
pedagogijas, psihologijas, tai skaita arT specialas psihologijas, pamatu zinasanas;
maka veidot savu macibu programmu un sava priekSmeta maciSanu atbilstigi
skoléna specialam vajadzibam, prasmes darba ar skolénu vecakiem; prasmes
ieverot pedagogisko &tiku; labvéliga mikroklimata veidoSana klas€ sadarbibai ar
skoléniem un kolégiem utt. Viena no daudzajam griittbam, kas saistitas ar
ieklaujoSas izglitibas iestades veidoSanu, attiecas uz skolotaju sp&u risinat
daudzveidigas socialas un skolénu ar specialajam vajadzibam macibu darbu
saistitas problémas (Turnbull & Turnbull & Shank & Smith, 2004). Ir skolotaji,
kas tic icklauSanas filozofijai un v€las to izméginat, un vinu darbiba pilnveidojas
darba gaita. Ir skolotaji, kuriem triikst zinasanu un parliecibas, bet tas vini iegiist
darot: izméginot, eksperiment&jot, macoties, kas rezultata sniedz skolotajam
parliecibu par savam sp&jam ieklaujoSaja darbiba. Vel citi, kuriem nav ne
parliecibas, ne velmes kaut ko darit, sekmé&jot skolénu ar specialajam
vajadzibam ieklauSanos, esot atbalstosa, uz dazadibu ieklauSanos vérsta vide,
pamazam sak iesaistities kop&ja darbiba. Tas nozimé, ka jebkura izglitibas
iestade biis dazadi skolotaju uzskati un darbiba, un nevar gaidit, lai visi domdtu
un rikotos vienadi.

ES Specialas izglitibas attistibas agentira 2003.gada gala zinojuma
(EADSNE, 2003) uzsver, lai ieklaujosa skola istenotos, daudz kas ir atkarigs no
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skolotaju attiecksmes pret skolénu ar kadam vajadzibam, no ta, vai skolotajiem ir
nepiecieSamas prasmes, iemanas, zinasanas, pedagogiskas pieejas, tehnikas,
metodes, materiali, kas palidz tikt gala ar daudzveidibu, vai skolotajam ir
nepiecieSamais atbalsts gan no skolas, gan arpus tas. Praktiska pieredze, atbalsts,
darba resursi un profesionala sagatavotiba veido skolotaju pozitivu attieksmi
pret dazadibu visparizglitojosaja klas€; maca izprast saikni starp maciSanos un
vert€Sanu; maca izprast ,taisniguma” un vienlidzibas jédzienus veérté€Sana.
(Eiropas specialas izglitibas attistibas agenttra, 2007). Lai skolotajs varétu veikt
savu darbu — veidot ieklaujoSo macibu vidi stunda, skolotajam ir nepiecieSams
papildus laiks stundas darba planoSanai; laiks materialu atlasei un pielagoSanai
izglitojamo specifikai; ir vajadziga sistematiska, intensiva apmaciba vai
nepartraukts sadarbibas process ar konsultantiem; vajadziga ir ikdiena papildus
personala (pedagoga paliga, speciala pedagoga u.c.) palidziba; ir nepiecieSami
atbilsto§1 macibu programmas materiali un kabinetu aprikojums, piemerots
skoléniem ar specialajam vajadzibam (Turnbull &Turnbull & Shank & Smith,
2004).

Aktualizéjas jautajums: ka visparejas izglitibas skolotaji veérté savas
iesp€jas stradat ieklaujosi Latvijas skolas: kadas problémas vini saskata sava
darba, kadus redz So problému risinajumus lokala un valsts méroga?
konferenci “Skolotajs — ieklaujosa izglitiba,” lai aktualizetu skolotaju situaciju
ieklaujosas izglitibas TstenoSanas gaita. Gatavojoties konferencei, autore, ar
ieklaujosas izglitibas atbalsta centru un to ekspertu palidzibu, veic parskata
pétijumu (Geske & Grinfelds, 2006),(izmantojot neeksperimentalo aprakstosa
Skersgriezuma pétijuma dizainu (Ievads p&tnieciba: strat€gijas, dizaini, metodes,
2011), kura mérkis - noskaidrot miisdienu situaciju Latvijas vispargjas izglitibas
iestades: ieklaujoSas darbibas istenoSanas problémas un to risindjuma iespgjas
skolotaju vertejuma. Petijjuma metodes: anketéSana, datu statistiska apstrade ar
datorprogrammu SPSS. Pe&tijuma ieglitie dati tika prezent€ti zinatniski
praktiskaja konferencé, konferences praktiskaja dala izstradata rezoliicija —
ieteikumi ieklauSanas procesu veicinasanai valsti iesniegta [ZM.

Pétijuma rezultati
Findings of the research

Pétijuma tiek anketéti 156 skolotaji no dazadu Latvijas regionu dazadam
ieklaujosu izglitibu 1stenojosam izglitibas iestadém.

74 % aptaujato skolotaju no visiem Latvijas regioniem atbalsta icklaujosas
1zglitibas idejas, 10 % neatbalsta, 10 % atbalsta dal&ji. Par€jie pedagogi uzskata,
ka jaieklauj bérni ar viegliem attistibas traucgumiem, ja skol€niem tiek
nodroSinata reala (un nevis uz papira) nepiecieSama visa veida profesionala
palidziba, bet nedrikst ieklaut skolénus ar garigas attistibas traucgjumiem,
agresivitati.
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AtbilZzu uz anketas jautdjumu par to, ka Sobrid jutas skolotajs vispargjas
izglitibas iestade, apkopojumu skatit 1.tabula.

1.tabula

Skolotaju sajutas 1stenojot ieklaujoSu darbibu
Feelings of teachers implementing inclusive activities

%

Ka skolotajs jutas

Replikas, kas pamato teikto

25

Papildus noslogoti,
parstradajusies

- notiek vairaku izglitibas programmu realizacija vienlaicigi
bez pietickama metodiska un specialistu atbalsta;
- loti liels papildus darbs (veidot uzskates, atgadnes, papildus

parbaudes darbus, tikties ar atbalsta personalu, vecakiem,
rakstit individualos planus);

- griiti diferencét un individualizét stundas darbu, jo kads
vienmér paliek zaud@tajs, tai skaita talantigais skoléns;

- skolotaja funkcijas ir paplasinajusas un Sobrid skolotajs ir art
socialais darbinieks, psihologs, kultiiras darbinieks utt. par
vienu skolotaja algu;

- skolotajs velk ,,vezumu,” kuru uzkrauj vecaki, sistéma

20

Nenoverteti

-ir jamekleé papildus darbs, lai nodroSinatu savu gimeni,
apmierinatu vajadzibas, nomaksatu visus maksajumus;

- ir algu atskiriba pilsétas un laikos;
- nenovertets ne materiali, ne psihologiski;

- daudz darba, maza alga

13

Neaizsargati

- jo nekad neviens neatzisies, ka netiek gala un nevar stradat
kvalitativi ne ar vieniem (ieklautiem), ne ar otriem
skoléniem;

- skolotajs vienmér un visa vainigs;
- mazs atbalsts no sabiedribas, vecakiem;
- valdiba talak par solijumiem netiek;

- ierauts konfliktu virpuli, jo dala vecaku vai nu nepievers
uzmanibu savam bérnam, vai ari dara to neadekvati, bet
viniem vienmgér taisniba

Viss ir labi!

- Skola darbam viss nodro§inats

Nogurusi

- no valdibas nepardomatam un sasteigtam reformam; no atras
noteikumu mainas, jo, tikko vienus apguvi, viss jasak no
jauna;

- no apkart&jas sabiedribas atbalsta trukuma;

- no nepartrauktam jaunam papildus prasibam skolotajam par
vienu un to pasu algu
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5 | Nedrosi - jo nesanem pictickamu metodisko un psihologisko atbalstu,

bet skolotaju nepamatoti vaino vecaki un sabiedriba, pat tad,
ja vecaki paSi nesaprot vai nepiegpem sava b&rna specialo
statusu,
-jo pastav skolu slégSanas risks; jo joprojam nepietiek
zinaSanu un praktiskas darbibas ar Sadiem bérniem un
sapratnes no apkartéjas sabiedribas

5 | Neatbalstiti U\ - jo diskomfortu rada sabiedribas un vecaku nereti negativa,

nesaprasti neizpratnes pilna attieksme;
- atbalsta personala skola nav, bet problematisko bérnu skaits
arvien palielinas
4 | Slikti

- jo nevar efektivi stradat klas€, kura ir skoléns ar specialajam
vajadzibam - cie$ gan vieni, gan otri bérni;

- skolotajam nepietiek laika;
- mazinajies skolotaja prestizs,
- nav noteiktas nakotnes vizijas;

- triikkst atbalsta sisteémas izpratnes un resursu tas istenosanai

4 | Bezpalidzigi, - jo tam biitu jabiit komandas darbam, nevis viena skolotaja

bezjedzigi nerealai cipai ar n - tajam programmam vienlaicigi — jatiek
gala ar ta jau dazado klases kontingentu, tad v€l jaspgj
sastadit darba lapas utt. specialajam bérnam; vienam vadot
stundas ir ]oti, Joti griiti sasniegt Sos labi domatos mérkus;

- lauku skolas nav finanSu, lai sniegtu iesp&jas skol€niem
apmeklet arpusstundu pasakumus un intereSu attistibas
pulcinus un nodarbibas lidzvertigi pilsétu skoléniem

2 | mazspecigi un
mazzinosi,
nomakti,
neatbalstiti, bez
valsts
»alzmugures”

sajiitas, saraustiti,
nezina par nakotni,
laimigi: labi, ka
vispar ir darbs

Skolotaji sava skola notiekoSo ieklauSanas procesu veért€ sekojosi:
pozitivi - 23%, labi -18 %, apmierinosi - 24 %, neapmierinosi - 6 %.

Skolotaju nominéto problému ieklaujosas darbibas procesa apkopojumu
skatit 2 tabula.
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2.tabula

IeklaujoSas izglitibas istenoSanas problémas
Problems of implementation of inclusive education

Nozimigakas problémas, ar kuram

Nozimigakas problémas, ar kuram

% saskaras ieklautie bérni (skolotaju % . .
saskaras pasi pedagogi
domas)
26 | Skoléni nesanem ik dienas specialistu | 54 | Trukst atbalsta specialistu palidzibas uz
palidzibu vietas skola
24 | Skoléni nesanem nedalitu skolotaja | 51 | Visos priekSmetos trikkst specialo
uzmanibu un palidzibu, paral€lais macibu materialu, tie jagatavo paSiem,
darbs traucé koncentréties abam trukst laika
pusem
23 | Skoleénu  nepienem  klasesbiedri, | 23 | Maz laika individualajam darbam
nedraudzg&jas, negativa atticksme
20 | Maza vecaku ieinteresétiba, | 18 | Disciplinas problémas, agresivitate,
vienaldzigums neatbilstoSa skoléenu uzvediba pat
normalos apstaklos
14 | Nav nepiecieSamo macibu lidzeklu 16 | Darbs ar vecakiem, vecaku nevéléSanas
sadarboties ar skolotaju
13 | Disciplinas  trukums, neiecietiba, | 13 | Liels skolénu skaits klasés, kuras
agresija, uzmanibas trikums, integréti bérni ar dazadu darba tempu
neatbilstoSa uzvediba pat normalos un uztveri
apstaklos
11 | Visbiezak bérnam jastrada patstavigi, | 11 | Nav pedagoga paliga apvienota klasé
nav palidzibas,
11 | Neieintereséta skolotaju attieksme 11 | Vienlaicigi jarealizé vairakas izglitibas
programmas
11 | Motivacijas trikums macities | 8 | Kvalitativas talakizglitibas, izglitojosu

(neatbilstoSi macibu materiali)

materialu trukums

Skolénu  parslodze (stundas +
individualas konsultacijas +
arstnieciska vingrosana + logopéds +
psihologs + pulcini + majas darbi)

No 1 % Iidz 10% piemaksa par darbu ar
specialajiem skoléniem

Nav  pedagoga  paligu, nevar
iesaistities  intereSu  programmas,
problematisks darbs matematikas un
valodas  stundas,  problematisks
sabiedrisko dzives prasmju
pielietojums, problematiska profesijas
apguve, talakizglitiba, kav&jumi,
neatbilstoSs stundas temps, nepaspgj
paveikt pat attisttbas  [imenim
pielagotu uzdevumu, parak liels
»ieklaujamo” skolénu skaits viena
klase, komandas darba trikums skola,
ierobezota piekluve informacijai,
nespéja laicigi sanemt medikamentus.

Skolotaji nepienem ,»citadako;
musdienigu tehnologiju nepieejamiba;
skolénu nevéléSanas macities; parlieku
daudz dokumentacijas; pulcinu
nodarbibas  paraléli  konsultacijam;
diagnozes nesakritiba ar realitati; nav
konkrétu vadliniju, ko ir jaievéro darba
ar Siem  b@rniem, trauc€jumu
diagnostika ir novélota;
mazakumtautibu macibu programmu,
macibu gramatu, macibu lidzeklu
trikums; neviens neparbauda, ka strada
ar tadiem skoléniem; programma
sarakstita loti visparigi; nepiemérotas
telpas darbam; nav laika stradat ar
talantigajiem b&rniem.
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Kopuma valsti esoSo problemu ieklausanas jautajuma apkopojumu
pedagogu skatijuma sniedz 3. tabula.

3.tabula
Probléemas kopuma valstl ieklauSanas jautajuma

Overall problems of implementation of inclusive education in the country

% Probléma
40 Finans€juma trilkumu specialistu darbam izglitibas iestade
31 Specialu, atbilstoSu macibu lidzek]u, gramatu, parbaudes darbu trikums
26 Nepienemsana, nesapratne (gan no pedagogu, gan vienaudZu puses)
13 Lielas klases, uzvedibas problémas
12 Sabiedribas attieksme
9 Vecaku nezinaSana, neizpratne par maciSanas problémam
5un Nav palidzibas sist€mas skolotaja darbam ieklaujosa klas€, nepietickams skolas
mazak | vides nodroSinajums (kabineti, uzskates Iidzekli, praktisku nodarbibu

nodro$inasanai), trilkst vienotas dokumentacijas specialistiem, ir tikai ieteikumi,
mazakumtautibu macibu programmu, macibu gramatu, macibu lidzeklu trikums,
nav specialu macibu programmu visos priekSmetos, dargas konsultacijas pie
Rigas specialistiem, nav valstiska redz&uma — sistémas par ieklauSanu,
normativo aktu nesaskanotiba (viens otru izslédz), nav izglitojoSu seminaru
vecakiem, kuriem ir bérni ar specialam vajadzibam.

Skolotaju skatijuma, lai normaliz€tu un veicinatu ieklaujosas izglitibas
procesus vispargjas izglitibas iestad€s, ir jabut vienotai izpratnei valsti par
kvalitativu ieklauSanas procesu, ir nepiecieSama pardomata, valsts uzturéta
atbalsta sist€éma, kuras pasSlaik reali Latvija nav (skolotaju ieteikumus skatit
4.tabula).

4.tabula
NepiecieSamais ieklausanas procesu normalizacijai izglitibas iestade

Necessary support to normalize process of inclusion in the educational institution

arl:

% Pasakums

30 Japalielina finans€jums, lai nodroSinatu adekvatu skolotaju, atbalsta specialistu un
pedagogu paligu darbu skolas

15 Jaizstrada nepiecieSamas macibu gramatas un macibu lidzekli

13 Valstij jasniedz finansials nodrosinajums informaciju tehnologijam, algam, macibu
kabinetiem un metodiskajiem materialiem, jo tikai tad, ja viss ir nodro§inats, var
pieprasit realu un godigu darbu un ar1 parmest par nedariSanu

Ka - janodroSina apmaksata pedagogu talakizglitiba (t.sk. - prakses specialajas

izglitibas iestades),

vairak un plasak jadoma par skolotajiem,

jaizstrada visos macibu priekSmetos atbilstoSas programmas,

janodro$ina agrino trauc€jumu diagnostika, lai b&rns var péc iespgjas atrak
iegiit nepiecieSamo specialistu palidzibu — medicinisko un pedagogisko,

112



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

skaidri jadefiné noteikumi — darba pienakumi, kas specialistam tiek apmaksati
vienas darba slodzes ietvaros,

- jaatlauj pienemt l€mumu (par specialistu nepiecieSamibu skola un pienemsSanu
darba) direktoram, ja skola ir berni ar trauc€jumiem, bet nav specialu
programmu,

- dot iesp&ju ar1 laukos pilnvertigi organizget atbalsta komandas darbu,

- jacel skolotaja darba prestizs,

- jaizstrada normativie akti, kas regulé un nosaka vienlidzigu atbalsta iesp&ju
berniem katra izglitibas iestadg,

- jaturpina iesaktais darbs regionalajos ieklaujosas izglitibas atbalsta centros,

- japarstrada specialas izglitibas programmas saturs, jo daudzas taja ieklautas
lietas realitaté nav iesp&jams realizet,

- skolotajiem, kuri strada vispargja izglitibas iestadé ar integrétajiem skoléniem,
janodroSina bezmaksas supervizijas, telpas individualam darbam, jaizstrada
vertésanas sist€éma dazadiem traucgjumu veidiem.

IPASIE IETEIKUMI

- ieviest obligatas darba stundas visparéjas izglitibas iestades IZM
darbiniekiem, lai iepazist problémas ,,no iekspuses”;

- Izglitibas ministrijd pienemt darba cilvékus ar vismaz 5 gadu praktiska darba
pieredzi izglitibas iestade.

Konferences praktiskaja dala tiek analiz€ts autores sagatavotais

konferences rezoliicijas projekts ieklauSanas procesu normalizacijai un
veicinasanai, un atbilstoSi skolotaju darba grupu ieteikumiem, autore izstrada
vienotu konferences rezoliiciju, kura ietverti sekojosi ieteikumi:

1.

Izdalit valsts finansétas mérkdotacijas izglitibas iestazu pedagogu algam ar
20% piemaksam, ja Sie pedagogi veic darbu ar bé&rniem, kuriem ir
traucéjumi;

Noteikt pedagoga paliga likmi katra vispargjas izglitibas klase, kura integréts
bérns ar specialam vajadzibam un izdalit valsts finans€tas mérkdotacijas
izglitibas iestazu pedagogu paligu algam (+ 20% piemaksam), ja Sie
pedagogu paligi veic darbu ar bérniem, kuriem ir traucéjumi;

Pieskirt wvalsts finans€jumu Ieklaujosas izglitibas atbalsta centru un
specialistu (logopéds, specialais pedagogs, psihologs u.c.) pilna laika slodzes
darbibai lielakajas Latvijas pilsétas un jaunu centru izveidei lielakajos
novados, ka arT nodroSinat So centru materiali tehnisko bazi;

Lielakajas Latvijas pilsétas un novadu pilsétas uz  valsti stradajoSo
Ieklaujosas 1zglitibas atbalsta centru bazes, izveidot valsts apmaksatus
obligatos bérnu agrinas diagnostikas un intervences konsultativos centrus ar
bérniem piemérotu vidi un specialistu (specialais pedagogs, logopéds,
psihologs u.c.) nodro$inajumu;

Noteikt valsts apmaksatu psihologa, speciala pedagoga, logopéda amata
vienibu katra visparg€jas izglitibas iestadg, tai skaitd pirmsskolas izglitibas
iestades, ja macibu procesa iesaistiti bérni ar specialam vajadzibam, kuri
diagnosticéti pedagogiski mediciniskaja komisija, psihologa pienakumu
saraksta paredzot veikt darbu ar pedagogisko kolektivu;
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NodroSinat valsts finans€tu skolotaju, skolas darbinieku, atbalsta komandu
specialistu talakizglitibu specialas un ieklaujosas izglitibas realizacijas
jautajumos;

Atbalstit ESF naudas novirzisSanu izveidotas Latvijas ieklaujosas izglitibas
atbalsta sisttmas darbibas turpinaSanai, jaunu macibu un metodisko
materialu izstradei, izdoSanai un pieejamibai interneta, nodroSinot ikdienas
ieklaujoSu macibu darbu bérniem ar trauc€jumiem;

Valsts izglitibas politiku virzit uz pedagoga amata prestiza celSanu, veicot
pedagoga darbu atbalstoSus pasakumus:

socialo garantiju nodroSinasana, tai skaita veselibas apdroSinaSana par
valsts budzeta lidzekliem;

izdienas pensiongSanas iespejas;

bezmaksas supervizijas atbalsta komandu specialistiem un pedagogiem
Cetras reizes gada;

bezmaksas vasaras rado$as un izglitojosas nometnes;

skolotaja pension€$anas vecuma samazinasana, pielidzinot to militaram
jomam, ta ka darbs ir nepartrauktos paaugstinata stresa apstaklos;

valsts meroga ieviest atbalsta specialistu pozitiva novertéjuma sist€ému.
Pilnveidot finans€juma modeli - nauda seko bé&rnam, nodroSinot, lai
paaugstinats finans€jums sekotu bérnam, neskatoties uz to, kadu izglitibas
iestadi (visparéjo vai specialo) vecaki izv€letos, vai ar1 atteikties no §1
modela.
Pieskirt asistentu beérniem ar uzvedibas trauc€jumiem u. c. garigas veselibas
trauc€jumiem (peéc vajadzibas);
Precizet Izglitibas likuma 57. pantu, nosakot, ka vecaki izvélas izglitibas
iestadi ar licenc€tu atbilstosu izglitibas programmu;
Parstradat macibu priekSmetu programmas b€rniem ar garigas attistibas
traucgjumiem (58), saskanojot tos ar visparizglitojoSo macibu priekSmetu
programmam darbam ieklaujosa klasg;
Vispargjas izglitibas iestadés izveidot direktoru vietnieku ieklaujosas
izglitibas jautajumos amatu, kas koordinétu skolas pedagogiskas,
psihologiskas, socialas palidzibas sniegSanu visiem bé&rniem izglitibas
iestade.

Secinajumi
Conclusions

No IZM VISC Specialas izglitibas nodalas darbinieku puses, sakot ar
2007.gadu, ir daudz izdarits likumdoSanas sakartoSana, metodiskajam
skolotaju atbalstam, tadeél, lai normaliz€tu un veicinatu ieklausanas
procesus valstl, nozimigi paplaSinat VISC Specialas izglitibas nodalas
darbibu, akcent&jot tas ka vienotas valsts politikas un ieklaujosas izglitibas
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atbalsta sistemas darbibas uzturétajas, attistitajas nozimi ieklaujoSas
1zglitibas 1stenoSanas aspekta.

2. Kopgja skolotaju atzina: ieklaujoSas skolas darbiba Sobrid lielakaja vairuma
izglitibas iestazu notiek tikai pateicoties skolotaju voluntaram, parspékam
ejoSam, paSaizliedzigam darbam, bet ne pateicoties talejoSai, pardomatai
valsts politikai.

3. Skolotajus satrauc nesp&ja godigi stradat ar ikvienu b&rnu klas€, reali
palidzet apgiit katram tam iesp&jamo zinaSanu un prasmju apjomu. Uztrauc
arl neciena attieciba pret skolotaju, ko, pirmkart, parada valsts visos
aspektos, kam seko sabiedriba, vecaki, b&rni.

4. No skolotaja var prasit kvalitativu ikdienas darbu tada gadijuma, ja
vispirms tiek nodro$inatas vina ikdienas darba un sadzives vajadzibas, kas
lautu stradat normalos apstaklos, jo skolotaji ir tadi pasi cilveki ka citu
profesiju parstavji, tikai ar salidzinosi lieldku pret vipu vérstu noteikumu
un prasibu uzskaitijumu.

Summary

The development of educational institution for inclusion of learners with special needs is a
process which should be understood as planned improvements of policy and practice of the
institution, the never-ending quest for improvement of teachers’ work in the learning process,
promotion of creative approach to problem-solving, provision of presence, participation and
achievement of all pupils in the broadest sense (UNESCO, 2005/1; Booth & Ainsckow, 2000;
2002; 2008). The negative social attitude, including that of a teacher, could exclude persons
with special needs from education, community and in such a way interrupt their activity
(Winter, 2003).
The classroom teachers are the key resource in reaching the goal of implementation of
inclusive education in mainstream educational institutions (Education White paper 6, 2001).
For teachers to do their work — to develop inclusive learning settings, they need to have
additional time for planning the lesson, for finding materials and adapting them to individual
needs of learners; they need systematic, intensive training or on-going collaboration with
advisers; daily support of additional staff (teacher assistant, special education teacher, etc.);
materials corresponding to educational programmes and infrastructure appropriate for learners
with special needs (Turnbull & Turnbull & Shank & Smith, 2004).

The author of the article has organized scientific conference ,,Teacher in Inclusive
Education” in Rezekne on June 27th 2013, to show the situation of teachers while
implementing inclusive education. During the preparation for the conference the author in
collaboration with eight Support Centres for Inclusive Education and their experts conducted
overview study (by using non-experimental descriptive cross-sectional study design) with the
aim to ascertain the present situation in mainstream schools in Latvia: the challenges of
implementation of inclusion and possible solutions from teacher perspective. The findings of
the study were presented during the scientific conference, the resolution which was worked
out in the practical part of the conference about recommendations of promotion of inclusion
in the country was submitted to the Ministry of Education and Science.

156 teachers from different regions of Latvia from different educational institutions
implementing inclusive education participated in the study. 74% of teachers from all regions
support ideas of inclusive education, 10% do not support these ideas, 10% support them
partially. Remaining teachers consider that learners with mild disabilities could be included
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providing real (not only on the paper) necessary professional support but children with
intellectual disabilities and aggressive children should not be included. Teachers evaluate
inclusion in their own schools in a following way: positive — 23%, good — 18%; satisfactory —
24%, unsatisfactory — 6%.
The main problems that hinder implementation of inclusive education according to teachers
are: 1. lack of funding for normal work of professionals in educational institutions — 40%; 2.
lack of special, appropriate learning materials, text books, test materials — 31%; 3. lack of
acceptance, understanding (both from teachers and peers) — 26%; 4. big number of learners in
one class in city schools, behaviour problems — 13%; 5. negative attitude of the society —
11%; 6. ignorance of parents, incomprehension of learning difficulties — 9%, etc.
From teachers’ perspective the key processes for normalization of inclusion in the country and
educational institutions are: 1. increased funding to ensure adequate work of teachers, support
professionals and teacher assistants — 30%; 2. development of necessary textbooks and
learning materials — 15%; 3. the state should provide funding for information technologies,
salaries, equipment and methodological materials, because only when everything is provided
real and honest work could be demanded as well as only then reprimands should be expressed
about neglecting one’s responsibilities — 13%; directors of schools should be allowed to make
decisions (about necessary professionals and their hiring) if there are learners with disabilities
but there are no licenced special educational programmes; early intervention should be
provided so that a child could receive specialist help — medical and educational — as soon as
possible.

Specific recommendation: to implement compulsory classroom hours in mainstream schools

for employees of Ministry of Education and Science in order to learn the problems ,,from

inside” and to hire persons to work in the Ministry with at least five years of practical
experience in educational institution.

Conclusions

1. The common conclusion of teachers: at present majority of inclusive schools operate only
because of voluntary, selfless work of teachers but not because of sustainable, well-
considered state policy;

2. From 2007 a lot has been done by the staff of the Unit of Special Education of the National
Centre for Education (NCE) in legislation, provision of methodological support for
teachers, therefore in order to normalize and to promote processes of inclusion in the
country the work of the Unit of Special Education of the NCE should be significantly
expanded, emphasizing the significance of its role as provider of common national policy
and support system of inclusive education.

3. Teachers are concerned about their inability to work with every child in their classroom, to
help each child to acquire their potential level of knowledge and skills. They are also
concerned about disrespect toward teachers, which is apparent from the state and followed
by society in general, parents, children.

4. Qualitative everyday work should be demanded from teacher if their professional and
social needs are provided that will allow them to work in normal conditions because
teachers are the same human beings as representatives from other professions with
relatively more regulations and demands to be observed.
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SITUACIJA IEKLAUJOSA IZGLITIBAS PROCESA
ISTENOSANA LATVIJAS VISPAREJAS IZGLITIBAS
IESTADES SKOLENU AR SPECIALAM VAJADZIBAM
IEKLLAUSANAS KONTEKSTA
The Situation in the Implementation Process of Inclusive Education
in the General Education Establishments in Latvia in the Context of
Pupils with Special Needs inclusion

Marite Rozenfelde
Rézeknes Augstskola

Abstract. The article highlights the role of attitudes, competences and experience in practical
inclusive action of contemporary general education teachers working at inclusive education
schools to create and facilitate an inclusive education process referring to the Profile of
Inclusive Teachers published by the European Agency for Special Education Development in
2012 identifying four basic values of teaching and learning which are the basis of all teachers’
action in inclusive education. These basic values are related to the areas of teacher’s
competences including three elements: attitudes, knowledge and skills. There are provided the
results of the survey of 2013 on the attitude of teachers in Latvia implementing inclusive
education and teachers’ view on the problems existing in the inclusive education process and
their solution in on the national level.

Keywords: children with special needs, inclusive education, attitude.

Ievads
Introduction

Izglitibas attistibas pamatnostadnés 2014.-2020. gadam ka prioritate minéta
kvalitativa un ieklaujoSa izglitiba personibas attistibai, cilvéku labklajibai un
ilgtspejigai valsts izaugsmei (Izglitibas attistibas pamatnostadnes 2014. —
2020.gadam, 2012), un, Sadas izglitibas TstenoSanas priekSnoteikums ir izglitibas
procesa istenosana kompetentu, ieklausanas aspekta pozitivi domajosu skolotaju
vadiba, atbalsto$a un ieklaujosa izglitibas iestades vid€. Tatad, nozimiga ir paSu
skolu politika — iesp€&ja un vélme skolai biit par ieklaujosas izglitibas iestadi,
nodrosSinot vismazak ierobezojosako vidi. Lai skola kltutu par tadu, skolotajiem
ir jabiit nepiecieSamajai izglitibai un pieejamiem resursiem (Projekta
»leklaujosie gadijumi” darbu materialu pakete, 2008). Izglitibas politikas
veidotaji var iedroSinat un mudinat uz ieklaujoSo izglitibu, piesaistot
nepiecieSamos Iidzeklus (Macisanas ka macities ieklaujosa vide, 2005;
UNESCO, 2001).

IeklaujoSa pieeja izglitiba ir darbibas, kas veiktas, lai visparizglitojoSo
skolu sisttma skolénam ar specialajam vajadzibam nodroSinatu ieklaujoSo
izglitibu (Jonssons, 2006). Tas ir kaut kas vairak par administrativo strukttiru
jautajumiem. Tas dzilaka butiba ir Jaut attistities starppersonu attiecibam, kas
radis vidi, kura ikviens var pilniba piedalities nozimigas un pieredzi bagatinosas
darbibas. lIeklauSana ir iespjama, ja tiek ieveroti zinami noteikumi:
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pretimnakosSa attieksme (skolénam jajutas aizsargatam, piederigam); kvalitativas
skolotaja — skoléna attiecibas (pienemt skolénu, meklét individualas adaptacijas
iespejas); atSkiriga vertibu sisttma (sadarbiba, komandas darbs, katram
atbilstoSs sniegums); ieklauSana neatkariga no skolénu sasniegumiem,;
individualas izglitibas programmas; komandas darbs; mediacija visiem klases
skoléniem, atbalsts (ne parak daudz un ne maz, lai skoléns neklist atkarigs no
palidzibas); skolotaju profesionala sagatavoSana; regulara iesaistito tikSanas,
vecaku piedaliSanas un atbalsts, skoléna izvéle, kura skola — specialaja vai
ieklaujoSaja — macities.

Vides, kas veicina skoléna izaugsmi, uztur skoléna zinatkari, motive, lauj
izbaudit intelektualas atklasmes un darboSanas prieku (Valce, 2002), veidoSana
ir skolotaju pienakums, kas dod iesp&ju katram attistit visus dotumus vinam
piemérota tempa un laika. Vispar€jas izglitibas iestadé javeido atbalstoSa vide —
mérktiecigi organizéts fizisko, socialo un informativo apstaklu kopums, kas
veicina izaugsmi, motivé darbibai, dod iespgu attistit savus dotumus un
darboties individualas pieredzes apguvei, lauj katram skolénam stradat péc
sp&jam, sev piemérota tempa un laika un, izmantojot tehnologiju daudzveidibu,
parvérst zina$anas riciba. Saja zina milziga nozime ir pasa skolotaja atticksmei
ieklaujosa izglitibas procesa istenoSanas aspekta un iekS$€jai gatavibai mainit
savu darba stilu, darba metodes un pané€mienus ieklaujosas izglitibas IstenoSanai
(Silverman, 2007), jo attiecksmes liela méra nosaka ari skolotaju praktisko
darbibu un tas efektivitati.

Neprasmigi organizétas ieklausSanas risks ir tas, ka skolens tikai fiziski
atrodas kopa ar citiem klasé, bet neko neiemacas (MaciSanas ka mdcities
ieklaujosa vidé, 2005). Specialo izglitibas vajadzibu nodro$inasana vispargjas
izglitibas iestade€s ir kas vairak par skolénu ar specialajam vajadzibam fiziskas
klatbuitnes akcepteéSanu. Tai ir nepiecieSama fundamentala parorientacija un
mérku pardomasana. Ja skolénam ir griitibas, skolai, skolotdjiem ir japardoma,
ka var€tu mainit macibu saturu, darba metodes vai organizaciju, lai tada veida
labak reagétu uz skoléna vajadzibam (Jonssons, 2006; UNESCO,2005).

Eiropas Specialas izglitibas attistibas agentiiras 2012.gada publicétaja
ieklaujoso skolotaju profila (Skolotaju izglitiba ieklauSanai, 2012) tiek
identific€tas Cetras maciSanas un maciSanas pamatvertibas, kas veido pamatu
visu skolotaju darbibai icklaujosaja izglitiba. Sis pamatvértibas ir saistitas ar
skolotaju kompetences jomam, kas sastav no tris elementiem: attieksmes,
zindSanam un prasmém. Attiecksme ir personibas ipasiba, kas veidojas dzives
darbibas pieredzes, zinasanu apguves, pardzivojuma un gribas piepiiles vieniba
un izpauzas vértibas, mérkos, idedlos (Spona,2004). Noteiktai atticksmei vai
parliecibai ir nepiecieSamas noteiktas zinasanas un izpratnes limenis, un tad ir
nepiecieSamas prasmes, lai lietotu Sis zinaSanas praktiskas situacijas. Profils
pamatojas uz $adu pamatvertibu un kompetencu jomu struktiiru: skolénu
daudzveidibas novértéSana — dazadiba izglitiba tiek uzskatita par resursu un
vertibu; atbalsts visiem izglitojamajiem — skolotaja gaidas ir vienlidz augstas par
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visu skolénu sasniegumiem; darbs kopa ar citiem — sadarbiba un komandas
darbs ir biitiska visu skolotaju pieeja darbam; personiga profesionala pilnveide —
maciSana ir maciSanas darbiba un skolotaji ir atbildigi par savu izglitibu muza
garuma.

1997.gada, LU doktorante (tobrid) D.Nimante aktualizéja ieklaujoSas
izglitibas jédzienu un Latvija sakas atseviSku vispargjas izglitibas iestazu
icklaujosas darbibas isteno$anas méginajumi, kuru attistibai lielu ieguldijumu
deva laika posma no 2000. [idz 2004. gadam istenotais Ziemelvalstu projekts
»Skolotaju izglitoSana Latvija,” kura 50 Latvijas dazadu izglitibas iestazu
vaditaji un skolotaji, augstskolu docetaji tika izglitoti ieklaujoSas izglitibas
istenoSanas jautajumos. 2006. gada D.Nimante veica pétijumu par ieklaujosas
izglitibas izpratni Latvija (Nimante,2008/a),kura piedalijas 34 Latvijas skolu
pedagogi, un, kura rezultati paradija, ka ieklaujosas izglitibas izpratne Latvija
saistas ar tris pieejam (Nimante, 2008/b): ieklaujoSa izglitiba ka speciala
izglitiba, ieklaujoSa izglitiba ka integracija, ieklaujosa izglitibas pieeja, kur
ieklaujoSas izglitibas subjekts ir jebkurs skoléns, ieklaujosas izglitibas objekts —
jebkura izglitibas iestade. Ir pagajusi vairak neka 15 gadi kop$ ieklaujoSas
izglitibas termina aktualizacijas, kops D.Nimantes veikta p&tijuma par vispargjas
izglitibas iestazu skolotaju ieklaujoSas izglitibas izpratni pagajusi 7 gadi, un So
gadu laika ir realizéts liels skaits inform&joSu, skaidrojosu, izglitojoSu pasakumu
ieklausanas ideju izpratnes veicinaSanai sabiedriba un 1pasi skolotaju
profesionalaja darbiba. Skolotajiem ir tikuSas organiz€tas dazada meroga
konferences, macibu seminari, diskusijas, izstradati un realizeéti dazadi projekti
ieklaujoso izglitibas ideju iedzivinaSanai un attistibai, notikusi intensiva
skolotaju profesionalas pilnveides programmu ieklauSanas jautajumos
istenoSana.

Aktualizgjas jautajums: kada ir §1 briza skolotaju attieksme, problému un to
risindjumu izpratne un redz€ums 1istenojot ieklaujosu izglitibas procesu
visparejas izglitibas iestades attieciba uz skoléniem ar specialam vajadzibam?

Autore 2013. gada veic parskata pétijumu (Geske & Grinfelds, 2006),
(izmantojot neeksperimentalo aprakstosa Sk€rsgriezuma pé€tijuma dizainu
(Ievads pétnieciba: stratégijas, dizaini, metodes, 2011), kura mérkis - noskaidrot
miusdienu situaciju Latvijas vispargjas izglitibas iestadés skolénu ar specialajam
vajadzibam ieklauSanas jautajuma: skolotdju ieklaujoSa izglitibas procesa
izpratnes, atticksmes, atbalsta nodroSinajuma, ar ieklaujosas izglitibas
IstenoSanu saistitu problému un to risinajuma veértgjumu valsts [Tmeni. Petijuma
metodes: anketéSana, datu statistiska apstrade ar datorprogrammu SPSS.

Pétijjuma rezultati
Findings of the research

Aptauja piedalijas 470 respondentu, no kuriem 94 (20%) ir skolu direktori
un cilveki, kas piepem l€mumus stratégiska Itmeni, 376 (80%) respondenti —
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skolotaji, psihologi, specialie pedagogi u.c. specialisti. Sada respondentu izvéle
izdarita, pamatojoties uz to, ka cilveku domas var atskirties atkariba no ta, kura
Itment (stratégiska vai taktiskaja) cilveks strada, kads ir ta kompetences limenis
dotaja jautajuma. Respondentu darba staZzs vari€ diapazona no 1 gada Iidz 49
gadiem, vidgjais raditajs — 19,5 gadi. Pusei aptaujato darba stazs ir vairak neka
20 gadi, Y4 dalai — 30 gadi. Variaciju koeficients ir 59,5%, kas norada uz izlases
neviendabibu attieciba uz So pazimi. Ieklaujosas darbibas kompetences
praktiskai darbibai ir 267 (56,8%) respondentu. 203 (43,2%) respondentu atzist,
ka vinu ieklaujosas darbibas kompetencu Ilimenis bitu paaugstinams. 344
(73,2%) respondentu ir praktiska pieredze darba ar skoléniem, kuriem ir
specialas vajadzibas, 126 (26,8%) respondentu ir bez praktiskas darba pieredzes.
Projektu, kas saistiti ar ieklaujoSo izglitibu, darba pieredze ir 266 (56,6%)
cilveékiem, un 25 (5,3%) ir stradajusi projektos par vaditajiem, 204 (43,4%)
respondentiem projektu darba pieredzes nav bijis. Izglitibas iestazu, kuru
darbinieki iesaistijas aptauja, skolénu skaits vari€ no 24 lidz 1500 skoleniem.
Pusei aptauja iesaistito skolu skolénu skaits neparsniedz 200. Vidgjais klaSu
piepildijums skolas ir 16 skoléni un tikai 25% gadijumos — vairak neka 22
skoléni. 414 (88%) respondentu apgalvo, ka skolas strada specialisti: specialie
pedagogi, psihologi, logopédi u.c., bet 56 (12%) apgalvo, ka skola specialistu
nav. Aptauja iesaistfjusies: 60 (12,8%) respondenti no specialam izglitibas
iestadem, 30 (6,4%) — gimnaziju skolotaji, 189 (40,2%) — vidusskolu skolotaji,
185 (39,4%) — pamatskolu skolotaji. 209 (44,5%) respondentu parstav lauku
skolas, 107 (22,8%) — mazpilsétu skolas, 95 (20,2%) — lielpilsétu skolas, 45
(9,6%) — Rigas skolas. Aptauja piedalijusies parstavji no visu Latvijas regionu
izglitibas iestadem. Savu skolu gatavibu ieklaujosai darbibai redz 145 (30,9%)
respondenti, 271 (57,7%) uzskata, ka skolas gatavas dal&ji, bet 43 (9,1%)
respondentu doma, ka skolas absoliiti nav gatavas ieklaujoSai darbibai. 150
(31,9%) respondentu uzskata, ka skolénu ar specialajam vajadzibam atraSanas
skolas ir normala, ikdieniSka lieta, bet 277 (58,9%) atbildes liecina, ka skoléni ar
specialajam vajadzibam skola ir ka atseviSki iznp€muma gadijumi. Lielakajai
dalai aptaujato, 240 (51,1%), ir pozitiva attiecksme, un tie ir gatavi aktivi
iesaistities 1ieklaujosas izglitibas TstenoSana, 172 (36,6%) pasivi pienem
notiekoso, bet 49 (10,4%) atklati vai latenti pretojas.

Lai izanaliz€tu aptaujas faktorstruktiiru, tika veikta faktoranalize
indikatoru, kas raksturo atticksmi pret ieklaujoSo izglitibu, telpa. Izlases
adekvatuma Kaizera—Meijera—Olkina kritérijs (Kaiser—Meyer—Olkin Measure of
Sampling Adequacy — KMO) ir vienads 0,909, kas norada, ka aptaujas struktiiras
faktoranalize bija mérktieciga tas struktiiras analizei.

Faktoranalize deva iesp€ju izdalit divus faktorus:

e F1 — raksturo ieklaujosas izglitibas prieksrocibu redz&juma Iimeni gan
skoléniem ar specialajam vajadzibam, gan macibu un audzinaSanas
procesam kopuma;
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e F2 —atspogulo piesardzibu (bazas), kas saistita ar ieklaujoSo izglitibu.

Videji kopai skolas izglitibas sist€émas parstavji demonstré augstaku
ieklaujosas izglitibas prieksrocibu redz€juma limeni neka piesardzibas (bazu)
Iimeni, un atbilsto$i Wilcoxon Signed Ranks Test §is atSkiribas ir statistiski
nozimigas (Z=-3,068, p<0,001).

Petijuma tika noskaidrots, ka skolas atraSanas vieta, skolas lielums skolénu
skaita un klaSu piepildijuma zinad neuzrada sakaribu ar skolas gatavibu
ieklaujoSas izglitibas istenoSanai. Vairak skolas gatavibu ieklaujoSai darbibai
nosaka skolotaju atticksme ieklaujoSas izglitibas jautajuma, tatad, veicinot
ieklaujosas izglitibas istenoSanu, svarigi 1pasSi stradat pie skolotaju atticksmes
mainas ieklauSanas jautajuma. Skolotdju pozitiva atticksme ieklauSanas
jautajuma, kompetence, pieredze ieklaujoSa darbiba un projektu (saistiba ar
ieklaujoSas izglitibas 1istenoSanu) vadiba samazina bazas par ieklaujosSas
1zglitibas 1stenoSanas rezultatiem.

Respondentu ieklaujosas darbibas kompetence, darba pieredze ar
skoléniem, kuriem ir specialas vajadzibas, ietekme vinu faktora F2 noveért€jumu.
Respondenti ar praktiskai darbibai pietickamu ieklaujosas darbibas kompetenci
vai praktiska darba pieredzi faktoru F2, kur§ raksturo ar ieklauSanu saistito
piesardzibu/bazas, noveérteé augstak neka vid€ji kopa. Respondenti, kuru
ieklaujosas darbibas kompetences limenis ir paaugstinams vai kuriem nav darba
pieredzes, So faktoru noverte augstak neka vid€ji kopa, un minétas atskiribas ir
statistiski nozimigas (Mann—Whitney Test, p<0,001). Turklat, novert&jot faktoru
F1, So grupu respondentiem atSkiribas nav verojamas, abas respondentu
kategorijas noverte So faktoru kopai vidgja Iiment.
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japaaugstina pietielkkams praktiskai darbibai

Kompetenéu Imenis ieklaujo$as izghifibas aspekta
1.attels. Attieksme pret ieklaujoSas izglitibas isteno$anu respondentiem ar dazadu
kompetencu limeni ieklaujosas izglitibas aspekta

Figure 1 Attitude towards the implementation of inclusive education respondents with
different levels of competence inclusive aspect of education
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2. attels. Attieksme pret ieklaujoSas izglitibas IstenoSanu respondentiem ar atSkirigu
praktiska darba pieredzi
Figure 2 Attitude towards the implementation of inclusive education teachers with different
practical experience

Statistiski nozimigas sakaribas ir starp atbalsta specialistu esamibu skola un
skolotaju uzskatiem par skolas gatavibu ieklaujoSai darbibai — ja specialisti ir
skolas, skolas un skolotaju gataviba ieklaujosas izglitibas 1stenosSanai pieaug.
Pastav nozimiga sakariba starp skolas gatavibas ieklaujosai darbibai redz&jumu
un skolénu ar specialajam vajadzibam esamibu skola: ja skola jau ir pieredze
darba ar skoleniem, kuriem ir specialas vajadzibas, skolas un skolotaju gataviba
stradat ieklaujoSi ir lielaka neka skolas, kuras nav skolénu ar specialajam
vajadzibam, vai skolas, kuras tie ir atseviski izn@muma gadijumi.

Ka lielakas ar ieklaujoSas 1zglitibas TstenoSanu saistitas problémas skolotaju
skatljuma ir nepietickams finansialais nodroSinajums, formals, nepietiekamas
specialistu darba likmes skolas, nepiecieSama atbilstiga nodroSinajuma (telpu,
liftu, pac€laju, audioaparatiiras, macibu gramatu vajredzigiem skol€niem,
speciala aprikojuma, macibu gramatu, Iidzeklu, darba burtnicu u.c.) trikums,
vaja visu ieklauSanas procesa istenosana iesaistito sadarbiba un organizatoriska
atbalsta trukums, nepietickams skolotaju ieklaujoSas darbibas kompetencu
Iimenis, zems ieklaujoSas kulttiras Itmenis, stereotipiska domasana, tolerances
trukums skolas un sabiedriba kopuma, ka ar1 skolénu ar specialajam vajadzibam
vecaku attieksme pret skolu un skolotaju darbu.

Nozimiga sakariba ir starp skolotaju attiecksmi ieklaujoSas izglitibas
jautajuma un ar ieklauSanas procesiem saistitu probl€ému atrisinajuma Itmena
valstt novert§jumu. Izvert€jot ar ieklaujoSas izglitibas TstenoSanu saistito
problému risindjuma pakapi, skolotaji, kuriem ir augstaks bazu limenis saistiba
ar ieklauSanas procesu, norada ar ieklaujoSas izglitibas TstenoSanu saistito
problému vaju atrisinajumu (11-23%), bet augstaku risinajuma pakapi (37%—
56%) redz skolotaji, kuri verte ieklaujoSas izglitibas priekSrocibas augstak neka
ar tas 1stenoSanu saistitas bazas.
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Secinajumi
Conclusions

Kopuma vairuma vispargjas izglitibas iestazu skolotaju attiecksme ieklaujoSas
izglitibas jautajuma ir pozitiva, tomér, lai veicinatu ieklaujoSu izglitibas
darbibu attieciba uz ikvienu skolénu, tai skaita skolénu ar specialajam
vajadzibam, valsti kopuma, pasvaldibu izglitibas parvaldes, pasas izglitibas
iestadés nepiecieSams T1paSs, planots darbs skolotaju atticksmju un
kompetencu mainai ieklaujosas izglitibas jautajumos;
Skolotaju pozitiva attieksme ieklauSanas jautajuma, kompetence, pieredze
ieklaujosa darbiba un projektu (saistiba ar ieklaujoSas izglitibas 1stenoSanu)
vadiba samazina bazas par ieklaujosas izglitibas istenoSanas rezultatiem,
tadel, veicinot ieklaujosas izglitibas Tstenosanu izglitibas iestad€, jabalstas uz
vinu pieredzi un kompetenci, javeicina skolotaju iesaisti vinu pieredzes
parnemsana un jaunas personiskas pieredzes ieguve;
Veicot praktiz€joso skolotaju izglitoSanu ieklausanas jautajumos, biitu janem
vera skolotaju attiecksme, kompetence un praktiska pieredze, vispirms
izstradajot metodiku, tad veicot testéSanu, lai to noskaidrotu, un tad jau
stradat atseviski ar negativi tendéto (ar augstu bazu Iimeni), bez pieredzes un
kompetences iek]auSanas jautajumos skolotaju grupu. So skolotaju
izglitoSana biitu jaiesaista skolotaji praktiki ar pieredzi, kompetenci, kas ar
savu ikdienas darba praktiskas darbibas pieredzes demonstréjumu,
praktiskas darbo$anas, izm&ginajuma piedavajumu sp&j samazinat skolotaju
bazu limeni par savam un skolas sp€am stradat ieklaujosi, tada veida
veicinot attieksmes izmainas;
Skolotaji ka galvenie ieklaujosas izglitibas prakses 1istenotdji, kuru
kvalitativa ikdienas stundu darba ar skoléniem ar specialajam vajadzibam
nodro§inasanai radita visa atbalsta sisttma valsts, pasvaldibu un izglitibas
iestades Itmeni (jo atbalsta sisttma sniedz atbalstu skolai, skolotajiem,
skoléniem), var veicinat ieklaujoSas izglitibas procesa istenosanu attieciba uz
katru skolénu ar specialajam vajadzibam:

- parvert§jot savu attiecksmi ieklaujosa izglitibas procesa istenosSanas
jautajuma, pienemot domu, ka ir mainijusies paradigma skolénu ar
specialajam vajadzibam izglitoSanas jautajuma un lidz ar to ir jamainas
katra skolotaja darba stilam, darba metodém un pan€mieniem klasg€, kura
katrs skoléns, tai skaita ieklautais skoléns ar specialajam vajadzibam, ir
citadaks;

- esot gataviem macities, eksperimentét ar macibu metodém, dalities
pieredze, aktivi iesaistities ar ieklaujoSas izglitibas TstenoSanu saistitas
noris€s skola un arpus tas, pielagot savu darbibu jaunajai situacijai klasg,
nebaidoties no iesp&jamajam neveiksmém, kas ir katras jaunas darbibas
apguves lidzpavadones;
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- esot atvertam dialogam, sadarbibai ar kol€giem, vecakiem, atbalsta
specialistiem vienota mérka — ieklaujoSas izglitibas iestades darbibas —
istenoSana, parejot no personiskas atbildibas par sava darba rezultatu uz
atbildibu par kop€ju visas iestades darba rezultatu.

Summary

The Fundamental Standpoints of Education Development for 2014-2020 mention qualitative
and inclusive education for development and welfare of a personality and sustainable
development of the state as a priority; the basic prerequisites for such education is
implementation of the educational process under supervision of competent, positively
thinking teachers favouring inclusive education in supporting and inclusive environment of an
educational establishment.

The risk of inappropriately organized is that a pupil only physically placed together with other
children in the classroom, but does not learn anything. Provision of special education needs in
general education establishments is more than just accepting the physical presence of pupils
with special needs. It needs fundamental reorientation and reformulation of aims. If a pupil
has difficulties, school administration and teachers shall consider how they could change the
content, methods or organization of learning to react better to the specific pupil’s needs.
General education establishments shall create supportive environment — a purposefully
organized set of physical, social and informative conditions facilitating growth, motivating for
action, enabling to develop one’s abilities and to acquire individual experience, let each pupil
act taking into consideration his/her abilities in adjusted pace and time and transfer knowledge
into action using the variety of technologies. Under these conditions a significant role is given
to the teacher’s attitude in the inclusive educational process implementation aspect and inner
readiness to change one’s style, methods and techniques of teaching for implementation of
inclusive education because to a large extent attitudes also determine teachers’ practical
action and its efficiency.

The attempts to implement an inclusive education process for pupils with special needs in
Latvia started in the late 1990s; since then there have been organized numerous conferences,
seminars and discussions for teachers, developed and implemented various projects to enliven
and develop ideas of inclusive education, provided intensive teachers’ professional training
programmes on inclusive education.

In 2013 the author of the article conducted a research to find out the attitude towards inclusive
education of the teachers involved in the implementation of this kind of education, problems
they face in daily work and their solution on the national level. 470 respondents from
educational establishments of all regions in Latvia were included in the survey, including 94
(20%) school principals and strategic decision-makers, 376 (80%) respondents — teachers,
psychologists, special education teachers, and other specialists. During the research there was
found out that the location of a school (urban or rural), size of a school, number of pupils have
no correlation with the readiness of a school for implementation of inclusive education.
Mostly the readiness of a school for inclusive education is determined by teachers’ attitude
towards inclusive education; thus, facilitating the implementation of inclusive education it is
essential to focus on changing teachers’ attitude towards inclusion. The teachers’ positive
attitude towards inclusion, competence, experience of inclusive action and project
management (related to implementation of inclusive education) reduce concerns regarding the
outcomes of inclusive education. The results of the research were as follows: if schools have
specialist (special education teachers, psychologists, speech therapists, etc.), the readiness of
the school and teachers for the implementation of inclusive education increases; if a school
already has experience working with pupils having special needs, the school and teachers
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have higher readiness to have inclusive education than schools and teachers having no pupils
or only some occasional pupils with special needs.

The greatest problems related to the implementation of inclusive education mentioned by the
teachers are insufficient financial provision, formal, insufficient provision of specialists at
schools, lack of appropriate material provision (rooms, lifts, escalators, audio appliances,
textbooks for visually impaired pupils, special equipment, special textbooks, aids, workbooks,
etc.), weak cooperation between the parties involved in the inclusion process and lack of
organizational support, insufficient competences of inclusive action among teachers, a low
level of inclusive culture, stereotypical thinking, lack of tolerance at school and in the society
in general as well as the attitude of parents having children with special towards school and
teachers’ work.

Evaluating the degree of solving problems related to the implementation of inclusive
education teachers having a high level of concerns related to the process of inclusion
indicated that the problems related to the implementation of inclusive education were weakly
solved (11-23%), but a higher degree of solution (37%—56%) was seen by the teachers
valuing the advantages of inclusive education higher that the concerns of implementation.

Conclusions

1. In general 2/3 of the teachers from general education establishments have a positive
attitude towards inclusive education; however, to facilitate inclusive education activity
referring to each pupil, inter alia, a pupil with special needs, it is necessary to have
special, planned work in the state in general, municipal educational boards and
educational establishments to change teachers’ attitudes and competences on the issues of
inclusive education.

2. Educating teachers on the issues of inclusion there shall be taken into consideration
teachers’ attitude, competence and practical experience; initially there shall be made
testing to find it out and then there shall be conducted work with a group of teachers
being negatively tended (having a high level of concerns), inexperienced and lacking
competence on the issues of inclusion. Practical teachers having experience and
competence shall be included in teacher training, as they are able to reduce the level of
teachers’ concerns on their own and school ability to function inclusively and facilitate
the change of their attitude by demonstrating their daily practical experience, offering
practical activities and trials.

3. Teachers shall evaluate their attitude on the implementation of inclusive education
accepting the change of the paradigm on the education of pupils with special needs and
thus there shall be changes in the teachers’ style of work, methods and techniques applied
in the classroom where each pupil is different, inter alia, an included pupil with special
needs.
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DISKALKULIJA — VIENS NO MACISANAS TRAUCEJUMU
VEIDIEM
Dyscalculia — one of the Types of Learning Disabilities

Sarmite Tubele
Latvijas Universitate

Abstract. The article is devoted to a theoretical justification of dyscalculia showing a link
between characteristics of brain functions and expressions of learning disorders. Although
dyscalculia and dyslexia are linked problems, the cognitive profile is different. Significant
understanding of dyscalculia deals with origin and manifestations of it that affect learning in
school and future quality of life. Development of neuroscience and brain studies performing
magnetic resonance imaging (MRI), allow accurate descriptions of problem and in addition
to search for ways to reduce the negative effects of dyscalculia.

Keywords: dyscalculia, learning disabilities.

Ievads
Introduction

Par diskalkuliju latvieSu valoda ir maz pétijjumu. MaciSanas trauc€jumu
sarezgitiba un skolénu ar to skaita pieaugums prasa nopietnu analizi un
ieteikumu veidoSanu, kas skolotaja ikdienas darba ir loti nepiecieSama. Viens no
teoretiskiem pétijumiem veikts ESF projekta “Izglitojamo ar funkcionaliem
trauc€jumiem atbalsta sistemas izveide” (vienoSanas nr. 2010/0330/1DP/
1.2.2.4.3/IPTIA/VIAA/001) ietvaros, un ir izveidota rokasgramata “Metodiskais
materials pedagogiem darbam ar izglitojamiem, kuriem ir maciSanas traucgjumi
un redzes trauc€jumi” (Tubele, Landra, Stmane, u. c., 2013). Rokasgramatas
pielikumos veidotas arT darba lapas un dazadi interaktivie materiali, lai mazinatu
aritmétisko darbibu apguves griitibas. Ir pétijumi, kas liecina, ka cilvéki ar
vajam matematikas prasmém mazak pelna, mazak teéré naudu, biezi viniem ir
problémas ar likumu un biezak noveérojamas ari dazadas saslimSanas
(Diskalkulija, b.g.). Aritmétisko sp&ju attistiba ir atkariga no neirobiologisko
procesu sabalansétibas galvas smadzenu garoza, ipaSi tajas zonas, kas vai nu
atbild tie$i par aritmé&tiku vai kadam prata pamatfunkcijam, kas nepiecieSamas
skaitloSanas darbibu izpratnei.

Pétijuma merkis — sniegt teorétisku skaidrojumu par diskalkuliju ka vienu no
macisanas trauc€jumu veidiem un pamatot atbalsta pasakumu nepiecieSamibu,
raksturot tos.

PétiSanas metodes — zinatniskas literaturas analize.

Diskalkulijas jedziens
Concept of Dyscalculia

Viena no macilanas traucgjumu enciklopédijam diskalkulija tiek definéta
ka maciSanas traucgjums, kas skar aritmétiskas prasmes. Tomeér tas ir
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medicinisks jeédziens, kas saistits ar smadzenu disfunkciju, kas lielakoties
radusies jau kopS dzimSanas. Daudziem skoléniem, kam ir diagnosticeti
specifiski maciSanas trauc€jumi vai uzmanibas deficits, var biit problémas, kas
saistitas ar matematikas maciSanos, izmantojot matematikas jédzienus, darbibas
un procediiras (Turkington, Harris, 2006). Diskalkulijas v€sturiskais aspekts
apliikots jau minétaja rokasgramata, kur atzimétas ari galvenas grutibas
matematisko priekSstatu un prasmju apguve — skaitlosana, reizinaSana, problemu
risinasana, geometrija, galvas rékinos, darbibas ar decimaldalskaitliem,
mérijumos, dalisana (Tubele, Landra, Stimane, u. c., 2013). Zinatnieki runa ari
par attistibas diskalkuliju (developmental dyscalculia), ko defin€ ka specifisku
maciSanas un kogenitalu traucjumu matematika, kas atbilst Garigas veselibas
traucgjumu diagnostikas un statistikas rokasgramatas (DSM-IV*) definicijai —
bérna matematiskas spéjas ir ievérojami zemakas neka citiem attiecigaja vecuma
grupa, ir trauceta izpratne par skaitlu jédzieniem un matematiskam darbibam,
neskatoties uz atbilstigu intelektu un maciSanas metodém, un tas ieveérojami
ietekmé& macibu sasniegumus un ikdienas dzivi (Cappelletti, Price, 2013; Dinkel,
Willmes, Krinzinger et al.,, 2013; Kaufmann, Vogel, Starke et al., 2009).
Attistibas diskalkuliju raksturo griittbas saprast un darboties ar skaitlisko
informaciju bez vardiem, vizuali un telpiski; macoties un méginot iegaumét
aritmé&tiskus faktus un risinot aritmé&tiskas darbibas (Rotzer, Loenneker, Kucian
et al., 2009), ta izpauzas izteiktas rékinaSanas griitibas. Skoléni ar diskalkuliju
biezi pielauj kludas rékinos un ar griitibam veic matematiskas darbibas; vini
izv€las vecumam neatbilstigas skaitloSanas un citas problému risinasanas
strat€gijas (pirkstu izmantoSana). Viniem ir arT grutibas atcer&ties aritmétikas
pamata faktus ilgtermina atmipa. Ré&kinasanas gritibas izraisa ieve€rojamas
problémas akadeémiskas un praktiskas aktivitates.

Gan disleksija, gan diskalkulija ir maciSanas trauc€jumi ar
neirobiologisku izcelsmi, tom@r to izpausmes ir atSkirigas. Reizém Sie
trauc€jumi var kombingties. P&tnieki, kas m&ginajusi noteikt, vai So traucgjumu
lidzas pastavesana ir likumsakariba, vai tikai sagadiSanas, konstatejusi, ka abu
So maciSanas trauc€jumu kognitivie profili ir atSkirigi (Landerl, Fussenegger et
al., 2009). Tas nozim¢, ka ar izpausmes un izmantojamie panémieni korekcija ir
atSkirigi.

Diskalkulijas simptomi un diagnostika
Symptoms and Diagnostics of Dyscalculia

Diskalkulijas gadijuma simptomi ir loti dazadi, kas var kombingties ar
normali vai pat loti labi attistitu valodu un citam prasmém; biezi ir loti laba
vizuala atmina uz iespiestiem vardiem un tekstu. Tai pat laika ir loti vajas
matematiskas prata sp€jas, ir problémas naudas izmantosana (sanemot atlikumu,
izrakstot reékinu vai veicot aprékinus). Reiz€m tas var pat parversties par

? Diagnostic and Statistical Manual of Mental Disorders, 4. izdevums.
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patiesam bailém no naudas un darjjumiem ar to. Bérni ar diskalkuliju nespgj
pilniba saprast skaitlu jégu un izvertét skaitliskos lielumus. Personam ar
diskalkuliju var bt problemas ar tadam matematiskam darbibam ka
saskaitiSana, atnemsana, reizinasana; ar tadiem jédzieniem ka secigums u. c.; tas
var kombinéties ar sliktu izpratni par virzieniem, neprasmi lasit karti, izprast
laiku, laika grafiku, laika ievéroSanu, pagatnes un nakotnes notikumu secibu
(Turkington, Harris, 2006).

Raksturigakas gritibas, apgiistot matematiskas zinasanas un prasmes, ir
apkopotas, izmantojot vairaku pé€tnieku atzinas (JIanaepa, I'epmakoBckas, 2005;
Tiabele, Landra, Simane, u. c., 2013).

e  Nepietickamas zinasanas par skaitla sastavu, griitibas iemacities

likumus par skaitlu veidoSanos.

e Nepietickama izpratne par pozitivajam un negativajam vertibam.

e Neizveidota skaitlu kvantitativo (skaitlisko) attiecibu izpratne.

e  Automatiski atveido skaitlu secibu.

e  (Grutibas izprast informacijas vai notikumu secigumu.

e  Reizém gritibas izprast jédzienus, kas attiecas uz tadam kategorijam
ka dienas, nedélas, ménesi, gadalaiki, ceturksnis utt.

e  QGritibas noteikt skaitla attiecibas ar blakus esosSajiem skaitliem.

e  (ritibas noteikt skaitla vietu naturalo skaitlu rinda.

e  Grutibas soli pa solim veikt matematiskas darbibas noteikta seciba.

e  Nepietickami apgiits matematisko jédzienu krajums.

e  Nepareizi nosauc skaitlus.

e  Neprecizs priekSstats par ciparu grafisko struktiiru.

e  Elementars aritmétisko darbibu veikSanas panémiens (b&rns “skaita

uz pirkstiem”).

e Nezina saskaitiSanas un atnemsSanas, reizinasanas un daliSanas

tabulas.

e  Qritibas rikoties ar naudu.

e Reizé€m gritibas orientéties papira lapa, rakstit ciparus stabinos,

orient&ties garos aprékinos.

e  Domasanas operacijas parsvara ir konkrétas.

Diagnostikas joma vél ir daudz darama, jo lielakoties skolotajs to izdara,
salidzinot skolénu sniegumu un novérojot specifiskas gritibas macibu procesa.
Diskalkulijas (ipasi attistibas diskalkulijas) trauc€juma diagnostika balstas uz
vairakiem diagnostiskiem testiem, kas ir domati tieSi §1 trauc€juma noteikSanai.
Citus testus Saja procediira neieklauj. Lielu atbalstu var€tu sniegt neirozinatnu
attisttba un smadzenu darbibas pétijumi, veicot magné&tiskas rezonanses
izmekl€jumus (MRI), kas lautu precizi raksturot problémas c€lonus un lidztekus
mekleét veidus, ka mazinat negativas izpausmes. BieZi skaitloSanas trauc€jumi
diskalkulijas gadijuma ir saistiti ar funkcionalam un strukturalam novirzém
galvas smadzenu pieres daiva. Vairaku zinatnieku pétijumu rezultati (Kucian,
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Loenneker, Dietrich et al.,, 2006) parada atSkiribas smadzenu aktivitates
meérjjumos berniem ar attistibas diskalkuliju un bérniem ar parastiem
sasniegumiem. Beérni ar diskalkuliju wuzradija vajaku aktivitati, veicot
aritmétiskos  aprékinus. Tas tika konstat€ts magnéetiskas rezonanses
izmekl€jumos, kaut arT abu grupu bérni teica, ka uzdevumus atrisinat bija viegli.
Abu grupu bérniem bija normali attistits intelekts un nebija nekadu citu
neirologisku, gariga rakstura vai maciSanas trauc€jumu (disleksijas, uzmanibas
deficita un hiperaktivitates sindroma (UDHS)). Veicot MRI, dati ir daudzsolosi,
lai var€tu runat par kognitiviem fenotipiem, kas varétu veicinat diskalkulijas
diagnostikas ticamibu. P&tnieku grupa (Dinkel, Willmes, Krinzinger et al., 2013)
konstat€ja novirzes neiralos mehanismos bérnu grupa ar diskalkuliju pat tad, kad
snieguma atSkiribas netika novérotas. Telpisko darba atminu regulé plass
sadarbibas tikls starp atseviskam galvas smadzenu garozas pieres un paura daivu
zonam. Ir konstatétas atSkiribas starp pieauguSo un bérnu smadzenu darbibas
aktivitatém, risinot matematikas uzdevumus. Zinatnieki (Rotzer, Loenneker,
Kucian et al., 2009) ar savu pétijumu ir paradijusi, ka ir ieveérojamas izmainas
neiralas atbildes reakcijas telpiskas darba atminas procesos bérniem ar
diskalkuliju. Tas lauj secinat, ka telpiska darba atmina ietekmé& aritmétisko
kompetencu apguvi un turpmak palidz wuzlabot izpratni par attistibas
diskalkuliju. Smadzenu darbibas funkciju pétijumi parada, ka b&rniem ar
diskalkuliju ir spécigaka aktivitate kreisaja paura daiva, atSkiriba no citiem
bérniem (Kaufmann, Vogel, Starke et al., 2009). Sie autori runa ari par to, ka
pirkstu vingrinajumi stimulé skaitiSanas stratégijas bérniem ar diskalkuliju,
kamér kontrolgrupas bérni atrisindja uzdevumus, neizmantojot skaitiSanas
strat€gijas. Lai arl1 konkréta pétijuma analize neparada loti parliecinoSus
rezultatus un pétijumi ir jaturpina, tomer ir véra nemamas norades par stimulu
izmantoSanas lietderigumu. B@rniem ar funkcionaliem deficitiem darbiba ir
jaiesaista plasaki smadzenu rajoni, lai izpilditu uzdevumu un aktivizacija ir
specigaka, kas kompensé€tu vinu skaitloSanas griitibas (Kaufmann, Vogel, Starke
et al., 2009). Ir veikti petijumi, kuros iegiiti dati par to, ka pieaugusie ar
diskalkuliju sp€j izdarit semantiskus spriedumus par skaitliem. Tie bija petijumi,
kuru rezultati paradija to, ka pieaugusSajiem ar diskalkuliju tika noveérotas
strukturalas izmainas un nepietieckami funkciongjoSas sist€émas galvas smadzenu
garoza, kas darbojas kopa ar sisttmam, kuras veicina operacijas ar skaitliem
(Cappelletti, Price, 2013). P&tnieki konstatéja, ka neskatoties uz samazinatu
pelekas vielas daudzumu atseviskos galvas smadzenu garozas paura daivas
regionos, tika veikti precizi aprékini, pateicoties aktivai pieres un paura daivas
zonu sadarbibai. Tatad ir gadijumi, kad ir iesp&jama zinama darbibu uzlaboSanas
(Cappelletti, Price, 2013).

Peétjuma par mijsakaribam disleksijas un diskalkulijas izpausmeés tika
izmantoti dazadi testi un vertéts to sniegums. Tika konstatéts, ka testu sniegums
dazadas skolénu grupas nav vienads. Ja skoleniem ar disleksiju galvenas
griutibas sagadaja fonologiskie procesi, tad skoléniem ar diskalkuliju galvenas
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griitibas sagada darbibas ar skaitliem (Landerl, Fussenegger et al., 2009). P&c So
autoru domam tas norada uz disleksijas un disgrafijas atsSkirigo kognitivo
deficitu. Tas nozimé, ka disleksijas gadijuma un diskalkulijas gadijuma ir
traucétas divu dazadu smadzenu zonu aktivitate un funkcijas (Landerl,
Fussenegger et al., 2009) — kreisas paura un deninu daivas disleksijas gadijuma
(Schaywitz, 2003), un abpus€jas paura daivu zonas diskalkulijas gadijuma
(Wilson & Dehaene, 2007).

Pétnieki atzist, ka v@l ir nepiecieSami péetijumi, lai var€tu sniegt
rekomendacijas, ka organizét macibu procesu skola un kadus terapeitiskus
panémienus izmantot (Kucian, Loenneker, Dietrich et al., 2006). Ipasi — kadi
speciali vingrinajumi varétu optimiz€t un veicinat specifisko smadzenu
plasticitati beérniem ar attistibas diskalkuliju. Tas biitu labs neirozinatnpu devums
skolai, izglitibai.

Palidziba un atbalsta pasakumi
Assistance and Support Measures

Cilvekiem ar diskalkuliju nepiecieSama palidziba informacijas
organiz€Sana un apstrade, visa, kas attiecas uz skaitliem un matematikas
jeédzieniem un darbibam. Ta ka matematika ir ipasa valodas forma, kura burtu un
simbolu vieta tiek lietoti cipari, ir svarigi ar bernu taja sazinaties iesp&jami biezi
un skaidri (Turkington, Harris, 2006). Lai sekm&tu matematikas apguvi un giitu
panakumus, vajadz€tu runat par septinam pamata prasmém, kas lauj veiksmigi
macities aritmétikas pamatus (Sharma, 1989).

e Sekot secigiem virzieniem.

e Atpazit paraugus.

e Izprast jédzienus par daudzumu, kvantitati (quantity) un kopsummu

(amount), par apjomu, izmeru (size) un lielumu (magnitude).

e Vizualizet att€lus prata un manipulét ar tiem.

e Izprast telpisko orientaciju un telpu; nosaukt labo un kreiso pusi;
nosaukt debess puses virzienus; horizontalos un vertikalos virzienus
utt.

e Izdarit deduktivos slédzienus, t. 1., no vispariga principa uz atsevisko
vai no apgalvojuma uz logisko slédzienu.

e Veikt induktivu sprieSanu.

Apkopojot dazadus ieteikumus, var veidot stratégijas diskalkulijas
izpausmju mazinasana (Clements, 1966; Tubele, Landra, S@imane u. c., 2013;
Jlanaesa, 'epmakoBckas, 2005), bet viens no galvenajiem priek$noteikumiem ir
ieveérot skoléna stipras puses, lai saglabatu paSapzinu un balstitos uz
panakumiem.

e Palidziet skoléniem attistit konceptualu izpratni un spgjas.

e Apsveriet iesp&ju vairak piedavat mutiskus testus.
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e Laujiet bérnam izmantot “skaitiSanu uz pirkstiem” un veikt atzimes,

piezimes uz papira.

e Izmantojiet rutinu papiru.

e Lietojiet diagrammas un zim&umus, lai skaidrotu matematikas

jédzienus.

e Vizualizgjiet iesp€jami vairak informacijas (ipasi teksta uzdevumus).

e Reizém var palidzét teksta uzdevumu lasiSana skali (lai iesaistitu

dzirdes uztveri, kas var biit spéciga).

e Veltiet vairak laika uzdevumu izpratnes veicinasanai.

e NodroSiniet palidzibu ar1 no vienaudzu puses.

o lesakiet lietot krasainus zimulus un pildspalvas, lai veidotu

uzskatamaku uzdevumu pierakstu.

o Darbojieties ar atgadném, kalkulatoru, citiem paliglidzekliem un

tehnologijam.

e Veidojiet zim&umus vardu skaidrojumiem.

e Izmantojiet mnemoniskos panémienus, lai iegaumé&tu darbibas un

matematiskos jédzienus.

e [zmantojiet ritmu un miziku, lai iemacitos matematiku.

e Ieplanojiet darbu ar datoru, lai skoléns var€tu vingrinaties.

e Pielagojiet maciSanas stilu, cik vien tas iesp&jams.

Diskalkulija ilgst visu miiZzu, sniegums uzlabosies, ja tiks veikta intensiva
koriggjosi attistosa darbiba. Bérnam ir jaiegiist izpratne, ka lietot matematiku
ikdienas dziveé; vecakiem un skolotdjiem ir jastrada kopa, lai noteiktu
nepiecieSamas stratégijas (Turkington, Harris, 2006).

Ieteikumi, kas palidz skolotajam izvéleties darbibas veidu atkariba no ta, ka
macas skoléns — kvantitativi vai kvalitativi (Tiabele, Landra, S@imane u. c.,
2013), lauj veidot daudzveidigas instrukciju stratégijas, kas nepiecieSamas
skoléniem ar dazadu uztveri un maciSanas stilu. Atbalsta pasakumi skola ir
rupigi japlano, lai katram skolénam tie biitu vina vajadzibam atbilstigi. Nav
ieteicamas papildus nodarbibas ar to paSu saturu, kas ir macibu stunda.

Secinajumi
Conclusions

Diskalkulija ir mediciniska diagnoze, ko raksturo gritibas veikt
aritmétiskas darbibas un ta ir saistita ar smadzenu disfunkciju.

Attistibas diskalkulija (developmental dyscalculia) tiek definéta ka
specifisks maciSanas un kogenitals trauc€jums matematika, bérna matematiskas
sp€jas ir ieveérojami zemakas neka citiem attiecigaja vecuma grupa, ir traucéta
izpratne par skaitlu jédzieniem un matematiskam darbibam, neskatoties uz
atbilstigu intelektu un maciSanas metodém, un tas ievérojami ietekm& macibu
sasniegumus un ikdienas dzivi.
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Diskalkulijas gadijuma simptomi ir loti dazadi, kas var kombinéties ar
normali vai pat loti labi attistitu valodu un citam prasmém; bieZi ir loti laba
vizuala atmina uz iespiestiem vardiem un tekstu. Tai pat laika ir loti vajas
matematiskas prata sp¢jas.

Diskalkulijas trauc€juma diagnostika balstas uz vairakiem diagnostiskiem
testiem, kas ir domati tiesi §1 trauc€juma noteikSanai. Citus testus Saja procediira
neieklauj. Lielu atbalstu var€tu sniegt neirozinatnu attisttba un smadzenu
darbibas pétijumi, veicot magnétiskas rezonanses izmeklgjumus (MRI), kas
lautu precizi raksturot problémas c€lonus un Iidztekus meklét veidus, ka mazinat
negativas izpausmes.

Cilvekiem ar diskalkuliju nepiecieSama palidziba informacijas
organiz€Sana un apstradeé, visa, kas attiecas uz skaitliem un matematikas
jédzieniem un darbibam.

Apkopojot dazadus ieteikumus, var veidot strat€gijas diskalkulijas izpausmju
mazinaSana, bet viens no galvenajiem priekSnoteikumiem ir ievérot skoléna
stipras puses, lai saglabatu pasapzinu un balstitos uz panakumiem.

Summary

Theoretical basis of dyscalculia describes the understanding of the problem both from the
medical and educational point of view. Understanding of dyscalculia has been little studied in
Latvian. Complexity of learning disorders and growth of the students with learning
disabilities requires serious analysis and recommendations for the teacher's daily work. One
theoretical research is done during the ESF project “Support System for Students with
Functional Disabilities” (agreement nr. 2010/0330/1DP/1.2.2.4.3/TPTIA/VIAA/001) and
manual is created “Methodological material for teachers to work with students who have
learning disabilities and visual impairment” (Tubele, Landra, Stmane, et al., 2013). One of
Encyclopedias of Learning Disabilities states that Dyscalculia is learning disability which
affects mathematical skills. Dyscalculia is a medical term associated with brain dysfunction
that is presumably present at birth. Many students identified as having a specific learning
disability or attention disorder may have associated problems with learning or applying
mathematical concepts, functions, and procedures (Turkington, Harris, 2006).

Students with dyscalculia often make mistakes in maths and hardly perform math operations,
they choose inappropriate computing and other problem-solving strategies for their age level
(using fingers). They also have trouble in remembering basic arithmetic facts in long-term
memory. Numeracy difficulties lead to significant problems in academic and practical
activities.

Both dyslexia and dyscalculia, are learning disabilities with neurobiological origins, but their
expressions are different. Sometimes these problems can be combined, however, cognitive
profiles of both of these learning disorders are different (Landerl, Fussenegger et al., 2009).
This means that the signs and used intervention methods are different.

Symptoms in the case of dyscalculia are very different, which can be combined with normal
or even very well-developed language and other skills, often have a very good visual memory
of the printed words and text. This can be combined with a very weak mental math abilities,
problems in the use of money (the balance upon invoicing or by calculation). Sometimes it
may even turn into a real fear of money and deals with it. Children with dyscalculia can not
fully understand the meaning of numbers and evaluate the figures.

134



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

Diagnostics is developing, mostly because the teacher compares student’s performance and
observation of specific learning difficulties. Dyscalculia’s diagnosis is based on the number of
diagnostic tests. Great support could be from the development of neuroscience and brain
studies by magnetic resonance imaging (MRI). Often computational problems in dyscalculia
case are related to functional and structural abnormalities in the brain frontal lobe. Several
scientific studies (Kucian, Loenneker, Dietrich et al., 2006) illustrate the differences in brain
activity measurements in children with developmental dyscalculia and children with normal
achievement.

Despite the reduced amount of gray matter in certain brain cortical parietal lobe regions
precise estimates were made by active cooperation of frontal and parietal lobe areas. So there
are cases where some improvement in functioning may be achieved (Cappelletti, Price 2013).
The researchers acknowledge that further studies are needed in order to provide
recommendations on how to organize the process of learning in school and what therapeutic
techniques to use (Kucian, Loenneker, Dietrich et al., 2006). Particularly, what specific
training could be improved to address specific brain plasticity in children with developmental
dyscalculia. It would be a good contribution of neuroscience for school, for education.

People with dyscalculia need help in organizing and processing of information, in all that
relates to numbers and mathematical concepts and operations.

Summarizing the various recommendations we can build strategies for reducing expression of
dyscalculia (Clements 1966; Tibele, Landra, Stimane, et al., 2013; Jlanaesa, I'epmaxoBckas,
2005), but a key requirement is to follow the pupil's strengths in order to maintain self-esteem
and build on success.

Support measures at school must be carefully planned so that every pupil get teaching
according to his needs. Exercises of the same content of a lesson in addition are not
recommended.
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THE EDUCATION OF STUDENTS WITH AUTISM
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Abstract. ASD are a widely discussed and topical area in the forefront of the interest of
professionals from a number of scientific fields. The following paper approaches the issue
from the viewpoint of special education and focuses on the area of educating students with
autism spectrum disorders at the secondary education level. The topic was addressed under a
quantitative investigation undertaken at Czech and Polish schools. The paper presents a part
of the results obtained from the investigation. We focus special attention to the issue of
raising awareness on the part of secondary school teachers. Further factors will be outlined,
such as: factors determining instruction, factors evaluated as the most demanding by teachers
while working with students with ASD and action proposed to optimise vocational training of
students with ASD.

Keywords: Autism spectrum disorders (ASD), awareness, behaviour, communication,
education, individual approach, secondary education level.

Introduction

The issues faced by students with ASD continues to be topical and widely
discussed. This is related to the severity of this particular disability and its
effects on the entire human personality. It results in major limitations in a
number of socially significant activities, one of them being education. Educators
have a range of conservative and alternative methods to choose from in
education (Thorova, 2006). The intervention approaches and their combinations
are relatively widely used at the pre-school and primary education levels. After
completion of compulsory school attendance, further education becomes ever
more complicated and the array of options more restricted.

The characteristic features of adolescence in persons with autism spectrum
disorders and the issue of therapy and vocational training of persons with ASD
is professionally dealt with by such experts as Valenti et al. (2010); Freeman,
Robinson, Smith (2010); Hendricks, Wehman (2009); Camarena, Sarigiani
(2009); Kurth, Mastergeorge (2010) and others.

As noted by Howlin (2009) and Wlazlo (2009), a large proportion of students
with ASD do not advance to further education levels after completing primary
education. Consequently, they face complications in looking for jobs. As a result
they remain dependent on their families or are forced into residential facilities.
Unfortunately, it i1s not unusual for students with autism spectrum disorders who
succeed at the entrance examination and actually start their study at a secondary
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school to eventually drop out. Premature drop-out restricts their chances of job
placement (Howlin, 2009). According to Howlin (2009) the possible causes of
the increased drop-out rate among students with autism spectrum disorders in
secondary education include, in particular, poor awareness of autism spectrum
disorders among teachers and the resultant non-adaptation of the environment
and conditions to the needs of educating students with such disabilities. This
topic was addressed in a quantitative investigation, the results of which will be
presented in the following parts of the paper.

The Educational System for Students with ASD in the Czech Republic

The possibilities of educating autistic students in the Czech Republic are
regulated by Act No 472/2011 Coll. (Zakon 561/ 2004) concerning pre-school,
primary, secondary, higher vocational and other education, as well as by Decree
No 147/2011 Coll. (Vyhlaska 73/2005) concerning the education of children,
students and students with special educational needs and extraordinarily gifted
children, students and students, and Decree No 116/2011 Coll. (Vyhlaska
72/2005) concerning consultancy services at schools and educational
consultancy establishments.

Students with ASD are eligible for the highest level of support. This calls for the
'use of special educational methods, techniques, forms and means,
compensatory, rehabilitative and learning aids, special textbooks and
methodological materials, the inclusion of objects of special educational care,
the provision of educational and psychological services, the provision of
teacher-assistants, classrooms or study groups with a lower number of students
or similar adjustments to the manner of instruction respecting the students'
special educational needs. (§ 1, Vyhlaska 147/2011)'

The Decree further defines the forms of educating students with disabilities:
'individual integration, group integration, within a school established for
students with disabilities and a combination of all of the above forms (§ 3,
Vyhlaska 147/2011)'

'Individual integration denotes educating students at regular schools or, where
the students require special attention, in special schools dedicated to students
with other types of disabilities. Group integration denotes educating students in
a classroom, section or study group dedicated to students with disabilities within
a regular school or a special school intended for students with other types of
disabilities. (§ 3, Vyhlaska 147/2011)'

The Educational System for Students with ASD in Poland

The Polish educational system for students with ASD may be divided into three
types - segregation (special schools), integration (integration schools) and
inclusion (regular schools).
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Special schools and classrooms (segregation) are established for students with
mental, hearing and visual impairments and for students with limited mobility.
The aim is to promote complex development of the students, prepare them for
their respective occupations and integrate them into society (Wyczesany, 2002).
Integration schools or classrooms (integration) apply a common education
process for students with varying development possibilities. Integration requires
adaptation not only of the specific workplace but also the social environment
surrounding the workplace (Wyczesany, 2002). Inclusion (education at
regular schools) is regarded as the highest, full-fledged form of integration. The
process of educating students with disabilities takes place at regular schools. The
educational process hardly differs from the regular model, with standard
methods applied (Gajdzica 2008).

This implies that students with ASD, too, benefit from a broad range of options
to complete their compulsory school attendance and advance to further
educational levels. Practical experience shows that the educational process for
this particular target group predominantly takes place in special educational and
therapeutic centres. As noted by Wlazlo (2009), the situation in Poland keeps
evolving and the offer of educational opportunities for students with ASD is
expanding. Comparing results of research surveys conducted in 2004 and
2007/2008, Wlazlo infers that additions are being made to the range of study
opportunities available to persons with autism spectrum disorders over the age
of sixteen. This conclusion, however, cannot be applied generally since the
research survey undertaken in 2007/2008 only concerned a single region. Still,
the data imply a positive trend in the area under consideration.

Methods and procedures

As part of the project Leonardo DaVinci ,,VESTA - Vocational Education with
Embedded Social inclusion Tactics for Autistic people (LdV agreement 2012-1-
PL1-LEO04-28080, LdV 99412221/19)* we completed a quantitative study in
which the objective was to map the views and needs of teachers at Czech
secondary schools that educate students with ASD. A similar study, albeit on a
smaller scale, was also conducted on a sample of Polish schools in the Lesser
Poland Voivodeship, and the results were subsequently compared. The specific
aims of the study were as follows:

e To analyse the need for raising awareness among teachers of students with
ASD in relation to several variables (age, length of teaching experience and
type of school), and the effects of pupil disabilities on the teacher's
preparation and organisation of the instruction.

e To identify factors that determine the education of students with ASD.

e To identify the most demanding factors identified by teachers in working
with students with ASD.
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e To collect suggestions from the teachers for optimising the situation in the
area of vocational training of students with ASD.
The principal aim of the study was to analyse the need to raise awareness among
teachers and therefore, in the following chapters, this topic is devoted the most
attention, including the hypotheses postulated and their analyses by statistical
methods. For other specific aims, we will content ourselves with a simple
quantification of the answers and a logical analysis of the data.

Research Sample and Data Collection
Characterisation of the Research Sample

The research sample consisted of 4 groups of respondents: secondary school
teachers who work (or worked) with students with ASD and the parents of the
students. The basic research was conducted in the Czech Republic, and, for the
sake of comparison, in Poland, namely in the Lesser Poland Voivodeship (with
the focal point in Cracow).

Within the Czech Republic, we consulted all secondary schools with at least one
pupil with ASD (59 schools). Based on past experience obtained from the
preliminary research conducted, we dropped email communication as the initial
contact vehicle. By means of phone conversations with school administration,
we obtained responses from 68% of the schools (40 schools). The teachers'
questionnaires were distributed to the schools, as agreed, either in person, by
mail or email. The questionnaires for the parents were distributed through the
teachers.

In Poland, special educational and therapeutic centres for individuals with ASD
in the Lesser Poland Voivodeship (with the focal point in Cracow) were
consulted through Dr. Joanna Kossewski. The questionnaires for teachers and
parents were also distributed in cooperation with Dr. Kossewski.

The research sample was therefore composed of teachers from the Czech
Republic (97 respondents), parents from the Czech Republic (23 respondents),
teachers from Poland (25 respondents) and parents from Poland (25
respondents).

Research Implementation

The research was designed as a questionnaire survey with the aim of analysing
the current state-of-affairs in vocational training of persons with ASD. In the
areas under consideration, the views and positions of the two groups of
respondents, i.e. that of the teachers and the parents, were compared. The
Czech/Polish comparison also yielded useful information.

For the purposes of our research, we created four types of questionnaires. The
questionnaires were intended for both teachers and parents. Considering the fact
that we conducted a part of the research in Poland, a Polish version of the
questionnaires had to be produced. The questionnaires were modified to suit the
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different system of educating students with ASD in Poland, rather than simply
being translated from the Czech version.

The teachers' questionnaires contained items related to the demographic features
of the respondents. We also focused on experience working with students with
ASD, on the teachers' awareness of the issues under consideration, on situations
and factors, which, in the opinion of the teachers, affect the process of
vocational training as well as factors that could have the effect of making the
process more efficient.

We paid attention to the demographic data for parents as well. In the following
items, the questionnaires focused on the use of intervention methods in domestic
and school settings and on the teachers' awareness of the issues concerned. As
regards the parents, similar to the case with teachers, we were interested in the
determinants in the process of vocational training as well as the factors that
could make the process more efficient.

The data obtained were subsequently analysed using the SPPS 12.0 Windows-
based software.

Data Analysis

The need for raising awareness among the teachers of ASD

In order to analyse the need for raising awareness among teachers, we postulated
hypotheses related to the effects of the teachers' age, educational experience and
type of school on the need for raising awareness.

With a view toward determining the relationship between the need for raising
awareness of ASD among teachers and their age, we postulated Hypothesis H1:
H1,: No statistically significant differences were observed between younger and
older teachers as regards their subjective satisfaction with the level of awareness
of ASD.

H1,4: A statistically significant difference was observed between younger and
older teachers as regards their subjective satisfaction with the level of awareness
of ASD.

The hypothesis was validated using a two-choice t-test and, alternatively, using
Mann-Whitney's U-test. The null H1, hypothesis was confirmed.

Table 1
Supporting documents for Hypothesis H1

Satisfaction with awareness | Dissatisfaction with awareness
Aged 25 and less 2 1
Aged 26 — 30 9 4
Aged 31 —35 3 5
Aged 36 —40 2 13
Aged 41 — 45 6 2
Aged 46 — 50 12 6
Aged 51 — 55 3 4
Aged 56 — 60 2 1
Aged 61 — 65 1 1
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Figure 1 Supporting documents for Hypothesis H1

With a view toward determining the relationship between the need for raising
awareness of ASD and the length of teaching experience, we postulated
Hypothesis H2:

H2,: No statistically significant differences were observed between teachers
with shorter and longer teaching experience as regards their subjective
satisfaction with the level of awareness of ASD.

H2,: A statistically significant difference was observed between teachers with
shorter and longer teaching experience as regards their subjective satisfaction
with the level of awareness of ASD.

The hypothesis was validated using a two-choice t-test and, alternatively, using
Mann-Whitney's U-test. The null H2, hypothesis was confirmed.

Table 2
Support documents underlying Hypothesis H2
Satisfaction with awareness Dissatisfaction with awareness
Aged 5 and less 8 7
Aged 610 6 13
Aged 1115 5 1
Aged 16 — 20 4 7
Aged 21 — 25 1 3
Aged 26 — 30 8 6
Aged 31 — 35 2 1
Aged 36 — 40 2 0
Aged 41 — 45 0 1
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Figure 2 Support documents underlying Hypothesis H2

With a view toward determining the relation between the need for raising
awareness regarding ASD and the type of secondary school, we postulated
Hypothesis H3:

H3y: No statistically significant differences were observed between teachers
from various types of secondary schools as regards their subjective satisfaction
with the level of awareness of ASD.

H3,: A statistically significant difference was observed between teachers
coming from various types of secondary schools as regards their subjective
satisfaction with the level of awareness of ASD.

The hypothesis was validated using Pearson's y* test. The null H3, hypothesis
was confirmed.

Table 3
Supporting documents for Hypothesis H3 — schools with or without the school-leaving
exam
Teachers satisfied Teachers not satisfied
with awareness with awareness
Schools without the school-leaving exam 14 18
Schools with the school-leaving exam 31 31
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Figure 3 Supporting documents for Hypothesis H3 — schools with or without the
school-leaving exam

Factors determining the tuition of students with ASD

A total of 49 teachers (50.5%) admitted that the presence of a pupil with ASD in
the classroom had a determining effect on instruction. A closer reading of the
responses received clearly reveals the need for the application of an individual
approach (confirmed by 17 teachers, i.e. 17.4% of the respondents). A total of
20 teachers (20.5%) reported their preparation for classes attended by students
with ASD i1s more demanding in terms of time and material and is more
logistically complicated. These facts do not necessarily have to be perceived
negatively. This naturally follows from the personality of a student with ASD,
which a sufficiently informed and knowledgeable teacher should be able to
respond to.

Table 4
Assessment of the effects of the classroom presence of a student with ASD on the course
of the instruction (views of Czech teachers)

Frequency Percentage
Yes 49 50.5
No 44 45.4
Total number of responses 93 95.9
Did not respond 4 4.1
Total 97 100

144



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

Table 5
Specific manifestations of the determining effects of the classroom presence of a student
with ASD on the course of instruction (views of Czech teachers)

Frequence | Percentage
Behaviour 2 2.1
INeed for individual approach 10 10.3
Need for individual approach, demanding class preparation 1 1.0
INeed for individual approach, effects on other students 1 1.0
Ne@d for individual approach, demanding class preparation,| 1 10
atience )
Need for individual approach, ability to hold attention 1 1.0
Communication 1 1.0
Demanding class preparation 12 12.4
Demanding class preparation, behaviour 1 1.0
Demanding class preparation, need for individual approach 3 3.1
Demanding class preparation, communication 1 1.0
Demanding class preparation, motivation 1 1.0
Effect on other students 1 1.0
Need for structure 1 1.0
Specific interests 2 2.1
Special teaching materials and aids 2 2.1
Space arrangement, creating the required conditions 2 2.1
Total number of responses 43 44.3
Did not respond 54 55.7
Total 97 100.0

Factors rated as the most demanding in working with students with ASD by the
teachers

A total of 16 teachers identify student motivation as the most demanding task
within the education process. A total of 10 teachers experience issues
communicating with the students. Other factors include the need for patience (9
teachers) and managing the problematic behaviour of the students (7 teachers).

Table 6
Factors rated as the most demanding when working with students with ASD by Czech
teachers
Frequency [Percentage
Motivation 16 16.5
Communication 10 10.3
Patience 9 9.3
Problematic behaviour 7 7.2
Other 34 35.1
Total number of responses 76 78.4
Did not respond 21 21.6
Total 97 100.0
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Suggestions by the teachers for optimising the situation in vocational training of
students with ASD.

Another item of information the survey sought to collect concerns the factors,
which, in the teachers' opinion, could have a positive effect by increasing the
quality of the educational process of students with ASD. According to 19
teachers, raising awareness of ASD in general would be beneficial. A teacher
assistant would be appreciated by 12 teachers from our research sample. A total
of 6 teachers were against the integration of students with ASD.

Table 7
Suggestions by Czech teachers for improvements in the current situation in vocational
training of students with ASD

Frequency Percentage
Awareness of ASD 19 19.6
Teacher assistants 12 12.4
Do not integrate students with ASD 6 6.2
Other 25 25.8
Total number of responses 62 64
Did not respond 35 36
Total 97 100
Results

The first area we focused on was the sense of satisfaction of Czech teachers with
the level of awareness of ASD in relation to the demographic variables under
consideration. We assumed the level of awareness and, by inference, that of
satisfaction of the teachers with the quantity and quality of the information
available will depend on the age of the teachers (and the time of their studies),
the length of their teaching experience and the type of the school they work for.

While postulating the hypotheses, we drew upon the assumption that given the
absence of information on ASD in the past, the teachers in the older age
category will be more likely to express dissatisfaction with the level of
awareness of the issue at hand. This assumption, however, was not confirmed
and we accepted null hypotheses H1, and H2, based on statistical validation.
Therefore, the conclusion is that no significant differences exist between
teachers belonging to the younger and older age category or between teachers
with shorter and longer teaching experience as regards their subjective sense of
satisfaction with the level of awareness of ASD. This observation could be
explained by efforts on the part of the teachers to complete their knowledge in
this area. However, the available data on the attendance of training courses and
cooperation with organisations dealing with ASD do not seem to attest to
increased activity on the part of the teachers (although half of them are
dissatisfied with the level of awareness). It can be assumed, therefore, that the
teachers interested in improving their knowledge in the area concerned obtain
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the required information by reviewing specialised literature (this alternative was
not reflected in the questionnaire).

The type of school the teachers work for was another variable. We adopted the
assumption that at schools without study programmes with the school - leaving
exam (particularly practical schools), the teachers will benefit from a better
awareness of special education, and, by inference, of ASD. This assumption,
however, was not confirmed either and null hypothesis H3, was again accepted -
1.e. there are no statistically significant differences between teachers from
various types of secondary schools as regards their subjective satisfaction with
the level of awareness of ASD. This may be explained by the fact that courses in
special education have been expanded to all teaching study programmes and are
no longer restricted only to programmes closely related to special education. The
availability of specialised and popular literature, documentaries and films
dealing with the issue to bring it closer to both experts and the lay public clearly
also has a role to play. Although the connection between the awareness of
teachers of ASD and demographic indicators was not confirmed, the research
data analysis shows the situation in the area leaves much to be desired. The
significance of awareness in increasing the quality of services is confirmed by
Graetz, Spampinato (2008) and, with regard to successful job placement, also
Muller, Schuler, Burton, Yates (2003) and Tobias (2009). We further devoted
our attention to the factor determining the education of students with ASD and
attempted to quantify the process difficulty. In this context, we also considered
the relationship between the perceived difficulty of educating students with ASD
and satisfaction with the level of awareness of the given issue among the
teachers. We assumed that teachers who are satisfied with the level of awareness
would have a lower tendency to regard certain areas of their work as
problematic or demanding. We drew upon the assumption that these teachers
were aware of the difficulty of educating students with ASD and of the
implications of ASD and therefore would not be taken aback by or dedicate so
much attention to them (in the negative sense of the word). We chose the four
main areas most frequently given by the teachers. The areas were: motivation
(15 respondents), communication (10 respondents), patience (9 respondents) and
behaviour (7 respondents). The areas of communication and behaviour, as some
of the fundamental pillars of ASD symptomatology, are also frequently referred
to in literature as major factors determining the course of education (Cadilova,
Zampacova, 2007). As observed by Haney (2012), problematic behaviour
resulting from ASD symptomatology may have as an effect exclusion of the
student from school. We regard this fact as alarming and once again emphasize
the need for increasing the professional capacity of teachers, thus eliminating the
negative impacts of ASD symptomatology. As part of our research, the
statistical validation did not confirm any significant differences for any of the
areas. Certain differences, however, were observed. Patience and problematic
behaviour are mentioned more frequently by teachers satisfied with the level of
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awareness of ASD. An initial interpretation of this relationship may be obtained
by reversing it: teachers who are more concerned with the problematic
behaviour of their students with ASD and feel exhausted as a result of the need
for increased patience with these students displayed the need for improving their
knowledge in order to be able to find ways to eliminate these negative
accompanying phenomena. At present, although more information is available,
perception of the severity of the work persists. Another possible explanation
considers an initial stage of burnout syndrome, where it is primarily the well-
informed and knowledgeable teachers who, under the effects of their strong
altruism, start to perceive their work to be laborious, problematic and exhausting
in certain areas. Idiosyncrasies in behaviour are suddenly regarded negatively
and maintaining patience seems to demand even greater effort. This scenario
would attest to the difficulty of the teaching profession and work with students
with ASD and confirms teachers as a risk group in terms of burnout syndrome.

In addition to trying to evaluate the postulated hypotheses and confirm or deny
our assumptions, it was one of our aims to compare the respondent groups in the
Czech Republic and Poland. One of the areas we focused on in the comparison
was the level of awareness of ASD. The relationship between satisfaction with
the level of awareness and the age of the teachers or length of their teaching
experience was not confirmed for Czech and Polish teachers. Still, the
comparison of the two groups of respondents (Czech and Polish teachers)
revealed major differences. Generally speaking, the Polish teachers regarded the
level of awareness of ASD obtained as part of their university studies to be
lower compared to that reported by the Czech teachers. This may be the result of
the different levels of tertiary education in the two countries and the degree of
attention devoted to special educational issues as part of the study. Another
interpretation involves increased requirements for the expertise of teachers on
the part of the Polish group, which may be behind the low satisfaction level
displayed by the respondents. As regards the level of awareness of ASD among
teachers, we were subsequently interested in the rate of participation in courses
dedicated to ASD and cooperation with organisations dealing with the issue. We
assumed that where teachers are not entirely satisfied with the amount of
information obtained during their university studies, they will want to increase
their expertise. The Polish teachers reported much stronger figures for
participation in courses and cooperation with specialised organisations than their
Czech counterparts. This fact could correlate with the higher degree of
dissatisfaction with the amount of information obtained during their university
study and, by inference, with the increased need for redressing the situation. If
we focus on the degree of the current subjective sense of satisfaction with the
level of awareness of ASD, the two groups of respondents are equal and no
statistically significant differences are reported. This means that for a proportion
of the Polish teachers, a certain improvement has occurred in the level of
awareness of the issue concerned since they completed their studies. This is
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explained by their more frequent participation in courses and frequent
cooperation with ASD organisations. Although the Czech and Polish sides are
even as regards the level of awareness of ASD, we recommend that Czech
teachers be encouraged to take part in courses on ASD and cooperate with ASD
organisations. These activities will promote continuous improvement of the
professional capacity of our teachers, which is one of the determining factors in
the successful education of the students as well as improved level of their
vocational training.

Conclusion

The present research focused on one of the major areas of educating students
with ASD - namely, teachers' awareness of ASD. The level of awareness is
identified as one of the cornerstones of efficient interaction with and education
of the students. The adequate professional capacity of teachers in the field
concerned and their knowledge of the fundamental needs of students with ASD
do not amount to the mere list of various intervention methods, modifications to
the classroom environment and daily regime. To the teachers, it (hopefully)
primarily serves to open up a way towards their students as such, their
personalities, individualities and their hearts. Naturally, professional capacity
will not open up this path on its own; the personality of the teachers as well as
their degree of empathy and teaching skills also have important roles to play.
However, we are convinced that an increase in the level of awareness of ASD
and teachers' education in this area will contribute to a deeper interest in the
field and, by inference, to a deeper interest in the students themselves. While
getting a clear image of specific students, their characteristic features and needs,
we recommend prudence in selecting the intervention methods and the overall
approach to them.

In connection with what has been said above, we recommend raising the
awareness of ASD among teachers as part of university studies. We are aware of
the broad range of issues covered by special education, the quantity of
information and the bias of university teachers towards certain topics of specific
interest to them. Still, we would like to recommend that ASD be included
among the learning topics, not only as a theoretical issue, but mainly in practice
as part of real-life instruction. We further recommend that the topic be discussed
not only as part of psychopaedia or speech therapy studies, but rather as early as
during the initial introduction to special education (especially for prospective
teachers who do not major in special education and who, as regards special
education, will only have information from this particular introductory course).
Bearing in mind the continuous development in special education and the
quantity of new information, and in consideration of the aforementioned breadth
of issues covered by special education and the resulting impossibility of
covering all of its aspects in a comprehensive and detailed manner, it is
recommended that the level of awareness of ASD among teachers be raised by

149



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

self-study. Numerous literary sources are available, as are specialised courses,
workshops, conferences and lectures. These offer an opportunity to gather
theoretical knowledge and exchange practical experience with specialists in the
field. In our opinion, this method of merging theory and practice through the
cooperation of teachers with ASD organisations is at once the optimal way to

get

to know your students and contribute to their further development

(Urbanovska, 2013).
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TRANSFORMATION OF NEEDS OF THE DISABLED
IN THE CONTEXT OF MUSIC THERAPY

Aldona Vilkeliene
Lithuanian University of Educational Sciences

Abstract. The article presents the case study, which highlights the limitation of physical,
social and self-expression needs, caused by disability. It is concluded that the needs of the
disabled transformed during music activity and changed their hierarchy — the social needs
and self-expression have become more important than physical. The disabled has established
himself as an older and more experienced person’s identity, giving the advice and
assessments on musical themes; a partner’s and a friend's identity - he has not complained
about his pains, and has learned to notice the other people's emotions, the physical
opportunities have extended as well — the disabled started exercising and began to show more
willingness to move in the wheelchair. This substantiates the studies of Stige (2004), Moreno
(2006), predicating that if the person's life is based on the culture and social relations, then
his personal priorities change.

Key words: music therapy, needs of the disabled, transformation.

Introduction

In any society or its development history the human life is related to
potentialities of satisfaction of his needs. The classification of needs, provided in
the scientific literature includes physical well-being, development opportunities,
relationship with the other people, spiritual improvement. Goodley and
Tregaskis (2006) accentuates the need of power and impact on the others, and A.
Maslow divides the needs according to the hierarchy, arguing that if the lower,
physical needs, ensuring the person’s, as a biological being’s, existential
conditions, are not satisfied, the higher needs will not be relevant for the
individual. However, according to Vililinas (Bunuynac, 2006), given the human
ability to adapt to changing conditions, due to emotional switching, practically
any object can be used as an interim measure to satisfy the needs; therefore the
classification of needs is relative. Changing environmental conditions also create
the new, more sophisticated hierarchy of needs (Legkauskas, 2004). Disability
or illness is one of the changes in living conditions, for which the normal
classifications or hierarchies of needs cannot be applied.

Kamal, Currow, Ritchie, Bull (2013) and Tucek (2005) claims that at first the
patient or the disabled person meets with the new state, changing emotions,
weakening identity. The majority of seriously ill patients or people with hard
disorders are characterized by limited communication: significantly impaired
intellect, stroke, senile dementia, speech disorder, when the individuals are
unable to clearly express their thoughts, cause discomfort in communication.
The injuries, amputations, paralysis disrupt the individual's independence,
autonomy and privacy status. Being placed in a strange environment (hospital
ward, nursing, rehabilitation units and others.) the person becomes dependent on
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the others. Consciously or subconsciously, the feeling of helplessness emerges,
that leads to depression and frustration, emotional instability (Lunder, Sauter,
Fiirst, 2004). Internal conflicts (becoming redundant, loneliness, hopelessness)
cause conflicts with the family members, the staff of the health care or social
care institutions. Some authors (Pilar Matud, 2004) note the patient’s or the
disabled person’s stress due to loss of sexual identity or changed physical
abilities. Thus, we see that the person's illness, injury or disability change the
needs at all levels (physical, social, mental). They become limited or unnoticed
by the surrounding people, because the disabled person often is unable or
reluctant to express them.

There are the health recovery methods in the medicine, but today we more and
more tend to complement them with the alternative recuperative sources:
physical therapy, occupational therapy, social therapy, art, music therapy, and so
on. According to Stige (2004) "it is therapy and social work at the same time,
focused on creation of healthy environment, social assistance, network of
nursing institutions" (p.102). For four decades the representatives of the music
therapy that branched into many related fields of science try to identify the role
of music in this situation. Malloch’s (2000) theory of communicative musicality,
supplementing the infant’s and mother’s communication statements that from its
birth the baby, consciously or on subconscious level, develops its own identity.
According to Rean (Pean ,1999), in the process of adaptation the individual has
the opportunity to develop his individual self, going into his inner world (the
vertical adaptation vector), accepting or rejecting his disability, diseases, attitude
towards himself. Meanwhile, the horizontal vector - social interactions- gives
the person the opportunity of togetherness, belonging, listening and desire to be
heard. In separate cases (severe disability, illness) horizontal vector as if
"contracts” and accessibility of the world becomes dependent on how much of it
could be reached by hands, glance or subconscious impulses. Goodley and
Tregaskis (2006) point out that in this case the quality of life dimensions and the
priorities of needs are more dependent on the perceived gap between the
expectations and the actual state. Scientists believe that the needs transform due
to the change of conditions- it may be the age, environment, interests and the
activity objectives changes. The studies of social psychology of music indicate
(Davidson, 2004) that, depending on social interactions and socio-cultural
environment, the musical thinking and individual behavior change. This is
confirmed by Hargreaves (2002) revealing the diversity of personal identity, its
change in the musical and social activities, constantly gaining the new
experiences and enriching the own identity. What conditions the disabled people
face at home, how they change in the nursing or another health care institution,
rehabilitation centre, how the disease changes the approach to values, and thus
their needs? This important problem in the scientific literature is examined
episodically, in some cases with attention to the physiological needs and support
or saving of life. After analysis of psychological nature of the needs, their
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potential transformations in case of disability or illness the problematic question
becomes relevant - how the individual needs are revealed during the music
therapy sessions, what are the transformations of these needs?

Subject — transformation of the needs of people with disabilities during the
music therapy sessions.

Purpose - to examine transformation of the needs of the disabled by applying
the music therapy methods.

The questions of research are based on the social interaction theory which
explains the personal identity change processes, starting from the human birth,
from the beginning of spontaneous communication with the outside world up to
the conscious choice of roles in the separate situations (Cirpuviené, Stosiuviené,
2002; Mead,1967). This refers to the principles of humanistic education,
pointing out the search of meaning during the social interactions and the free
choice of meaning, meeting the entity and needs of each individual. The study
was conducted through analysis of scientific literature, dealing with the needs of
people with disabilities, and the case study, where the subject observation data is
complemented by the interview method.

Music therapy in the social environment

Traditionally, in the multi-segment practice of the music therapy (analytical,
improvisational, medical, vibro-acoustic, educative, etc.) the socio-cultural
environment was ignored, and the developed methods and techniques were
applied to any context, i.e. the "pure" methods were created, such as Nordoff -
Robbins method, the Bonny Method of Guided Imagery, having nothing to do
with culture: according to Stige (2004), in the neutral space the client and the
music therapist are involved in the process, which is confidential, private, has a
clear structure, established techniques, methods, enabling the music therapist to
analyze, evaluate, reflect and make generalizations related to the client's status
changes. The music therapy does not aim to shape the musical skills. It is, rather,
spontaneously arising musical questions and answers, upon which the
communication, individual change and development of the person are based.

However, such a provision changes when the music therapy is applied in social
work, or the community music therapy. Thinking about the social aspect of
problems of the disabled or the patients, it is aimed not to find out more about
their disease, diagnosis, but to establish their strongest personal characteristics,
socio-cultural context. In other words, standing by the principle of salutogenesis
(Antonovsky, 1987), helping the patient to find the inner harmony, trust and
meaning. Judging from the social or cultural context, we can point out that the
opportunities, provided by the music means to the person, do not fit into the
traditional "neutral" music therapy framework: the music, listened to or
performed in an open environment, influences the person: the physical gestures
help to articulate more clearly (Elefant, 2005), gives the creeps (Holk, 2007),
when listening to the music, the people, performing this music, are imagined
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(Aleksiene, 2009; Aldridge, 2005). This is not the above described music
therapy, during which the privacy, emotional authenticity are ensured to the
client. So, to fully understand the human’s state of health, it should be
considered in intercultural aspect:

". If the human life is based on the culture and social relations, then to the
human health is connected with this. .. The human existence is co-existence, and
the culture enables and regulates the co-existence. In this way, the music is like
a co-existence mode, and the health as the quality of its foundation”. (Stige,
2004, p. 96).

The ethnomusicologist Arom (2000) proved that the music of the primitive
cultures was the part of social behavior, communication, and the nature of the
music itself - to share, to spread - is the basis of cultural identity, precondition
for social thinking and behavior. In his opinion, conscious belonging to the
national group is the mental health basis, but, according to him, people often
realize this only when they find themselves in the difficult life situations. With
respect to the needs and possibilities of the disabled, the music therapy can be
practiced both individually and in the group, moving the music lessons in a
small community. According to Tucek (2005), it is important to understand what
the person expects from the music therapy, what his needs are, whether he/ she
wants to be alone? Together with the therapist? Group? What human, socio-
cultural, economic resources are discovered by us? Speaking of the most
complex cases of disability or illness O'Callaghan (1989) states:

"When the patients emote into the sounds of music and listen attentively to the
words of songs, they no longer feel so alone. They begin to realize that the other
people have had to experience the same things they did, in order to sing
everything of so realistically.... When people listen to the music of a certain
period, they are inundated with the memories and feelings of those days. They
feel the friendship and support, provided to them by their family members and
friends many years ago ". (P.33).

Suppose the person after severe injury cannot speak. The relationships with his
family complicate immediately. He loses his social group - family, colleagues,
and has to live and communicate with the strangers, to regain his ability to live.
It is a big challenge to his needs, experienced and expressed by the individual in
the different ways, so in each case the needs are manifested under the unique,
inimitable circumstances.

John’s Case

John had an accident. He lost his job, due to the spinal injury, year after year his
health deteriorated: at first he walked with the crutches, later acquired the car for
the disabled persons, but his spinal disease progressed, and the man could not
walk any more. Hospitals, pensions, narrowing circle of relatives, and John
permanently stayed in the nursing department. Due to spinal injury he was
unable to walk, so he shrank into himself, did not want to communicate with the
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ward neighbors, medical staff, experienced depression. For the first music
therapy sessions it was obvious that he needs the individual music therapy.

Amid the gentle music of Baltic psaltery (kanklés) John hid his head under the
blanket and gave no indication of a desire to communicate. He lay for a long
time without speaking, only a couple of times in a quarter of an hour turned
around, looked up quickly the Baltic psaltery, the music therapist, playing it,
and then hid under the blanket. It was clear that John was a little concerned
about the new and strange musical acts, he has never seen in the ward. This was
proved by very brief, but still curious glance at the Baltic psaltery and the man,
playing it.

It was obvious that the most important and vital needs of John were limited: the
environment - bed, some simple appliances, so that he could easier get up and sit
down; narrowed social interactions zone - medical personnel, social workers,
rare brother’s visits, the ward or department neighbors; deformed identity of the
disabled — personality, suppressed by disability burden, completely dependent
on the medical staff. Presented situation revealed helplessness of the disabled,
dependence on the others.

During the second meeting John looked at the musical instrument and the music
therapist a little longer, but then turned away. He did not hide his head under
the blanket, turned away and turned back again. He looked longer at the playing
instrument.

MT: It is Baltic psaltery... Does this music interfere with you?

J. Worthless music. (Says, then smiles and waits for a response).

MT. Worthless? (Laughs). Well, next time I will bring something more joyful. Do
you like singing?

J. No, I do not. This is not entertainment.

MT. You need more rest, do not you?

J. Yes. (He becomes serious, looks around, as if wishing to affirm something
important).

MT. I mean I love music.

J. This is your profession.

MT. I use the music to help people. People become a little bit happier. They wait
for me to come.

J. I do not. I do not wait for anything, except for death.

This musical session enabled the first social interactions, in the course of which
John’s identities began to emerge: ability to express his own opinion and
assessment ("worthless music”) and deep loneliness and emotional emptiness ("/
do not wait for anything, except for death").

After four sessions it was noticed that John liked to listen to the folk songs, the
easy melody and clear text of which reminded of the life outside the windows of
the ward: changing seasons, coming autumn and the maple leaves, already
changing the color. The music therapist talks John, who almost never wants to
be taken for a walk, about nature, birds, houses. The folk songs are chosen for
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each theme of the meeting. Jonas, who during the first session told that he
disliked singing, listened to the performed Lithuanian folk song "The setting of
the sun." The song tells the story of the May evening, when the sun goes down,
the night covers the earth. And only one bird - the nightingale- does not sleep. It
tweets, “as if telling the trees about its troubles”.

John looks for a long time, but at the end of the song, raises his hand and says:
"I do not know.. but in your eyes I noticed tiredness, probably, you poorly slept
at night?". Says, and then laughs, feels embarrassed and turns away.

For the first time, John spoke about the other person, not about his pain and
helplessness. The content, the melody of song, the music therapist, sitting next
to him and singing, inspired emotional opening, from which John’s endeavour to
strengthen his identity showed again- the older man’s status, allowing him to
teach the younger: "this is not entertainment,” to notice the other person’s
tiredness: “your eyes are tired". In the course of social interactions John sought
to develop the limits of his inner self and the music therapist enabled him to do
this by means of music.

John's moods improved, every week he waited for the sessions, even began to do
more physical exercises, because it was discussed that in spring the sessions
would take place outdoors, in the garden. He played the drums, sometimes tried
to make sounds by the Baltic psaltery. John tried to draw as well. At first he
painted what he saw in the immediate surroundings - patterns from the bed
quilts, later flowers, which he saw in the ward.

From the interview with the social worker:

"John gave me a lot of drawings. He even wrote down my name on them
(smiles). Having gained more confidence, he painted houses, forest, landscapes.
The women appeared in his drawings... Look here (turns the drawings), what a
nice dress, necklaces, hair. Where does he see them? We do not wear such
necklaces... Maybe from memory? Look here — the big speckled birds, houses
with the colourful windows and lots of mottled shutters. He now draws
everything: events, seasons, flowers..."

Summing up this case, we note that, although the music therapy sessions ended,
but the medical staff, social workers left beside the disabled, supported the
initiative of John and organized the exhibition of his drawings. At the same
time, it proved the theory of Pilar Matud (2004), that the disabled persons or the
patients experience stress due to the fact that they cannot express their sexual
identity (male, female). From the interview with the social worker it is obvious
that the music helped to open the creativity of the disabled and willingness to try
his hand at drawing and to express the emotions, gratitude and affection by
means of artistic symbols. Knowing that physically he still is and will be
confined to the bed or wheelchair, the disabled did not think about the duration
of his life. Self-expression and building of emotional connections with people
round about became one of the most important needs of him.
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Conclusions

The needs of each individual cover the most important areas of life: physical
well-being, potentiality to develop, relationships with the other people, which
also include the opportunities of formation of personal identity in the
professional, national, gender aspects and spiritual improvement.

In case of change of the life circumstances, such as disability or illness, the
person's needs are limited; therefore the standard hierarchies of needs, provided
in scientific literature, cannot be applied.

The music therapy highlights the transformation of the hierarchy of needs:
physical strength limit, the concept of life is no longer the basic, but the
secondary need. The needs for communication and self-expression become more
important than the physical needs. In the course of artistic expression, by the
way of the symbolic language of art, the dialogue with the others is established,
emoting into phenomena and changes of the nature, the opportunity of
strengthening the own identity in the ethnic, gender and age-group aspects and
highlighting of the related specifics is discovered.
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ALTERNATION OF STANDPOINT (ATTITUDE) IN
EDUCATION SYSTEM TOWARDS A CHILD WITH SPECIAL
NEEDS

Rita Virbaliené
M.Romeris universitety

Social Technologies faculty Sciences and Social Work institute

Abstract. The article represents alternation of standpoint (attitude) in reformed education
system towards a child with special needs. In the theory and practice of integrated education
so far is paid relatively low attention towards improvement of social interaction between
disabled scholars and teachers, analysis and elimination of the reasons of prejudices,
alternation of positive attitude. Very relevant issue in Lithuania, as well as throughout
Europe, is slow alternation of attitude towards integration of children with special needs into
the system of general education. Although experience that was gained in Lithuania is fair
enough, good results gained during organization of methodological, scientific research work
in the field of special and social pedagogy, however there is a lack of works which would
analyse the attitude of general education teachers towards the opportunities of special
children’s education in the context of alternation of education system.

Keywords: special education needs, special education, attitude towards integration.

Introduction

In Lithuania, as well as throughout Europe, very relevant issue is alternation of
attitude towards integration of children with special needs into the system of
general education. After Lithuania’s becoming an independent state and its
recognition of the principle of equal opportunities there have appeared realistic
assumptions for a person with limited opportunities to act and to organize his or
her life in accordance with the same principles as all people do. After all a
person, an individual can’t exist alone. An essential assumption for a full-
fledged existence is social life Vanier, J., (1998), therefore during all stages of
humanity development the place of individual in the society, the value of the
roles played by him, interpersonal relationships are considered as one of the
most relevant issues. According to Ruskus, J., (1997), Gedviliene, G. (1997),
mutual interaction determines an opportunity of disabled person to live full-rate
life: readiness of community members to accept different person and ability of
the person with limited opportunities to act free. These two essential conditions
which can guarantee full-fledged interoperability can’t occur spontaneously.
Cognitive and confidence environment that emerges during communication and
acting together is essential for this.

In the sources of literature integration is defined as the process of alternation
that encourages new attitude towards entire education process. Democratic
society realizes integration as natural and irreversible phenomenon. Often
attitudes towards and assessments of integration are very different, and special
education is often understood as formal transfer of children with special needs
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from one institution into another without provision of qualified help. The system
of special education in Lithuania, like in any other country, is peculiar and
determined by particular historical and cultural factors, after all every country
has very different experience in this field. Public attitude towards children with
special education needs forms on the basis of the country’s traditions,
philosophical attitudes, the policy of education and training. Special education is
based on the principles of general and special pedagogics. It is very important
that during formation of state policy of education wouldn’t be forgotten and
formed positive attitude towards integration of disabled people and it would be
pursued providing equal conditions to every child for education having regard
for his powers and abilities.

During Lithuania’s integration into rapidly changing global society it is essential
to make radical modernization of educational content and to improve its quality.
One of the purposes of Lithuanian education conception is to educate a person
who would be able to respect and acclimatize the changing social, economic life.
During the period between 1991 and 2014 in Lithuania was widely analysed an
attitude towards integration of disabled persons; alternation of standpoint
towards disabled persons during historical evolution; attitudes of parents,
contemporaries and teachers in regard of children with special needs; influence
of religion and art; opportunities, principles of inclusion of children with special
needs into the system of education, institutions of general education and forms
of education, also obstacles and problems; recognition of disabled persons’
special needs; provision of special assistance and other issues. These topics were
widely analysed in the works of the scientists from various countries:
Angermeyr, M.C., Matschinger, H. (2005), Angermeyer, M.C., Schulze, B.,
Dietrich, S. (2003), Balton, J. (2003), Hallahan, M.E., Pliner, S. (1983),
Hallahan, D.P., Kauffman, J.M.,(2003), and others. In Lithuania these topics
were analysed by AliSauskas, A., Ambrukaitis, J. other (1993), Adomaitiene, R.,
Samsoniene, L., (1997), Ambrukaitis, J. (1996, 1997, 1997), Ambrukaitis, J.,
Ruskus, J. (2003), Balciunaite, R. (2003), Barkauskiene, R. (2004),
Gibaciauskas, E., Merkys, G. (2003), Gudonis, V., Gailiene, 1., (1996),
Gudonis,V. (1994, 1996, 2004), Gudonis, V., Novogrockiene, E. (2000),
Gudonis, V., Valantinas, A., Strimaitiene, L., (2003), Galkiene, A. (1999, 2001,
2003, 2005), Grinceviciene, V. (2006), Kafemaniene, 1., (2001), Ruskus, J.
(2002, 2003), Samsoniene I. (2006) and other scientists.

However, in the theory and practice of integrated education of children with
special needs so far very little attention is paid towards improvement of social
interaction between disabled learners and teachers, examination and elimination
of the reasons of prejudices, formation of positive alternation of standpoint.
Topicality of the topic that is analysed in the article is determined by rapidly
proceeding processes of integration of disabled children and necessity of more
rapid alternation of public standpoint towards disabled children. The model of
integration of children with special needs into the school of general education is
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created by public standpoint towards disabled persons and educational
environment.

The object of research is alternation of standpoint (attitude) towards disabled
children and education system (from special education to inclusion). The
purpose of the research is to present the aspects of alternation of teachers’
attitude towards disabled children.

Empirical methodology and data analysis. The methods of research,
theoretical: the analysis of scientific literature and documents, also the analysis
of quantitative research, statistical data (using standard statistical packages).
Quantitative analysis was performed using semi-closed questionnaire, teachers
received questionnaires containing narrow, specific questions, which were
answered unambiguously. At the end of the questionnaire teachers were able to
write a letter to the researchers and to submit proposals how to perform further
alternation of education system in order to ensure the least possible obstacles for
the integration of disabled children into the system of education. 2280 teachers
of various age (from 18 to 50 and older) who work in various institutions of
education (1% in nursery, 30% in nursery-school, 66% at school, 35 in special
institutions and else-where) participated in the research.

The research was performed on the basis of the main methodological attitudes,
the ideas of humanistic philosophy which validate democratic relations of
people from various social groups, ensure human freedom, personal self-
expression and education of natural powers. The work is based on humanistic
theory of education Rogers, C., (1961) hat emphasizes human freedom and
independence, the pursuit for self-analysis, education of natural human abilities
and realisation of his potential opportunities, also unconditional positive
standpoint towards other person. The central standpoint of C.Roger’s client in
the process of education brings the learner into the central position of this
activity. It was attempted within the research to realize the attitude of
S.Salkauskis that through pedagogy must be realised all cultural values and
created the “system of education of fullness”, also was followed outlook and
ideology which are considered as the pursued purpose education. Public attitude
towards integration of disabled people is determined by many factors. First of all
the attitude depends on the public opportunities, the level of development,
economics, relations between various groups of people, political, moral,
religious, philosophical public factors. Education, scientific, health, cultural and
other level of development strongly influence formation of standpoint. The
higher level of development in the country causes the bigger tolerance and more
favourable standpoint towards integration of disabled people.
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Alternation of standpoint (attitude) towards integration of disabled people
in the stages of historical development

In the stages of historical development the standpoint towards integration of
disabled people, starting from the absolute isolation and inclusion, was distinctly
changing. According to Ruskus, J. (2002) “in ancient times people with
disabilities were simply destroyed (in case of body disabilities) or were left for
slavery (in case of mental disability), during Middle Ages they were assigned
with the role of paupers or even sorcerers, and in the predawn of the 20"
century, during scientific expedition the disabled persons were placed in special
institutions”.

In every country for longer or shorter period dominated medical model that is
currently clinical-corrective. According to Ruskus, J. (2002) “clinical
standpoint towards disability and people with disabilities has formed several
hundred years ago when philosophers have distinguished a body from soul,
when were determined biological and anatomical, physiological, but not
religious or moral reasons of disorders. Therefore even until the middle of the
20" century clinical standpoint that was initiated by E.Seger was very
progressive. Were rejected all supernatural explanations of disability, was
started orientation towards correction of disability. Were established many
institutions which provided special medical and educational assistance to
people with disabilities.

According to Galkiene, A. (2005), the beginning of segregated education of
scholars with special needs in Lithuania should be associated with introduction
of compulsory primary education in 1920. According to the author, after the
children with different abilities have gathered together in schools, there has
highlighted powerlessness of education system to educate everybody in one
class. A lack of pedagogical experience prevented from achievement of desired
results and it was concluded that the best way to educate people with special
needs in separate classes and, even better, in separate institutions. During that
period in Lithuania was started establishment of special schools, boarding-
schools, asylums, that meant isolation of disabled people from the society not
just physically, geographically, but also socially. This phenomenon is called
institutionalization, it is also described by Galkiene, A., (2005) as external
differentiation.

After restoration of independence in Lithuania it is attempted gradually move
from medical clinical-corrective model to the model of integration (inclusion) of
disabled people. The current Lithuanian legal framework regulating the rights of
persons with disabilities, education of disabled people, their integration to the
society is very well organized, and thus is formed positive standpoint towards
integration of disabled people. However this process is quite slow and
problematic, because implementation of adopted legislation is underfinanced,
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therefore the public standpoint towards disabled learners is changing very
slowly.

According to Leonavicius, V., (2004), children with special needs need
appreciation from the side of teachers and contemporaries, however they don’t
want to stand out from the ranks of their class-mates receiving different task,
additional assistance. Disabled child always feels better when he is not forced by
surrounding environment to compete, compare and align. More favourable
conditions needed for the child’s personality dissemination are created, the
better being of the child is guaranteed. Disabled children do not form some
separate group that stimulates particular desire or reluctance to communicate
from the side of contemporaries. So, disability isn’t the essential element that
influences children’s communication with their contemporaries. Children’s
desire to go to school, to participate in various events which take place at school
and in the class reflect well-being of children with special needs.

Galkiene, A., (1999) has conducted a study of teachers and has showed what
form of education is considered by teachers as the most reasonable for education
of children with disability and has answered the question why public integration
of disabled people is valuable. According to Galkiene, A., the most important
worth of integration is an opportunity for disabled children to live at their
parents’ home. It is natural because child’s natural law is to feel safe under the
care of his mother and father until he will be able to self-manage his life.
Acknowledgement of life is critical both for healthy and disabled children,
because inter-human relation is unavoidable during all life.

According to Grinceviciene, V.,(2006), the number of children with special
needs is constantly increasing. Their social status depends on the position of
people who raise them — parents, teachers, medics. Various researches indicate
that children with special needs can integrate into society and interact with
others, to take over the cultural heritage of the nation. Thus, children with
special needs shouldn’t be educated in isolation as is customary in our society:
they should develop and educate in normal environment, to communicate both
with each other and with healthy children. Such integrations are discussed in the
Law of Special Education.

However, after analysis of the data rendered by the Department of Statistics
regarding integration of children with special educational needs into the classes
of general education we notice that the number of integrated children is
decreasing.
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Students with special needs integrated into the general schools
by beginning of academic year.
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Fig.1 Students with special needs integrated into the general schools 2000-2014
The teachers’ standpoint towards integration of children with special needs

The purpose of the performed quantitative research was to reveal the standpoint
of the teachers who are working in various educational institutions towards
integration of children with special needs into the institutions of general
education. 2280 teachers of various age (from 18 to 50 and older), who work in
various institutions of education (1% in nursery, 30% in nursery-school, 66% at
school, 35 in special institutions and elsewhere).

Answering to the question Whether the children with minor, modest,
considerable, very considerable disabilities could also educate together with
healthy children? I oppose to integrated education (the respondents were able to
select one option of response) the respondents supported the integration of
children with minor disabilities into the schools of general education: agreed:
67% of women and 7% of men; do not agree: 4% of women and 0,3% of men;
agree only under certain conditions: 16,7% of women and 0,7% of men.
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Fig.2 Integration of children with minor disabilities into the schools of general education
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Supported integration of children with modest disabilities into the school of
general education: agree: 47,3% of women and 4,25% of men; do not agree:
26% of women and 3% of men; agree only under certain conditions: 15% of
women and 0,7% of men.
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Fig.3 Integration of children with modest disabilities into the school of general education

Supported integration of children with considerable disabilities into the school
of general education: agree: 6% of women and 0,5% of men; do not agree:
73,8% of women and 7,4% of men; agree only under certain conditions: 7,9% of
women and 0,3% of men.

2000 1683
1500
1000
500 i’ 137 169 o 182
0 I
| agree | do not agree Provided
H Men Women

Fig.4 Integration of children with considerable disabilities into the school of general
education

Supported integration of children with very considerable disabilities into the
school of general education: agree: 67% of women and 7% of men; do not
agree: 4% of women and 0,3% of men; agree only under certain conditions:
16,7% of women and 0,7% of men.
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Fig.5 Integration of children with very considerable disabilities into the school of general
education

The obtained results of the research suggest that standpoint towards integration
of children with special needs into the school of general education is positive
just partly because the results of the research have revealed that not all the
teachers who work at school support integration only of those children who have
moderate and modest disabilities with special educational needs. More than a
half of the teachers who have participated in the research do not support
integration of children with considerable and very considerable disabilities into
the institutions of general education.

The teachers who have filled in the questionnaire of the research had an
opportunity to write a letter to the researchers and to submit proposals or to
express their fears regarding further alternation of educational system avoiding
obstacles for the integration of children with special needs into the system of
education.

Among the 2280 respondents who participated in the survey 1216 have written
their letters to the researchers, this represents 53,3% of all the teachers who
participated in the research, 1.e. 49,6% of women and 3,6% of men.
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Fig.6 Written their letters to the researchers
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In their letters the teachers suggested that there is a need to change the
standpoint towards the integration of disabled children because it is still very
negative; the integrated classes would contain less children; special educators
fail to teach their pupils fitting to the time limits and suggest that they would be
able to teach the children with special needs only individually; there is a lack of
special and social workers, teachers’ assistants; more resources should be
allocated for the education and awareness of families who are raising children
with disability; the disabled children should be as earlier as possible
incorporated in the education system; to prepare more methodological and
information measures needed for a work with children with special needs; to
organise teachers’ training and to inform them how they should work with
disabled children; to adapt premises; to prepare special measures. Some teachers
in their letters have informed that the school that is the working place of that
particular teacher “...is unsuitable for the absolute integration of disabled
children because classrooms, furniture, illumination aren’t adopted for that
purpose, there are no appropriate measures and etc...” The teachers in their
letters suggest to work more focused on healthy children and to help them to
become more tolerant and to change their attitude toward disabled people. Some
teachers express doubts in their letters, whether it would be acceptable to
integrate children with very considerable disabilities into schools and suggest
that there should be integrated only the children with moderate or only physical
disability. I think that the analysis of teachers’ letters should be more detailed
and this should be done in the next works.

Conclusions

1. The teachers’ standpoint towards the integration of children with special
needs into the school of general education is positive just partly because the
results of the research have revealed that not all the teachers who work at
school support integration of children with special needs. School
environment is insufficiently adopted for the education of children with
special needs.

2. The research has revealed that teachers have expressed many doubts
regarding success of integrated education. They think that society, school
and scholars aren’t prepared for this, the appropriate conditions aren’t
warranted, there is a lack of measures and textbooks, also a lack of special
educators and teachers’ assistants. These children need constant support.
Teachers aren’t able during a lesson to pay enough time and attention for the
children who work under general and adapted or modified programs because
the classes contain a lot of children.

3. The point of view of Lithuanian and foreign scientist, the analysis of
Lithuanian legislation that regulates the system of special education suggest
that the conditions of special education become more and more favourable,
integration is taking place and children with special needs aren’t isolated,
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they are educated in the schools of general education agreeably with their
place of residence. The idea of integrated education will allow solution of
one of the main tasks of the school of general education. i.e. to look back at
the person who is an absolute treasure.
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IEKLAUJOSAS IZGLITIBAS SISTEMAS KVALITATE
DARBA AR SKOLENIEM AR AUTISMA DAZADAM
VAJADZIBAM ITALIJA
Quality of Inclusive Educational System for Work with Students
with Autism Different Needs in Italy

Vita Voitkane
Latvijas Universitate
Pedagogijas, psihologijas un makslas fakultate

Abstract. The need for realization of inclusive education, which is the basis of a sustainable
education, will require new challenges in the Education System. The system used in Italy can
be used as an example. Italy passed avant-garde laws concerning the integration and
inclusion of special needs students into the general school system already more than thirty
years ago, in the 1970s. However, even after all this time and experience, there are still
unresolved problems, which testifies to the complexities of the matter. This research offers an
insight into the quality of the existing Italian inclusive education system specifically in
relation to students with autism. Thereby it hopes to provide educators in Latvia with food for
thought about this currently important topic.

Keywords: Autism Spectrum Disorder (ASD), qualitative inclusive education, quality
indicators, pedagogical solutions.

Ievads
Introduction

Misdienas ir vé€rojama tendence sensibilizét sabiedribas domu attieciba
pret citdado, mainit tas izpratni un lidz ar to ari iztur€Sanos, virzoties uz
cilvéktiesibu vienlidzibu, toleranci un ieklaujosu sabiedribu.

Canevaro (2006) raksta, ka ideja par dazadibu ka eksistencialu dimensiju
un nevis ka marginalizacijas nosacijumu ir lavusi pardomat izglitibu "integrétas
sistémas" terminos, kur ari cilvéks ar specialam vajadzibam atrod taisnigu
atziSanu. Saja vizija, dazadibu, kas raksturo katra personigo un kultiiras
identitati, saprot ka veértibu un motivaciju otra izaugsmei. Kad runa ir par
integraciju tiek noradits uz ekologiska tipa paradigmu, kas uzskata integraciju
personai ar sevi, ar socialo un kultiiras vidi, kura vin$ dzivo, ka arT ar dazadam
epistemologijas perspektivam un iestadém. Uzmaniba tiek novirzita uz katra
subjekta savdabiguma identifikaciju, pamatojoties uz daudzajiem inteligences
veidiem, kognitivo stilu daudzveidibu un maciSanas stratégijam, izpausmes un
komunikacijas formu daudzveidibu, ar intelektualas pagatnes originalitati,
koncentrgjoties uz katra dzives gajuma vértibas atziSanu. Ta rodas jaunas
maciSanas iespejas, kas motiveé, orient€ un atbalsta individa attistibu visa ta
sarezgitiba. Sis redzgjums ietver gan “normalitati”, gan specialas vajadzibas,
atbrivojot péd€jo no pasivitates, lai atklatu tas aktivo lomu, ko v€sture ir
alzmirsusi.
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Italija ar saviem sasniegumiem kalpo ka piemérs citam valstim cela uz
atteik§anos no segreggjosas izglitibas uz vienotu iek]aujosu izglitibu visiem. Sie
pozitivie sasniegumi nogulsngjas italu kultiras mentalitate ka pieredze ar
pilnibas ar jégu, tomér v€l joprojam ir v€rojamas nopietnas un griiti risinamas
dazada veida problémas. Cottini (2002) piemin, ka biezi vien var dzirdet
pardomas par specialo skolu nepiecieSamibu, runajot par skoléniem ar autiska
spektra dazadajam vajadzibam, jo So b&rnu integréSana vispar€jas izglitibas
skolas biezi vien ir apgriitinata. ,,Autism Europe” prezidente Vivanti (Canevaro,
lanes, 2003) apgalvo, ka cilvéku ar autismu integracijas un ieklausanas situacija
ir smaga visa Eiropa.

Meijer, Soriano, Watkins (2003) apgalvo, ka acimredzama ir skolu
konkurences tendence, kas kultivé péc iesp&jas labaku skolénu macibu rezultatu
sasniegdanu, Iidz ar to atstumjot dazadibu ka $kérsli ta realize$anai. So aspektu
sabalans€Sana ir nopietns izaicindgjums izglitibas sist€mai, lai ta varetu
pilnvertigi pildit savu jaunas paaudzes izglitojoSo funkciju ar globalo raksturu. Ir
jamekle veidi ka Sos it ka kontrastejoSos aspektus apvienot, lai tie viens otru
papildinatu.

Sis pétijums ir méginajums sniegt ieskatu Italijas skolu darba, ta ir darbibas
1zpete un tas merkis ir petit un vertet Italijas ieklaujosas izglitibas kvalitati darba
ar skoléniem ar autiska spektra trauc€jumiem, lai apzinatos esos$as gritibas un
rosinatu jaunu strat€giju izvirzisanu. P&tijums ir tapis laikposma no 2010. gada
septembra 1idz 2012 gada decembrim. Par empiriska pétijuma bazi tiek izveleti
20 skolénu ar autiska spektra trauc€jumiem vecaki, kuru bérni apmeklé dazadu
Iimenu skolas Roma. P&tijuma tiek izmantotas gan teorétiskas, gan empiriskas
metodes: zinatniskas literatiiras izp€te un analize; vecaku anket€Sana un no tas
izrietoSo kvantitativo datu apstrade SPSS Descriptive statistic programma.

Pétijuma teorétiska baze
The research theoretical base

Misdienas ir skaidri redzama nepiecieSamiba péc kvalitativam parmainam
izglitibas sistema, lai skola varétu pienacigi pildit savu pienakumu, attistot
skolénos miisdienas nepiecieSamas kompetences un moralo nostaju, kas
veicinatu cilveces ilgtsp€jigu attistibu. Ieklaujosa izglitiba neattiecas tikai uz
darbu ar skoleéniem ar specialam izglitibas vajadzibam, tas aptver visu skolénu
un skolotaju kompeten¢u izaugsmi, ka ar1 skolas strukturalos un
organizatoriskos uzlabojumus. Kvalitativa ieklaujosa izglitiba uzlabo visas
skolas kopuma funkcion€Sanu, tade€] ir svarigi sekot jau izstradatajiem
icklaujosas izglitibas kvalitates indikatoriem un meklét jaunas stratégijas
ieklaujosas izglitibas veicinasanai.

[anes (2007) uzsver, ka Italijas skolas ir nepiecieSamas strat€giskas
izmainas, ar kuru palidzibu varétu uzsakt veselu virkni darbibu par labu ikdienas
integracijas / iecklauSanas kvalitatei. Vin$ uzskata, ka ST nepiecieSamo stratégiju
svira var biit "Galvena integracijas/ieklausanas kvalitates limena" defin€Sana un
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ieveéroSana: “garantéto” strukturalo un procesualo aspektu kopums, nodroSinot
vismaz minimalo Kvalitates limeni. Ta bitu minimalo prasibu un standarta
defin€Sana, par kuru vienojas un ko pienem gan skolas, gan veselibas apriipes
pakalpojumu iestades, gan gimenes, gan pa$valdibas. Sis risinajums ir
svarigakais atskaites punkts centienos uzlabot ieklaujoSo izglitibu, kas ir centréta
uz bérnu.

Lai iegiitu lielaku skaidribu par Italijas ieklaujoso izglitibu un dazadibas
pedagogiskajiem risinajumiem, tick apskatitas 2009. gada izdotas ,,Skolénu ar
specialajam vajadzibam skola integracijas vadlinijas” (Linee guida per
I’integrazione scolastica degli alunni con disabilita, 2009), kas biitu janem véra
ikvienai izglitibas iestadei Italija, lai sp€tu nodroSinat nepiecieSamo izglitibas
kvalitati. Sis vadlinijas apvieno direktivas, kuru mérkis ir, ievérojot skolu
autonomiju un esoS$o likumdoSanu, sekmét skolénu ar specialam vajadzibam
integraciju. Ieklaujosas izglitibas veicinasanai prieksSplana ir izvirzita:

o Skolas direktora noteicosa loma:

- Izglitibas vadiba un integracijas kultiira, kur direktors ir izglitibas
piedavajuma garants.

- PlanoSana, kam ir japielagojas skolénu specialam vajadzibam, uzlabojot
vinu sp&jas ar tados gadijumos, kad to izglitojosas aktivitates ir arpus klases,
pieméram, darbnicas, kur var but iesaistiti vienlaicigi vairaki skoléni ar
specialam vajadzibam. Direktoram ir janodroSina Darba grupu izveide, kas
strada pie So skolénu dzives projekta izveides; visu skolotaju komandas
kooperéSanas macibu planosSana un kopigas atbildibas uznemsanas attieciba uz
Siem skoléniem; macibu planiem ir jabiit pieejamiem skolénu vecakiem; ir jabiit
1izveidotam skoléna personigajam portfolio, kas noder parejot no viena skolas
Iimena uz citu.

- Elastiguma nodroS§inasana, tad€jadi dodot iesp&ju realiz€t macibu procesu
ar visadekvatako modalitasu izmantoSanu, lai nodroSinatu skolenu veiksmi. It
seviSski tas ir svarigi parejas posma starp pirmo un otro izglitibas ciklu,
nodrosinot skolénu tiesibas uz izglitibu.

- Dzives projekta izveide, kas ir Individuala Macibu Plana integréjosa dala
un tam jagust atbalsts gan no skoléna gimenes, gan no citam integracijas procesa
lesaistitajam personam.

- Skolu tikla izveide, ko nodroSina skolas direktors, lai izplatitu labo
pieredzi, veicinatu dokumentacijas izplatiSanos, apmacitu skolotajus.

o Skolotaju audzinosa un izglitojosa kopiga atbildiba:

- Gaisotne klas€, kur nedrikst biit vérojama diskriming&joS$a uzvediba, bet
gan ir janem veéra katra vajadzibas un japienem dazadiba ka vertiba, kas dod
iesp&ju visiem bagatinaties.

- Didaktiskas strategijas un instrumenti, kur priekSroka ir jadod
kooperativajam macibam, savstarp&jai palidzibai, jaunas tehnologijas un
paligiericu pielietoSanai macibas. Klases skolotajiem ir jaapglst zinasanas par
darbu ar skoléniem ar specialam vajadzibam dazados apmacibas kursos, lai
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varétu stradat ar Siem skoléniem tados gadijumos, ja nav pieejams atbalsta
skolotajs.

- MaciSanas — macisana, skoléns ir maciSanas procesa galvenais varonis. Ir
javeicina aktiva zinasanu ieguve, iedarbinot katra ick$€jas stratégijas, respektejot
katra ritmu, maciSanas stilus un veicinot katra sevis reguléjoSos mehanismus.
Apelacija ir uz kooperativo macisanos.

- Vertésana ir jaattiecina ne tikai uz sniegumu, bet ar1 uz procesu vertéSanu.
- Atbalsta skolotajs strada ciesa sadarbiba ar pargjiem klases skolotajiem,
kur visi ir atbildigi par skolénu ar specialam vajadzibam integraciju.

o Administrativais, tehniskais un palidzibas personals:

- Tam ir jabiit speciali apmacitam, lai varétu palidz&t nodroSinat skolénu ar
specialam vajadzibam pilnigu integraciju.

J Sadarbiba ar gimeni:

- Gimenei ir tiesibas piedalities Dinamiska Funkcionala Profila un
Individuala Macibu Plana izveidg.

- Gimene ir svarigakais atsauces punkts, lai nodro$inatu atbilstosu skoléna
ieklauSanu i1zglitibas sistema, ta ir svarigakais informacijas sniedzgjs par skoléna
specialam vajadzibam.

- Visai dokumentacijai, kas ir saistita ar So skol€nu, ir jabiit pieejamai vina
vecakiem. Ir jainformé skoléna vecaki par vinu bérna izglitibas procesu, péc
kura skoléns var iegiit izglitibas iestades apmekl€Sanas atestatu nevis, pieméram,
vidusskolas diplomu.

- Lai veicinatu integracijas procesu, ir jaizveido skoléna ar specialam
vajadzibam personigais portfolio.

Ka redzams $ajas vadlinijas ir sniegti skaidri nosacijumi kvalitativas Italijas
ieklaujosas izglitibas sist€émas organizéSanas nodrosinasanai.

Canevaro un lanes (2002) ir apkopojusi 20 Labas Prakses piemerus
dazadas Italijas skolas, kas ir guvus$i pozitivus integracijas un ieklauSanas
rezultatus. Sajos veiksmes pieméros autori saskata daZas pozitivas iezimes vai
aktivos principus, kas ir bijusi to pamata un var kalpot ka kvalitates indikatori.
Tie ir sekojosie:

1. Stipra sadarbiba starp skolotajiem.

,»Stipra” vienojosa ideja, kas raksturo praksi. Lai attistitu realu
sadarbibu, tiek izstradats projekts ar specigu identitati, piemé&ram,
teatralas aktivitates, teritorijas, tradiciju, v€stures izpéte, kas piedod
aktivitatem jeégu.

3. Atvertiba uz arpusi un teritorialo resursu pielietoSana.

4. Skoléni ir aktivi savu zinaSanu veidoSanas subjekti.

5. Robezu nojauksSana starp skolas limeniem un klasém.

6. leklaujoSas un salied€tas attiecibas starp skolas biedriem, cienot katra
dazadibu.

7. Kooperativa macisanas mazas heterogénas grupas.

8. Teatralas, izteiksmiguma un stastijuma darbnicas.
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9. Visu skolénu psihologiska izaugsme.

10. Individuala Macibu Plana savienoSana ar klases macibu planu.

11. Gimenes iesaistiSana.

Cottini (2004) uzsver, ka dazadibas integracijas un ieklauSanas kvalitate ir
cieSi saistita ar visas skolas kvalitati. Nozimigas dazadibas ieklauSanas pieredze
var realiz€ties tikai tada videé, kur ir kompetence, organizacija, fleksibilitate,
prasme stradat kopa, kas ir tipiskas kvalitativas skolas iezimes. Miisdienas ir
izveidojusies nepiecieSamiba péc pilnigas kvalitates modela izglitibas sistéma,
kas balstas uz holistisko viziju. Negro (1992) uzskata, ka kvalitate nav statiska
dimensija, bet gan dinamisks mainigais, kas ir jutigs uz izmainam, kas ir
atkarigas no attiecibam starp pakalpojumu organizaciju (skola) un klientu
(skoleni un vecaki skolas [tmen1). P&c autora domam ir vairaki kvalitates tipi jeb
dimensijas, kas savstarp&ji mijiedarbojas:

e Paredzeta un gaidama kvalitate no klienta puses;

e Planota un zinota kvalitate no organizacijas puses;

e Realizeta kvalitate — ta ir izmantoto pakalpojumu kvalitate;

e Uztverta kvalitate no klientu puses, kas attiecas uz apmierinatibas limeni

par sanemtajiem pakalpojumiem,;

e Salidzinosa kvalitate, kas izriet no konfronté€Sanas ar konkurentiem
(citam skolam) un, kas palidz labak identificét aspektus, par kuriem
klienti ir vai nav apmierinati.

IepaziSanas ar ieklaujosas izglitibas kvalitates aspektiem Italijas konteksta

un izglitibas darbinieku redz€juma, ka ari kvalitates dimensiju parskats dod
ierosmi empiriskajam petjjumam.

Empiriska pétijjuma rezultati
The results of empirical research

Tiek petita ieklaujosas izglitibas uztverta kvalitate jeb apmierinatibas
Iimenis par sanemtajiem pakalpojumiem no klientu puses (skoléni un vecaki),
veicot 20 vecaku anketé€Sanu Roma 2012. gada novembri. lesaistito vecaku
bérni, kuriem ir autisma diagnoze, apmekleé dazadus Romas vispar€jas izglitibas
skolu Itmenus - 10% no respondentu beérniem ir ieklauti dazados Romas
bérnudarzos, 15% sakumskolas, 40% pamatskolas, 30% vidusskolas, bet 5%
specialas izglitibas klasé visparizglitojosas skolas ietvaros, kas Italija ir liels
retums.

No aptauja iegiitajiem rezultatiem var secinat, ka lielaka dala skoleénu skolu
apmekle lielakoties ar pozitivam emocijam un vecaki lielakoties izjut dalgji
ieklaujosu gaisotni klasg, tadel lielaka dala vecaku ir dal&ji apmierinati ar bérna
ieklauSanos. Kaut gan pastav nopietnas problémas, jo galvenie kvalitativas
ieklaujosas izglitibas indikatori netiek sasniegti. Par to liecina lielakas vecaku
dalas neapmierinatiba gan ar skola stradajoSo profesionalu (klases skolotaju,
atbalsta skolotaju un audzinaSanas darba asistentu) profesionalitati, [idz ar to ar
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beérnam paredzeto aktivitaSu planoSanu un organizéSanu, kaut gan vecaku domas

dalas saistiba ar bérnam paredz€tu aktivitasu saturu, kur lielaka dala vecaku ir

val nu dal€ji apmierinati, vai nu neapmierinati. Vecaki lielakoties nav
piedalijusies bérna Funkcionala Dinamiska Profila un Individuala Macibu Plana
formulésana un ta vert€Sana, nav apmierinati par skolas Operativas Darba

Grupas funkciongSanu, kaut gan ir vérojama galvenokart dal€ja apmierinatiba ar

skolas un arpusskolas profesionalu sadarbibu. Vislielaka vecaku dala nav

apmierinati gan ar skolas finansialajiem un strukturalajiem resursiem, kas,
vinuprat, nav pietieckami, gan ar skolas telpu izmantoSanu b&rnu aktivitatem.

Skolas lielakoties neinteres€jas par vecaku un skolénu apmierinatibas Itmeni.

Tatad pietriikst Sis sniegto pakalpojumu veért€josais aspekts, kas dotu iesp&ju

kritiski paskatities uz skolas darbibu un Iidz ar to meklet labakus risinajumus,

tiecoties uz labaku izglitibas kvalitati. Lielakoties ka vélama skolénu ar autiska

spektra traucgjumiem skola ieklauSanas modalitate ir atzZiméta dalgja

ieklauSanas, dodot prieksroku elastigam darba ritmam un aktivitasu izvélei.
Aptaujas rezultatu analize tiek izmantoti Pirsona Hi-kvadrata tests (Pearson

Chi-Square Test) un Virzibas mérfjjumi (Directional Measures-Lambda,

Goodman and Kruskal tests) un no ta izrietosas statistiski nozimigakas atSkiribas

starp dazadiem mainigajiem ir sekojosas:

e 2 mainigo (Vai ir apmierinatiba par sava bérna ieklausanos klas€? * Vai
bérns labprat iet uz skolu) mijsakaribas. Hi-kvadrata testa p=,006. Lielakoties
vecaku apmierinatiba ar sava bérna ieklauSanos sakrit ar to, ar kadam
emocijam bérns apmekl€ skolu (vai vin$ labprat iet uz skolu vai ng€), bet
dazos gadijumos pastav ar1 atSkiribas.

e 2 mainigo (Vai bérns labprat iet uz skolu? * Vai klases gaisotne ir
ieklaujosa?) mijsakaribas. Hi-kvadrata testa p=,007. Seit lielakoties vecaku
atbildes sakrit - jo klases gaisotne ir ieklaujosaka, jo labpratak skoléni
apmekle skolu, kaut gan ir v€rojami ar1 iznp€mumi, piemeram, 1 gadijuma,
kur, pec vecaku domam, klases gaisotne nav icklaujosa, bet bérns tapat
vienmer labprat apmekle skolu.

e 2 mainigo (Vai ir apmierinatiba ar sava bérna ieklauSanos klasé? * Vai klases
gaisotne ir ieklaujoSa?) mijsakaribas. Hi-kvadrata testa p=,000. No
respondentu atbildem izriet, ka Sie faktori ir savstarp€ji saistiti - jo klases
gaisotne ir ieklaujoSaka, jo vecaki ir apmierinataki ar sava bérna ieklauSanos.

e 2 mainigo (Vai bérns labprat iet uz skolu? Vai ir apmierinatiba ar klases
skolotaju, atbalsta skolotaja un audzino$a asistenta profesionalitati?)
mijsakaribas. Hi-kvadrata testa p=,003. No respondentu atbildém var secinat,
ka lielakoties, ja vecaki ir apmierinati ar personala profesionalitati, tad tas
atspogulojas ar1 bérnu labsajiitas pakapée, ar kadu vini apmekle skolu, kaut
gan vairakos gadijumos ir vérojamas ar1 zinamas atskiribas.

e 2 mainigo (Izglitibas limenis, kura ir ieklauts bérns? * Vai ir apmierinatiba ar
beérnam paredz€to aktivitaSu saturu?) mijsakaribas. Hi-kvadrata testa p=,052.
Tikai 2 respondenti, kuru bérni macas vidusskola, ir apmierinati ar bérnam
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paredzeto aktivitaSu saturu. Dal€ja vai pilniga neapmierinatiba ar aktivitasu
saturu ir vérojama visos izglitibas Iimenos, it seviSki negativi tas ir izteikts
pamatskolu apmeklgjoso beérnu vecaku vidi.

2 mainigo (Izglitibas [imenis, kura ir ieklauts berns? * Vai ir apmierinatiba ar
klases skolotaju, atbalsta skolotdja un audzinosa asistenta profesionalitati?)
mijsakaribas. Hi-kvadrata testa p=,011 (sk. 1., 2. tab.) Vecaki ir
visneapmierinatakie ar skolas specialistu profesionalitati tiesi pamatskola, bet
vispozitivakie rezultati ir vérojami vidusskola un specialas izglitibas klase.

1.tabula
Hi-kvadrata tests
Chi-Square Test
Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square| 19,8337 8 ,011
Likelihood Ratio 19,511 8 ,012
IN of Valid Cases 20
a. 15 cells (100,0%) have expected count less than 5.
The minimum expected count is ,10.
2.tabula
Virzibas merijumi
Directional Measures
Asymp. |Approx.| Approx.
Value |Std. Error’| T° Sig.
[Nominal by  Lambda Symmetric ,455 1560 2,294 ,022
[Nominal Izglitibas limenis, ,333 192 1,491 ,136
kura ir iek]auts bérns?
Dependent
Vai ir apmierinatiba ,600 ,155] 2,928 ,003

ar klases skolotaju,
atbalsta skolotaja un
audzinosa darba
asistenta
profesionalitati?
Dependent
Goodman and Izglitibas limenis, 241 ,094 ,019°
Kruskal tau kura ir icklauts bérns?
Dependent
Vai ir apmierinatiba ,483 ,130) ,019¢
ar klases skolotaju,
atbalsta skolotaja un
audzinosa darba
asistenta
profesionalitati?
Dependent
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Ordinal by Somers' d Symmetric -,656 ,114(  -4,851 ,000
Ordinal Izglitibas limenis, -,733 125 -4,851 ,000
kura ir ieklauts bérns?
Dependent
Vai ir apmierinatiba -,594 1131 -4,851 ,000]

ar klases skolotaju,
atbalsta skolotaja un
audzinosa darba
asistenta
profesionalitati?
Dependent

a. Not assuming the null hypothesis.

b. Using the asymptotic standard error assuming the null hypothesis.
c. Based on chi-square approximation

Secinajumi
Conclusions

Italijas ilga un bagata pieredze acimredzami atspogulo skolénu ar
specialam vajadzibam skola integracijas un icklauSanas sarezgitibu un daudzos
vel joprojam pastavosos ideologiskos un organizatoriskos Skérslus, kas pedgja
desmitgadé tiek aktivi risinati, izvirzot noteiktus kvalitates kriterijus un
nepiecieSamo minimalo kvalitates Iimeni.

No vecaku, kuru bérniem ir autiska spektra trauc€jumi, aptaujas var secinat,
ka lielaka dala skolénu skolu apmekl€ lielakoties ar pozitivam emocijam un
vecaki lielakoties izjit dalgji ieklaujosSu gaisotni klas€, tadél lielaka dala vecaku
ir dalgji apmierinati ar bérna ieklauSanos. Kaut gan pastav nopietnas problémas
galveno kvalitativas ieklaujosas izglitibas indikatoru sasniegSana. Vislielakas
kvalitativas ieklausanas problémas un neapmierinatiba ir vérojamas tiesi Italijas
pamatskolas, un tas ir saistits ar skoléniem ar autiska spektra traucgumiem
stradajoSo specialistu neprofesionalitati un lidz ar to ar nepilnibam vinu
piedavataja aktivitaSu organizéSana, planoSana un satura. Diemze€l ar1 skola
lielakoties neinteres€jas par vecaku un skolénu apmierinatibas pakapi ar skolas
sniegtajiem izglitibas pakalpojumiem, lai varétu izvertét trilkumus un pozitivas
iezimes un veikt nepiecieSamos uzlabojumus. Vecakiem ir apmierinatiba ar sava
bérna ieklauSanos klas€, ja bérns labprat iet uz skolu (p=,006). Savukart bérns
labprat iet uz skolu, ja gaisotne klas€ ir ieklaujosa (p=,007). Ja klases gaisotne ir
ieklaujosa, tad vecaki ir apmierinati ar sava b&rna ieklauSanos klas€ (p=,000). Ja
bérns labprat iet uz skolu, tad vecaki ir apmierinati ar klases skolotaju, atbalsta
skolotaja un audzinosa darba asistenta profesionalitati (p=,003).

Vislielakas kvalitativas ieklauSanas problémas un neapmierinatiba ir
verojamas tieSi Italijas pamatskolas un galvenas biitiskakas atSkiribas Seit ir
verojamas saistiba ar:

- vecaku piedaliSanos bérna Funkcionala Dinamiska Profila un Individuala

Macibu Plana formuléSana un ta veért€Sana un apmierinatiba ar b&rnam

178



Proceeding of the International Scientifical Conference May 23" —24™ 2014
Volume III

paredzeéto aktivitaSu planoSanu un organizéSanu, kur Hi-kvadrata testa

p=,007;

- 1zglitibas limeni, kura ir ieklauts bérns un vecaku apmierinatibas lIimeni ar
klases skolotaju, atbalsta skolotaja un audzino$sa darba asistenta
profesionalitati, kur Hi-kvadrata testa p=,011;

- 1izglitibas limeni, kura ir ieklauts bé€rns un vecaku apmierinatibu ar bérnam
ar autiska spektra trauc€jumiem paredzeto aktivitasu saturu, kur Hi-
kvadrata testa p=,052.

Lai uzlabotu So skolénu izglitibas iesp&jas, nav nepiecieSams atgriezties pie
jau noieta etapa, proti, noSkirtas specialas izglitibas. Kvalitativa ieklaujosa
izglitiba ir iesp&ama, par to liecina labas prakses piemeéri, kas Italija ir ne
mazums, tie ir japopulariz€, skolotajiem ir jaapmeklé apmacibu kursi, kur
jaiepazistas ar labas prakses piemériem, tad€jadi vairojot skolotaju ticibu tam, ka
ir iesp&jams sasniegt labus rezultatus.

Summary

This Paper is action research for the purpose of studying and evaluating the quality of the
Italian inclusive education program for students with disabilities related to the autism
spectrum disorders, with the goal of understanding current problems and look at
improvements which will give better results. Both theoretical and empirical methods are used
in the study; the scientific literature is researched and analyzed and questionnaires filled out
by the parents are used under the SPSS Descriptive Statistic program.

The theoretical part highlights Italy's contributions and advances in inclusive education as
well as discusses still unresolved problems. To get a better view of Italy's solutions for
inclusive education and educational treatment of diversity, the Italian “Integration Directives
for Students with Special Needs”, published in 2009, is looked at. In order to ensure the
necessary quality of education, this has to be followed by every educational institution in
Italy. Attention is also paid to the Canevaro un lanes (2002) — Italy's 20 examples of Best
Practices, to emphasize several positive indicators and active principles which are at the basis
of this and can serve as quality indicators. Finally the 2008 Ianes are reviewed, as these
provide the main structural and procedural aspects that are at the basis of quality inclusive
educational efforts.

In the empirical study one can see the views of the parents of children with autism who are
currently mainstreamed in various grades of the public school system in Rome, as recorded in
a Survey. And in general, there views of the quality of the system are pretty dissatisfactory.
The results of the Survey are analyzed using the Pearson Chi-Square Tests and Directional
Measures (Lambda, Goodman and Kruskal tests); and the statistically most significant
differences among the variables are as follows:

The parents are satisfied with their child's inclusion into the school, if the child actively wants
to go to school (p=,006). In turn, the child desires to go to school, if the atmosphere in the
classroom is an inclusive (p=,007). If the atmosphere in the class is inclusive, then the parents
are satisfied with the child's inclusion into the class (p=,000). If the child desires to go to
school, then the parents are satisfied with the quality and professionalism of the teacher and
the educational assistant in the class (p=,003).

The biggest problems with successful inclusion and the resulting dissatisfaction, can be seen
in the Italian middle schools; and this is related to the low professional level of the specialists
who work with the autistic children there and the resulting activities content.
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The primary differences in results seen here are related to:

parental participation in the development of the child's Dynamic Functioning Profile and
the formulation and evaluation of the Individual Learning Plan and in satisfaction with
the planning and organization of the child's intended activities — in the Chi-Square Test
p=,007;

the education level the child is included into and the parent's satisfaction with the
professionalism of the class teacher, the assistant teacher, and the educational assistant -
in the Chi-Square Test p=,011;

the education level the child is included into and the parent's satisfaction with the autistic
child's planned activities content - in the Chi-Square Test p=,052.
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Abstract. The article treats spatial analysis distribution of activities within special education
of vision impaired children, pupils and students in the Czech Republic. It response to the
research questions: What are territorial differences in content and volume of special
education of vision impaired people? Are there any regional disparities? The authors applied
several scientific methods — a standardized form for recording of particular contact the
teacher with vision impaired person in Special Education Centre, database design, spatial
analysis and map compiling. The study confirms a significant increase of disability in higher
age and dominant role of the family in the care for a person with vision impaired people. The
research confirmed the dominant role of regions as special needs centres authorities. Based
on a unique survey the study quantified special needs centres activity.

Keywords: atlas, disability;, map, spatial distribution. special education; vision impaired

people
Introduction

In the Czech pre-school, primary and secondary education, the educational
services are provided to approximately 1,656,000 children (EACA, 2011).
Almost 103,000 children of these are children with special educational needs
(including disability, health deprivation and social disadvantage). In particular,
children with physical disabilities and physical handicaps use the services of
Special Educational Centres (SECs), one of two types of school counselling
facilities in the country. The main SECs’ task is defining (diagnosis and
counselling) special educational needs for children, pupils and students on
grounds of disability at kindergartners, primary and secondary schools in the
whole country (Burian, Brus & Vozenilek, 2013). In a broader context, the SEC
clients are also students' parents, guardians (legal representatives), teachers and
schools in which pupils are educated (Tucek, Paszto, & Vozenilek, 2009).

The SECs’ activities impact the success of educating tens of thousands of
children. In many studies (Brychtova, Popelka & VoZenilek, 2012) the high
dependence of families caring for children with disabilities in institutions,
advisory and consulting field were confirmed. Questions of optimization of
network devices, as well as the availability of services for the target group are
widely discussed in the Czech Republic. However, the discussion is so far
without processing adequate measurements and analyses by means of special
education and also by spatial (territorial) approaches. Therefore, a unique project
within a system of measuring the availability of counselling and diagnosis of
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SECs in the Czech Republic for public authorities (Ministry of Education,
regional authorities, etc.) was conducted. That system resulted in a unique set of
data and cartographic output. Geoinformation technologies, mainly tools of GIS,
were applied for the spatial information integration of all investigated activities
and for the advanced calculations in order to detect all the arguments for the
network optimization and the SEC activities (Vondrakova, Vavra & VoZzenilek,
2013; Popelka, Brychtova & Vozenilek, 2012; Vozenilek, 2002a, 2002b, 2009).
One of the main objectives of the authors’ research is to investigate spatial
distribution of consulting and diagnostic SECs’ advisory in the Czech Republic,
mainly to process spatial analysis distribution of activities within special
education of vision impaired children, pupils and students in the Czech
Republic. The GIS tools were used to manage spatial distribution of all
investigated activities and to suggest all possible changes for their optimizing.

Mapping of Special Educational Centres for vision impaired people

The Czech SECs are part of the pedagogical-psychological counselling system
to children, youth and their parents, teachers and other educators. The SECs’
activities include the systematic special education, psychological, diagnostic and
advisory work with children of the target group. Primarily it is for pupils with
special educational needs by reason of mental disability, physical, visual,
auditory, speech disorders, autism spectrum disorders and the combination of
the so-called basic disability. Providing appropriate special educational support
1s an essential prerequisite for the successful education of this group of students
(Brus, Vozenilek & Popelka, 2013).

The research was based on an objective assessment of the availability of
appropriate services of the special educational centres for visual impaired people
in terms of their spatial locations within the territory of the Czech Republic
(almost 80,000 sq. km), to assess the volume, type and selected aspects of their
activities. This objective was fulfilled through cartographical visualization of
information of investigated themes (Dvorsky, Snasel &VoZenilek, 2009, 2010).
The SECs’ infrastructure was mapped in sense of staffing, facilities and other
characteristics (see Table 1). There are totally 21 SECs for visual impaired
people in the Czech Republic (without detached units). Information about the
SECs’ infrastructure have been identified in collaboration with the staff of
regional offices and the Czech Ministry of Education, part of which was
provided by the Institute for Information on Education.
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Table 1

The overview of the mapped characteristics of the SECs’ infrastructure

mapped characteristics

possible attribute

SEC address

region, city, street, postcode

SEC founder

Ministry of Education, regional authority, municipal
authority, private founder

Year of SEC establishing

1990 etc.

SEC specialisation
(disability)

mental, physical, visual, auditory, speech disorders, autism
spectrum disorders and combined

SEC staff

Total number of employed

SEC staff structure

Number of special educators, psychologists and social experts

Specialisation of special
educators

asked whether the SEC has a specialist for mental, physical,
visual, auditory, speech disorder or autism spectrum disorders

Equipment by diagnostic
tools

description of standardized instruments for measurement of
selected areas, such as intellect, family climate, school
climate, pathopsychological phenomena, ADHD / ADD,
school readiness and others

The SEC network in the Czech Republic covers the needs of students with
disabilities at an insufficient level (particularly in terms of accessibility). Special
educational center for visual impaired people covers the territory of the Czech
Republic very sporadically. In most regions there is only one such center. In the
Karlovy Vary Region (the westernmost part of the state) it is even completely
missing. The opposite situation is the concentration of the SECs in the middle of
the west of the country (see Fig. 1).

N\

0 50 km
! L+ 7

7R

1:4 500000

Figure 1 Territorial distribution of the Special Education Centres in the Czech

Republic in 2011
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Relatively comprehensive pilot survey to verify the structure of survey data on
services was designed and brought well-structured SEC data collection for
further investigation. Pilot data collection which was attended by SEC of two
regions was conducted from September to December 2010. The basic element,
that was verified (and subsequently used during the actual data collection) in the
pilot testing, was the record of each "SEC educator’s contact with the client."
Therefore, each SEC staff recorded selected range of information about each
service provided by the client (Svobodova & Vozenilek, 2010). To ensure
anonymity necessary (it was a procedure with the data bound to a disability, so-
called sensitive personal data under the Act) personal information such as name,
exact date of birth and address of residence were not recorded.

Data containing information on gender and age of client, type and severity of his
disability, and other (for details see Table 2) were monitored. Record
geolocation was made by postcode of residence of the client and the place where
the SEC educator contacted the client.

Table 2
Collected data on the volume and type of services provided to clients by own exploration
of SECs
mapped characteristic possible attribute
date of contact number of week in year
gender of client girl, boy, group of client (gender is not recorded)
age of client age category 0-2, 3-5, 6-11, 12-14, 15-19, 20-26
school grading of client attended grade in school
residence of client postcode and municipality name
place of contact SEC, client’s home, social welfare institution + postcode and
municipality name of contact place
form of transport bean which transported the client, or employee - car, city
transport, walk
accompany of client themselves, family member, teacher, other
depth of client’s disability | none, light, moderate, severe
kind of contact examination, education, re-education, screening, etc.
who initiated the contact client itself, SEC, court, doctor, etc.

The SEC educators used the paper form (Fig. 2 left) to notice all required
information about the meeting with a client (or immediately after). Once a week,
all paper forms were recorded through a web form project (Fig. 2 right). Two-
stage data collection (first fill out the paper form and then copy it into the web
form) was designed from two reasons. The SEC staff usually does not use a
computer during contact with the client and in many cases (diagnosis, screening)
the typing of records could acted inappropriately and disturbing. The data was
stored in spatial database for further analyses in GIS.
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Figure 2 Paper form (left) and a web form (right) with context-sensitive help filled in by
SEC staff for each contact with the client

From January to December 2011, collecting information and field offices in 21
SECs for visual impaired people in all regions of the Czech Republic (excluding
Prague) was organized in the main survey.

Analyses and results

Data for analyses were obtained in two ways: by providing their own research
and government organizations, the Institute for Information on Education and
the Czech Statistical Office. Spatial analyses of the activities of the SECs for
visual impaired people provide a basis for decision-making activities founding
institutions, justification of optimization of the network and subsequent SECs’
services (Vozenilek, Kud¢lka, Horak, Snasel, 2012). Therefore, the authors
performed various spatial analyses, for example location accessibility by
network analysis, and identified regions with insufficient percentage of special
education. All results from spatial analysis inform about the SECs’ activities and
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can also serve clients with special needs and their families to find a specific
place of care.

The clients with visual disabilities receive their care mostly in the centres
focused on their kind of disability (Fig. 3). But they are also clients of a number
of other SECs. There are several SECs, which prefer work in group. They are
mostly "historically" (from its establishment) focused on visual impairment. In
each region one centre (often traditional centre at an initial “special school”)
dominates and the group work is also significantly more provided there. In the
westernmost region, where there is not a centre exclusively for visual
impairment, other three of five centres serve visual impaired people.
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Figure 3 Clients of SECs for visual impaired people according to form of work
Explanations: left orange semi-circle — clients in group, right green semi-circle — individual
client.

The clients of preschool, lower and higher primary school age make an
approximately equal clientele of centres focused on visual impairment. The
research shows that the centres for other disabilities do not serve visual impaired
people. This confirms the high specialization of advisory activities in this
segment. The map on Figure 4 shows that most regions have the only one SEC,
which provides care for nearly all clients with visual impairment.

Very sparse and uneven distribution of addresses of clients with visual
impairment, who attend the centres confirms that the use of SECs’ services, is
subject to nearness of the center. Only slightly higher concentrations of client
addresses in the nearest center were proven.
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Figure 4 Clients of SECs for visual impaired people according to school grading
Explanations: pink sector — kindergarten, green sector — lower primary, yellow sector —
higher primary, orange sector — secondary, violet sector — non

Figure 5 Clients of SECs for visual impaired people according to accompany.
Explanations: blue sector — alone, yellow sector — family member, green sector — teacher,
grey sector — other
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Figure 6 Clients of SECs for visual impaired people according to place of contact
Explanations: yellow sector — SEC, green sector — school, orange sector — care centre, blue
sector — home, pink sector - elsewhere

It is surprising that while the most frequent accompaniment of visual
impaired clients to the SEC is a teacher (42%). Several SECs are attended by
clients accompanied by family members, in some cases attended alone (see Fig.
5). Higher accompaniment by teachers may be due to changes in legislation in
2011, which re-diagnosis was decreed. This could be the reason for the
increased number of accompaniment by teachers.

Contact with visual impaired clients was taken place evenly in the SECs
(45%) and schools (48%). The research distinguished three situations for the
main regional SECs — prevailing contacts in the SECs in the south of the
country, prevailing contacts in schools in the east of the country and varied
structure of places of contacts in the remaining parts of the country (Fig. 6).
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Figure 7 Clients of SECs for visual impaired people according to initiation of contact
Explanations of sectors: green — client, blue — school, yellow — domestic advisory centre,
red — another advisory centre, pink — physician
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Figure 8 Accessibility of SECs for visual impaired people
Explanations: graduating red interval 0—10—20-30-40—-50—-60—and more km.

The situation when the initiator of the contacts is a family member is almost
33%. The term "initiating SEC" includes also ongoing intervention that is
planned by the SEC professionals. It is interesting that three big SECs have
more than % initiations by "Domestic Advisory", three other big SECs have
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prevailing the initiations by a family member (Fig. 7). Only one SEC has the
most initiations by school.

Figure 9 Catchment areas of SECs for visual impaired people
Explanations: red squared symbol — city with SEC for visual impaired people, grey squared
symbol — city with SEC for another disability

Conclusions

The research resulted in critical knowledge for SEC managers, personnel of
departments of education and social affairs of the public authorities, the relevant
department of the Ministry of Education and Ministry of Social Affairs and the
wider public. The results (Vozenilek & Michalik, et al. 2013) provide a
comprehensive overview of the activities of the SECs for visual impaired people
in the Czech Republic (Popelka & Vozenilek, 2012).

The informational value of the maps has already been applied at all levels of the
educational system of the Czech Republic. Ministry staff and regional offices
(these authorities act as founders of the vast majority of SECs) acquire
irreplaceable and still undetected in the Czech Republic on the structure of SEC
activities, availability of services for clients of different groups (children and
students, parents, schools) and in particular more or less (not) justifiable
differences in activity comparable type of this type of advisory bodies. Finally,
the research meets the last entry made by investigators of the project: to provide
a strong basis of the arguments of children and parents of students with visual
impairment (possibly their organizations) in their logical requirement for high-
quality, standardized, accessible, accurate and professionally acceptable time
special education diagnostic or advice service (Hordk, Kudélka, Snasel &
Vozenilek, 2011).
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The research results became a strong argument and a source of expert claims for
political decision-making at regional and national level.
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TACTILE MAPS BASED ON 3D PRINTING TECHNOLOGY

Vit VoZenilek
Alena Vondrakova
Palacky University Olomouc, Czech Republic

Abstract. The authors present the research seeking evaluating and developing aspects of
interpretation and perception of geospace by modern tactile maps based on 3D printing.
There are three newly introduced types of tactile maps. Map of type A is a tactile map printed
by 3D printing technology as traditional relief tactile map with 5 mm thick background using
both positive and negative relief with labelling by Braille letters. Map of type B is an inverse
form of tactile map printed by 3D printing technology which will be used for casting type A
tactile maps. Finally map of type C is a sound tactile map derived from map of type A posed
onto box with digital voice records of geoinformation (attributes, navigations etc.) activated
by touch on maps surface. The paper also describes present situation in tactile maps
production and steps in recent testing the new type maps.

Keywords: atlas, disability;, map, spatial distribution. special education; vision impaired

people
Introduction

Present modern information-based society offers many possibilities for
visualisation of geospace using the latest information technologies (VoZenilek,
2009). Geospace (geographic space) is defined as a part of landscape
environment determined by places of human activities influence on the nature.
Geospace (determined by that way) is perceived by human being through its
senses or vicariously by geoinformation (geographic information, spatially
located information) (Vozenilek, 2002; Svobodova & Vozenilek, 2010). Correct
geospace perception is precondition for both practical life at any place on the
Earth and for cognitive process of natural and social phenomena (objects and
processes) (Popelka& Vozenilek, 2012; Popelka, Brychtova& Vozenilek, 2012).
Integration of blind people into ordinary life in geospace is very difficult
process. The research topics related to geospace presentation by blind people are
deal with in Anglo-Saxon countries from 80s of the 20" century (Brychtova,
Popelka& VozZenilek, 2012).

The first tactile maps served for practicing of spatial orientation and movement
and they used lineal representation of everyday pathways for various users (i.e.
way from home to office, shipping etc.) by form of pressed plastic plate made at
special vacuum printers. These types of tactile maps are used more as technical
aids rather than geospace representations. The only approximation of real
geospace was so called 3D maps — plastic embossment maps primary designed
seeing people and intermediating the blind perception of earth surface
complexity. However they cannot provide him geographical information
(occurrence point, linear ad aerial phenomena — i.e. hospital, railways, protected
areas etc.). During 1990s quality and technology of printers was improved and it
impacted tactile maps production.
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Many teachers of blind people have only two possibilities for teaching geospace
perception — pressed plates and plastic relief maps (thermo-vacuum plates,
thermoactive foam materials, individual handy-made maps). The teachers help
themselves by various modifications of plastic maps — i.e. emphasizing linear
symbols by fabric or plastic belts or by labels with Braille letters. According to
data of Tyfloserviso.p.s. (department of Association of the blind in the Czech
Republic) training of spatial orientation and movement in courses is 22 %,
special graphics 2 %, Braille learning 8 % and using technical aids 8 %. Tactile
maps would be more practical and effective in all trainings and contribute to
better client adaptation (Jesensky, 1970). Tactile maps availability and their high
costs are the greatest barriers in many countries for their better development,
distribution and using (Vozenilek, Kudélka, Hordak&Snasel, 2012).

The aims of the research

The main aim of the authors’ research is to assess and to develop all aspects of
interpretation and perception of geospace by spatial information on modern type
tactile maps based on 3D printing from the view of current state of
cartographical production technology. The research consists of particulars topics
as assessment of world methodologies and standards for tactile maps production,
user’s requirements analysis on present tactile maps and analysis of 3D printing
technology for tactile maps production in GIS (Tucek, Péaszto& VoZenilek,

2009). The main part of research includes designing and completing

geodatabase tactile maps production, compiling of tactile maps symbology

within GIS and printing new three types of tactile maps by 3D printing
technology (Horak, Kudélka, SnaSel& Vozenilek, 2011). The research will
conclude by testing printed tactile maps by end users (the blind).

Tactile maps of modern type means three map modifications (all coloured):

Type A: tactile map printed by 3D printing technology (Contex 3D printers) as
traditional relief tactile map with 5 mm thick base using both positive
and negative relief with labelling by Braille,

Type B:inverse form of tactile map printed by 3D printing technology which
will be used for casting type A tactile maps,

Type C:sound tactile map (of type A) posed onto a box with digital voice
geoinformation activated by touch on maps surface.

The particular task of design, development and usability of maps for persons

with visual impairment is based on the actual needs of these persons (Ungar,

Jehoel, Mccallum& Rowell, 2005). The general principles of development of

maps for persons with visual impairment are crucial when preparing such maps

(Vondrakova, Vavra & Vozenilek, 2013; Burian, Brus & Vozenilek, 2013). The

principles are: the overall slipperiness of the material surface, the factors

concerning the health risks of the material used, the suitability of the material for
touchin